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KIRISH (falsafa doktori (PhD) dissertatsiyasi annotatsiyasi)

Dissertatsiya mavzusining dolzarbligi va zarurati. Dunyo amaliyotida chet
tilni o‘qitishda talabalarning o°z-o‘zini baholash kompetentligini rivojlantirish,
ta’lim jarayonida talabaning o‘z o‘quv faoliyati, til bilish darajasi, erishgan natijalari
va rivojlanish ehtiyojlarini mustaqil aniglashi hamda ta’lim jarayonini refleksiv
boshgarishiga imkon beruvchi pedagogik yondashuvlardan foydalanish xorijiy
tillarni o‘qitish metodikasining ustuvor yo‘nalishlaridan biri sifatida e’tirof
etilmoqda. Biroq amaliyotda talabalarning o°‘z-o‘zini baholash kompetentligini
ularning individualligi, o‘quv ehtiyojlari, refleksiv qobiliyatlari va kommunikativ
faoliyat xususiyatlariga mos ravishda rivojlantirishning metodik asoslari, 0‘z-0‘zini
baholash mezonlari va indikatorlarini ishlab chigish hamda uning natijalarini
obyektiv baholash mexanizmlari yetarli darajada takomillashtirilmaganligi ta’lim
samaradorligini cheklamoqda. Shu sababli chet tilni, xususan, ingliz tilini o‘qitishda
talabalarda o‘z-0‘zini baholash kompetentligini rivojlantirishning didaktik modeli,
metodik ta’minoti, baholash mezonlari va diagnostik mexanizmlarini ishlab chigish
hamda ta’lim amaliyotiga joriy etish dolzarb amaliy vazifa hisoblanadi.

So‘nggi yillarda dunyo ilmiy amaliyotida chet tilini o‘rganuvchilarning o‘z-
o‘zini baholash kompetentligini rivojlantirish, 0°z-o‘zini baholash (self-assessment),
o‘zaro baholash (peer assessment), formativ baholash (formative assessment),
reflektiv o‘rganish (reflective learning), portfolio asosida baholash (portfolio
assessment) hamda kompetensiyaga asoslangan baholash yondashuvlarini xorijiy til
ta’limiga integratsiyalash bo‘yicha keng ko‘lamli ilmiy tadqiqotlar olib borilmoqda.
Shuningdek, ragamli portfolio, elektron baholash vositalari, sun’iy intellektga
asoslangan gayta aloga tizimlari va texnologiyalaridan foydalanish orgali talabaning
0‘z-0‘zini baholash jarayonini individuallashtirish imkoniyatlari kengaymoqda.
Kelgusida generativ sun’iy intellekt asosida individual o‘z-o‘zini baholash
tizimlarini yaratish, CEFR mezonlari bilan integratsiyalashgan ragamli baholash
vositalarini ishlab chiqish, talabaning 0‘z-0‘zini baholash dinamikasini monitoring
qilish, adaptiv qayta aloga mexanizmlarini takomillashtirish hamda o‘z-o°zini
baholashning uzoq muddatli ta’limiy samaradorligini aniqlashga qaratilgan ilmiy
tadgigotlarni amalga oshirish dolzarb sanaladi.

O‘zbekistonda xorijiy tillarni  o‘qitish sifatini  oshirish, talabalarning
kommunikativ kompetensiyasini rivojlantirish, ta’lim jarayoniga kompetensiyaviy,
shaxsga yo‘naltirilgan, ragamli va refleksiv yondashuvlarni keng joriy etish,
shuningdek, zamonaviy baholash mexanizmlarini takomillashtirish bo‘yicha tizimli
islohotlar amalga oshirilmoqda. *“...Shu nuqtayi nazardan, ingliz tili materiallari
asosida talabalarda o‘z-o‘zini baholash kompetentligini rivojlantirish, ularning til
bilish darajasini mustaqil aniglash, kommunikativ faoliyat natijalarini mezonlar
asosida tahlil qilish, refleksiya va o0°z-o‘zini nazorat qilish ko‘nikmalarini
shakllantirish hamda mazkur jarayonni ragamli ta’lim vositalari bilan
integratsiyalashga garatilgan samarali metodikani ishlab chiqgish zarurati yuzaga

kelmoqda™. Bu esa chet tilni o‘gitishda talabalarda o‘z-o‘zini baholash

1 O‘zbekiston Respublikasi Prezidenti Shavkat Mirziyoyevning sun’iy intellekt texnologiyalarini rivojlantirish
masalalariga bag‘ishlangan yig‘ilishdagi nutqi, 2025-yil 21-oktabr. https://president.uz/uz/lists/view/8582

5


https://president.uz/uz/lists/view/8582

kompetentligini rivojlantirishning nazariy-metodik asoslarini takomillashtirish va
uni ta’lim amaliyotiga joriy etishni dolzarb pedagogik muammo sifatida belgilaydi.

O‘zbekiston Respublikasining 2020-yil 23-sentyabrda yangi tahrirda gabul
qilingan “Ta’lim to‘g‘risida”gi Qonuni, O‘zbekiston Respublikasi Prezidentining
2019-yil 8-oktabrdagi PF-5847-son “O‘zbekiston Respublikasi oliy ta’lim tizimini
2030-yilgacha rivojlantirish konsepsiyasini tasdiqlash to‘g‘risida”, 2020-yil 29-
oktabrdagi PF-6097-son “Ilm-fanni 2030-yilgacha rivojlantirish konsepsiyasini
tasdiglash to‘g‘risida”gi Farmonlari, 2021-yil 19-maydagi PQ-5117-son Qarori,
Vazirlar Mahkamasining 2020-yil 6-noyabrdagi 689-son garori hamda sohaga oid
boshga me’yoriy-huquqiy hujjatlarda belgilangan vazifalarni amalga oshirishda
ushbu tadgigot muayyan darajada xizmat giladi.

Tadgiqotning respublika fan va texnologiyalari rivojlanishining ustuvor
yo‘nalishlariga mosligi. Mazkur tadgiqot respublika fan va texnologiyalari
rivojlanishining [. “Axborotlashgan jamiyat va demokratik davlatni ijtimoty,
huquqiy, iqtisodiy, madaniy, ma’naviy-ma’rifiy rivojlantirishda innovatsion
g‘oyalar tizimini shakllantirish va ularni amalga oshirish yo‘llari” ustuvor
yo‘nalishiga muvofiq bajarilgan.

Muammoning o‘rganilganlik darajasi. Oc<zbekistonda til o0°qitish
metodikasiga oid masalalarni o‘rganishga quyidagi olimlarning ilmiy ishlari
bag‘ishlangan: J.J.Jalolov, G.X.Bakiyeva, M.Djusupov, L.T.Axmedova,

M.T.Iriskulov, D.U.Xashimova, I.M.Tuxtasinov, G.N.Irmuxamedova
G.T.Maxkamova, U.U.Jumanazarov, A.E.Rustamova, A.Y.Nurmuratov? va
boshqgalar.

Xorijiy tilni o‘qitish va o‘rganish masalalari yuzasidan quyidagi O‘zbekistonlik
olimlardan N.Muslimov, B.Ziyomuhammadov, R.Mavlonova, M.Usmonboeva?® va

2 Jalolov J.J. Chet til o*qitish metodikasi: chet tillar oliy o‘quv yurtlari talabalari uchun darslik. —T.: Ogituvchi, 2012;
BakmeBa I'.X. (2012). VY30ekckuit s3pik mist crpan CHI. Mockea: MIJIY. — 120 ¢; xycymoB M. (2009).
JIMHrBOAMIAKTHKA W METOAWKA B TOJMHAYYHOW CHCTEME SI3BIKOBOTO oOpa3zoBaHMs. MockBa: Pycckmii s3BIK 3a
pyoexom. — 230 c; AxmemoBa JL.T. (2012). Teopus u mpakTrka OOy4eHHUs MPOodeCCHOHATBHON pPyCcCKOM pedn
CTYIEHTOB (PUITONIOTOB: auce. HoK. mea. Hayk. Tamkent. — 320 ¢; Iriskulov M.T Tilshunoslikka kirish Darslik
«Yoshlar matbuoti» Toshkent. 2009. 263 b; Xashimova D.U. Lingvodidakticheskie osnovi izucheniya lakun v
kontekste sovremennogo funksionirovaniya russkogo yazika i mejyazikovoy vzaimodeystviy: dis.dok.ped.nauk. —T.,
2007. — 209 s.; Tuxtasinov, I.M. (2018) “Tarjimon tayyorlashda kashiy kompetensiyalarni ekvivalentlik hodisasi
asosida rivojlantirish” Toshkent. Ped. fan. Dok. diss. (DSc).-T., 2018. — 203 s.; HpmyxammenoBa I.H.
.HI/IHFBO}Z[I/I}IaKTI/I‘IeCKI/Ie OCHOBBI 06y‘IeHI/I$[ KPUTHUICCKOMY YTCHUIO AYyTCHTUYHBIX TCKCTOB. (Ha CTapmux Kypcax
SKOHOMHYECKHX BY30B): quc.KaH.med.Hayk. — 1., 2008. —208 c.; Maxkamosa I'.T. Wxes nporpeccuBu3Ma B 00y9IeHUH
SI3BIKY CICIMATIBHOCTU: WiMHK-amanuii koHd. marepuan. —T., 2009. —150 c.; Jumanazarov U.U. Ta’limni
raqamlashtirish muhitida bo‘lajak ingliz tili o‘qituvchilarining lingvistik kompetensiyasini rivojlantirish ped. fan. dok.
avtoreferati (DSc) . Jizzax-2021. 89 s.; A.E.Rustamova Oliy ta’lim muassasalarida chet tilini pedagogik diagnostika
metodikasi orqali o‘qitishni takomillashtirish konsepsiyasi (ingliz tili misolida) ped. fan. dok. avtoreferati (DSc)-
Toshkent-2025. 64 s.; A.Y.Nurmuratov Masofaviy ta’limda ingliz tilini o‘qitish metodikasi: ped. fan. fal. dok. (PhD)
avtoref. — Toshkent, 2024. — 63 s.

3 Muslimov N.A. Kasb ta'limi o'gituvchisini kashiy shakllantirishning nazariy-metodik asoslari: Ped. fan. dokt. ...
diss. — T., 2007. — 315 b., Muslimov N.A., Qo'ysinov O.A. va boshg. Kasb ta'limi o'gituvchilarining kasbiy
kompetentligini shakllantirish texnologiyasi: Monografiya. — T.: Fan va texnologiya, 2013., Muslimov N.,
Usmonboyeva M., Sayfurov D., To'rayev A. Pedagogik kompetentlik va kreativlik asoslari. — T.: Sano-standart,
2015. — 120 b., Ziyomuhammadov B., Tojiyev M. Pedagogik texnologiya — zamonaviy o'zbek milliy modeli. —T.,
2009. Mavlonova R. Pedagogika. — T.: O'gituvchi, 2004., Mavlonova R., Normurodova B., Rahmonqulova N.
Tarbiyaviy ishlar metodikasi: O'quv qo'llanma. — T.: Tib-kitob, 2010. — 216 b., Muslimov N., Usmonboyeva M.,
Sayfurov D., To'rayev A. Pedagogik kompetentlik va kreativlik asoslari. — T.: Sano-standart, 2015. — 120 b.
(Muslimov bilan hamkorlikdagi asar), Usmonboyeva M. va boshg. Ta'lim jarayonida interfaol metodlardan
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boshqalar pedagogik kompetentsiya, ta’limda innovatsion yondashuvlar kabi
tadgigotchilarning ishlarida yoritilgan.

Ingliz tilini o‘qitish metodikasi bo‘yicha F.M.Rashidova, F.Sh.Alimov,
S.Nazarova, K.Sh.Muradkasimova, B.G.Kulmatov, M.A.Nazarova* kabilar ilmiy
tadqiqot ishlarini olib borgan. Ta’lim tizimida testlarning samaradorligi masalalari
F.A.Djumabayeva, Z.N.Matyaqubova, D.A.Kurbanbayev, A.A.Xodjiniyazova®
tomonidan o‘rganilgan. Mazkur tadgiqotlarda chet tilini kommunikativ yondashuv
asosida o‘qitish, til kompetensiyalarini rivojlantirish, interaktiv metodlar hamda
innovatsion pedagogik texnologiyalardan foydalanish masalalariga alohida e’tibor
garatilgan.

Respublikamizda baholash tizimini takomillashtirish, kompetensiyaviy
yondashuv asosida o‘quv natijalarini aniglash, mustaqil ta’limni tashkil etish hamda
reflektiv yondashuv elementlarini ta’lim jarayoniga integratsiyalash masalalari
bo‘yicha ham gator ilmiy-metodik tadqigotlar amalga oshirilgan. Xususan, oliy
ta’limda talabalarning mustaqil ishlash ko‘nikmalarini rivojlantirish, o‘quv
faoliyatini monitoring qilish, mezonli baholash va pedagogik diagnostika masalalari
metodist olimlar hamda amaliyotchilar tomonidan o‘rganilgan.

MDH mamlakatlari olimlari tomonidan chet tilni o‘qitishda o‘quv
avtonomiyasi, reflektiv o‘rganish, o‘zini o‘zi boshgarib o‘rganish va formativ
baholash texnologiyalarining psixologik-pedagogik asoslari keng tadgiq etilgan.
Jumladan, N.D.Galskova, E.l.Passov, E.N.Solovova, O.V.Molotovskaya® kabi

foydalanish. — T., 2019. Rashidova F.M. Sovershenstvovaniye kontseptual'no-metodicheskikh osnov vnedreniya v
sistemu nepreryvnogo obrazovaniya Uzbekistana (na primere angliyskogo yazyka): Diss. ... dok. ped. nauk. —
Tashkent, 2017. — 309 s., Qulmatov B.G. Ingliz tilini innovatsion texnologiyalar yordamida o‘gitishda CEFR
mezonlaridan foydalanishning nazariy asoslarini takomillashtirish: Ped. fan. nomz. ... diss. avtoref. — Toshkent,
2018. — 45 b., Tuxtasinov I.M. Tarjimon tayyorlashda kasbiy kompetentsiyalarni ekvivalentlik hodisasi asosida

4 Muradkasimova K.Sh. Ingliz tilini o‘gitishdatalabalarning ko‘nikma va malakalarini baholash xususiyatlari: Ped.
fan. fals. dok. ...diss. avtoref. — Toshkent, 2019; F.Sh. Alimov-Ingliz tilida yozuv kompetensiyasini shakllantirish
(nofilologik fakultetlar misolida): pedagogika fanlari bo‘yicha falsafa doktori (PhD) dissertatsiyasi. — Toshkent, 2018.
B.G. Kulmatov- Chet tillarni o‘gitishda CEFR mezonlari asosida kompetensiyalarni shakllantirish va baholash
metodikasiga oid ilmiy-uslubiy tadgigotlar muallifi sifatida tilga olinadi. ®.M.Pammnosa - CoBeplieHCTBOBaHHE
KOHIIENTYJTHO-METOINYECKUX OCHOB BHEAPEHUSI B CHCTEMYHEIIPEPBIBHOTO 00pa3oBaHusl Y30ekucTaHa (Ha mpuMepe
AHTIIMICKOTO SI3bIKA): IMCC. ...JI0K. Tem. Hayk. — Tamkent,2017. — 309 ¢ S. Nazarova- Xitoy tiliga o‘gitishda
talabalarning chet tili leksik kompetensiyasini takomillashtirish: pedagogika fanlari bo‘yicha falsafa doktori (PhD)
dissertatsiyasi avtoreferati. — Toshkent, 2018. — 45 b.

°> Kurbanbaev Dj.A., PhD, docent, Karakalpak State University, Republic of Uzbekistan, Nukus, Dosnazarova G.M.,
PhD, docent, Karakalpak State University, Republic of Uzbekistan, Nukus, The Use oOf Technology in Providing
Feedback to Students' Performance In The Classroom "Oxonomuka u coumym", Nel2(103)-2 2022, Foreign
Experiences in Improving the Methodology for Assessing Students' Speaking Competences in Mother Language
Education 13 oxr. 2025r. — Matyakubova Z.N. O'quvchilar bilimini baholashda ko'p tanlov javobli test
toshiriglaridan foydalanish metodi. CpaBuurensHbiit AHanu3 Kontpons YpoHs 3Hanmii no Pycckomy SI3bIKy
Kapaxanmmakckux [IkonsHuK0OB XO0mKaHIs30Ba AWTYTh AWTMypaToBHa — KaHAWAAT MEIarOTMYECKUX HAayK, TOLEHT,
Kadepa pycckoro si3bika u nmurepartypsl Jalilov K. Baholash nazariyasi asoslari. —Toshkent: Akademnashr, 2020. 11-
bet., Matyakubova Z.N. O‘quvchilar bilimini baholashda ko‘p tanlov javobli test toshiriglaridan foydalanish metodi
(umumiy biologiya misolida): ped. fan. nomz. ... disc. —T.: 2000. —132 b. [14-bet] Abdiraimov, Shohruh Samad o‘g‘li
(Shohrux Abdurahim). Ona tili ta’limida o‘qib tushunish malakasini baholash [Matn]: monografiya / Sh.S.
Abdiraimov. —Toshkent: Nodirabegim, 2021. 9-10-b.b.7.Hasanov J. va boshqalar. Pedagogika. —Toshkent: Noshir,
2011. 488 b. 398-bet. 8.Abdiraimov, Shohruh Samad o‘g‘li (Shohrux Abdurahim). Ona tili ta’limida o‘qib
tushunish malakasini baholash [Matn]: monografiya / Sh.S. Abdiraimov. —Toshkent: Nodirabegim, 2021.

6 TanbckoBa H.J1.-Teopust 00y4eHUs1 HHOCTPAHHBIM sI3bIKaM. JIMHTBOUIAKTHKA U METOIMKA. — MockBa: AKanemus,
2004. — 336 c. I'anbckoBa H./1.-Teopust 00yueHnsi ”HOCTPaHHBIM si3bikaM: JINHrBoMIaKTHKA U MeTouKa. — MocKBa:
Axanemus, 2006. — 336 c. E.l. Passov-KoMmMyHHKaTHBHBIH MeTO 00ydeHNs! HHOSI3BIYHOMY TOBOpPEHHIO0. — MOCKBa:
IIpoceemenne, 1991. — 223 c. E.l. Passov-Ypok nHoctpanHoro s3bika. — PoctoB-na-Jlony: ®enukc, 2010. — 640 c.
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olimlar xorijiy tillarni kommunikativ va kompetensiyaviy yondashuv asosida
o‘qitishning metodik xususiyatlarini ilmiy asoslab berganlar.

Xorijily mamlakatlarda esa o‘z-o‘zini baholash, o‘zaro baholash, reflektiv
amaliyot va o‘zini 0°‘zi boshqarib o‘rganishning nazariy hamda metodik asoslari
Barri Zimmerman, Devid Baud, Ernesto Panadero, Haydi Andrade, Syuzen
Brukhart, Donald Shyon, Pol Blek va Dilan Uilyamlarning’ ilmiy ishlarida
yoritilgan. Ushbu tadqiqotlarda o°z-0‘zini baholash texnologiyalarining talabalarda
reflektiv fikrlash, mustaqgil ta’lim, tanqidiy tafakkur hamda kommunikativ
kompetensiyani rivojlantirishdagi ahamiyati asoslab berilgan.

Ammo mavjud tadqiqotlarda chet tilni o‘qitishda talabalarda o°‘z-o‘zini
baholash kompetentligini rivojlantirishning lingvodidaktik asoslari, o‘z-o°zini

E.N. Solovova-Metoauka 00yueHUs] HHOCTPaHHBIM si3bIKaM: ba3oBeiii Kype nekiuii. — Mockea: [Ipoceerenue, 2002.
— 239 c. E.N. Solovova-CoBpemMenHbie MOAX0AbI K 00YUCHHUIO HHOCTPAaHHBIM si3bikaM. — MockBa: ACT-Actpens,
2008. — 272 c. O.V. Molotovskaya-HHOBaLIMOHHBIE TEXHOJOTHH B OOYYEHHH WHOCTPAHHBIM si3bikaM. — CaHKT-
IMerepOypr: Kapo, 2012. — 176 ¢. O.V. Molotovskaya-CoBpeMeHHBIN ypOK HHOCTPaHHOro si3bika. — CaHKT-
[etepOypr: Kapo, 2015. — 240 c.
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baholashni gapirish, yozish, o‘qish va tinglab tushunish faoliyatlariga tizimli
integratsiya qilish hamda formativ baholash va reflektiv topshiriglar asosida qo‘llash
mexanizmlari yetarlicha kompleks yoritilmagan bo‘lib, mazkur tadqiqot aynan shu
yo‘nalishda integrativ metodik yondashuvni ishlab chigishi bilan boshga ilmiy
ishlardan farglanadi. Bu holat ushbu tadgigotning yangiligi va dolzarbligini
belgilaydi.

Dissertatsiya mavzusining dissertatsiya bajarilayotgan oliy ta’lim
tashkilotining ilmiy-tadqiqot ishlari rejalari bilan bog‘ligligi. Tadgiqot ishi
Samargand davlat chet tillar institutining ilmiy ishlari rejalariga muvofiq “Filologik
oliy ta’lim tashkilotlarida chet tilini integrallashuv orqali o‘qitishda kadrlar
tayyorlashning filologik hamda metodik asoslarini takomillashtirish” mavzusidagi
ilmiy yo‘nalish doirasida bajarilgan.

Tadgiqotning magsadi oliy ta’lim tashkilotlarining Xorijiy til va adabiyoti
yo‘nalishi 2-kurs talabalarida chet tilni o‘qitish jarayonida o°‘z-o‘zini baholash
kompetentligini rivojlantirishdan iborat.

Tadgiqotning vazifalari quyidagilardan iborat:

chet tilni o‘qitishda talabalarda o0°‘z-o‘zini baholash kompetentligini
rivojlantirish tushunchasi, uning nazariy-metodik asoslari hamda ta’lim jarayonida
undan samarali foydalanishning mazmun-mohiyatini tahlil qilish;

oliy ta’lim tashkilotlarining “Xorijiy til va adabiyoti” yo‘nalishi 2-bosgich
talabalari uchun tashkil etilgan ingliz tili darslarida o‘z-o‘zini baholash va formativ
baholash texnologiyalarining qo‘llanilish holatini o‘rganish;

oliy ta’lim tashkilotlarining “Xorijiy til va adabiyoti” yo‘nalishi 2-bosgich
talabalari uchun tashkil etilgan ingliz tili darslarida o‘z-o‘zini baholash
kompetentligini rivojlantirishga garatilgan Formativ baholashga asoslangan
reflektiv ta’lim (Formative Assessment-Based Reflective Learning — FABRL)
metodik modeli, reflektiv topshiriglar, o‘z-o‘zini baholash nazorat ro‘yxatlari,
rubrikalar hamda mashgqlar tizimini ishlab chiqish;

pedagogik tajriba-sinov ishlarini tashkil etish, tajriba va nazorat guruhlari
natijalarini giyosiy tahlil gilish hamda taklif etilgan metodikaning samaradorligini
matematik-statistik jihatdan baholash.

Tadgiqot obyekti sifatida oliy ta’lim tashkilotlarining “Xorijiy til va
adabiyoti” yo‘nalishi 2-bosqich talabalariga ingliz tilini o‘qitishda o‘z-o°zini
baholash kompetentligini rivojlantirish jarayoni olingan.

Tadgiqot predmetini oliy ta’lim tashkilotlarining “Xorijiy til va adabiyoti”
yo‘nalishi 2-bosqich talabalarida ingliz tilini o‘qitish jarayonida o‘z-o0‘zini baholash
kompetentligini rivojlantirishning mazmuni, shakllari va vositalari tashkil etadi.

Tadgigotning usullari. Tadgiqotda nazariy (analitik-sintetik, qiyosiy-
tagqoslash), diagnostik (so‘rovnomalar, testlar, kuzatish), prognostik (ekspert
bahosi, baholarni umumlashtirish), pedagogik tajriba va matematik statistika
(ma’lumotlarni statistik qayta ishlash, natijalarni grafik tarzda taqdim etish va
boshgalar) usullaridan foydalanilgan.

Tadgiqotning ilmiy yangiligi quyidagilardan iborat:

chet tilni o‘gitishda o0°‘z-o‘zini baholash, formativ baholash va reflektiv
o‘rganish tamoyillarini integratsiyalash asosida “reflektiv qayta aloqa sikli”
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(reflective feedback-loop) komponenti ishlab chiqilib, baholash-refleksiya—
tuzatish—gayta baholash sikli orgali o‘quv natijalarini bir martalik aniqlashdan ularni
dinamik takomillashtirish jarayoniga aylantirishning metodik mexanizmi ilmiy
dalillangan;

0‘z-o‘zini baholashni kalibrlash komponenti takomillashtirilib, talabaning
o‘zlashtirish natijalarini belgilangan baholash mezonlari bilan muvofiglashtirish,
subyektiv baholash tafovutlarini aniqlash va aniglangan tafovutlar asosida o‘quv
faoliyatini korreksiyalashning kalibrlangan baholash mexanizmi ilmiy-metodik
jihatdan asoslangan;

talabalarda o‘z-0‘zini baholash kompetentligini rivojlantirishga yo‘naltirilgan
metodik tizim kompetensiyaviy, kommunikativ, reflektiv va tizimli-faoliyatli
yondashuvlar integratsiyasi asosida takomillashtirilib, baholash mezonlarining
tashqi talabdan talabaning ichki baholash mezoniga aylanishini ta’minlovchi
“baholash mezonlarini ichkilashtirish” komponenti joriy etilishi orqali o‘z-0°zini
baholashning mustaqillik va mas’uliyatga asoslangan metodik modeli
takomillashtirilgan;

FABRL modeli asosida ishlab chigilgan o°‘z-o‘zini baholash strategiyasi
muammoli va topshiriqga asoslangan ta’limning reflektiv komponenti bilan
integratsiyalashtirilib, talabaning o‘quv vaziyatini mustaqil tahlil qilishi, baholash
garorini dalillashi va aniglangan natijalar asosida shaxsiy rivojlanish magsadlarini
belgilashini ta’minlovchi “reflektiv baholash navigatsiyasi” mexanizmi joriy etilib,
metodikaning samaradorligi pedagogik tajriba-sinov ishlari orqgali statistik jihatdan
aniglangan.

Tadgiqotning amaliy natijalari quyidagilardan iborat:

0‘z-o‘zini baholash va formativ baholash texnologiyalari asosida gapirish,
yozish, o‘qish va tinglab tushunish mashg‘ulotlari uchun reflektiv topshiriqlar, o‘z-
o°‘zini baholash nazorat ro‘yxatlari, rubrikalar, qayta aloqa mexanizmlari va reflektiv
kundaliklardan iborat mashq hamda vazifalar tizimi ishlab chiqilib, oliy ta’lim
tashkilotlarining “Xorijiy til va adabiyoti” yo‘nalishi 2-bosgich talabalariga
moslashtirildi hamda pedagogik tajriba-sinov jarayonida uning samaradorligi
talabalarning o‘quv natijalari dinamikasi asosida amaliy jihatdan tasdiglandi;

tadqgiqot doirasida chet tilni o‘qitishda talabalarda o‘z-o‘zini baholash
kompetentligini  rivojlantirishga qaratilgan  (Formative  Assessment-Based
Reflective Learning) FABRL metodik modeli ishlab chiqilib, u o‘quv magsadini
belgilash, topshiriqni bajarish, o‘z-o‘zini baholash, reflektiv qayta aloqa,
takomillashtirish va monitoring bosqgichlari asosida chet tili darslariga integratsiya
gilindi hamda talabalarning kommunikativ kompetensiyasi, reflektiv fikrlashi va
mustaqgil ta’lim ko‘nikmalarini rivojlantirishda samarali metodik asos sifatida
qo‘llanildi;

0‘z-0‘zini baholash (self-assessment) texnologiyalarini chet tilni o‘qitish
jarayoniga integratsiyalash mezonlari ishlab chigilib, ular topshiriglarning
lingvodidaktik murakkabligi, reflektiv yo‘naltirilganligi hamda didaktik
magsadlarga muvofigligini ta’minlash orqali o‘qituvchilar uchun tizimli amaliy-
metodik yo‘rignoma vazifasini bajardi;
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CEFR B2+ deskriptorlari asosida gapirish, yozish, o‘qish va tinglab tushunish
ko‘nikmalari bo‘yicha o0°‘z-o‘zini baholashga mos baholash mezonlari ishlab
chiqilib, ular talabalarning o‘z faoliyatini mezon asosida tahlil qilish, xatolarini
aniglash, kuchli va =zaif tomonlarini baholash hamda keyingi rivojlanish
strategiyalarini belgilash imkonini yaratdi;

tadqiqotda ishlab chiqilgan reflektiv topshiriglar, o‘z-o0‘zini baholash nazorat
ro‘yxatlari, rubrikalar va qayta aloga mexanizmlari talabalarning kommunikativ
kompetensiyasi, mustaqil ta’lim ko‘nikmalari va o‘zini o‘zi boshqgarib o‘rganish
gobiliyatlarini bosgichma-bosqgich baholash hamda rivojlantirishga xizmat qilishi
pedagogik tajriba-sinov natijalari asosida amaliy jihatdan asoslandi.

Tadgiqot natijalarining ishonchliligi ishda qo‘llanilgan nazariy ma’lumotlar
va metodlar ishonchli manbalardan olingani, keltirilgan tahlil va mulohazalar,
tajriba-sinov ishlari samaradorligini matematik-statistik metodlar vositasida
asoslangani, xulosa va tavsiyalarning amaliyotga joriy gilingani hamda olingan
natijalar vakolatli organlar tomonidan tasdiglangani bilan belgilanadi.

Tadgiqot natijalarining ilmiy va amaliy ahamiyati. Tadgiqot natijalarining
ilmiy ahamiyati oliy ta’lim tashkilotlarining “Xorijiy til va adabiyoti” yo‘nalishi 2-
bosqich talabalarida chet tilni o‘qitish jarayonida o0‘z-o‘zini baholash
kompetentligini rivojlantirishning nazariy-metodik asoslarini takomillashtirish, o°z-
o‘zini baholash va formativ baholash texnologiyalarini reflektiv ta’lim bilan
integratsiyalash asosida FABRL metodik (Formative Assessment-Based Reflective
Learning) modelini ishlab chiqish, mazkur modelning o‘quv magsadini belgilash,
topshirigni bajarish, o‘z-0‘zini baholash, reflektiv qayta aloga, takomillashtirish va
monitoring bosqichlari orqali talabalarning o‘quv faoliyatini tizimli tashkil etish
mexanizmini ilmiy asoslash, shuningdek, gapirish, yozish, o‘qish va tinglab
tushunish mashg‘ulotlarida 0‘z-o0‘zini baholash, reflektiv tahlil, mezonli baholash va
gayta alogadan foydalanish orqgali talabalarning kommunikativ kompetensiyasi,
reflektiv fikrlashi, mustaqil ta’lim va o‘zini 0°zi boshqarib o‘rganish ko‘nikmalarini
rivojlantirishga doir ilmiy-nazariy garashlarni boyitish bilan belgilanadi.

Tadqiqot natijalarining amaliy ahamiyati chet tilni o‘qitish jarayonida
talabalarda o‘z-o‘zini baholash kompetentligini rivojlantirishga yo‘naltirilgan
FABRL modeli, reflektiv topshiriglar, o‘z-o‘zini baholash nazorat ro‘yxatlari,
rubrikalar, reflektiv kundaliklar, gayta aloga mexanizmlari va baholash mezonlarini
ta’lim amaliyotiga joriy etish, gapirish, yozish, o‘qish va tinglab tushunish
ko‘nikmalari bo‘yicha talabalar faoliyatini aniq mezonlar asosida baholash,
xatolarini aniglash, kuchli va zaif tomonlarini tahlil gilish hamda keyingi rivojlanish
strategiyalarini  belgilash, natijada 2-bosgich talabalarining kommunikativ
kompetensiyasi, o‘z-o‘zini baholash malakasi, reflektiv fikrlashi va mustagqil
o‘rganish ko‘nikmalarini rivojlantirish, shuningdek, ishlab chiqilgan topshiriglar
tizimi, nazorat ro‘yxatlari va rubrikalardan oliy ta’lim tashkilotlarida ingliz tili
amaliy mashg‘ulotlarini tashkil etish, metodik qo‘llanmalar, dars ishlanmalari va
baholash vositalarini yaratishda foydalanish imkoniyati bilan belgilanadi.

Tadgiqot natijalarining joriy gilinishi. Chet tilni o‘qgitishda talabalarda o‘z-
o‘zini baholash kompetentligini rivojlantirish bo‘yicha olingan ilmiy natijalar
asosida:
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chet tilni o‘qitishda o‘z-o‘zini baholash, formativ baholash va reflektiv
o‘rganish tamoyillarini integratsiyalash asosida “reflektiv feedback-loop”
komponenti ishlab chiqilib, baholash-refleksiya—tuzatish—qayta baholash sikli
orgali o‘quv natijalarini bir martalik aniqlashdan ularni dinamik takomillashtirish
jarayoniga aylantirishning metodik mexanizmi ilmiy dalillanganligi hagidagi ilmiy
xulosalardan 2022—-2025-yillarda Alisher Navoiy nomidagi Toshkent davlat o‘zbek
tili va adabiyoti universiteti hamda Germaniyaning Humboldt University of Berlin
bilan hamkorlikda amalga oshirilgan “Erasmus+ International KA107 Credit
Mobility Key Action 1 Mobility for learners and staff — Higher education student
and staff mobility” xalgaro grant loyihasi doirasida foydalanilgan (Alisher Navoiy
nomidagi Toshkent davlat o‘zbek tili va adabiyoti universiteti 2026-yil 25-maydagi
4/4-2547-son ma’lumotnomasi). Natijada, talabalar o‘rtasida o‘z-o‘zini nazorat
gilish, reflektiv tahlil va samarali kommunikativ faoliyatni shakllantirish
samaradorligiga erishilgan;

0‘z-o‘zini baholashni kalibrlash komponenti takomillashtirilib, talabaning
o‘zlashtirish natijalarini belgilangan baholash mezonlari bilan muvofiglashtirish,
subyektiv baholash tafovutlarini aniqlash va aniglangan tafovutlar asosida o‘quv
faoliyatini korreksiyalashning kalibrlangan baholash mexanizmi ilmiy-metodik
jihatdan asoslanganligi hagidagi fikr va mulohazalardan Qarshi davlat universitetida
2021-2023-yillarda amalga oshirilgan “Reinforcing English Language Competence
at Karshi State University” nomli xalqaro grant loyihasi doirasida foydalanilgan
(Qarshi davlat universitetining 2026-yil 22-maydagi 04/5205-son ma’lumotnomasi).
Natijada, talabalarning ingliz tilida og‘zaki va yozma nutq ko‘nikmalarini
rivojlantirish bilan birga, ularning reflektiv yondashuvi hamda akademik
mustaqilligini oshirish samaradorligiga erishilgan;

talabalarda o‘z-o0‘zini baholash kompetentligini rivojlantirishga yo‘naltirilgan
metodik tizim kompetensiyaviy, kommunikativ, reflektiv va tizimli-faoliyatli
yondashuvlar integratsiyasi asosida takomillashtirilib, baholash mezonlarining
tashqi talabdan talabaning ichki baholash mezoniga aylanishini ta’minlovchi
“baholash mezonlarini ichkilashtirish” komponenti joriy etilishi orqali o‘z-0°zini
baholashning mustaqillik va mas’uliyatga asoslangan metodik modeli
takomillashtirilganligi haqidagi xulosalardan O°‘zbekiston davlat jahon tillari
universitetida ilmiy-texnika dasturlari doirasida 2023-2025-yillarda bajarilgan
“Qiyosiy adabiyotshunoslik” fanining “Komparativistika” elektron platformasini
yaratish mavzusidagi innovatsion loyiha doirasida foydalanilgan (O°‘zbekiston
davlat jahon tillari universitetining 2026-yil 19-maydagi 11-25/346-son
ma’lumotnomasi). Natijada, ingliz tili materiallari asosida o°‘z-o‘zini baholash
kompetentligini  rivojlantirishda ~ zamonaviy  pedagogik  texnologiyalar,
kommunikativ  yondashuv, reflektiv ta’lim hamda o‘quv avtonomiyasi
tamoyillarining integratsiyasi masalalari tahlil gilingan;

FABRL modeli asosida ishlab chiqilgan o°‘z-o‘zini baholash strategiyasi
muammoli va topshiriqga asoslangan ta’limning reflektiv komponenti bilan
integratsiyalashtirilib, talabaning o‘quv vaziyatini mustaqil tahlil qilishi, baholash
garorini dalillashi va aniglangan natijalar asosida shaxsiy rivojlanish magsadlarini
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belgilashini ta’minlovchi “reflektiv baholash navigatsiyasi” mexanizmi joriy etilib,
metodikaning samaradorligi pedagogik tajriba-sinov ishlari orqgali statistik jihatdan
aniglanganligi haqidagi ma’lumotlardan Navoiy viloyati teleradiokanali DM
tomonidan tayyorlangan ilmiy-ma’rifiy ko‘rsatuv va eshittirishlar mazmunini ishlab
chigishda foydalanilgan (Navoiy viloyati teleradiokanalining, 2026-yil 21-mayda
25-son ma’lumotnomasi). Natijada, keng auditoriyada chet tilini o‘rganishda o‘z-
o‘zini baholashning ahamiyati, reflektiv ta’limning samaradorligi va zamonaviy
baholash madaniyati hagidagi bilimlarni ommalashtirishga erishilgan.

Tadqgigot natijalarining aprobatsiyasi. Mazkur tadgiqot natijalari 10 ta,
jumladan, 6 ta xalgaro va 4 ta respublika ilmiy-amaliy anjumanlarida muhokamadan
o‘tkazilgan.

Tadqiqot natijalarining e’lon qilinganligi. Dissertatsiya mavzusi bo‘yicha
jami 27 ta ilmiy ish nashr etilgan. Jumladan, 1 ta o‘quv qo‘llanma va 16 ta ilmiy
magqola chop etilgan bo‘lib, shundan O‘zbekiston Respublikasi Oliy attestatsiya
komissiyasi tomonidan tavsiya etilgan ilmiy nashrlarda 7 ta, 9 tasi xorijiy jurnallarda
e’lo n gilingan.

Tadqgigot tuzilishi va hajmi. Dissertatsiya kirish, uch bob, umumiy xulosa,
foydalanilgan adabiyotlar ro‘yxati, hamda ilovalardan iborat. Ishning umumiy hajmi
168 sahifani tashkil giladi.

DISSERTATSIYANING ASOSIY MAZMUNI

Kirish gismida dissertatsiya mavzusining dolzarbligi asoslangan, tadgigotning
O‘zbekiston Respublikasida fan va texnologiyalarni rivojlantirishning ustuvor
yo‘nalishlariga mosligi ko‘rsatilgan, muammoning o‘rganilganlik darajasi,
tadqiqotning dissertatsiya bajarilgan ta’lim tashkilotining ilmiy-tadgigot ishlari
rejalari  bilan bog‘ligligi bayon etilgan, tadqiqotning maqsadi, vazifalari,
shuningdek, obyekti va predmeti aniglangan hamda ilmiy-amaliy ahamiyati,
natijalarning ishonchliligi, amaliyotga joriy qilinishi, aprobatsiyasi, e’lon
qilinganligi, tuzilishi va hajmi masalalari oz aksini topgan.

Dissertatsiyaning “Chet tilni o‘qitishda talabalarda o‘z-o‘zini baholash
kompetentligini  rivojlantirishning  nazariy-metodologik asoslari” deb
nomlangan birinchi bobida jahon tajribasida 0‘z-0‘zini baholash tizimining nazariy
asoslari va zamonaviy yondashuvlari, o°‘z-o‘zini baholash kompetentligini
rivojlantirishning magsadi va vazifalari, uning tarkibiy tuzilmasi hamda
rivojlanishiga ta’sir etuvchi omillar tahlil qilingan. Bobda o‘z-o°zini baholash
tushunchasining mazmun-mohiyati, uning xorijiy til ta’limidagi o‘rni, talabalarning
reflektiv va metakognitiv faoliyatini rivojlantirishdagi ahamiyati yoritilib, 0°z-0°zini
baholashda qo‘llaniladigan mezonlar, rubrikalar, nazorat ro‘yxatlari, reflektiv
kundaliklar, Yevropa til portfoliosi hamda CEFR asosidagi baholash tizimlarining
pedagogik imkoniyatlari ko‘rib chiqilgan. Jahon tajribasi tahlili o0‘z-0‘zini
baholashning formativ baholash, reflektiv ta’lim, metakognitiv monitoring, o‘zini
0°‘zi boshqarib o‘rganish va o‘quv avtonomiyasi bilan uzviy bog‘ligligini ko‘rsatdi.

Bir qator tadqiqotlar o0°‘z-o‘zini baholash metodikasidan foydalanish
talabalarning chet tilini o‘rganish jarayonidagi faolligi va mustaqil ta’lim
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ko‘nikmalarini rivojlantirishda an’anaviy baholash usullariga nisbatan samaraliroq
ekanini ko‘rsatadi. Masalan, B.Zimmerman® o°‘z-o‘zini baholash jarayoni
talabalarda o‘zini o‘zi boshqgarib o‘rganish ko‘nikmalarini shakllantirib, o‘quv
faoliyatini rejalashtirish va nazorat qilish imkonini berishini ta’kidlaydi. E.Panadero
esa o0‘z-o‘zini baholash talabalarning reflektiv fikrlashi va metakognitiv
strategiyalarini rivojlantirish orqali o‘quv samaradorligini oshirishini asoslaydi.
D.Boud o‘z-0‘zini baholashni talabaning o‘z ishi va o‘rganish jarayoni sifatini
baholashga jalb etilishi sifatida izohlasa, H.Andrade uni formativ baholashning
muhim tarkibiy qismi sifatida asoslab, aniq mezonlar va rubrikalar asosida o‘z
faoliyatini tahlil qilish talabalarda metakognitiv ko‘nikmalarni rivojlantirishini
ta’kidlaydi.

P.Pintrich 0°z-o°‘zini baholashni samarali o‘rganishning muhim komponenti
sifatida ko‘rsatadi. J.Flavell ilgari surgan metakognitsiya tushunchasi o‘z-o‘zini
baholashning nazariy poydevorini tashkil etadi. L.Earlning “o‘rganish sifatidagi
baholash” (assessment as learning) konsepsiyasida baholash o‘rganish jarayonining
o‘zi sifatida talgin gilinadi. P.Blek va D.Uiliam® tadgiqotlarida formativ
baholashning o‘quv natijalariga ijobiy ta’siri asoslangan. J.Raven ta’riflagan
kompetensiyaning kognitiv va hissiy komponentlari ham aynan o‘z-o°‘zini baholash
orqali namoyon bo‘ladi va rivojlanadil®. Ushbu qarashlar asosida tadqiqotda o‘z-
o‘zini baholash alohida baholash usuli emas, talabaning kommunikativ, reflektiv va
mustaqil ta’lim kompetensiyalarini rivojlantiruvchi metodik mexanizm sifatida
qaraldi; xorijiy tajribani to‘g‘ridan-to‘g‘ri ko‘chirish emas, uni talabalarning til
darajasi, o‘quv chtiyojlari va kasbiy tayyorgarligiga moslashtirish zarurligi
asoslandi.

Bobning ikkinchi paragrafida o°‘z-o‘zini baholash kompetentligini
rivojlantirishning bosh magsadi talabaning tinglab tushunish, gapirish, o‘qish va
yozish faoliyatidagi natijalarini aniqg maqgsad, mezon va dalillar asosida mustaqil
baholashi, 0‘z o‘rganish jarayonini reflektiv tahlil qilishi hamda keyingi faoliyatini
ongli ravishda boshqarish qobiliyatini shakllantirishdan iborat ekani belgilandi.
Uchinchi paragrafda pedagogik ma’nodagi o°z-o‘zini baholash o‘zini qadrlash va
o‘ziga ishonch tushunchalaridan farqlanib, kompetentlikning beshta o‘zaro
bog‘langan komponentdan iborat tarkibiy tuzilmasi ishlab chiqgilgan (1-jadval):

8 Zimmerman, B. J. (2002). Becoming a Self-Regulated Learner: An Overview.Theory into Practice, 41(2), 64-70.
Ernesto Panadero, Brown, G. T. L., & Strijbos, J. W. (2016). The Future of Student Self-Assessment: A Review of
Known Unknowns and Potential Directions. Educational Psychology Review, 28, 803-830. David Boud (1995).
Enhancing Learning Through Self-Assessment. London: Routledge. Paul Black, Dylan Wiliam (1998). Assessment
and Classroom Learning. Assessment in Education, 5(1), 7-74. Royce Sadler (1989). Formative Assessment and the
Design of Instructional Systems. Instructional Science, 18, 119-144. David Nicol va Debra Macfarlane-Dick (2006).
Formative Assessment and Self-Regulated Learning: A Model and Seven Principles of Good Feedback Practice.
Studies in Higher Education, 31(2), 199-218. Mats Oscarson (1989). Self-Assessment of Language Proficiency:
Rationale and Applications. Language Testing, 6(1), 1-13.

% Black, P., & Wiliam, D. Inside the Black Box: Raising Standards Through Classroom Assessment // Phi Delta
Kappan. — 1998. — Vol. 80, Ne2. — P. 139-148. Boud, D. Enhancing Learning through Self-Assessment. — London:
Kogan Page, 1995. — 233 p.

10 Raven, J. “The Assessment of Competence.” In Competence in the Learning Society. Peter Lang, 2001.
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1-jadval
Chet tilni o‘qitishda o°z-o0‘zini baholash kompetentligining tarkibiy
komponentlari

Komponent Mazmuni Asosiy Chet tili faoliyatida
P ko‘rsatkichlari namoyon bo‘lishi
. O‘rganishga ichki e ..

O°z-0°zin1 Til ko‘nikmalarini

qiziqish; 0‘z

baholashning shaxsiy o mustagqil
. . ) .7 | natijalarini bilishga : .
Motivatsion- | va kasbiy ahamiyatini v takomillashtirishga
o . ehtiyoj; baholashga T i
gadriyatli anglash, natijalar intilish; xatoni

ijobiy munosabat;
kamchiliklarni tan
olishga tayyorlik

uchun mas’uliyat va
rivojlanishga tayyorlik

rivojlanish manbai
sifatida gabul qilish

O‘quv magsadi,
baholash mezonlari,

Tinglash, gapirish,

Mezonlarni tushunish; o .
o‘qish va yozish

KOgmt'Y' CEFR deskriptorlari sifat da.rajalarl.n_l natijalarini tegishli
mezonli e . farglash; topshiriq ;
va sifatli faoliyat talablarini analash mezonlar asosida
belgilarini bilish g baholash
. . Nazorat ro‘yxati,
Faghyat r]aqlda rubrika, portfolio, Og‘zaki va yozma
dalillar to‘plash, . -
. . i audio-video yozuv va | mahsulotni, tinglash va
Operatsion- | baholash vositalaridan o . .
o . o monitoring o‘qish natijalarini
faoliyatli  |foydalanish va natijani . . g
. varagalaridan mustaqil tekshirish va
mezonlar bilan S
taqqoslash foydalanish; baholash baholash
hukmini shakllantirish
Kuchli va zaif “Nima uchun
Natija, xato, yutug va | tomonlarni aniglash; tushunmadim?”,
Reflektiv- qo‘llangan xatolar sababini “Qaysi strategiya
tahliliy strategiyalarning tushuntirish; tashqi yordam berdi?” kabi
sabablarini tahlil gilish| gayta alogani talgin | savollarga asoslangan
etish tahlil
Baholash natijalaridan
keyingi faoliyatni Anig magsad Individual rivojlanish
. boshgarish, belgilash; tuzatish rejasini tuzish va
Regulyativ- . - 0 _ o —
i takomillashtirish va | strategiyasini tanlash; | keyingi kommunikativ
prognostik L S o . .
rivojlanishni ishni gayta bajarish; faoliyatga tuzatish
kuzatishda taraqgiyotni kuzatish Kiritish

foydalanish

Komponentlar real o‘quv faoliyatida o‘zaro ta’sirda namoyon bo‘ladi: talaba
baholashning ahamiyatini anglamasa, mezonlarni bilishi yetarli natija bermaydi;
mezonlarni tushunmasa, faoliyatini asoslangan holda tahlil gila olmaydi; tahlil
natijasidan  keyingi garorlar uchun foydalanmasa, o0‘z-0‘zini baholash
rivojlantiruvchi  xususiyat kasb etmaydi. Bobda mazkur kompetentlikning
shakllanishiga shaxsiy-psixologik, lingvokommunikativ, pedagogik-metodik,
ijtimoiy-interaktiv va tashkiliy-texnologik omillar ta’sir ko‘rsatishi aniglangan.
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Xususan, talabaning dastlabki noto‘g‘ri bahosi 0‘z-0°zini baholashdan voz kechish
uchun emas, uning baholash hukmini bosgichma-bosgich kalibrlash uchun asos
bo‘lishi, kalibrlash esa talabaning oz bahosini tashqi dalillar bilan tagqoslab, tafovut
sabablarini tushunish jarayoni ekani asoslangan. Shuningdek, o‘z-o°zini baholash,
gayta aloga va gayta ishlash bitta metodik sikl tarkibida tashkil etilishi, pedagogik
ko‘mak esa asta-sekin kamayib, mustaqgil baholash ulushi ortib borishi lozimligi
ko‘rsatilgan. Ushbu xulosalar keyingi bobda FABRL modelini ishlab chiqish uchun
konseptual asos bo‘ldi.

Dissertatsiyaning ikkinchi bobi “Chet tilni o¢qitishda talabalarda o°z-o°zini
baholash kompetentligini rivojlantirish metodik tizimi” deb nomlangan bo‘lib,
unda FABRL metodik modeli, ushbu model asosidagi reflektiv mashqlar va o‘z-
o‘zini baholash topshiriglari tizimi hamda o‘z-o‘zini baholash kompetentligining
diagnostikasi, baholash vositalari va monitoring mexanizmi yoritilgan.

Tadgigotning dastlabki tahliliy bosgichida Samargand davlat chet tillar
instituti, Navoiy davlat pedagogika instituti va Mirzo Ulug‘bek nomidagi
O‘zbekiston Milliy universiteti Jizzax filialidagi fan dasturlari, mashg‘ulot mazmuni
va baholash vositalari tahlil qilindi, talabalar hamda professor-o‘qituvchilar
o‘rtasida so‘rovnoma o‘tkazildi. Tahlil o‘z-o‘zini baholash elementlari ayrim
topshiriglarda uchrasa-da, ular yagona metodik siklga birlashtirilmaganini ko ‘rsatdi:
baholash mezonlarini oldindan tushuntirish, faoliyatni dalillar asosida kuzatish,
xatolar sababini tahlil qilish, qayta alogadan so‘ng ishni qayta bajarish va
rivojlanishni  muntazam monitoring qilish jarayonlari o‘rtasida uzviylik
ta’minlanmagan,  baholash  mezonlarida ~ kommunikativ va  pragmatik
kompetensiyalarni aniglash indikatorlari anig belgilanmagan, rubrika, nazorat
ro‘yxati va reflektiv kundaliklardan foydalanish darajasi past.

Shu ehtiyojdan kelib chiqib, Formativ baholashga asoslangan reflektiv ta’lim
(FABRL) metodik modeli ishlab chigildi. Modelning nazariy-metodologik asoslari
P.Blek va D.Uiliamning formativ baholash, D.R.Sadlerning mezon va natija
o‘rtasidagi  tafovutni  kamaytirish, = D.Boudning o0°‘z-0‘zini  baholash,
B.Zimmermanning o‘zini 0‘zi boshqarib o‘rganish, D.Schonning reflektiv amaliyot,
D.Nikol va D.Makfarleyn-Dikning ichki qayta aloqa, H.Andradening mezonli o‘z-
o‘zini baholash hamda M.Oskarsonning chet tilidagi o‘z-o‘zini baholashga oid
garashlariga tayanadi; magsad va mezonlarni aniglashtirishda CEFRning 2001-yilgi
asosiy hujjati va 2020-yilgi hamroh jildidagi deskriptorlardan foydalanilgan.

Model magsadli, metodologik, texnologik hamda baholash-natijaviy
bloklardan tashkil topgan. Metodologik blok formativ baholash, reflektiv ta’lim,
o‘zini o‘zi boshqarib o‘rganish, kommunikativ-faoliyatli, kompetensiyaviy va
shaxsga yo‘naltirilgan yondashuvlarni hamda tizimlilik, sikllilik, mezonlilik,
dalillarga asoslanganlik, reflektivlik, kommunikativ yo‘nalganlik,
individuallashtirish, hamkorlik va rivojlantiruvchilik tamoyillarini birlashtiradi.
Texnologik blokda dastlabki materialda ajratilgan o‘nta operatsion harakat metodik
jarayonning takrorlanishini kamaytirish magsadida oltita yirik bosqgichga
birlashtirildi (2-jadval). Baholash-natijaviy blok mezon, ko‘rsatkich va darajalar,
dastlabki, joriy va yakuniy monitoring hamda o‘z-o°‘zini, o‘zaro va o‘qituvchi
bahosini muvofiglashtirishni o‘z ichiga oladi (1-rasm):
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Chet tilni o‘qitishda talabalarda o‘z-o‘zini baholash kompetentligini rivojlantirish modeli
“Formative Assessment-Based Reflective Learning (FABRL)”

2

1. Magsadli blok

Magsad: Talabalarda 0°z-o'zini baholash kompetentligini rivojlantirish orqali ularning reflektiv tafakkuri,
kommunikativ kompetensiyasi va mustaqil ta’lim ko‘nikmalarini shakllantirish.

2
2. Metodologik blok

Yondashuvlar: kompetensiyaviy yondashuv, reflektiv yondashuv, shaxsga yo‘naltirilgan yondashuv,
kommunikativ yondashuv, integrativ yondashuv.

Tamoyillar:  shaffoflik, obyektivlik, izchillik, differensiallik, talaba-markaziylik, refleksivlik,
motivatsion yo‘naltirilganlik, hamkorlik, uzviylik.

. ‘ J
[ . A
3. Texnologik blok
FABRLning 6 bosgichli ishlash mexanizmi
1) O‘quv maqsadini 2) Topshirigni 3) O‘z-0'zini 4) Reflektiv 2 ; i 6) Rivojlanishni
belgilash o 4 bajarish —p baholash — feedback =p 3) Takomillashtirish monitoring gilish
(Goal Setting) (Task Performance) (Self-Assessment) (Reflective Feedback) (Improvement) (Progress Monitoring)

Pedagogik texnologiyalar Vositalar Metodlar Mashglar (namunalar)

* Formativ baholash * Rubrikalar va checklistlar * 0O'z-0‘zini baholash * 0’z-ozini tahlil qilish topshiriqlari
‘°~\'“°1°{§i)’35i. ¢ Reflektiv kundaliklar ¢ Peer assessment * Rubrika asosida baholash

¥ Eigg:‘;'g‘l)‘:“hm * Portfolio + Reflektiv muhokama * Audio/video yozuvlarni tahlil gilish

. Olz-o‘zini‘i)aholash * Google Forms, Moodle ¢ Savol-javob * Reflektiv savollarga javob yozish
texnologiyasi ¢ Padlet, Jamboard * Loyihaviy o‘qitish * Progress tracking topshiriglari

* Blended learning * Kahoot, Quizizz * Keys-stadi * Self-check testlar

texnologiyasi * Audio/video yozuvlar ¢ Muammoli o‘qitish

* Ragamli ta’lim * Mobil ilovalar

\8 texnologiyasi J)

4. Baholash va natijaviy blok

O°z-0'zini baholash aniqligi

Reflektiv tahlil darajasi

Nutgiy kompetensiyaning rivojlanishi (tinglab tushunish, gapirish, o‘qish, yozish)
Kommunikativ kompetensiya darajasi

Mustaqil ta’lim ko*nikmalarining rivojlanishi

Motivatsiya va ishtirok faolligi

Baholash mezonlari:

Talabalarda 0*z-o‘zini baholash kompetentligi bosgichma-bosgich rivojlanadi.

Reflektiv tafakkur va mustaqil o‘quv faoliyati kuchayadi.

Tinglab tushunish, gapirish, o‘qish va yozish ko*nikmalarini baholash hamda takomillashtirish sifati oshadi.
Talabalarning kommunikativ kompetensiyasi va o‘quv avtonomiyasi rivojlanadi.

0°z-0'zini baholashning formativ va reflektiv mexanizmlari chet tilni o‘qitish jarayoniga

8 izchil integratsiyalashadi. 5,

Kutiladigan natijalar:

1-rasm. Chet tilni o‘qitishda talabalarda o‘z-o‘zini baholash kompetentligini
rivojlantirishning FABRL modeli

2-jadvaldan ko‘rinadiki, FABRL modelida o‘z-o°zini baholash faqat uchinchi
bosgich bilan cheklanmaydi, balki siklning barcha bosqgichlariga integratsiya
qilinadi. Talaba faol baholovchi va reflektiv subyekt, o‘qituvchi esa mezonlarni
aniglashtiruvchi, faoliyatni tashkil etuvchi, gayta aloga beruvchi va talabaning
mustaqilligini qo‘llab-quvvatlovchi fasilitator sifatida gatnashadi. Dissertatsiyada
ilgari surilgan ilmiy yangiliklar aynan shu mexanizm tarkibida amalga oshadi.
O‘qituvchi va talaba faoliyatining o‘zaro muvofiqligi 3-jadvalda ko‘rsatilgan.
O‘qituvchi yaratgan metodik sharoit talabaning mustaqil baholash harakatini
qo‘llab-quvvatlaydi, talabaning o‘z-o°‘zini baholash natijalari esa o‘qituvchiga
keyingi topshiriq, qayta aloga va pedagogik ko‘makni individuallashtirish uchun
ma’lumot beradi. Natijada baholash o‘qituvchi tomonidan talaba ustidan amalga
oshiriladigan nazoratdan hamkorlikdagi rivojlantiruvchi jarayonga o‘tadi (2-3-
jadvallar):
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FABRL metodik modelining ishlash mexanizmi

2-jadval

=
N % % Talabaning asosiy O‘qituvchining Qo‘llaniladigan | Rivojlantiriladiga
B E & faoliyati metodik faoliyati vositalar n jihatlar
o]
= Awvalgi bilim va Kommunikativ . . .
}3 - tajribani faollashtiradi, magsadni, CEFR I:I/I:Zqosgc: E(?‘Ig:::tsih mawéggr\]/? ;Sr:y?ésh
Se topshiriqg magsadi va deskriptorlari va o' UV ma. s};dlar’i a ko niti\? ’
1. = muvaffagiyat baholash mezonlarini vg;:/ asi qCEFR xabagr] dorlik
ZQ mezonlarini anglaydi, | tushuntiradi; faoliyat gasl, . S
° N L : deskriptorlari mustaqil
= individual magsad namunasini taqdim flekti ”' ialashtirish
2 belgilaydi etadi reflektiv savollar rejalashtiris
G
5 Tinglash, gapirish, | Topshirig uchun sharoit Kommunikativ Kommunikativ
'g‘ o‘qish yoki yozish yaratadi, jarayonni | topshiriglar, kuzatuv faolivat. strateqik
5 ‘= topshirig‘ini bajaradi; | kuzatadi, tayyor javob nazorat ro‘yxati, %ar,akat g
' g strategiyalarni bermasdan audio-video yozuv, hamkorlik (;‘zini
= qo‘llaydi va o‘zini yo‘naltiruvchi ko‘mak topshirigga nazorat ’ilish
§ kuzatadi ko‘rsatadi asoslangan rubrika g
|_
. L - O°z-0°zini baholash | Mezonli fikrlash
E Faoliyat natijasini Baholash vositasidan S '
NG mezonlar va dalillar foydalanish tartibini ru?rlka§|, nazorgt baholash .
. 8 - . X S . | ro‘yxati, reflektiv savodxonligi,
3. e asosida baholaydi, aniglashtiradi, hukmni kundalik. xatolar tahliliv va
N s kuchli va zaif jihatlarni | dalil bilan asoslashga o toli K yva
& aniglaydi yo*naltiradi xaritasi, portfolio metakognitiv
dalillari faoliyat
2 . S I L .
> O¢z bahosini o‘qgituvchi R|v01Iant|ruvchJ, aniq Tengdosh gayta Ichki qay_ta.aloqa,
T g va tengdosh gayta | va mezonga bog‘langan alogasi shakli tanqidiy
4. = g alogasi bilan gayta aloga beradi; o itucilchi izohléri refleksiya,
f) © tagqoslaydi, tafovut o‘zaro baholashni rgflektiv savollar’ baholash hukmini
E sabablarini tahlil giladi tashkil etadi kalibrlash
G
= _Xatglarnl ‘”Z?‘tad'n Tuzatish faoliyatini 'I:uzat!sh nazorat Muammoni hal
< ishni gayta bajaradi . . ro‘yxati, diagnostik | ... L L
@ . : : . tashkil etadi, gayta qilish, til aniqgligi,
5. = yoki tahrirlaydi, yangi | . o kodlar, gayta .
IS strategiyani sinab | Sriash uchun yo'nalish | -0 dicn harakat strategik
S g3‘/ . beradi P - kompetensiya
< ko‘radi rejasi
|_
X Monitorin
c = Dastlabki va keyingi , 9. Rivojlanishni O‘quv
< T . . . ma’lumotlarini . . A
25 natijalarni tagqoslaydi, umumlashtiradi kuzatish varagasi, avtonomiyasi,
6. s £ dinamikani aniglaydi individual tavsi ,a portfolio, rivojlanishni
§§ va havbatdagi beradi va vanai si)I/dni kompetentlik profili, boshqarish,
TS magsadni belgilaydi rejalaglhti?a di shaxsiy o‘quv rejasi | uzluksiz o‘rganish
S
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3-jadval
FABRL modelida o‘qituvchi va talaba faoliyatining o‘zaro muvofiqligi

Ne Jarayon O‘qituvchi faoliyati Talaba faoliyati Natija
Magsad, deskriptor va Magsad belgilash

1 Maqse_ld va faoliyat namunasini _M_ez_onlarnl tahlil qllaQ| va varagasi, individual
mezonlarni aniglash - individual magsad belgilaydi
tushuntiradi magsad
Formativ Kommunikativ topshirig va Sl o .
2. | topshirigni tashkil | dalil to*plash sharoitini Topshirigni bajaradiva | Og‘zaki yoki yozma
. . faoliyatini kuzatadi mahsulot, kuzatuv gaydi
etish yaratadi
o e s . RUb.”ka va “aZO“i“ . Natijani mezon va dalillar O‘z-0°zini baholash
3. | O‘z-o‘zini baholash | ro‘yxatidan foydalanishni . . . .
asosida baholaydi varaqgasi, reflektiv qayd

yo‘naltiradi
Mezonli gayta aloga beradi,

O¢z bahosini tashqi gayta | Qayta alogani taqqoslash

4, Qayta aloga o‘zaro bah;;sihm tashkil aloga bilan taggoslaydi varagasi
. . Strategiya tanlash va gayta Xatolarni tuzatadi va Takomillashtirilgan

5. | Takomillashtirish ishlashga ko‘maklashadi topshirigni gayta bajaradi mahsulot
Davriy natijalarni Rivojlanish dinamikasini Portfolio. rivoilanish

6. Monitoring umumlashtiradi va tavsiya tahlil qilib, yangi magsad ! )

beradi belgilaydi profili, harakat rejasi

Modelni amaliyotga tatbig etish quyidagi pedagogik shart-sharoitlarni talab
qiladi: o‘quv magsadlari va muvaffaqiyat mezonlarining talabalar uchun aniq va
tushunarli bo‘lishi; 0‘z-0‘zini baholash vositalarining til darajasi va baholanayotgan
ko‘nikmaga muvofigligi; o°z-o‘zini baholashni auditoriya va mustaqil ta’limga
muntazam integratsiya qilish; o‘qituvchi bahosi, o‘zaro baholash va o0‘z-o‘zini
baholash ma’lumotlarini o‘zaro to‘ldiruvchi tarzda qo‘llash; xatoni jazolash obyekti
emas, rivojlanish uchun axborot sifatida gabul giladigan psixologik xavfsiz muhit
yaratish; qayta aloqadan keyin faoliyatni gqayta ishlash imkoniyatini ta’minlash;
portfolio va monitoring jadvallari orqali rivojlanish dalillarini muntazam to‘plash.

“Reflektiv qayta aloqa sikli” komponenti sikining uchinchi—oltinchi
bosqichlari orgali ishlaydi: talaba natijani mezonlar asosida baholaydi, o‘z bahosini
o‘qituvchi va tengdosh gayta alogasi bilan tagqoslaydi, xatoni tuzatib ishni qayta
bajaradi yoki tahrirlaydi, takomillashgan natijani gayta baholaydi, monitoring
xulosasi esa navbatdagi o‘quv magsadiga aylanadi. Shu tariqa baholash—refleksiya—
tuzatish—qayta baholash sikli o‘quv natijasini bir martalik qayd etishdan uni dinamik
takomillashtirishga o‘tkazadi. Mexanizm matnni bosqichma-bosgich qayta
tahrirlash (Al-free Self Editor), takroriy bitta xato ustida ishlash (One Mistake
Challenge), dastlabki va keyingi variantlarni tagqoslash (Growth Paragraph
Comparison) kabi topshiriglarda hamda portfolioda amalga oshiriladi. O‘quv
faoliyatini korreksiyalashning kalibrlangan baholash mexanizmi talabaning oz
bahosini o‘qituvchi bahosi va faoliyat dalillari bilan bir xil mezonlar asosida
tagqoslashini nazarda tutadi. Tafovut “kimning bahosi to‘g‘ri?” degan qarama-
garshilik sifatida emas, mezon ganday tushunilgani va gaysi dalil hisobga olinganini
tahlil gilish orgali hal etiladi; aniglangan tafovut keyingi tuzatish va individual gayta
aloga uchun asos bo‘ladi. Kalibrlash reflektiv qayta aloga bosqichida, Confidence
vs Reality Chart (taxminiy va haqgiqiy natijani solishtirish), Writing Confidence
Index (0°z bahosini o‘qituvchi bahosi bilan solishtirish) va Fluency Thermometer
kabi topshiriglarda, shuningdek, kirish va chiqish nazoratidagi “dastlabki taxmin —
0‘z bahosi — o‘qituvchi bahosi” uchligida amalga oshiriladi. “Baholash
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mezonlarini ichkilashtirish” komponenti mezonlarning talaba uchun tashqi
talabdan ichki baholash mezoniga aylanishini bosgichma-bosqich ta’minlaydi:
mezonlar topshirigdan oldin tushuntiriladi, turli sifat darajasidagi namunalar mezon
asosida jamoaviy tahlil gilinadi, talaba mezonni dastlab o‘qituvchi ko‘magida, so‘ng
juftlik yoki guruhda, keyin mustaqil qo‘llaydi. Monitoring tartibida ham birinchi
semestrda vositalardan o‘qituvchi rahbarligida foydalanilib, ikkinchi semestrda
pedagogik ko‘mak kamaytiriladi va talabaning mustaqil baholash faoliyati
kuchaytiriladi. Bu talabaning o‘z faoliyati uchun mas’uliyatini oshiradi va 0‘z-0zini
baholashni mustagqillikka asoslangan faoliyatga aylantiradi. “Reflektiv baholash
navigatsiyasi” mexanizmi FABRL strategiyasini muammoli va topshiriqga
asoslangan ta’limning reflektiv komponenti bilan bog‘laydi. Talaba muammoli
vaziyat yoki rolli o‘yin asosidagi kommunikativ topshirigni bajaradi, o‘quv
vaziyatini mustaqil tahlil qgiladi, baholash qarorini audio-video yozuv, matn
variantlari, xatolar xaritasi kabi dalillar bilan asoslaydi va natijadan kelib chiqib
individual magsad hamda harakat rejasini tuzadi. Bunda “gapirishni yaxshilayman”
kabi umumiy niyat o‘rniga “keyingi og‘zaki topshiriqda fikrni bog‘lash uchun
kamida to‘rtta tegishli birlikdan foydalanaman” kabi tekshiriladigan magsad
belgilanadi. Bobning ikkinchi paragrafida tinglab tushunish, gapirish, o‘qish va
yozish ko‘nikmalarini rivojlantiruvchi reflektiv mashgqlar tizimi ishlab chiqilgan: har
bir ko‘nikma uchun beshtadan, jami yigirmata mashq tayyorlanib, ularning har biri
kommunikativ topshiriq, baholash mezoni, rubrika yoki nazorat ro‘yxati, reflektiv
savollar, gayta aloga va takomillashtirish faoliyatining birligiga asoslanadi (4-
jadval). Reflektiv mashq til ko‘nikmasini rivojlantirish bilan birga talabaning o‘z
faoliyatini baholash va boshqarish qobiliyatini shakllantiradi: talaba “Qancha ball
oldim?” savoli bilan cheklanmay, “Nima sababdan shu natijaga erishdim?”, “Qaysi
xato takrorlandi?”, “Keyingi safar nimani o‘zgartiraman?” kabi savollarga javob

izlaydi (4-jadval):

4-jadval
FABRL modeli asosida ishlab chigilgan reflektiv mashqglar tizimi
‘ TII . Mashglar Asosiy baholash dalillari va mezonlari
ko‘nikmasi
Echo Confidence Map; Listening Prediction Asosiy g‘oya va detallarni tushunish, dastlabki
Tinglab Tracker; Missing Meaning Detector; taxminning to‘g‘riligi, qo‘llangan strategiya,
tushunish | Listening Footprint Journal; Confidence vs | tushunishdagi bo‘shliglarni aniqlash, o‘z bahosining
Reality Chart real natijaga mosligi

Audio-video yozuv asosida mazmun, ravonlik,
grammatik aniqlik, lug‘at diapazoni, talaffuz va nutqiy
ishonchni baholash; takroriy xatoni aniglash va
tuzatish
O‘qishdan oldingi va keyingi bilimni tagqoslash,
xulosa va semantik xarita, fakt va fikrni ajratish,
giyinchilik sababini aniglash, strategiyani refleksiya

Future Self Interview; Silent Observer
Gapirish Rubric; Speaking Mirror Scale; One
Mistake Challenge; Fluency Thermometer

Reading Confidence Radar; Blind Summary
O‘qish Test; Information Treasure Hunt; Reading
Gap Reflection; Cognitive Route Map

qilish
Reverse Reader Technique; Writing Matnning aniqligi, izchilligi, grammatika va lug‘at;
Yozish Footprint Analyzer; Al-free Self Editor; | xatolar xaritasi, bosgichma-bosgich tahrir, dastlabki va
Growth Paragraph Comparison; Writing keyingi variantlarni tagqoslash, o‘z bahosini
Confidence Index o‘gituvchi bahosi bilan solishtirish
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Tinglab tushunish va o‘qishda tushunish jarayoni bevosita kuzatilmagani
sababli asosiy fikrni gayta ifodalash, xulosa yozish, semantik xarita tuzish, taxminni
tekshirish kabi bilvosita dalillardan, gapirish va yozishda esa audio-video yozuv
hamda matnning dastlabki va tahrirlangan variantlaridan foydalaniladi. Mashglar
dastlab qisqa nazorat ro‘yxati va sodda reflektiv savollar bilan, keyinchalik analitik
rubrikalar, o‘zaro gayta aloqa, xatolar xaritasi va portfolio monitoringi bilan
murakkablashtiriladi; barcha mashqglarda baholash mezonlari CEFR B2+
deskriptorlari asosida belgilangan. Masalan, Listening Prediction Tracker mashqgida
talaba audioni tinglashdan oldin uning nomiga tayanib matn mavzusi, uchta asosiy
g‘oya va beshta kalit so‘zni taxmin qiladi, tinglagach esa taxminlarini tekshiradi.
Future Self Interview mashqida talaba 2—3 daqiqa davomida kelajakdagi o°zi haqida
gapirib, nutqini yozib oladi va gayta tinglab ravonlik, grammatik aniqlik, lug‘at
diapazoni, talaffuz va ishonch mezonlari bo‘yicha baholaydi. Reverse Reader
Technique mashgida talaba 180-200 so‘zli esse yozib, 24 soatdan keyin uni
o‘quvchi nuqtayi nazaridan qayta o‘qiydi va aniqlik, izchillik, grammatika hamda
lug‘at mezonlari bo‘yicha baholaydi. N.Falchikov va D.Boudning tadqiqotlariga
ko‘ra, 0‘z-0‘zini baholash aniqligi mezonlar aniq va tushunarli bo‘lganda hamda
muntazam amaliyot natijasida ortadi; shu sababli 0‘z-o‘zini baholash tayyor
qobiliyat emas, maxsus o‘rgatiladigan faoliyat sifatida qaraldi. Bobning uchinchi
paragrafida diagnostika, baholash vositalari va monitoring mexanizmi ishlab
chiqilgan. Diagnostika beshta komponentning amaliy ko‘rsatkichlari asosida tashkil
etildi; muhim ko‘rsatkichlardan biri 0°z-0‘zini baholash aniqligi bo‘lib, u talabaning
o‘ziga bergan bahosi bilan o‘qituvchining ayni mezonlar asosida qo‘ygan bahosi
muvofigligi orgali aniglanadi. Baholashda diagnostik anketa, kirish va chigish
nazorat savollari, to‘rtta ko‘nikma bo‘yicha mazmunan turlicha, ammo
murakkabligi tenglashtirilgan parallel topshiriglar, CEFR “bajara olaman”
deskriptorlari, analitik rubrikalar, nazorat ro‘yxatlari, reflektiv kundalik, portfolio,
audio-video yozuvlar, xatolar xaritasi va o‘qituvchi kuzatuv varaqalaridan
foydalanildi. Monitoring bir o‘quv yilining ikki semestrini gamrab oldi: birinchi
semestr boshida Kirish diagnostikasi, semestr davomida har bir FABRL sikli
bo‘yicha joriy monitoring, semestr yakunida oraliq tahlil, ikkinchi semestr oxirida
chiqish diagnostikasi o‘tkazildi. Modelni uchala OTTda bir xil talablar asosida joriy
etish uchun o‘qituvchilar bilan tayyorlov seminarlari o‘tkazilib, namunaviy ishlar
umumiy mezonlar asosida birgalikda baholandi.

Dissertatsiyaning uchinchi bobi “Pedagogik tajriba-sinov ishlarini tashkil
etish va o‘tkazish” deb nomlangan bo‘lib, unda tajriba-sinov ishlarining magsadi,
vazifalari, bosqichlari, ishtirokchilari va samaradorlik ko‘rsatkichlari yoritilgan.
Tajriba-sinovning magsadi — FABRL modeli asosida ishlab chigilgan
metodikaning chet tilni o‘qitishda talabalarning o°z-0‘zini baholash kompetentligini
rivojlantirishdagi samaradorligini amalda tekshirishdan iborat. Tajriba-sinov uchta
OTTda “Xorijiy til va adabiyoti” yo‘nalishining 2-bosgich talabalari ishtirokida
o‘tkazildi (5-jadval):
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5-jadval
Tajriba-sinov maydonlari va ishtirokchilari

Talabalar soni Professor-o‘qituvchilar

Tajriba-sinov maydoni Tajriba Nazorat Jami Dastlabki Yakuniy

guruhi guruhi bosgich bosgich
Samargand davlat chet tillar instituti 48 52 100 5 6
Navoiy davlat pedagogika instituti 60 70 130 6 6
M%rz.o Ulltlg bf_:k r}or.mdagl_O. zpeklston 64 66 130 6 6

Milliy universiteti Jizzax filiali

Jami 172 188 360 17 18

Tajriba-sinovda jami 360 nafar talaba (tajriba guruhlarida 172, nazorat
guruhlarida 188 nafar) va 18 nafar professor-o‘qituvchi gqatnashdi. Dissertatsiyada
natijalar ikki kesimda qayd etilgan: I semestr natijalari tajribaning boshlang‘ich
(tajriba oldi) holati, Il semestr natijalari esa yakuniy holat sifatida gabul gilingan;
Shu sababli quyida “I semestr” boshlang‘ich bosqichni, “II semestr” yakuniy
bosqgichni bildiradi. Ikkala guruhda bir xil diagnostik testlar, topshiriglar va baholash
mezonlari qo‘llanilib, natijalar “2” (qoniqarsiz) dan “5” (a’lo) gacha bo‘lgan
baholarda qaydnomalarga kiritildi. Har bir OTT bo‘yicha olingan baholar 6-jadvalda
keltirilgan (6-jadval):

6-jadval
Tajriba-sinovda qatnashgan OTT talabalari soni va ularning o‘zlashtirish
ko‘rsatkichlari
Tajriba va nazorat guruhlarida talabalarning olgan baholari
Tajriba guruhi Nazorat guruhi

P - — ~—~ — — ~~

2 | 86| = | =| £ | 8| 88| | = | £ B

Ne e 2 o = S o s 2 o = 5 o s

3 83 . x 2 g | 8% . < g |z

28| 2| 2| § S| 28| 2| 2| 5| 8§

s ™ ~ | OF ® S

Samargand davlat chet tillar instituti

|

1| omestr | 48 12 | 20 9 7 51 10 | 12 | 21 | 8
I

2 | omestr | 48 13 | 20 9 6 52 9 | 11 | 23 | 9

Navoiy davlat pedagogika instituti

[

1 semestr 60 13 29 11 7 69 11 20 29 9
I

2 semestr 59 14 30 9 6 70 10 19 32 9

Mirzo Ulug‘bek nomidagi O‘zbekiston Milliy universiteti Jizzax filiali

[

1| omestr | 64 12 | 29 | 16 7 66 11| 21 | 26 | 8
I

2 semestr 64 13 31 14 6 66 10 20 28 8

Jami, | 172 | 37 | 78| 3 | 21 | 186 | 32 | 53 | 76 | 25
semestr

Jami, I 171 | 40 | 81 | 32 18 | 188 | 29 | 50 | 83 | 26
semestr

Tajriba davomida tajriba guruhlarida FABRL modelining olti bosqgichli sikli
— magsad belgilash, topshirigni bajarish, 0‘z-0‘zini baholash, reflektiv gqayta aloqa,
takomillashtirish va monitoring — muntazam qo‘llanildi. Talabalar to‘rt til
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ko‘nikmasi bo‘yicha 20 ta reflektiv mashqni bajardilar, o‘z ishlarini CEFR B2+
deskriptorlariga tayangan nazorat ro‘yxatlari va analitik rubrikalar asosida
baholadilar, natijalarini reflektiv kundalik va portfolioda qayd etdilar hamda o‘z
bahosini o‘gituvchi va tengdosh bahosi bilan solishtirdilar. 1 semestrda bu faoliyat
o‘qituvchining bevosita ko‘magida tashkil etilgan bo‘lsa, I semestrda ko‘mak
bosgichma-bosqich kamaytirilib, talabalarning mezonlarni mustaqil qo‘llashiga va
0°‘z bahosini faoliyat dalillari bilan asoslashiga e’tibor qaratildi.

Shunday qilib, FABRL metodikasi qo‘llanilgan tajriba guruhlarida I
semestrdan Il semestrga qadar o‘zlashtirish ko‘rsatkichlari yaxshilandi, amaldagi
usullar saglangan nazorat guruhlarida esa biroz pasaydi; bu tendensiya uchala
OTTda takrorlandi va yakuniy guruhlararo farq statistik jihatdan ishonchli chiqdi.
Mazkur natija to‘rtinchi ilmiy yangilikda gayd etilgan metodikaning yaxlit
samaradorligini ifodalaydi; uning alohida komponentlari ulushi tajribada alohida
o‘lchanmagan. Kuzatishlar kalibrlash mexanizmining amaldagi ta’sirini ham
ko‘rsatdi: guruh darajasida talabalar oz gapirish natijalarini o‘qituvchilar bahosiga
yaqin baholagan, individual darajada esa natijalar faoliyat turi va 0‘z-o°zini baholash
amaliyoti hajmiga bog‘liq bo‘lgan; amaliyot ortgan sari talabalarning baholashlari
real holatga yaqinlashgan. Talabalar o‘qituvchining yakuniy bahosiga qaram bo‘lib
qolmasdan, o‘z natijalarini mustaqil tahlil qilishga, aniq maqsad qo‘yishga va unga
erishish darajasini baholashga odatlandilar.

Tadqiqotning asosiy gipotezasi shundan iborat ediki, oliy ta’lim
tashkilotlarining “Xorijiy til va adabiyoti” yo‘nalishi 2-bosqich talabalariga chet tilni
o‘qitish jarayoniga FABRL modeli, o‘z-0‘zini baholash nazorat ro‘yxatlari,
rubrikalar, reflektiv topshiriglar va formativ gayta aloga tizimli joriy etilsa, ularning
0‘z-0‘zin1 baholash kompetentligini rivojlantirish samaradorligi oshadi. Tajriba-
sinov natijalari ushbu gipotezani qo‘llab-quvvatladi: FABRL modeli asosida tashkil
etilgan metodika talabalarni fagat ingliz tilini o‘rganishga emas, balki o‘z faoliyatini
baholash, xatolarini aniqlash, natijasini tahlil qilish va keyingi o‘quv faoliyatini
takomillashtirishga yo‘naltirdi.

Tajriba-sinov ishlarida Samargand davlat chet tillar instituti, Navoiy davlat
pedagogika instituti hamda Mirzo Ulug‘bek nomidagi O‘zbekiston Milliy
universitetining Jizzax filialidan jami 360 nafar talaba (tajriba guruhida 172, nazorat
guruhida 188 nafar) ishtirok etdi. Uchala oliy ta’lim muassasasi bo‘yicha olingan
natijalarning umumlashtirilgan statistik tahlili tajriba guruhlarida ijobiy dinamika
(+0,0747 ball) qayd etilganini, nazorat guruhlarida esa ko‘rsatkich pasayganini
(—0,0584 ball) hamda yakuniy o‘rtacha ko‘rsatkich nazorat guruhlarinikiga nisbatan
yugori bo‘lganini ko‘rsatdi. Umumlashtirilgan samaradorlik ko‘rsatkichi 11,6 foizni
tashkil etgan bo‘lsa, alohida OTTlar kesimida tajriba va nazorat guruhlari o‘rtasidagi
farg 13 foizgacha yetdi.

XULOSA

Oliy ta’lim tashkilotlarining “Xorijiy til va adabiyoti” yo‘nalishi 2-bosgich
talabalarida chet tilni o‘qitish jarayonida o‘z-o°‘zini baholash kompetentligini
rivojlantirish bo‘yicha olingan ilmiy natijalar asosida quyidagi xulosalarga kelindi:
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1. Oliy ta’lim tashkilotlarining “Xorijiy til va adabiyoti” yo‘nalishi 2-bosgich
talabalarida chet tilni o‘qitish jarayonida o‘z-o‘zini baholash kompetentligini
rivojlantirish  talabalarning kommunikativ, reflektiv. va mustaqil ta’lim
ko‘nikmalarini shakllantiruvchi muhim lingvodidaktik mexanizm sifatida asoslandi.
Ushbu yondashuv talabalarning til kompetensiyalarini fagat yakuniy natija sifatida
emas, balki bosgichma-bosqich rivojlanish jarayoni sifatida tahlil gilish imkonini
beradi. Natijada talabalarda o‘z xatolarini aniqlash, kuchli va zaif tomonlarini
baholash, o‘quv strategiyalarini belgilash hamda chet tilini ongli o‘zlashtirish
ko‘nikmalari rivojlanadi.

2. Tadqiqot natijalari o‘z-o‘zini baholashga asoslangan metodik yondashuv
talabalarning gapirish, yozish, o‘qish va tinglab tushunish ko‘nikmalarini kompleks
rivojlantirishga xizmat qilishini ko‘rsatdi. Har bir til ko‘nikmasi bo‘yicha ishlab
chiqilgan reflektiv mashqlar, o‘z-o‘zini baholash nazorat ro‘yxatlari va rubrikalar
talabalarning o°z faoliyatini aniq mezonlar asosida baholashiga yordam berdi. Bu
esa chet tilni o‘gitishda baholash jarayonini shaffof, izchil va talaba faoliyatiga
yo‘naltirilgan shaklda tashkil etish imkonini berdi.

3. Tadqiqot doirasida ishlab chiqilgan FABRL modeli o‘z-0‘zini baholash
kompetentligini rivojlantirishning samarali metodik modeli sifatida asoslandi.
Mazkur model o‘quv magsadini belgilash, topshirigni bajarish, 0‘z-0‘zini baholash,
reflektiv gayta aloga, takomillashtirish va rivojlanishni monitoring qilish
bosqichlarini o‘z ichiga oladi. Model talabaning o‘quv maqgsadini belgilashi,
topshirigni bajarishi, 0‘z natijasini baholashi, qayta aloga asosida xatolarini tahlil
qilishi va keyingi faoliyatini takomillashtirishini ta’minlaydi. Bu esa ta’lim
jarayonini fagat natijaga emas, balki rivojlanish dinamikasiga yo‘naltirish imkonini
beradi. Siklda o‘z-o‘zini baholash, reflektiv qayta aloga, takomillashtirish va qayta
baholashning ketma-ketligi “reflektiv qayta aloqa sikli” komponentini tashkil etib,
0‘quv natijasini bir martalik qayd etishdan uni dinamik takomillashtirishga o‘tishni
ta’minlaydi.

4. CEFR B2+ deskriptorlari asosida ishlab chigilgan mualliflik baholash
mezonlari talabalarning to‘rtta til ko‘nikmasi bo‘yicha o0°z-0‘zini baholash
jarayonini tizimli tashkil etishga xizmat qildi. Mazkur mezonlar CEFR talablarini
0°z-o0‘zini baholash, rubrikaga asoslangan baholash, reflektiv tahlil va teskari aloga
mexanizmlari bilan boyitdi. Natijada talabalar aniq mezonlar asosida o0z natijalarini
tahlil qilish, kamchiliklarini aniglash va ularni bartaraf etish yo‘llarini belgilash
imkoniyatiga ega bo‘ldilar. Mezonlarning topshirigdan oldin tushuntirilishi,
namunalar asosida tahlil qilinishi va o‘qituvchi ko‘magidan mustaqil qo‘llashga
bosgichma-bosqich o‘tilishi “baholash mezonlarini ichkilashtirish” komponentining
amaliy mexanizmi sifatida asoslandi.

5. FABRL metodikasi asosida ishlab chigilgan reflektiv mashqglar tizimi
talabalarda metakognitiv xabardorlik va o0°‘z-o‘zini baholash ko‘nikmalarini
rivojlantirishga xizmat qildi. Har bir til ko‘nikmasi bo‘yicha tuzilgan topshiriqlar
talabalarning til faoliyatini mezon asosida tahlil gilish, xatolarini mustaqil aniglash,
natjjalarini qayta ko‘rib chiqish va keyingi rivojlanish rejasini belgilashga
yo‘naltirildi. Bu esa talabalarning mustaqil o‘rganish kompetentligini kuchaytirib,
uzoq muddatli ta’lim natijalarini yaxshilashga xizmat qgildi.
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6. O‘z-o‘zini baholash jarayonida rubrikalar, nazorat ro‘yxatlari, reflektiv
kundaliklar, portfolio elementlari, diagnostik topshiriglar va gayta aloga
mexanizmlaridan foydalanish baholash jarayonining anigligi, obyektivligi va
shaffofligini oshirishi aniglandi. Talabalar baholash mezonlari bilan oldindan
tanishgan holda o‘z ishlarini tahlil qildilar, xatolarining sabablarini aniqladilar va
takomillashtirish yo‘llarini belgiladilar. Bu esa ularning o‘quv jarayonidagi
mas’uliyatini oshirib, o‘z faoliyatiga ongli va tanqidiy munosabatda bo‘lishini
ta’minladi. Talaba bahosini o‘qituvchi bahosi va faoliyat dalillari bilan bir xil
mezonlar asosida tagqoslash o‘quv faoliyatini korreksiyalashning kalibrlangan
baholash mexanizmini amalga oshirishga xizmat qildi.

7. O‘z-o‘zini baholash kompetentligini rivojlantirishga qaratilgan metodika
talabalarning metakognitiv faolligi, ichki motivatsiyasi va o‘quv avtonomiyasini
kuchaytirishi aniglandi. Talabalar topshirigni bajarishdan oldin magsadni anglash,
bajarish jarayonida o‘zini nazorat qilish, natijadan so‘ng esa reflektiv tahlil qilish
orgali 0‘z o‘quv faoliyatini boshqarishni o‘rgandilar. Bu jarayon ularning mustagqil
qaror qabul qilish, 0‘z-o‘zini nazorat qilish va umrbod ta’limga tayyorlik
ko‘nikmalarini rivojlantirishga xizmat qildi. Muammoli va topshiriqga asoslangan
kommunikativ vazifalarda o‘quv vaziyatini tahlil qilish, baholash qarorini dalillash
va tekshiriladigan rivojlanish magsadini belgilash “reflektiv baholash navigatsiyasi”
mexanizmining mazmunini tashkil etadi.

8. Ishlab chiqilgan FABRL modeli to‘rtta til ko‘nikmasini rivojlantirishga
qaratilgan kompetensiyaviy va reflektiv ta’lim konsepsiyasiga mos ravishda
talabalarning til kompetensiyalarini kompleks rivojlantirishga xizmat giladi. Model
talabalarning kommunikativ kompetensiyasini oshirish, gapirish, yozish, o‘qish va
tinglab tushunish ko‘nikmalarini real o‘quv va kommunikativ vaziyatlarga
moslashtirish hamda ta’lim sifatini yaxshilash imkonini beradi. Tajriba-sinov
natijalariga ko‘ra, umumlashtirilgan holda (TG n=171; NG n=188) tajriba
guruhlarining yakuniy o‘rtacha ko‘rsatkichi (M=3,84) nazorat guruhlarinikiga
(M=3,44) nisbatan 11,6 foizga yuqori bo‘ldi, OTTlar kesimida bu farq 9,0-13,2
foizni tashkil etdi.

TAKLIF VA TAVSIYALAR

Oliy ta’lim tashkilotlarining “Xorijiy til va adabiyoti” yo‘nalishi 2-bosgich
talabalarida chet tilni o‘qitish jarayonida o°‘z-o‘zini baholash kompetentligini
rivojlantirish bo‘yicha olingan ilmiy natijalar asosida quyidagi amaliy taklif va
tavsiyalar ishlab chiqildi:

1. Chet tili o‘qituvchilariga o‘z-o‘zini baholash faoliyatini dars jarayoniga
epizodik topshiriq sifatida emas, balki uzluksiz metodik jarayon sifatida Kiritish
tavsiya etiladi. Bunda FABRL modelining o‘quv magsadini belgilash, topshirigni
bajarish, o‘z-0°zini baholash, reflektiv gayta aloga, takomillashtirish va monitoring
bosqichlari izchil qo‘llanishi lozim. Mazkur yondashuv talabalarning o‘z o‘quv
faoliyatini anglash, xatolarini aniglash va keyingi rivojlanish strategiyalarini
belgilash ko‘nikmalarini shakllantirishga xizmat giladi.
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2. O‘qituvchilarga gapirish, yozish, o‘qish va tinglab tushunish ko‘nikmalarini
baholashda CEFR B2+ deskriptorlari asosida ishlab chiqgilgan rubrikalar va o‘z-
o‘zini baholash nazorat ro‘yxatlaridan foydalanish tavsiya etiladi. Baholash
mezonlari talabalarga topshirigdan oldin tushuntirilishi, topshiriqdan keyin esa ular
0°z faoliyatini shu mezonlar asosida tahlil qilishi magsadga muvofigdir. Bu baholash
jarayonining shaffofligi, izchilligi va obyektivligini ta’minlab, talabalarning oz
natijalarini real baholashiga imkon yaratadi.

3. Har bir til ko‘nikmasi bo‘yicha ishlab chigilgan reflektiv mashqlar tizimini
dars jarayonida bosgichma-bosqich qo‘llash tavsiya etiladi. Gapirish, yozish, o‘qish
va tinglab tushunish bo‘yicha ishlab chigilgan topshiriglar talabalarning fagat til
bilimlarini emas, balki o‘z faoliyatini tahlil qilish, kuchli va zaif tomonlarini
aniglash, xatolar sababini tushunish va keyingi faoliyatini rejalashtirish
ko‘nikmalarini rivojlantiradi. Bu esa chet tilni o‘qitishda natijaga emas, rivojlanish
dinamikasiga yo‘naltirilgan ta’limni tashkil etishga yordam beradi.

4. O‘z-o‘zini baholash jarayonida reflektiv kundalik, portfolio elementlari,
diagnostik topshiriglar va gayta aloga mexanizmlaridan tizimli foydalanish tavsiya
etiladi. Talabalar har bir topshiriqdan so‘ng o°‘z natijalarini qayd etishi, qaysi
jihatlarda rivojlanganini va gaysi jihatlar ustida ishlashi kerakligini aniglashi lozim.
O‘qituvchi esa baholovchi emas, balki yo‘naltiruvchi va metodik ko‘mak beruvchi
sifatida talabalarni reflektiv tahlilga yo‘naltirishi magsadga muvofiqdir.

5. Oliy ta’lim muassasalarida FABRL metodikasi asosida ishlab chigilgan
mashqlar, nazorat ro‘yxatlari, rubrikalar va baholash mezonlarini ingliz tili
fanlarining amaliy mashg‘ulotlariga integratsiya qilish tavsiya etiladi. Aynigsa,
“Xorijiy til va adabiyoti” yo‘nalishi talabalarida mustaqil ta’lim, kommunikativ
kompetensiya va reflektiv fikrlashni rivojlantirishda ushbu metodik vositalardan
foydalanish samarali hisoblanadi. Bu yondashuv talabalarning o‘z-0‘zini baholash
kompetentligini shakllantirish, chet tilini ongli o‘zlashtirish va o‘quv natijalari
uchun mas’uliyatni oshirishga xizmat qiladi.
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BBEJIEHUE (anHoTanmus guccepranuu 10kropa ¢puiaocopun (PhD))

AKTYaJIbHOCTh W He00XOAMMOCTb TeMbl JauccepTramuu. B MupoBoii
MIPaKTUKE Pa3BUTHE KOMIETEHTHOCTH CaMOOIICHUBAHUS CTYICHTOB NIPH O0YUYECHUHU
WHOCTPAHHOMY SI3bIKy W HCIOJB30BaHUE ITOAXOA0B, MO3BOJISIONIUX CTYACHTY
CaMOCTOATENILHO  OMNPENENSATh ypPOBEHb  BIAJICHUS  SI3bIKOM, JIOCTUTHYTHIE
pe3ynbTaThl M TMOTPEOHOCTH B Pa3BUTUHU, a Takke pPeGICKCUBHO YIPABIATH
oOy4eHHEM, TPHU3HAIOTCS TPHOPUTETHBIM HAMPABICHHEM METOJIUKH OOYyYCHHS
WHOCTPAHHBIM si3bIkaM. OJIHAKO HEIOCTAaTOYHAsS pa3pabOTaHHOCTh METOJINYSCKHUX
OCHOB pa3BUTHUSI ITOM KOMIIETEHTHOCTU C Y4YETOM HWHIWBUYaJIBHOTO TMOJXOJA,
y4eOHBIX MOTpeOHOCTEH, pe(ICKCUBHBIX CIIOCOOHOCTEH CTYJCHTOB, KPUTEPHUEB U
WHIUKATOPOB CaMOOIICHUBAHUSA, a TAK)K€ MEXaHM3MOB OOBEKTHBHOW OIICHKH €TO
pe3yibTatoB orpaHuyuBaeT 3¢ ¢dekTuBHOCTH oOydeHusa. I[loaromy pazpaboTka
TUAAKTUYECKON MOJIEIH, METOIUYECKOr0 00ecTeueHusl, KpUTEPUEB OLIEHUBAHUS U
JTMATHOCTUYECKUX MEXaHU3MOB Pa3BUTHUS KOMIIETCHTHOCTH CAMOOIICHUBAHUS MPHU
0Oy4YeHUM WHOCTPAHHOMY, B YaCTHOCTH aHTJIUHCKOMY, S3BIKY M WX BHEJIPEHUE B
MPAKTUKY SBJISIIOTCS aKTyaJbHOM 3a1auei.

B mocnennue roasl B MUPOBOM HAyKe BEAYTCS MCCIEIOBAHUS 10 Pa3BUTHUIO
KOMITETCHTHOCTH CaMOOIICHUBAHUS H3yYAIOIINX HHOCTPAHHBIN S3bIK U MHTETPAIliN
B HHOS3BIYHOE O0Opa3oBaHUE IMOAXOJ0B camoolleHuBaHus (self-assessment),
B3aMMOOIleHUBaHus (peer assessment), Gopmupyromero omneHuBanus (formative
assessment), pedraexkcupHoro oOyuenus (reflective learning), oreHuBaHusS Ha
ocHoBe noptdonno (portfolio assessment) v OlICHUBaHKS HA OCHOBE KOMITETEHITUH.
Pacmupsitorcss BO3MOKHOCTH MHAMBUAYATU3AIMKA CaMOOIICHUBAHUS TTOCPEICTBOM
1U¢GPOBOro MopTdOIN0, FNEKTPOHHBIX CPEJACTB OLICHUBAHUS U CHCTEM OOpaTHOMU
CBS3M Ha OCHOBE HMCKYCCTBEHHOTO HHTEIJICKTAa. B TepcnekTuBe aKkTyaabHBIMH
SIBJITFOTCSI WICCJICTOBAHUS, HAMPABIICHHBIE HAa CO3JaHNE WHIWBUIYAIBHBIX CHCTEM
CaMOOIICHMBAHUS Ha OCHOBE T'E€HEPATUBHOTO MCKYCCTBEHHOTO HMHTEIIICKTA,
pa3paboTKy IUGPOBBIX CPEACTB OICHUBAHUS, UHTETPUPOBAHHBIX C KPUTECPUIMHU
CEFR, MOHUTOPUHT TMHAMUKH CAMOOICHUBAHUS CTYJI€HTOB, COBEPIIICHCTBOBAHUE
MEXaHU3MOB aJalITHBHOW OOpaTHOW CBS3H, a TaK)Ke OMNpENeTIeHUE TOJTOCPOIHON
oOpazoBarenbHOl YPHEKTUBHOCTH CAaMOOIICHUBAHUS.

B V306ekucrane oCyIecTBISIOTCS CHUCTEMHBIE peQOpPMBbI IO TMOBBIIICHUIO
KauecTBa OOydYeHHsS WHOCTPAHHBIM SI3BIKAM, Pa3BUTHI0 KOMMYHHKATHBHOMN
KOMITCTCHIIMM  CTYJICHTOB, BHEAPCHHWIO B  0Opa30BaTCNBHBIA  TIPOIECC
KOMITETEHTHOCTHOTO, JMYHOCTHO-OPUEHTUPOBAHHOTO, 1 poBoro u
pedICKCUBHOTO TIOJXOJIOB, a TaKXe€ COBEPIICHCTBOBAHUIO COBPEMEHHBIX
MEXaHU3MOB OIleHUBaHMS. «...C 3TON TOYKM 3pEHHUS BO3HHMKAET HEOOXOJIMMOCTH
pa3paboTku 3((HEKTUBHON METOAMKH, HANPABIECHHOW Ha Pa3BUTHE Y CTYACHTOB
KOMIIETGHTHOCTH  CaMOOLICHUBAHHMS Ha  MaTepuale aHTJIMHCKOrO  S3BIKa,
CaMOCTOATENILHOE OMpEIeNIeHNe WMH ypPOBHS BIQJACHUS SI3bIKOM, aHaJU3
pe3ynbTaTOB  KOMMYHHUKATHUBHOW  JEATEILHOCTH HA OCHOBE KPHUTEPHUCB,
(dbopMHpOBaHUE HABBIKOB pe(IEKCHMM M CAMOKOHTPOJIS, a TaKXK€ HHTErPALMIO
JIaHHOTO TIpoliecca ¢ HU(GPOBBIMH CpeACTBAMH O0ydeHHs»'. DTo ompenenser

! Boicrymnenue Ilpesumenta Pecny6nuku Vi6ekuctan IllaBkata MupsuéeBa Ha COBENIAHMH, MOCBSAIIEHHOM
BONpPOCaM  Pa3BUTHS TEXHOJIOTMH HMCKyCCTBEHHOTO HMHTelulekTa, 21 oxrsabps 2025 roma. — URL:
https://president.uz/ru/lists/view/8582
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COBEPUIEHCTBOBAHUE TEOPETUKO-METOUUYECKUX OCHOB Pa3BUTHSI KOMIETEHTHOCTH
CaMOOILICHUBAHUS CTYACHTOB MPU 00yUYE€HUU HHOCTPAHHOMY SI3BIKY U €T0 BHEIPCHHE
B 00pa30BaTeNIbHYIO MPAKTUKY KAaK aKTyalbHYIO MEeJaroruyecKyro npooiemy.

Hacrosiiee uccinenoBanue B ONPENEIEHHON CTENEHW CIIYKUT peau3aliuu
3aay, omnpenenacHHbXx 3akoHoM PecmyOnuku Y30ekucrtan «O0 00pa3oBaHHUM»,
MPUHATHIM B HOBOU penakuuu 23 centsiops 2020 roga, Ykazamu [lpesmaenta
Pecniy6nuku Y306ekuctan ot 8 oktaops 2019 roga Ne VII-5847 «O06 yTBepkaeHun
Konrenuuu pa3Butusi CUCTEMBI BBICIIEro oOpa3oBaHus PecniyOnuku Y30ekucrtan
no 2030 roma», ot 29 oktabps 2020 roma Ne VII-6097 «OO6 yTBepxkaeHUU
Konuenmuu paszsurusi Hayku 1o 2030 roma», IlocranoBnenuem IIpesupeHta
Pecniyommku Y36ekuctan ot 19 mas 2021 romga Ne ITII1-5117, mocraHoBieHnEM
Kabunera MunuctpoB ot 6 HOs6ps 2020 roga Ne 689 u apyrumMu HOpMaTHBHO-
MPaBOBBIMU JTOKYMEHTAMU, OTHOCSAIIUMHUCS K TJaHHOU cepe.

CooTBeTcTBHE HCCJIEIOBAHUA NPUOPUTETHBIM HANPABJEHUAM Pa3BUTHUS
HAYKM W TeXHOJI0ruil pecnmyOJukH. J[aHHOE HCCIEIOBAHUE BBINOJHEHO B
COOTBETCTBUM C HMPUOPUTETHBHIM HAIMPABICHUEM Pa3BUTUSI HAYKHU U TEXHOJIOTHI
pecnyonuku 1. «DopMupoBaHHE CHCTEMbl MHHOBAIIMOHHBIX HJIEH W TYTH HX
peanu3aliuu B COLIMAIBHOM, MPABOBOM, YKOHOMUYECKOM, KYJIbTYPHOM, TYXOBHO-
MIPOCBETUTEIILCKOM Pa3BUTHU MH(POPMAIIMOHHOTO OOIIECTBA M JIEMOKPATUYECKOTO
rocyJ1apcTBay.

CreneHb W3YYEHHOCTH MpoOJeMbl. U3ydeHUI0O BOMPOCOB METOJIUKHU
oOy4eHHs S3bIKy B Y30€KHCTaHE MOCBALIEHBI HaAyYHbIEC TPYAbl TAKUX YUYEHBIX, KaK
KK dxanonos, ['.X.bakuea, M./lxycynos, JI.T.Axmenoa, M.T.puckynos,
J.Y.XammmoBa, W.M.TyxracunoB, [I.H.Upmyxamenosa, [I'.T.Maxkamosa,
V.V.Kymanasapos, A.D.Pycramosa, A.Sl.HypMmyparos? u Apyrue.

Bomnpochkl 00yueHust 1 u3y4eHuss HHOCTPAHHOTO Si3bIKa OCBEIIEHBI B paboTax
TakuxX y30ekckux yu€Hbix, kak H.Mycaumos, b.3uémyxammanos, P.MasioHoBa,
M.Vemon6oesa® u apyrue, MOCBSMIEHHBIX IE€IarOTUYECKON KOMIETEHTHOCTH W
MHHOBAIIMOHHBIM MOAX0JIaM B 00pa30BaHUMU.

2 Jalolov J.J. Chet til o‘gitish metodikasi: chet tillar oliy o‘quv yurtlari talabalari uchun darslik. —T.: O‘gituvchi, 2012;
Bakmesa I'.X. (2012). Y36ekckuii s3pik must crpan CHI. Mocksa: MIJIY. — 120 ¢; DxycymoB M. (2009).
JIMHrBOAMAAKTHKA M METOJWKA B ITOJIMHAYYHOH cHCTEMe S3bIKOBOro oOpasoBaHMs. MockBa: Pycckuit si3bIk 3a
py6exxom. — 230 c; AxmenoBa JL.T. (2012). Teopus u mpakTuka oO0y4eHus MpoecCHOHaIbHON pyccKoil peun
CTyieHTOB (putonoros: mucc. nok. mea. nayk. Tamkent. — 320 c; Iriskulov M.T Tilshunoslikka kirish Darslik
«Yoshlar matbuoti» Toshkent. 2009. 263 b; Xashimova D.U. Lingvodidakticheskie osnovi izucheniya lakun v
kontekste sovremennogo funksionirovaniya russkogo yazika i mejyazikovoy vzaimodeystviy: dis.dok.ped.nauk. —T.,
2007. — 209 s.; Tuxtasinov, I.M. (2018) “Tarjimon tayyorlashda kashiy kompetensiyalarni ekvivalentlik hodisasi
asosida rivojlantirish” Toshkent. Ped. fan. Dok. diss. (DSc).-T., 2018. — 203 s.; HpmyxammemoBa I.H.
JIMHrBOAMAAKTHYECKHE OCHOBBI OOYYEHHsI KPUTHUECKOMY YTEHHIO ayTEHTHYHBIX TEKCTOB. (Ha CTapIIMX Kypcax
SKOHOMHYECKUX BY30B): IUC.KaH.mex.Hayk. — 1., 2008. —208 c.; Maxkamosa I'.T. Maest mporpeccuBu3ma B 00y4eHUH
SI3BIKY CHEIHMAIbHOCTH: WiIMHK-amanmii kKoH(]. marepman. —T., 2009. —150 c.; Jumanazarov U.U. Ta’limni
raqamlashtirish muhitida bo‘lajak ingliz tili o‘qituvchilarining lingvistik kompetensiyasini rivojlantirish ped. fan. dok.
avtoreferati (DSc) . Jizzax-2021. 89 s.; A.E.Rustamova Oliy ta’lim muassasalarida chet tilini pedagogik diagnostika
metodikasi orqali o‘qitishni takomillashtirish konsepsiyasi (ingliz tili misolida) ped. fan. dok. avtoreferati (DSc)-
Toshkent-2025. 64 s.; A.Y .Nurmuratov Masofaviy ta’limda ingliz tilini o‘qitish metodikasi: ped. fan. fal. dok. (PhD)
avtoref. — Toshkent, 2024. — 63 s.

3 Muslimov N.A. Kasb ta'limi o'gituvchisini kashiy shakllantirishning nazariy-metodik asoslari: Ped. fan. dokt. ...
diss. — T., 2007. — 315 b., Muslimov N.A., Qo'ysinov O.A. va boshg. Kasb ta'limi o'gituvchilarining kasbiy
kompetentligini shakllantirish texnologiyasi: Monografiya. — T.: Fan va texnologiya, 2013., Muslimov N.,
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Hayunble wuccnenoBaHusi MO METOAMKE OOYYEHUsS AHIJIMKWCKOMY SI3BIKY
npoBoaunn ®.M.Pammnosa, @.II.Anumos, C.Hazaposa, K.ILI.Mypagkacumona,
b.I".Kyamaros, M.A.Hazaposa®. Bompockl 3(p(EeKTUBHOCTH TECTOB B CHCTEME
o0pa3oBaHUs W3y4YEHBI ®.A. IxymabaeBoH, 3.H.Marsxy06oBo#,
JI.A.Kyp6anbaesoiv, A.A.XOIKMHUA30BOM>. B IaHHBIX HCCIEIOBAHUAX OCO0O0E
BHMMAaHHUE YAEJICHO BOMpocaM OOy4YEeHHs] HMHOCTPAaHHOMY $3bIKY Ha OCHOBE
KOMMYHUKATUBHOT'O MTOAXO0/A, Pa3BUTHUS S3bIKOBBIX KOMIETEHIUI, UCIIOJIb30BAHUS
MHTEPAKTUBHBIX METOJ0OB U MHHOBAI[MOHHBIX I1€1ArOTMYECKUX TEXHOJIOTUH.

B nameil pecnyOiuMke TpoOBENEH TakXkKe pAll  HAyYHO-METOAMYECKHX
UCCIENOBAHUM 110 BONPOCAM COBEPIIEHCTBOBAHMS CHCTEMBl OLICHHBAaHUS,
onpeaereHusl pe3yJbTaToB OOyYeHHsS Ha OCHOBE KOMIIETEHTHOCTHOTO IMOJXO/a,
OpraHM3alMi CaMOCTOSITEILHOTO OOy4YeHHs, a TaKKe€ MHTErpalid 3JIEMEHTOB
peduiekcUBHOrO0 MojxoAa B oOpa3oBaTesbHbIN mporecc. B yacTHOCTH, BOIpPOCH
Pa3BUTHS HABBIKOB CAMOCTOSITEIbHOM pabOThI CTYACHTOB B BbICIIEM 00pa30BaHUH,
MOHMTOPUHIa y4eOHOM JAESITENbHOCTH, KPUTEPUAIBHOTO  OICHUBAHHUS U
MEJJarOrH4ecKOil IMarHOCTUKU U3YUYeHbl YUEHBIMU-METOAUCTAMHU U MPAKTUKAMHU.

VYuénpiMu ctpan CHI' mmpoko wucciaeaoBaHbl NCHUXOJIOTO-NEAArOrHYECKHe
OCHOBBI y4€OHOW AaBTOHOMMH, Pe(pIEKCUBHOTO OOYYEHHs, CAMOPETYJIUPYEMOTrO
oOy4eHus: 1 GOPMUPYIOLIETO OLIEHUBAHUS MPU 00YYEHUH UHOCTPAHHOMY A3BIKY. B

Usmonboyeva M., Sayfurov D., To'rayev A. Pedagogik kompetentlik va kreativlik asoslari. — T.: Sano-standart,
2015. — 120 b., Ziyomuhammadov B., Tojiyev M. Pedagogik texnologiya — zamonaviy o'zbek milliy modeli. —T.,
2009. Mavlonova R. Pedagogika. — T.: O'gituvchi, 2004., Mavlonova R., Normurodova B., Rahmonqulova N.
Tarbiyaviy ishlar metodikasi: O'quv qo'llanma. — T.: Tib-kitob, 2010. — 216 b., Muslimov N., Usmonboyeva M.,
Sayfurov D., To'rayev A. Pedagogik kompetentlik va kreativlik asoslari. — T.: Sano-standart, 2015. — 120 b.
(Muslimov bilan hamkorlikdagi asar), Usmonboyeva M. va boshg. Ta'lim jarayonida interfaol metodlardan
foydalanish. — T., 2019. Rashidova F.M. Sovershenstvovaniye kontseptual'no-metodicheskikh osnov vnedreniya v
sistemu nepreryvnogo obrazovaniya Uzbekistana (na primere angliyskogo yazyka): Diss. ... dok. ped. nauk. —
Tashkent, 2017. — 309 s., Qulmatov B.G. Ingliz tilini innovatsion texnologiyalar yordamida o‘gitishda CEFR
mezonlaridan foydalanishning nazariy asoslarini takomillashtirish: Ped. fan. nomz. ... diss. avtoref. — Toshkent,
2018. — 45 b., Tuxtasinov I.M. Tarjimon tayyorlashda kasbiy kompetentsiyalarni ekvivalentlik hodisasi asosida
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yacTHOCTH, Takue yuénele, kak H.J[.I'ambckoBa, E.M.Ilacco, E.H.Conosoga,
O.B.MosoToBckas®, HaydHO 0O0OCHOBAIM METOAMYECKUE OCOOEHHOCTH OOYyYEHHS
WHOCTPaHHBIM $3bIKAM Ha OCHOBE€ KOMMYHMKATUBHOTO U KOMIIETEHTHOCTHOI'O
MMOIXO/IOB.

B 3apyOexHBIX cTpaHax TEOPETUYECKHE ¢ METOJWYECKHE OCHOBBI
CaMOOIICHUBAHMS, B3aMMOOIICHUBAHUS, pednekcuBHOM MPaKTUKU "
CaMOPETYJIUPYEMOT0 00yYEeHHS OCBEIICHBI B HAYYHBIX Tpyaax bappu [{lummepmana,
J»Buna byna, Opuecro [lananepo, Xaitau Auapane, Cero3an bpykxapt, JloHanbaa
[11éna, ITona Bioka u Junana YuneaMa’. B 1aHHBIX UCCIENOBaHUAX 000CHOBAHA

6 I'ansckoBa H.JI.-Teopus o0ydeHuss HHOCTPAHHBIM A3bIKaM. JIMHTBOAMIAKTHKA ¥ METOMKA. — MockBa: AKafeMus,
2004. — 336 c. I'anbekoBa H./I.-Teopust 00yueHnss ”HOCTPAHHBIM si3bIkaM: JINHIBOMJaAKTHKA U MeTOIuKa. — MOCKBa:
Axanemus, 2006. — 336 c. E.l. Passov-KomMyHHKaTHBHBII MeTO 00yYeHHUST HHOS3BIYHOMY I'OBOpPEHHUI0. — MOCKBa:
IIpoceemenne, 1991. — 223 c. E.l. Passov-Ypok nHoctpanHoro s3bika. — Pocto-na-Jlony: ®enukc, 2010. — 640 c.
E.N. Solovova-Metoauka 00yueHUs] KHOCTPaHHBIM s13bIKaM: ba3oBbiii Kypc nekiuii. — Mocksa: [Ipoceerenue, 2002.
— 239 c. E.N. Solovova-CoBpemMenHbie MOAX0AbI K 00YUCHHIO HHOCTPAaHHBIM si3bikaM. — MockBa: ACT-Actpens,
2008. — 272 c. O.V. Molotovskaya-lHHOBaIMOHHBIE TEXHOJOTHH B O0OYYEHHH MHOCTPAHHBIM s3blkaM. — CaHKT-
IMerepOypr: Kapo, 2012. — 176 ¢. O.V. Molotovskaya-CoBpeMeHHBIN ypOK WHOCTPAHHOTrO s3bika. — CaHKT-
[etepbypr: Kapo, 2015. — 240 c.

" Boud, D. Enhancing Learning through Self-Assessment. — London: Kogan Page, 1995., Boud, D., & Falchikov, N.
Quantitative studies of student self-assessment in higher education: a critical analysis of findings // Higher Education.
— 1989. — Vol. 18, Ne5. — P. 529-549., Boud, D., & Falchikov, N. (Eds.). Rethinking Assessment in Higher
Education: Learning for the Longer Term. — London: Routledge, 2007. — ISBN: 978-0-415-39779-7., Falchikov,
N. Improving Assessment through Student Involvement. — London; New York: RoutledgeFalmer, 2005., Black, P.,
& Wiliam, D. Assessment and Classroom Learning // Assessment in Education. — 1998. — Vol. 5, Nel. — P. 7-74.,
Black, P., & Wiliam, D. Inside the Black Box: Raising Standards Through Classroom Assessment // Phi Delta Kappan.
— 1998. — Vol. 80, Ne2. — P. 139-148., Black, P., Harrison, C., Lee, C., Marshall, B., & Wiliam, D. Assessment
for Learning: Putting It into Practice. — Buckingham: Open University Press, 2003., Nunan, D. The Learner-Centered
Curriculum: A Study in Second Language Teaching. — Cambridge: Cambridge University Press, 1988., Nunan, D.
Closing the Gap Between Learning and Instruction // TESOL Quarterly. — 1995. — Vol. 29, Nel., Biggs, J., & Tang,
C. Teaching for Quality Learning at University. — 4th ed. — Buckingham: Open University Press, 2011., Bachman,
L.F. Fundamental Considerations in Language Testing. — Oxford: Oxford University Press, 1990., Bachman, L.F.,
& Palmer, A.S. Language Testing in Practice. — Oxford: Oxford University Press, 1996., Hughes, A. Testing for
Language Teachers. — Cambridge: Cambridge University Press, 2003., McNamara, T. Language Testing. — Oxford:
Oxford University Press, 2000., Cohen, A.D. Assessing Language Ability in the Classroom. — Boston: Heinle &
Heinle, 1994., Coombe, C., Folse, K., & Hubley, N. A Practical Guide to Assessing English Language Learners. —
Ann Arbor: University of Michigan Press, 2007., Lado, R. Language Testing: The Construction and Use of Foreign
Language Tests. — New York: McGraw-Hill, 1961., Oskarsson, M. Approaches to Self-Assessment in Foreign
Language Learning. — Oxford: Pergamon Press, 1980., Blanche, P., & Merino, B.J. Self-assessment of foreign
language skills: implications for teachers and researchers // Language Learning. — 1989. — Vol. 39, Ne3. — P. 313—
340., Nicol, D., & Macfarlane-Dick, D. Formative assessment and self-regulated learning: a model and seven
principles of good feedback practice // Studies in Higher Education. — 2006. — Vol. 31, Ne2. — P. 199-218.,
O'Malley, J.M., & Pierce, L.V. Authentic Assessment for English Language Learners: Practical Approaches for
Teachers. — New York: Longman, 1996., Dickinson, L. Self-instruction in Language Learning. — Cambridge:
Cambridge University Press, 1987., Hymes, D. On communicative competence // Sociolinguistics / Ed. by J. Pride
and J. Holmes. — Harmondsworth: Penguin Books, 1972., Canale, M., & Swain, M. Theoretical bases of
communicative approaches to second language teaching and testing // Applied Linguistics. — 1980. — Vol. 1. —P.
1-47. , Savignon, S. Communicative Competence: Theory and Practice. — 2nd ed. — New York: McGraw-Hill,
1997., Paven, J. Competence in Modern Society: Its Identification, Development and Release. — Oxford: Oxford
Psychologists Press, 1984 (pyc. mep.: M., 2002)., Daniels, M. Developing and Assessing Professional Competencies:
a Pipe Dream? — Uppsala University, Sweden, 2011. Klapper, A. Unterrichtsstandards fiir ein kompetenzorientiertes
Lernen und Lehren // Auf den Anfang kommt es an. Kompetenzen entwickeln — Kompetenzen stirken. —
Wiesbaden, 2006. Spencer, L. Competence at Work. — New York: Wiley, 1993 (pyc. nep.: M.: Turino, 2017). Adrian
S. Palmer (Bachman bilan hamkorlikda): Bachman, L.F., & Palmer, A.S. Language Testing in Practice: Designing
and Developing Useful Language Tests. — Oxford: Oxford University Press, 1996. — ISBN:
9780194371483.Bachman, L.F., & Palmer, A.S. Language Assessment in Practice: Developing Language
Assessments and Justifying their Use in the Real World. — Oxford: Oxford University Press, 2010. — 510 p. —
ISBN: 9780194422932.Panadero, E., & Alonso-Tapia, J. Autoevaluacion: connotaciones teodricas y practicas //

32



3HAYMMOCTh  TEXHOJIOTMM CaMOOIICHMBAaHWSI B  DPa3BUTHUM Yy CTYACHTOB
pedIEKCUBHOTO  MBIIUICHUS, CAMOCTOSITENIBHOTO OOy4YeHHS, KPUTUYECKOTO
MBIIIUICHUSI U KOMMYHUKATUBHOW KOMIIETEHIIUH.

OnHako B CYLIECTBYIOUIMX MCCIEAOBAHUSX HEJAOCTATOYHO KOMIIJIEKCHO
OCBEILICHbI  JIMHTBOJAUJAKTUYECKAE  OCHOBBI ~ Pa3BUTHS  KOMIIETEHTHOCTHU
CaMOOIICHUBAHUS CTYACHTOB MPU OOYYEHUHU HUHOCTPAHHOMY S3bIKY, MEXaHU3MBbI
CUCTEMHOW HHTETPALMM CaMOOLICHMBAHUS B TOBOPEHHUE, IMHUCHbMO, YTECHHUE W
ayIMpoBaHUE, a TAaKXKe €ro MPUMEHEHHUSI Ha OCHOBE (POPMUPYIOIIETO OIEHUBAHUS U
pedICKCUBHBIX 3aJaHUM; HACTOSINIEE WCCIEJOBAHUE OTIMYACTCS OT JAPYTHUX
Hay4YHBIX pabOT UMEHHO pa3pabOTKON MHTETPATUBHOIO METOAMYECKOIrO MOAX0/a B
JAHHOM HANpaBJIEHUU. DTO OINpPEAENIAeT HOBU3HY U AKTyaJlbHOCTh HACTOSIIETO
UCCIIEJOBAHUS.

CBs3b TeMbI JUCCEPTALUH € INIAHAMHU HAYYHO-HUCCJIEA0BATEIbCKUX PadoT
BbICIIEr0 00pPa30BaTEJbHOIO Y4YPeXKJACHUsl, Ie BbINOJHEHA JHUCCEPTALMS.
HccnegoBanne BBIOJIHEHO B COOTBETCTBUM C IUIAHAMHM Hay4HbIX paboT
CamapkaH/ICKOTO TOCYJapCTBEHHOTO MHCTUTYTa MHOCTPAHHBIX SI3BIKOB B paMKax
Hay4HOro HamnpasieHus «CoBepIIeHCTBOBAaHUE (DUIIOIOTMYECKUX U METOIMYECKHUX
OCHOB TOJATOTOBKHM KaJIpOB MpU OOYYEHUH WHOCTPAHHOMY SI3BIKY IMOCPEACTBOM
WHTETPalUK B PUIIOJOTUYECKUX BBICIIUX 00Pa30BaATEIBHBIX YUPEKIACHUSIX.

Heabro HCCJICI0OBAHUA ABJISIETCA pa3BUTHE KOMIIETEHTHOCTH
CaMOOIICHUBAHUA y CTYJIEHTOB 2-T0 Kypca HampasieHus «/IHOCTpaHHBIN S3BIK U
JUTEpaTypay» BBICHIMX OOpa30BaTENbHBIX YUYPEKIECHUNH B Mpolecce 00ydeHus
WHOCTPAaHHOMY A3BIKY.

3agaum uccje 0BaHUs COCTOST U3 CIIEAYIOLIErO:

AHAJIN3 MOHSTHUS Pa3BUTHS KOMIIETEHTHOCTH CAMOOLICHUBAHUSI CTYAE€HTOB MPHU
O0Oy4eHUN WHOCTPAHHOMY SI3BIKY, €r0 TEOPETHKO-METOJAMYECKHUX OCHOB, a TaKKe
CYyIIHOCTH 3(QQPEKTUBHOTO  HCIOJB30BAHUS  JAaHHOW  KOMIIETEHTHOCTH B
00pa30oBaTeNbHOM IIPOLECCE;

U3Yy4YEHUE COCTOSIHMS NPUMEHEHUSI TEXHOJOTHMM CaMOOLICHUMBAHUA W
dbopMuUpyIOIIIET0  OIEHWBAHUS HAa  3aHATUSX 10  AHTJIMUCKOMY  SI3BIKY,
OpPraHU30BaHHBIX ISl CTYAEHTOB 2-TO Kypca HarpaBieHus: « THOCTpaHHBIN S3bIK U
JUTEPATypay BBICHIUX 00pa30BaTEIbHBIX YUPEIKICHUN;

pa3paboTka Metoauuecko mopaenu «PediekcuBHoe oOyueHHWEe Ha OCHOBE
dbopmupyromero onenuBanus» (Formative Assessment-Based Reflective Learning
— FABRL), pednekcuBHBIX 3a7aHUil, KOHTPOJBHBIX JIMCTOB CaMOOIICHUBAHUS,
pyOpHK M CHUCTEMBI YNpaKHEHUH, HAMPABICHHBIX HA Pa3BUTHE KOMIICTCHTHOCTU
CaMOOIICHUBAHUS Ha 3aHATHUSX IO AHIJIMHACKOMY $3bIKY, OPTraHW30BaHHBIX IS
CTYJEHTOB 2-TO Kypca HamnpaBiaeHUs « IHOCTpaHHBIN A3bIK U JUTEPATYPa» BBICIINX
00pa30BaTENbHBIX YUPEIKICHUI;

OpraHu3anusi  MeAaroru4eckKol  OMBITHO-IKCIEPUMEHTAIBLHOM  padoTHhl,
CPaBHUTEIIbHBIN aHAIU3 PE3YJIbTATOB SKCIIEPUMEHTAIBHON U KOHTPOJIBHOM TPYIIN U
MaTEeMaTUKO-CTaTUCTUYECKas OlleHKa 3(P(PEKTUBHOCTH MPEAJIOKEHHOU METOAUKH.

Infancia y Aprendizaje: Journal for the Study of Education and Development. — 2013. — Vol. 37, Nel. — P. 149-
183.
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O0beKTOM HCCIeA0BAHUA H30paH MPOLECC Pa3BUTHS KOMIIETEHTHOCTH
CaMOOLICHUBAHUSI TP OOYYEHHHM AHTJIUHUCKOMY S3BbIKY CTYACHTOB 2-TO Kypca
HarpaBieHus: «/HOCTpaHHBI S3bIK U JIUTEpaTypa» BBICIIMX OOpa3oBaTEIbHBIX
YUPEKICHUM.

IIpeamer wucciaegoBaHusi COCTABIISIIOT cOJEpkaHue, (OPMBI U CpPEJICTBA
Pa3BUTHS KOMIIETEHTHOCTH CAMOOLIEHUBAHHUS Y CTYJIEHTOB 2-TO Kypca HalpaBJICHUS
«HOCTpaHHBIN S3BIK M JTUTEPATYpa» BBICHIMX 00pa30BaTENbHBIX YUPEKICHUIN B
npoliiecce 00y4eHUs aHIJIMICKOMY SI3BIKY.

Metoasl uccaenoBanus. B nccieqoBaHUM HMCHOJB30BaHbl TEOPETHUYECKHE
(aHAJIUTUKO-CUHTETUYECKUM, CPaBHUTEIBHO-COMOCTABUTEIIbHbIN ),
JIMarHOCTUYECKUE (aHKETHpPOBAHUE, TECTUPOBAHMUE, HaOII0/ICHUE),
NPOrHOCTHYECKUE  (PKCIEpTHAsi  OlleHKa, O0O0OOIIeHHe  OIIEHOK)  METOJbI,
MEJAarorM4ecKuii  3KCHEPUMEHT M  METOAbl MAaTeMAaTHYeCKOW  CTaTHCTUKU
(craructrueckas 00paboTKa JaHHBIX, TpadUuecKoe MPEJACTABICHUE PE3yIbTaTOB U
TpyTue).

HayuyHnasi HOBH3HA HCC/IeJOBAHUA COCTOUT U3 CIEAYIOIIETO:

HA OCHOBE HHTErpaliyd MPUHIIMIIOB CaMOOLICHUBAHUS, (OPMUPYIOIIETO
OLICHUBAHUSI U PEPIECKCUBHOTO OOy4YEHUs NMpPU OOYyUYEHHWH HHOCTPAHHOMY S3BIKY
pa3paboTaH KOMIIOHEHT «pediiekcuBHas meTist oOpaTHoit cBs3u» (reflective
feedback-loop), m HayyHO jJOKa3aH METOAWYCCKHI MEXaHHM3M Iepexojaa oT
OJIHOKPAaTHOTO  ONpEAENIeHUs pe3yJbTaToB OOydeHHs K TpoLeccy HUX
JUHAMUYECKOTO COBEPIIEHCTBOBAHUSI TOCPEICTBOM IIMKJA «OIEHUBAHUE —
pedrexcust — KOppeKLusi — MOBTOPHOE OLIEHUBAHUEY;

YCOBEPIIIEHCTBOBAH KOMIIOHEHT KaJUOPOBKH CaMOOIICHMBAHUS, U HAy4YHO-
METOANYECKHU 000CHOBaH KaJTMOpOBaHHbIN MEXaHU3M OIICHUBAHMS,
o0ecreuynBarOUui  COTJacOBaHHWE  PE3yJbTAaTOB  YCBOGHHUS  CTyJIEHTa C
YCTAHOBJICHHBIMU ~ KPUTEPUSIMU  OIICHUBAHHWSA,  BBIABICHHE  PACXOXKICHUMN
CyObEKTUBHOM OILIECHKM U KOPPEKIHUI0 Yy4eOHOW JeATeIbHOCTM Ha OCHOBE
BBISIBJICHHBIX PACXO0XKICHUII;

METO/JMYECKas CHUCTEMa, HalpaBlCHHAas Ha pPa3BUTHE KOMIIETEHTHOCTH
CaMOOLICHMBAHUSl y CTYJEHTOB, YCOBEPIICHCTBOBAaHA HA OCHOBE HHTErpaluu
KOMIIETEHTHOCTHOTO, ~KOMMYHHMKAaTUBHOTO, PE(JIEKCUBHOIO U  CHCTEMHO-
JEeSATEeNbHOCTHOIO  MOAXOAOB, W  IOCPEICTBOM  BHEAPEHUS  KOMIIOHEHTa
CMHTEpUOpH3AIUs KPUTEPUEB OIICHUBAHUA», OOECIICUMBAIOIIETO MPEBpAICHHE
KpUTEpPUEB OIICHUBAHUS W3 BHEIIHETO TpeOOBaHUS BO BHYTPEHHUW KpUTEpUi
OLICHUBAHUS CTYJIEHTA, YCOBEPLIEHCTBOBAHA  METOJIMYECKas  MOJEIb
CaMOOILICHUBAHUs, OCHOBAHHAsI HA CAMOCTOSITEIbHOCTU U OTBETCTBEHHOCTH;

CTpaTerusi caMOOlleHUBaHUs, pa3paboTaHHas Ha ocHoBe monaenu FABRL,
WHTETpUpOBaHa C pPEICKCUBHBIM KOMIIOHEHTOM MPOOJEMHOTO OOy4YeHHS U
oOy4eHHs] Ha OCHOBE 3a/JlaHHil, BHEAPEH MEXaHU3M «HaBHUrauus pedaeKCUBHOTO
OLICHWBAHUA», 00ECTIEUNBAIOIINIA CAMOCTOSITENIbHBIM aHAIN3 CTYJCHTOM Yy4eOHOM
CUTyallMM, AapryMEHTAIMI0 OLIEHOYHOI'O pEIIEHUsS U OINpeleieHue Ieseu
JUYHOCTHOT'O PAa3BUTHS HA OCHOBE BBISIBJIEHHBIX PE3YyJIbTATOB, a 3PPEKTUBHOCTD
METOJMKN CTAaTUCTHYECKH YCTAHOBJIEHA B XOJA€ NEJarornyeckoil OMBITHO-
HKCIIEPUMEHTAIILHON paboTHhI.

34



IIpakTHYyeckue pe3yabTaThbl HCCIAEAOBAHUA COCTOST U3 CIECIYIOLIETO:

HAa OCHOBE TEXHOJIOTMI CaMOOILICHMBAHUS W (HOPMHUPYIOIIETO OLIEHUBAHUS
pa3paboTaHa cucTeMa YHNPaXXHEHUM W 3aJaHuil JUIs 3aHSATUA 1O TOBOPEHHUIO,
MUCbMY, YTEHUIO W ayJWpPOBAHUIO, COCTOSIIAs W3 PEQIIEKCUBHBIX 3aJaHUM,
KOHTPOJIBHBIX JINCTOB CaMOOIIEHUBaHUs, PyOpUK, MEXaHU3MOB OOpAaTHOU CBS3U U
pedIeKCUBHBIX JTHEBHUKOB, KOTOpas aJanTHUPOBaHA ISl CTYACHTOB 2-TO Kypca
HarpaBieHus: «/HOCTpaHHBIN S3BIK U JIUTEpaTypa» BBICHIMX O0pa3oBaTEIbHBIX
yupexenuii, a e€ S(PPEeKTUBHOCTh MPAKTHUYECKU TOATBEPXKICHA B XOJIE
MeJJaTOTHYECKON  OMBITHO-IKCIIEPUMEHTAIBHOM pabOThl HA OCHOBE JUHAMHUKHU
y4EOHBIX PE3YyJIbTaTOB CTY/ICHTOB;

B paMKax WCCIeIoBaHUs pa3paborana wmeromuueckas wmoaenb FABRL,
HaIllpaBJICHHAsl Ha pPa3BUTHE KOMIIETEHTHOCTH CAaMOOLICHUBAHUS CTYJIECHTOB IIpU
o0y4eHUH WHOCTPAHHOMY SI3BIKY, KOTOpas WHTETpUpPOBAHA B 3aHITUS IO
WHOCTPAHHOMY SI3bIKY Ha OCHOBE 3TAIOB OMpeIeTICHUsT Y4COHOM! I1€JIH, BBITIOTHEHUS
3aJlaHusl, CAMOOLICHUBAHUs, pPeJIEKCUBHON OOpaTHON CBS3HM, COBEPIICHCTBOBAHUS
¥ MOHHTOPHHTA W TpUMEHEHa B KadecTBe d()(PEKTUBHONW METOAUUECKONW OCHOBBI
pa3BUTHS KOMMYHUKATHUBHOM KOMIIETEHIIUH, pPEe(ICKCUBHOTO MBIIUICHUS U
HaBBIKOB CAMOCTOSATEILHOTO O0Y4YEHUS CTYJEHTOB;

pa3paboTaHbl KPUTEPUU UHTETPALIMHA TEXHOJIOTUN CAMOOIICHUBAHUS B IPOIIECC
o0y4yeHUs] HHOCTPAHHOMY SI3bIKY, KOTOpbIE, 00eCrieurBasi COOTBETCTBUE 3aJaHUM
JUHTBOJUJAKTUYECKOM  CIOXKHOCTH,  PE(IEKCUBHOW  HAMpABICHHOCTH U
IUAAKTUYECKUM  IIEJIAM, BBIOJHWIM  (DYHKIIMIO CHCTEMHOIO  IMpPaKTHUKO-
METOANYECKOTO PYKOBOJICTBA IS IPETOIaBaTENEM;

Ha ocHoBe jaeckpuntopoB CEFR B2+ paspaGoranbl kputepun Oll€HUBaHUS,
COOTBETCTBYIOIIME CAMOOLIEHUBAHUIO 110 HABBIKAM T'OBOPEHUS, ITUCbMA, YTCHUSA U
ayaUpOBAHUS, KOTOPBIE CO3JAjdM BO3MOXHOCTH JUISI AaHaln3a CTyJCHTaMu
COOCTBEHHOMW JESTEIBHOCTH Ha OCHOBE KPUTEPHUEB, BBISBICHUS OMIMOOK, OLIEHKU
CUJIBHBIX U CJa0BIX CTOPOH, a TaKXKe OMNPEACNICHHUS MaJbHEUIIMX CTpaTeruit
pa3BUTHS,

HAa OCHOBE pE3YJIbTATOB IMEJArOTMYECKOW  OIBITHO-DKCIIEPUMEHTAIIBHON
paboThl TMPAKTHYECKH OOOCHOBAHO, YTO pa3pabOTaHHBIE B UCCIECIOBAHUU
pedieKkcuBHbBIE 3aJaHMs, KOHTPOJbHBIE JUCThI CaMOOIICHUBaHUS, PYOPUKH U
MEXaHU3Mbl OOPaTHOM CBSI3U CIIYXaT MO3TAMIHOMY OILICHUBAHUIO U DPA3BUTHIO
KOMMYHUKATUBHON KOMIIETEHIIMM, HAaBBIKOB CaMOCTOSATEIBLHOTO OOy4YeHUs u
CIIOCOOHOCTEH K cCaMOperyJmpyeMoMy OOy4eHHIO y CTYACHTOB.

JlocToBepHOCTH pPe3yJIbTATOB HCCJIEJI0BAHMS ONPENCIACTCA TEM, YTO
UCIIOJIb30BAaHHbIE B paboOTe TEOpPEeTHYECKHUE JaHHbIE M METOJAbl B3STHl W3
JIOCTOBEPHBIX MCTOYHUKOB, MPUBEIEHHBIC aHAIU3 U CYXXICHUS, d3DPEKTUBHOCTD
OTIBITHO-3KCIIEPUMEHTAIBHON PabOThI 000CHOBAHBI MATEMATUKO-CTATUCTUIECKUMU
METOJaMH, BBIBOJBI U PEKOMEHIAIMM BHEIPEHBI B INPAKTUKY, & IOJYYCHHBIC
pe3yabTaThl MOATBEPKACHBI KOMIIETEHTHBIMU OPraHAMHU.

HayyHass W npakTuyeckas 3HAYUMOCTb Pe3yJbTATOB HCCJICI0BAHUA.
Hayunas 3HaYUMOCTh pe3yJIbTaTOB HCCJIEI0BAHUSA orpenensercs
COBEPILIECHCTBOBAHUEM TEOPETUKO-METOAUUECKUX OCHOB pa3BUTHUSA
KOMIIETEHTHOCTM CaMOOLIEHMBAaHUA Y CTYIEHTOB 2-TO Kypca HamnpaBiICHUS
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«/HOCTpaHHBIN A3BIK M JUTEpATypa» BBICIIMX 00pa30BATENbHBIX YUPEKICHUI B
npoiiecce 00y4eHUs: HHOCTPAHHOMY SI3bIKY, pa3pa0OTKON METOAMYECKOW MOJAeNn
FABRL Ha ocHOBe MHTErpary TEXHOJOTHI CaMOOIICHUBAHUS U (hOPMHUPYIOIIETO
OLICHWBAHUA C PeQIIEKCUBHBIM O0y4YeHHEM, HAyYHbIM OOOCHOBAaHHMEM MEXaHH3Ma
CUCTEMHOI OpraHu3aiu y4eOHOU eATeIbHOCTH CTYAEHTOB Yepe3 ATalbl JAaHHOU
MOJIeNI — ONpe/iesieHne Y4eOHOMU 11e7M, BBIOJHEHHUE 3aJlaHus, CaMOOIICHUBAHNE,
peduieKCUBHYIO OOpaTHYIO CBSI3b, COBEPLICHCTBOBAHME M MOHUTOPHUHT, a TaKXKe
oOoraieHuem Hay4YHO-TEOPETUYECKUX IIPEACTABIICHUM 0 pPa3BUTUU
KOMMYHUKATUBHOM  KOMIETEHIMH, PEIIEKCUBHOIO  MBIIUJICHUS, HABBIKOB
CaMOCTOSITEIFHOTO M CaMOpPEryJMpyeMoro oOydeHHUs CTYIEHTOB IOCPEICTBOM
UCIIOJIb30BAaHUS CaMOOLICHUBAHUsA, PE(IEKCUBHOTO aHalINW3a, KPUTEPUATIBLHOTO
OLICHMBAHUS M OOpAaTHOM CBSI3M HA 3aHATUSIX MO TOBOPEHHIO, MMMCHbMY, YTECHUIO U
ayAMPOBAHUIO.

[IpakTueckass 3HAYUMOCTb PE3yJbTATOB HMCCICAOBAHUS  OINPEACISIETCS
BO3MOKHOCTBIO BHEJPEHUS B 0Opa3oBarelbHYyr0 TmpakTuky Mojenn FABRL,
pedICKCUBHBIX 3a/IaHU, KOHTPOJBHHBIX JIMCTOB CaMOOIICHUBAHUS, pPYOpHK,
pe(dIEKCUBHBIX JHEBHUKOB, MEXaHU3MOB OOpaTHOM CBSI3M U KpPUTEPUEB
OLICHUBAHMS, HANPABJICHHBIX HA Pa3BUTHUE KOMIIETEHTHOCTHM CaMOOLICHUBAHUS Y
CTYJIGHTOB B Tmpolecce OOy4eHUss HHOCTPAHHOMY SI3BIKY; OILIEHUBAaHHS
JIEATEbHOCTH CTYJICHTOB 10 HABbIKAM TOBOPEHUSI, MUChMA, YTCHUS U ayIUPOBaAHUS
Ha OCHOBE YETKHUX KPUTEPUEB, BBISBICHUS OIIMOOK, aHAJIM3a CUJIBHBIX U CJIA0BIX
CTOPOH W OIpENENCHUs] NAIbHEHIINX CTPATeruil pa3BUTHS, B PE3YyJbTAaTe YErO
pa3BUBAIOTCSI KOMMYHHUKATHBHAas KOMIIETEHUHUS, YMEHUE CaMOOLICHUBAHUS,
pedIeKCUBHOE MBIIILJIEHUE U HABBIKM CAMOCTOSITEILHOTO 00yUY€HHUs CTYJIEHTOB 2-T0
Kypca; a TakXe HCMOJb30BaHUs pa3paO0TaHHOW CHCTEMBI 3a/laHui, KOHTPOJIbHBIX
JUCTOB U pyOPUK MPH OPTaHU3AIUN MPAKTHIECKUX 3aHATHIA TI0 AaHTIIUHCKOMY SI3BIKY
B BBICIIMX OOpa30BATEIbHBIX YUPEKACHUSAX, CO3IaHUM METOJUYECKUX MOCOOUH,
pa3pabOTOK 3aHATHI U CPEJICTB OLIEHUBAHUS.

BHeapenue pe3yabTaToB Hcciae10BaHusd. Ha ocHOBE Hay4YHBIX pe3yJIbTATOB,
MTOJIYYEHHBIX MO Pa3BUTHUIO KOMIIETEHTHOCTH CAMOOLICHWBAHUS Yy CTYJIECHTOB NpU
00y4eHUH UHOCTPAHHOMY SI3BIKY:

Hay4YHbl€ BBIBOJBI O TOM, YTO Ha OCHOBE WHTErpPallM¥ MPUHIIUIIOB
CaMOOLICHUBaHUs, (POPMHUPYIOIIETO OLEHUBAHUS U pedIECKCUBHOIO 00y4YEHUs MpH
00Oy4eHUH MHOCTPAHHOMY SI3bIKY pa3paboTaH KOMIIOHEHT «pedieKkcuBHasi METs
obOpatHoit cBsizm» (reflective feedback-loop) m HaydHO moKa3aH MeTOaUYECKUN
MEXaHU3M Iepexojia OT OJHOKPATHOTO OIpPEAENICHUs] pe3yJbTaTOB OOyYEHHsS K
MpOLECCY UX JAMHAMHUYECKOTO COBEPLICHCTBOBAaHUSA IOCPEACTBOM  IIMKJIA
«olleHMBaHWEe — pedaekcuss — KOPPEKIUs — TOBTOPHOE OICHUBAHHEY,
WCIIOJB30BaHbl B paMKax MEXAYHApOJHOIO TpaHTOBOro mpoekra «Erasmus+
International KA107 Credit Mobility Key Action 1 Mobility for learners and staff —
Higher education student and staff mobility», peanuzoBannoro B 2022-2025 rogax
TamkeHTCKUM  TroCyJapCTBEHHBIM  YHUBEPCUTETOM  y30€KCKOTO  sI3bIKa H
nutepatypsl uMeHu Amnumepa HaBou copmectHo ¢ Humboldt University of Berlin
(I'epmanus) (cmpaBka  TamIKEHTCKOrO  TOCYAapCTBEHHOTO  YHHUBEpPCUTETA
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y30€KCKOTO sI3bIKa U JIuTepaTypbl uMeHn Anumepa HaBou ot 25 mas 2026 rona
Ne 4/4-2547). B pesyabrare nocturHyTa S(G(GEKTUBHOCTH (HOPMHPOBAHUS Y
CTYJCHTOB  CaMOKOHTpOJs, pe(IEKCMBHOIO aHalu3a U  MIPOAYKTUBHOMN
KOMMYHUKAaTUBHOM 1€ATEIbHOCTH;

CYXKJIEHUS U BBIBOJIBI O TOM, YTO YCOBEPIICHCTBOBAH KOMIIOHEHT KalHOPOBKU
CaMOOIICHUBAHMUS U HAyYHO-METOJIMYECKH O0OCHOBAaH KaJMOpPOBAaHHBIA MEXaHHU3M
OLICHHMBAaHHUs, 00ECIICUNBAIOIINI COrTIACOBAaHHUE PE3yJIbTATOB YCBOCHUS CTYJCHTA C
YCTAHOBJICHHBIMU  KPUTEPUSIMH  OLICHUBAHUSA,  BBIABICHHE  PACXOKICHUU
CyOBEKTUBHOM OIIEHKM M KOPPEKLUMIO Y4YeOHOH [JesATEeIbHOCTH Ha OCHOBE
BBISIBJICHHBIX ~ PAacXOXJCHWI, WCIOJb30BaHBI B paMKaxX MEXIyHapOIHOIO
rpantoBoro npoekra «Reinforcing English Language Competence at Karshi State
University», peann3oBaHHOro B KaplmHCKOM rocy/1apCTBEHHOM YHUBEPCUTETE B
2021-2023 romax (cmpaBka KapumHckoro rocy1apcTBEHHOTO YHUBEpCUTETA OT 22
Mmas 2026 roga Ne 04/5205). B pe3ynbTaTe Hapsiay ¢ pa3BUTHEM HaBBIKOB YCTHOU U
NUCBbMEHHOW PEeuYn CTYAECHTOB Ha aHIVIMHCKOM S3bIKE JOCTUTHYTa 3(()EKTUBHOCTH
MOBBILICHUS X PEe(PIESKCUBHOIO MOJAX0a U aKaJIEMUUYECKON CaMOCTOSITENIbHOCTH;

BBIBOJIBI O TOM, YTO METOJMYECKas CHCTEMa, HAlpaBJICHHAas Ha pPa3BUTHUE
KOMIIETEHTHOCTH CaMOOLICHUBAaHUS Y CTYACHTOB, YCOBEPUICHCTBOBAHA HA OCHOBE
UHTETrpall  KOMIIETEHTHOCTHOTO, KOMMYHHMKAaTHUBHOTO, pPEQJIEKCUBHOIO U
CUCTEMHO-/IEATEIbHOCTHOIO MOJAXO0J0B M IOCPEACTBOM BHEAPEHUS KOMIIOHEHTA
CUHTEpUOpH3aLUs KPUTEPUEB OLICHUBAHUA», OOECIIEUMBAIONIETO MpEBpallCHHE
KPUTEPUEB OLICHUBAHMSI W3 BHEIIHETO TpPeOOBaHUS BO BHYTPEHHUH KpUTEpUi
OLICHUBAHUS CTYJICHTA, YCOBEPLIEHCTBOBAHA  METOJMYECKas  MOJEIb
CaMOOLICHMBAHUS, OCHOBAaHHas Ha CaMOCTOATEIBHOCTH M OTBETCTBEHHOCTH,
UCIIOJIb30BAaHbl B paMKaxX HWHHOBAalMOHHOIO Ipoekta Ha TeMmy «Co3naHue
ANEKTPOHHOM TIaTdopmel ,,KommapatupucTuka® mo gucruruinHe ,,CpaBHUTEIHHOE
auTeparypoBefieHue », BbIMoJHeHHOro B 2023-2025 rogax B Y30eKCKOM
rocyJapCTBEHHOM YHUBEPCUTETE MUPOBBIX S3bIKOB B paMKaX Hay4YHO-TEXHUYECKUX
nporpamm (copaBka Y30€KCKOTO TOCYJapCTBEHHOI'O YHUBEPCUTETAa MHUPOBBIX
a3bIkOB OT 19 mas 2026 roma Ne 11-25/346). B pesynbraTe npoaHaiu3upOBaHbI
BOIIPOCHI UHTETrpalun COBPEMEHHBIX IeJaroru4ecKux TEXHOJIOTUH,
KOMMYHUKATHUBHOTO TMOJX0/a, PehICKCUBHOTO OOYUYEHHUSI W MPUHITUIIOB y4eOHOU
ABTOHOMHM B pa3BUTUM KOMIIETEHTHOCTHM CAaMOOLEHMBAHUS Ha Marepuaie
AHIJINKCKOTO SI3bIKA;

CBEICHHS O TOM, YTO CTpATerus CAMOOLICHUBAHUS, pa3paboTaHHasi HA OCHOBE
mozaenu FABRL, unTerpupoBana ¢ peguieKCUBHbIM KOMIIOHEHTOM MPOOJIEMHOIO
oOyueHuss U oOydeHUss Ha OCHOBE 3aJjaHMi, BHEAPEH MEXaHM3M «HaBHIralUs
peQIIEKCUBHOTO OLIEHUBAHUSN», OOECNEUMBAIONIMA CaMOCTOSTEIbHBIN aHau3
CTYJICHTOM Yy4eOHOHl CHUTyallMHM, AapryMEHTAlMI OI€HOYHOTO pEIICHHUS H
OIIpeJIEICHUE LENIEH JINYHOCTHOIO Pa3BUTHUS HA OCHOBE BBISBICHHBIX PE3YJIHTATOB,
a 3(PEKTUBHOCTh METOJMKHU CTATUCTUYECKU YCTAHOBJIEHA B XOJ€ MeJaroruueckoi
OMBITHO-3KCIEPUMEHTAIBHOW ~ pabOThl,  MCIOJIB30BAHBI  MpPH  pa3pabOTKe
collepKaHUsl ~ HAYYHO-TIPOCBETUTENBbCKUX  TeNenepeiad ©  pajadorepenad,
noarotoBieHHbIX ['Y «HaBowuiickuii 005acTHON TenepaarokaHal» (CIpaBKa
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Hagowuiickoro oo6sactHoro rtenepaauokaHana ot 21 mas 2026 roma Ne 25). B
pe3ynbTaTe JOCTUTHYTa MOMYJspU3alus CPeAd IIMPOKOW ayIWTOPUU 3HAHHHA O
3HAYEHUU CaMOOIICHUBAHUS MPU U3YUYEHUU UHOCTPAHHOTO S3bIKa, 3(Q(PEKTUBHOCTH
pedIIeKCUBHOTO 00YYEeHHSI U COBPEMEHHOM KYJIbType OLIEHUBAHUSI.

AnpobGanusi pe3yjbTATOB HCCJAeA0BaHUsA. Pe3ynbraThl HCCIEI0BAHUSA
oocyxnensl Ha 10 Hay4yHO-TIpakTHUYECKMX KOH(EpeHIHUsX, B TOM 4YHCIEe Ha
6 MeXTyHApOAHBIX U 4 PeCyOIMKaHCKUX.

Ony0.1MKOBAHHOCTH Pe3yJbLTATOB HccjenoBanus. [lo Teme muccepranuu
OITyOJIMKOBAHO 27 HAyYHBIX pabor. B TOM quclie
1 yuebnoe mocodue u 16 HayuHwix ctateil. I3 HuUX 7 craThu OmMyOJMKOBaHBI B
HAay4YHbIX H3/IaHMSAX PEKOMEHIOBAaHHBIX BpICIIEN aTTeCTAlMOHHOW KOMMCCUEH
Pecniybnuku Y30ekucrtan, 9 B 3apy0eKHbIX HAyUHBIX KypHaJIax.

CrpykTypa u 00bEM AuccepTaumu. /uccepranus COCTOUT U3 BBEACHUS, TPEX
rJ1aB, OOIIEro 3aKII0YCHHMS, CIIUCKA UCTIOIB30BAHHON JIMTEPATYPhI U MPHIIOKECHHN.
OO6muit 0066EM paboThI cocTaBisieT 168 cTpaHuil.

OCHOBHOE COJAEP XAHME JMCCEPTALIUN

Bo BBeneHHH 0OOOCHOBaHA aKTyalbHOCTb TEMBI JHCCEPTallMU, MOKa3aHO
COOTBETCTBUE HCCIIEIOBAHUS NMPUOPUTETHBIM HAIpPABICHUSAM pa3BUTHUA HAYKH U
TexHojoruil PecnyOnmukum  Y30ekucTaH, M3JI0KEHA CTENEeHb HW3YYEHHOCTH
poOJIEMBI, OTPAXKEHA CBS3b UCCIEAOBAHMS C IUIAHAMH HAy4YHO-UCCIEA0BATEIbCKUX
pabotr o00pa3oBaTeNbHON OpraHu3alid, B KOTOPOM BBINOJHEHA JUCCEpTalus,
OTpesieNieHbl 1eNb, 3aJJa4l, OOBEKT U MPEeIMET HCCIEAOBAHUS, @ TAK)KE PACKPBITHI
Hay4yHas M NPaKTUYECKas 3HAYUMOCTh palbOThl, JOCTOBEPHOCTHb PE3YJIbTATOB,
BOIIPOCHI BHEJPEHUS PE3YJIbTATOB B MPAKTUKYy, MX anpoOaiuu, MyOJIHKaluH,
CTPYKTYpbI U 00bEMA IUCCEPTALUH.

B nepBoil rnase muccepranuu «TeopeTHKO-MeTOA0J10THYECKHE OCHOBBI
Pa3BUTHS KOMIIETEHTHOCTH CAaMOOIEHMBAHUSL CTYJEHTOB MpPU O00y4YeHUH
WHOCTPAHHOMY  I3bIKY» I[IPOAQHAJIM3UPOBAHbl TEOPETUYECKUE OCHOBBI U
COBPEMEHHBIE IMOJXO0bI K CUCTEME CAMOOLICHUBAHUS B MUPOBOM MPAKTHKE, LETb U
3a/layd Pa3BUTHUSI KOMIIETEHTHOCTH CaMOOLICHUBAHUs, €€ CTPYKTypa U (akTOpBbl,
BIMSIOIIME Ha €€ pa3BuTHe. B IaBe packpelta CyIIHOCTb IOHATHSA
CaMOOIICHUBAHUSI, €r0 POJIb B HUHOSI3BIYHOM 00pa30BaHUM U 3HAYCHHE I Pa3BUTHUS
pedIeKCUBHOM M METAKOTHUTHUBHOM JESATENBHOCTH CTYAEHTOB, PAacCMOTPEHbI
NeAarornyeckue BO3MOXKHOCTH KpPUTEPHUEB OLICHUBAHUS, PYyOpHUK, UEK-TUCTOB,
pedIIeKCUBHBIX JHEBHUKOB, EBpONEHCKOro s3pIKOBOTO MOpPTHENsT U CHUCTEM
oueHuBanus Ha ocHoBe CEFR. AHamn3 MHpOBOro omsiTa moKas3aa HEpa3pbIBHYIO
CBS3b CaMOOILICHMBAHMS C (OPMHUPYIOIIUM OLEHUBAHUEM, pe(ICKCUBHBIM
00y4eHHEeM, METAaKOTHUTUBHBIM MOHUTOPHUHIOM, CAMOPETYJIUPYEMBIM O0yUeHUEM
1 y4eOHOIl aBTOHOMUEH.

Pan  uccinenoBaHuil  MOKa3bIBAaeT, UYTO  NPUMEHEHUE  METOJUKHU
camoolieHHBaHMs 3P (PEeKTUBHEE TPAJAULMOHHBIX CIOCOOOB OLEHUBAHUS C TOYKH
3pEHUs] aKTUBHOCTU CTYJIEHTOB M ()OPMHPOBAHHSI HABBIKOB CaAMOCTOATEIBLHOIO
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o0yuenus. Tak, b.I{lummepman® moguépkuBaer, 4To caMoOLEeHHBaHHE GOPMUPYET
HAaBBIKM CaMOPEryJIHpyeMOro o0yueHus, o0ecrieunBasl MiIaHUPOBaHUE U KOHTPOJIb
yuebHOM gestenbHOCTH. O.laHanepo 0OOCHOBBIBAaET, YTO CaMOOLICHUBAHHE
MOBbIIAET A(PPEKTUBHOCTL OOYUEHHUSI MOCPEACTBOM pPa3BUTUS PEPICKCUBHOTO
MBIIIUICHUSI 1 METAaKOTHUTUBHBIX cTpateruil. J[.by TpakTyer camoolieHBaHue Kak
BOBJICUEGHUE CTYJECHTAa B OIIEHKY KayecTBa COOCTBEHHOW pabOThI M Ipolecca
oOyuenus, a X.AHJpaJe paccMaTpuBaeT €ro Kak BaXHBIA KOMIIOHEHT
GopMHpYIOLIEr0 OLIEHUBAaHUS W T[OKAa3bIBAaeT, YTO aHaju3 COOCTBEHHOM
JESITETPHOCT Ha OCHOBE UYETKHX KPUTEPUEB M PYOPHK Pa3BUBAET y CTYJIEHTOB
METaKOTHUTHUBHbBIC YMEHHSI.

[I.IInHTpHY paccMaTpuBaeT CaMOOLICHMBAHWE KaK BAXKHBIA KOMIIOHEHT
3¢ HEeKTUBHOTO oOy4eHus. [londaTHe  METAKOTHMIINH, MPENJIOKEHHOE
JIx. DnerBenioM, COCTABISET TEOPETUUYECKYIO OCHOBY CaMOOLCHHMBaHWsA. B
KOHIIENIIMUA «OIlGHUBaHWE Kak oOydyeHue» (assessment as learning) JI.Opn
OIICHMBAHUE TPAKTYETCs Kak cam mporiecc oOyuenus. B uccinenopanusix [1.bika u
J.Vunbsama® 060CHOBAHO TIOJIOKHUTEIBHOE BIMSIHUE (POPMHUPYIONIErO OLIEHUBAHMS
Ha YyuyeOHble pe3ynbTarbl. KOrHUTUBHBIE W 3MOLMOHAIbHBIE KOMIIOHEHTHI
KOMIIETEHIIUH, onucaHHble J[>k.PaBeHOM, MpOSIBASIOTCS U Pa3BUBAKOTCS MMEHHO
uyepe3 camoornenuBanne'®., Ha 3Toif OCHOBE B MCCIIEJIOBaHMHM CaMOOIIEHHMBAHHE
paccMaTpUBaeTCs HE KaK OT/AEJIbHBIA CIOCO0 OILEHHMBAHMS, a KaK METOJUYECKUN
MEXaHU3M  DPa3BUTHUS  KOMMYHHKATUBHOW, pedJIeKCUBHOW ©  y4eOHO-
CaMOCTOATENbHON KOMIETEHIMH CTyJeHTa; 000OCHOBAHO, YTO 3apyOEKHBIN OIBIT
ClIeAyeT HE NEPEHOCUTh HAMNpSIMYI0, a aJanTHpOBaTh K S3BIKOBOMY YPOBHIO,
y4eOHBIM TOTPEOHOCTSIM U MPO(HEeCCHOHATBHOM MOATOTOBKE CTYACHTOB.

Bo BTrOpoM maparpage riaBel ONpPENENeHO, YTO TIJaBHAs LEIb Pa3BUTHS
KOMIIETEHTHOCTH CaMOOLIEHUBAHMSI COCTOMT B (OPMUPOBAHUM Yy CTYJEHTa
CIIOCOOHOCTH CaMOCTOSITENIbHO OIIEHWBATh PE3yJbTaThl ayJIMPOBaHUS, TOBOPEHUS,
YTEeHUS] M TMChbMa HA OCHOBE YETKOW IeNH, KPUTEPUEB U JO0KA3aTEIbCTB,
pedIeKCUBHO aHAM3UPOBATh MPOILIECC COOCTBEHHOrO0 OOY4YEHHSI M OCO3HAHHO
YIPaBJIAThH NadbHEHIIEH 1eaTebHOCThI0. B TpeThem maparpade camoolieHuBaHue
B MEJaroruyecKoM CMBICJIE PAa3rPAaHUYEHO C TMOHATHUSAMHU CaMOYBaKCHHS U
YBEPEHHOCTH B cebe M pa3paboTaHa CTPYKTypa KOMIETEHTHOCTH, BKJIIOYAIOIIAs
MATh B3aUMOCBSA3aHHBIX KOMITOHEHTOB (Ta0iuima 1).

8 Zimmerman, B. J. (2002). Becoming a Self-Regulated Learner: An Overview.Theory into Practice, 41(2), 64-70.
Ernesto Panadero, Brown, G. T. L., & Strijbos, J. W. (2016). The Future of Student Self-Assessment: A Review of
Known Unknowns and Potential Directions. Educational Psychology Review, 28, 803-830. David Boud (1995).
Enhancing Learning Through Self-Assessment. London: Routledge. Paul Black, Dylan Wiliam (1998). Assessment
and Classroom Learning. Assessment in Education, 5(1), 7-74. Royce Sadler (1989). Formative Assessment and the
Design of Instructional Systems. Instructional Science, 18, 119-144. David Nicol va Debra Macfarlane-Dick (2006).
Formative Assessment and Self-Regulated Learning: A Model and Seven Principles of Good Feedback Practice.
Studies in Higher Education, 31(2), 199-218. Mats Oscarson (1989). Self-Assessment of Language Proficiency:
Rationale and Applications. Language Testing, 6(1), 1-13.

% Black, P., & Wiliam, D. Inside the Black Box: Raising Standards Through Classroom Assessment // Phi Delta
Kappan. — 1998. — Vol. 80, Ne2. — P. 139-148. Boud, D. Enhancing Learning through Self-Assessment. — London:
Kogan Page, 1995. — 233 p.

10 Raven, J. “The Assessment of Competence.” In Competence in the Learning Society. Peter Lang, 2001.
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Taoauma 1
CTpyKTypHBbIE KOMIIOHEHTHI KOMIIETEHTHOCTH CAMOOLIEHUBAHUS TIPH
00y4eHNH MHOCTPAHHOMY AI3BIKY

IIposiBjieHNEe B HHOA3ZBIYHOI
KommnoneHnT Copep:xanue OcHoOBHBbIE IOKA3aTeH P
JIeATeIbHOCTH
Oco3HaHue JUYHOCTHOM U N
N BHyTpeHHHI HHTEpEC K
npodecCuoHaTbHOM
AHATIMOCTH 00y4ennio; motpedbHocth | CTpeMieHre caMOCTOATEIHHO
MoTHuBannoHHO- CAMOOLICHHBAHIS 3HATh CBOM PE3yJIBTATHI, COBEPILICHCTBOBATH SI3BIKOBBIC
l[eHHOCTH]:Iﬁ OTBETCTBEHHOCTD 3:21 IIO3UTHBHOC OTHOLICHHUE K HaBBIKH; BOCIIPHUATHE OHH/I6KI/I
OIICHUBaHUIO; TOTOBHOCTH KaK UCTOYHHKA Pa3BUTHS
PE3yIBTAaThl U TOTOBHOCTH K
IMpU3HaBaTb HCAOCTATKH
pa3BUTHIO
3HaHue y4eOHOH mem, ToHIMAHME KDHTEDHEE: OrneHnBaHNE PE3yabTATOB
KPUTEPUEB OLICHUBAHHS, PHTep . ayIMpOBaHus, TOBOPEHHUS,
KorautueHo- pas3MyYcHUEe YPOBHEH
. neckpuntopos CEFR u YTEHUS U IMCbMA 110
KpHUTEepHAIbHbII . Ka4ecTBa; OCO3HAHHE
MPHU3HAKOB KAYeCTBCHHOM . COOTBETCTBYOIIUM
TpeOOBaHUH 3a1aHUS
JIeSITETbHOCTH KPUTEPHSIM
COop oka3arenbpCTB Hcnonp3oBaHne YEK-IIUCTOB, CaMOCTOSTCIbHAS IPOBEDKA
JIeSITeIbHOCTH, pyOpuk, noprdosno, ayauo- — CTHOII“JO " p
OnepaunoHHo- HCII0JIb30BAHUE CPEICTB W BHCO3AITFCEH, INCTOB HI/ICI)MGHHOF}(]) HpoTyKTa
NeATeTLHOCTHBII OILICHUBAHUS U MOHUTOPHHTA,; e3VILTATOR & Hﬂp OB};HH; u
COIIOCTaBJICHHE Pe3yNIbTaTa ¢ | (POPMHPOBAHNE OIEHOYHOTO pesy qTegmp
KPUTCPHUSIMHU CYXKICHUS
BrisiBiIeHHE CHUIIBHBIX U
Pedrexcunio AHam3 MpUYHH pe3yibTaTa, | ClaObIX CTOPOH; OOBsCHEHNE | AHAIH3 Ha OCHOBE BOIIPOCOB
AHATHTHYECKi OIIIMOOK, JIOCTUKEHUHN 1 MIPUYHUH OIIHUOO0K; «ITouemy s HE TIOHAN 7Y,
MPUMEHEHHBIX CTPATEerHi WHTepnperanus BHemHeH | «Kakas crparerust momoria?y»
00paTHOM CBs3U
Hcnonp3oBaHue pe3ynbTaToB . CocraBneHne
ITocranoBKa 4€TKOM 1ETH;
OLICHUBAHUA MJIA YIIPaBJICHUA WHAWBUAYaJIbHOTO IJIaHa
L BBIOOD CTpaTeruy KOPPEKIINH;
PeryasituBHO- JanpHeHmei Pa3BUTHS U KOPPEKIHS
N ITOBTOPHOE BEITIONTHECHUE .
NMPOTHOCTHYECKHIT JIeSITeIIbHOCTBIO, nocJeayomen
paboOThI; OTCIICKUBAHUE .
COBEPILIEHCTBOBAHUSA U oorbecca KOMMYHUKaTHBHOM
MOHHUTOPHUHTA Pa3BUTHUS porp JIESITeTbHOCTH

KoMnoHeHThI TposIBISAIOTCS BO B3aUMOJICUCTBUU: €CJIM CTYJICHT HE OCO3HAET
3HAYMMOCTH OILICHUBAHHUS, 3HAHUE KPUTEPUEB HE NAET pe3ysbTara; €CIu OH HE
MOHUMAET KPUTEPUEB, OH HE MOXET OOOCHOBAHHO AaHAJIU3UPOBATH CBOIO
NEATEIbHOCTD; €CJIM PE3YJbTaThl aHajlu3a HE HCMOJB3YKOTCA I MOCIETYIOINX
pEIIeHW, CcaMOOIICHHWBAaHWE HE MNPUOOpPETAaeT pa3BUBAIOIIETO XapakTepa.
VYcranoBiaeHo, 4ro Ha (GOPMHUPOBAHHWE KOMIIETEHTHOCTH BJIMSIOT JIMYHOCTHO-
MICUXOJIOTUYECKHUE, JIMHTBOKOMMYHUKATHUBHEIE, MEeIarOruK0-MeTOINYECKHE,
COIMAIbHO-UHTEPAKTUBHBIE W OPTaHU3AIMOHHO-TEXHOJIOTUYecKue (akTopsl. B
YacCTHOCTH, OOOCHOBAHO, YTO MCXO/HAs HETOYHAsl CaMOOLIEHKa CTYJIEHTa JOJIKHA
CIIy>KMTb HE TTOBOJIOM JISl OTKa3a OT CAMOOLICHWBAHHUS, 3 OCHOBOW JJIs1 TO3TAITHOU
KaJIMOPOBKM €ro OIEHOYHOI'O CYXACHHS, a KaauOpoBKa MpENCTaBIsieT COOOM
COMOCTaBJI€HUE COOCTBEHHOM OIICHKM C BHEIIHUMHU JOKa3aTeIbCTBAMHU U
OCMBICIICHUE TPUYUH pacxoxaeHud. lloka3zaHo Takxke, 4TO CaMOOIICHUBAaHUE,
oOpaTHasi CBsA3b U JIOPA0OTKAa JOJDKHBI OBITH OPraHU30BaHbl B EIUHOM
METOJAMYECKOM IIUKJIE, a IEAArOTHYECKAs OAAEPHKKA — IMOCTENEHHO COKPAIaThCs
C pOCTOM JOJId CaMOCTOSATEJIbHOTO OLEHHMBAaHUS. OTH BBIBOABI  CTAIU
KOHIENTYaJIbHOM OCHOBOM moaenu FABRL.
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Bropas rnmaBa nawuccepraiuun  «MeToaumueckass CUCTeMa Pa3BUTHS
KOMIIETEHTHOCTH CAMOOLICHMBAHNS CTYJ€HTOB NPH 00y4YeHUH WHOCTPAHHOMY
SI3BIKY» ITOCBsIIIeHa MeToandeckor moaenu FABRL, ocHOBaHHOM Ha HEW cucTeMe
pedIEKCUBHBIX YNPAXXHEHUHN U 3aJaHUN CAMOOIIEHUBAHMSI, a TAK)KE JUATHOCTHKE,
CpeACTBaM  OLIGHMBAHUS M  MEXaHU3MY  MOHHUTOPHUHIa  KOMIIETEHTHOCTHU
CaMOOLICHUBAaHMUSI.

Ha navanpHOM aHaIMTHYECKOM 3Tare ObLIM MPOaHATUM3UPOBAHBI paboune
MpOTpaMMBbl, COAECPKAHUE 3aHITUN U CpeAcTBa oreHuBaHUs B CaMapKaHICKOM
rocyJ1apCTBEHHOM UHCTUTYTE MHOCTPAHHBIX A3BIKOB, Hagowuiickom
rocyJapCTBEHHOM IMEJaroru4eckoM MHCTUTYTe M JXu3akckom Quunaie
HaumnonansHoro yHuBepcurera Y30ekucrtana uMeH Mup3o Yiayroeka, mpoBeJIeHO
AHKETUPOBAHUE CTYJEHTOB M MpenojaBaTenceil. AHanu3 MoKas3al, YTO AJIEMEHTHI
CaMOOIIEHUBAHUS BCTPEYAIOTCS B OT/ACJIbHBIX 33JJaHUSIX, OJTHAKO HE OOBETUHEHBI B
€IUHBII  METOIMYECKUH  IUKI:  OTCYTCTBYET IPEEMCTBEHHOCTb  MEXKIY
MpeABapPUTENIbHBIM Pa3bsICHEHUEM KpUTEpPUEB, HAOIIOIEHUEM 32 IS TEIbHOCTHIO Ha
OCHOBE JIOKa3aTeNIbCTB, aHAJIM30M MPHYUH OIMHUOOK, TMOBTOPHBIM BBITOTHEHUEM
paboThl 1ocie OOpaTHOM CBS3U U PETYJISIPHBIM MOHUTOPUHTOM pPa3BUTHS, B
KPUTEPUSIX OLICHUBAHUS HE ONPEIEICHBI YETKIE MHIUKATOPHI KOMMYHUKATUBHOU U
MparMaTu4eckod KOMIETEHIIUH, pyOpUKH, YEK-TUCThI U PeIICKCUBHBIC THEBHUKU
HCIIOJB3YIOTCS PEIKO.

Ucxons u3 3Toil moTpedbHOCTH, ObLIa pa3paboTaHa METOIUYECKass MOJEIThb
«PednekcuBHOE 00ydeHre Ha ocHOBE opmupytroiiero onenuBanus» (FABRL). Eé
TEOPETHUKO-METO0JIOTMUYECKYI0 OCHOBY COCTABJISIOT KOHUENUUs (HOPMHUPYIOLIETO
oueHuBanus I1.bimrka u JI.Yunesama, unen .P.Cagnepa o cokpanieHun paspbiBa
MEXy KpUTEepUeM U pe3yibTaroM, B3rsiabl Jl.byaa Ha camoolrieHuBaHue, TEOpUs
camoperynupyemoro ooydenus b.llummepmana, pednexcuBnas npakruka JI.111€xHa,
KOHIIENIMS BHyTpeHHeW oOpatHod cBs3u J[.Huxoma u J[.Makdapneitn-/{uk,
KpUTepuaibHOE camoolleHuBaHue X.AHapage u pabotrel M.OckapcoHa o
CaMOOIICHUBAaHUHU B MHOSI3LIYHOM OOYYEHUWU; JIJIi YTOUHEHUS IICJIe U KPUTEPHUEB
WCMOJIb30BaHbl JeCKpUNTOpbl OCHOBHOTO nokymMeHta CEFR 2001 roma wu
conpoBoaurenbHoro roma 2020 roaa.

Mogenb COCTOUT U3 LENEBOr0, METONOJIOTHYECKOT0, TEXHOJIOTHUYECKOTO U
OIICHOYHO-PE3YyJIbTaTUBHOTO  ON0KOB  (puc. 1). Mertononoruueckuii  OJIOK
obbenuHseT  GopMHUpYIOIlee  OICHUBaHHWE,  peduieKCMBHOE  OOydeHwue,
CaMOPETYJIUPYEMOE oOydeHue, KOMMYHHKAaTHUBHO-AEATEIbHOCTHBIH,
KOMIETEHTHOCTHBIH M  JIMYHOCTHO-OPUEHTHUPOBAHHBIA MOIXOABI, a TaKkKe
MPUHLNNB CUCTEMHOCTH, LUKIMYHOCTH, KPUTEPHAIBHOCTH, 10KA3aTEIbHOCTH,
pe(dIEKCUBHOCTH, KOMMYHUKATUBHOW HAMPABJICHHOCTH, WHAWBUIYAIU3AINH,
COTPY/JHMYECTBA U PA3BHBAIOIIETO XapakTepa. B TexHomornueckom OJ0Ke NECSTh
OmepaIMOHHBIX JEHCTBUH, BBIJICICHHBIX B UCXOJHOM MaTepuaie, sl YCTpaHCHUS
IIOBTOPOB OOBEIMHEHBI B LIECTh YKPYNMHEHHBIX 3TanoB (Tabmuua 2). OueHoyHo-
pE3yIbTATUBHBIN OJOK BKJIIOYACT KPUTEPUH, MOKA3ATEIU M YPOBHH, HAUYAJIbHBIH,
TEKYIIMA H WTOTOBBIA MOHUTOPHUHI, @ TAaKXE COIIACOBAHUE CAaMOOILICHKH,
B3aMMOOLICHKHU U OIIEHKH MPEro/iaBaTesl.
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MO,I[EJIB Pa3BHTHA KOMIIETEHTHOCTH CAMOOLI€EHUBAHHA CTYJE€HTOB IIPpH Oﬁy‘lEHl/ll/l

HHOCTPAHHOMY A3BIKY

«Formative Assessment-Based Reflective Learning (FABRL)»
AN J
e * N\

1. IeneBoii 6710k

].[em;: CDOPMHPOBBHHE pe[bﬂeKCHBHOFO MBILLJTEHHA, KOMMyHHKaTHBHOF[ KOMIMeTEHLHH H HABBIKOB CaMOCTOATE/IBHOIO
Dﬁy‘-IEHHH CTYAEHTOR IMOCPeCTBOM PA3BHUTHA KOMITETEHTHOCTH CAMOOLIEHHBAHUA.
. vy
i B

2. MeToponoruueckuii 610K

Ilogxopami: KOMMETeHTHOCTHBIH, peIeKCHBHBIH, TAYHOCTHO-0PHEHTHPOBAHHBIH, KOMMYHHKaTUBHBIH W HHTErPaTHBHBIH
MO/AXO/BI.
IpuHUMIbL: TNPO3PauHOCTh, 0GBEKTHBHOCTb, MOC/IEN0BATENLHOCTD, AH((epPEeHLHPOBAHHOCTD, CTYEHTOLIEHTPHPOBAHHOCTD,
pedIeKCHBHOCTb, MOTHBALIMOHHAS HAMPaBAeHHOCTb, COTPYAHHUYECTBO, IPeeMCTBEHHOCTS.
\_ J

¥

3. Texnooruueckuu 010K

IlecTaTanHbii MexaHusm (yHkyonuposanusa FABRL

1) IocranoBKa 2) Boimonnenue 4) PedpnexcuBHasn 5) 6) MoHHTOPHHT
. 3) CamooueHuBaHHe
yueOHO#H Lean -> 3ajiaHusA -> (Self-Assessment) «)  oOparHas cBA3b =) COBEPIICHCTBOBAHHE =P Pa3BHTHA
(Goal Setting) (Task Performance) (Reflective Feedback) (Improvement) (Progress Monitoring)
Ileparorvyeckue TEXHOJIOTHHA Cpeacrea MeTojbl Ynpaxxuenus (odpazubi)
« TexHonoruu GopmMHpyHOLLEro + PyOpHKM W YeK-IHCTHI « CamooLeHHBaHHe « 3ajaHKA Ha caMOaHasn3
OLIeHHBAHUA + PechieKCHBHBIE THEBHHKH + B3anmoorieHnBaHuUe (peer + OreHHBaHHe Ha OCHOBe PyGpHK
+ TexHonoruu pedIeKCMBHOTO « Ioprdomuo assessment) « AHanus ayauo- H Bujeosanuceit
obyuenns « Google Forms, Moodle + PeduekcueHoe 00CyxaeHHe « TTuCbMEeHHBIE OTBETbI HA
« TexuHonornu camooLeHUBAHHA + Padlet, Jamboard + BonpocHo-0TBeTHBIH MeTog pedieKCHBHBIE BOMPOCH]
+ TexHonoruu CMeIaHHoro « Kahoot, Quizizz « IlpoekTHoe o0yueHHe « 3ajjaHNA 110 OTC/IEKUBAHHIO
obyuenus (blended learning) + AyauO- M BUIE03aITHCH «+ Keiic-cTagu nporpecca (progress tracking)
« Iutposeie obpasoBarenbHble + MoGH/IBHBIEe NPHIOKEHHS « [lpobnemuoe obyuenue «+ Tectsl camonpogepk# (self-check)
TEeXHOJIOTHU
| A
e ™

4. O1eHOUHO-pe3y/IbTATHBHbIN 010K

TOYHOCTh CAMOOLIEHHBAHHST;

YPOBeHb pedyIeKCHBHOTO aHANN3a;

« Da3BHTHE PEYEBO} KOMIETeHLH (ayAHpoBaHKe, FOBOPEHHE, UTeHHE, THCLMO);
+ YpOBEHb KOMMYHHKATMBHOI KOMIIETEHLMH;

+ Da3BHTHeE HABBIKOB CAMOCTOSITENIEHOTO 06yueHNs;

+ MOTHBALHA H AKTHBHOCTb Y4aCTHA.

KpHTepuu oLeHHBaHUA:

+ Y CTY/IEHTOB I03ITAIHO PAa3BHBAELTCHA KOMIIETEHTHOCTL CAMOOLICHHBAHHUS;

+ YCHIMBAHOTCH pedieKCHBHOE MBIILTEHHE M CAaMOCTOATe bHas YueGHas JesTe/lbHOCT;

Oxupaembie + TIOBBILLIAETCS KAYeCTBO OLeHHBAHKA W COBEPLIEHCTBOBAHWSA HABLIKOB ayJlPOBAHMHS, TOBOPEHHs, UTeHHs H THCbMA;

Pe3y/IbTaThl: + Pa3sBHBAKOTCS KOMMYHHKATHBHAs KOMIIETEHLHsA 1 yueBHas aBTOHOMUSA CTY/IeHTOB;

+ (opMupyoLLHe U pedUieKCHBHEIe MEXaHM3Mbl CAMOOLIEHHBAHHS T10C/Ie/I0BaTe/IbHO MHTErPUPYIOTCS B TIpoLiece obyueHus
HHOCTPaHHOMY H3bIKY.

Puc. 1. Mogeas FABRL pa3BuTusi KOMIIETEHTHOCTH CAMOOICHUBAHMS
CTYAE€HTOB NPHU 00yYeHUN UHOCTPAHHOMY SI3bIKY

Kak Bumno u3 tabmumel 2, B moaenu FABRL camoonieHuBanue He
OTPaHUYMBAETCSA TPETHUM 3TANOM, & UHTETPUPOBAHO BO BCE ATambl UkiIa. CTyJaeHT
BBICTYIIa€T AaKTHUBHBIM OIICHUBAIONIUM M PEICKCUPYIOIIUM CYOBEKTOM, a
npemnojaBareyib — (aCUIMTaTOPOM, KOTOPBIA YTOUHSET KPUTEPHUHU, OpPraHU3YEeT
JeSTENbHOCTh, HAET OOpaTHYIO CBSI3b M TMOJJICPKUBAECT CaMOCTOSITEIIBHOCTh
cTtyaeHta. IMEHHO B COCTaBE 3TOr0 MEXaHU3Ma PEaJn3ylTCsl HayYHbIE HOBU3HBI,
BBIJIBUHYTHIE B  JuccepTanvu. B3auMHOE  COOTBETCTBHE  JEATEIbHOCTU
mpernojaBaresis W CTyJACHTa MoKa3aHo B Tabiuie 3. Meroauyeckue YCIoBUS,
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CO3/IAHHBIEC TPETNOAABATENEM, MOJJICPKUBAIOT CAMOCTOSITEIIBHBIE OLECHOYHbBIC
JIEHCTBUA
npernojaBaresito MHGOpMaLUIO Uil UHAUBUIyATIU3AIMU TTOCICAYIONINX 3aJaHul,
oOpaTHOM CBSI3M W TMEAArorMYecKod MOIJEpKKu. B pesynbTaTe oOlleHHWBaHHE
MEePEXOJUT OT KOHTPOJISL TIpernojaBaTeiss HaJ CTYJACHTOM K COBMECTHOMY
pa3BHBarOIEMY Tporieccy (Tadmuinl 2—3).

CTYICHTA, a

pe3yiabTaThl

CaMOOLICHUBAaHU A

CTYACHTa

JaroT

Ta0auna 2
Mexann3M pyHKIUOHUPOBAHUA MeToan4yeckoit moaem FABRL
= 0—:' OcHoBHAas MeTtoanueckas
= IIpumensiemble PassuBaemble
Ne £ 0@ JesiTeJIbHOCTh AesiTeJIbHOCTh
o < cpeacTsa Ka4ecTBa
w CTyHeHTa npenoaaBaTes
Yexk-nuct
AKTyanu3upyer Pasbscuser MortuBanus,
o = MOCTaHOBKH IIEIIH,
g = 3HAHHSA U OIIBIT, KOMMYHHKaTHBHYO OCO3HaHHE IIETIH,
n o . JICT Y4eOHBIX
e = 0CO3HAET I1eITb 1eJlb, IECKPUIITOPBI Herei KOTHUTHBHAsI
bl .
1. zE 3a[JaHus U KPUTEPUHU CEFR u xputepun ’ OCBEJOMIIEHHOCTh
= = JIECKPHIITOPBI
28 YCIIEITHOCTH, CTABHUT OLICHUBAHMS; CEER ,
=g HUHIMBHIYaIbHYIO HpeabsBIsET 00paze ’ CaMOCTOATENLHOE
- JIBILLY y pen pasel pedrrekcuBHBIC
LeJb JIeITeIbHOCTH IUITAHUPOBaHKE
BOIPOCHI
Co3maér ycnonus,
N Brmmomnaser 3alaHueC KOMMyHI/IKaTI/IBHbIe KOMMyHI/IKaTI/IBHa
= HaOJTIOIaeT 3a
E = 10 ayJMPOBAHHIO, 3a7aHusl, YeK-JIUCT | S eATENbHOCTb,
S = IIPOLIECCOM,
= E TOBOPEHUIO, YTCHHIO HaOIoAeHMs, CTpaTern4yecKkue
2 S g WM TICHMY; OKa3bIBACT ayImo- u JIEUCTBUA
E g Y HanpasJIIOLIy 0 Y ;
2 NPUMEHSET CTPaTeruu BUI€03aITUCh, COTpPYJHUYECTBO,
=] o IIOMOIIIb, HC aaBas
u Habmromaer 3a coboi pyOpuka 3amaHus CaMOKOHTPOJIb
TOTOBBIX OTBETOB
PyOpuka
g YTouHSEeT TOPSIAO0K yop Kpurepnansaoe
= CaMOOIICHUBAHMS,
= OueHuBaeT pe3ysbrar UCIIOJIb30BAHUS qeKoITHCT MBIILICHHUE,
= 10 KPUTEPHSM U CPEIICTBA OLICHNBAHMS, . OLICHOYHAs
= pedreKCHBHBIH
3. 3 JIOKa3aTeIbCTBaM, HarpasisieT Ha I'PaMOTHOCTB,
= JTHEBHUK, KapTa
g BBISBJISIET CUJIBHBIC U 000CHOBaHNE OIIMBOK AHAJITUTHYCCKAasA U
= cy1abble CTOPOHBI CYXKJIICHUS ’ METAaKOTHUTHUBHAS
< MaTepHalibl
o JIOKa3aTeNnbCTBAMHU JeATENILHOCTh
noptdoano
ComnocTaBnseT
= 2 .. N BayTpennss
22 CaMOOIIEHKY C Jaér paspuBaromyro, | Dopma B3auMHON OGDATHAS CBA3E
H a8 00paTHOM CBSI3bIO KOHKPETHYIO U oOpaTHOi CBsI3H, p ’
= KpHUTHYECKast
S & IpernojaaBarens 1 MIPUBS3aHHYIO K KOMMEHTapuH
4. Z s peduexcus,
8= OJTHOKYPCHHKOB, KpHUTEpUsIM 00paTHYIO | TIperojaBares, ATObOBKA
S 3 aHaATU3UpPyeT CBSI3b; OPraHU3yeT pednexcuBHbIE p
o 8 OLIEHOYHOT'0
A~ 'S TIPUYHHBI B3aMMOOLICHUBaHHE BOIIPOCHI
. CYXJICHHS
pacxoKJIeHUH
- Yek-nmuct Pemenue
3) Ucnpassier ommoOkw, Opranusyer N
) WCTIPABIICHUH, npo0Osem,
3 = IIOBTOPHO BBINOJHSIET KOPPEKIIMOHHYIO
5 = N JIMarHOCTHYECKHE SI3BIKOBAs
5. 2 s WIIN pellaKTHPYeT JIeSITebHOCTD, 3a7aéT
o 2 KOJIBI, TIOBTOPHAS TOYHOCTb,
2 paborty, mpoOyer HaTpaBJICHUE
o cjiada, IiaH CTpaTernieckas
o HOBYIO CTPaTETHUIO JopaboTku . o
JericTBud KOMIIETCHIIHSI
JIuct MoHUTOpHHTA
= CpaBHHBaeT O06001IaeT 1aHHBIE Dor eccg VYyebuas
= = HaydaJIbHBIE U MOHUTOPUHTa, TaET H(f’ T(EOJII/I(; ABTOHOMUS,
6 S = HOCIIEAYOLIHE UHIUBHyaJIbHBIC HII))O buth ’ ynpaBieHue
' = 2 €3yJIbTaThI, BBISBIISIET C€KOMEHJallNH a3BUTHEM
E 3 pesy ’ p Aant - KOMITETEHTHOCTH, P >
S = JAHaMHUKY U CTaBUT IIJTAaHUPYET HOBBIU o HENPEPLIBHOC
2 CJIE/TYOLIYIO LIENTb IIUKJT HHIBILY AILHBIH o0y4eHne
IOy yueOHBIH I1aH Y

43



Taoauna 3

B3anmMHoe cCOOTBeTCTBHE A€ATEJIbHOCTH npemnoaaBarte/id U CTyaeHTa B MOoJ1€/IN

FABRL
eATeJIbHOCTh eATeJIbHOCTh
Ne IMpouecc A A PesyabTat
npenoaaBareJis CTY/IeHTa
Paszbscuser nens, AHanmsupyer JIuct mocTaHOBKH
Onpenesienne
1 euTu 1 JNECKPUNTOP U KPUTEPHUH U CTABUT e,
' oOpaze WHJUBUAYAJIbHYIO | WHAWBUIYyaJIbHAS
KpHUTepHeB pasell AMBILY M AMBILY
JESITENbHOCTU 1eNb 1eNb
Opramusamus Cozna€t ycnoBus [i1s | Beinmonusiet 3aganue VY CcTHBINA WiN
P KOMMYHHKaTHBHOTO U HaOI01aeT 3a MUCbMEHHBIN
2. | popmupyromer .
0 3aTAHMS 3aJaHus U coopa cBOEH MPOAYKT, 3aITUCH
JI0Ka3aTeIbCTB JEeSATEIbHOCTBIO HaO0JII0ICHU I
®opma
Hanpasnsiet OueHuBaeT pe3ynbTaT
CamMooueHuBaH CaMOOLICHUBAHMS,
3. HCIIOJIb30BaHUE M0 KPUTEPUSIM U
ue pedekcuBHas
PYOpUKH U YEK-JTUCTA | JIOKA3aTeIbCTBAM
3aluCh
Jaét xpurepuranbHyo Conocrasisiet Tuer
OoOpaTHas 00paTHYIO CBSI3b, CaMOOILICHKY C
4. . . | comocraBieHus
CBSI3b OpraHu3yeT BHEIIHEW 00paTHOM o
00paTHOM CBSI3H
B3aMMOOLICHUBAHUE CBS3BIO
[Tomoraer BeiOpaTh | McnpasisieT ommOku
CoBepiieHCTBO YcoBepuieHCTBOBa
S. CTPATETHUIO U Y TIOBTOPHO .
BaHHe HHBIN TPOJTYKT
J0paboTaTh NPOAYKT | BBIMOJHSET 3aJaHHE
O06o06maer [Toprdonumo
AHanuzupyert pTd ’
MIEPUOANYECKHE npoQuiib
6. | MoHuTOPUHT .. OUHAMUKY pa3BUTHUSA
pe3yabTaThl U 1aET nporpecca, IiaH
Y CTaBUT HOBYIO 1IE€JIb . .
pEeKOMEHJaluu NeiCcTBUM

Peanuzamuss momenu TpeOyeT CIEAYIOMIMX TMEJaroru4ecKuX YCIOBUA:

SICHOCTU M TMOHSTHOCTH YYEOHBIX IIeJIeld U KPUTEPHUEB YCIEUIHOCTH; COOTBETCTBUSA
CPEICTB CAMOOIICHMBAHMS SI3IKOBOMY YPOBHIO M OIICHUBA€MOMY HAaBBIKY;
pEryJIsipHOM MHTErpaluyd CaMOOLICHUBAHHUS B ayJUTOPHYIO U CaMOCTOSITEJIbHYIO
paboTy; B3aUMOJIOTOJHSIONIETO  HCIOJB30BAaHUS  OLEHKH  MPEnoJaBaTes,
B3aMMOOIICHKM M CaMOOLIEHKH; CO3/JaHMsI TICHUXOJIOTUYECKH Oe30macHOM cpenbl, B
KOTOpOi ommOKa BOCIPUHHMMAETCS Kak WH(opMamms sl pa3BUTHSA, a HE Kak
OOBEKT HakKa3aHHUs; BO3MOXKHOCTHM JOpPaOOTKH TOcie OOpaTHOM  CBA3M;
CUCTEMATHUYECKOT0 HAKOTUICHHS JJ0Ka3aTeIbCTB Pa3BUTHA B MOPTGHOINO U TAOIMIIaX
MOHHUTOPHHTA.

KomnoneHT «peduiekcuBHasi neT/si 00paTHON CBA3W» JICHCTBYET 4epe3
TPETUN—I1IECTON ATalbl LUKIA: CTYJIEHT OLIEHMBAET PE3yJbTaT IO KPUTEPUSIM,
COTIOCTABJISIET CAMOOLIEHKY C 00OpaTHOM CBS3BIO MPETOAaBaTeNs U OJJHOKYPCHUKOB,
UCIIPABJISiET OUIMOKY W TOBTOPHO BBIMIOJIHSIET WM PEAAKTUPYET padoTy, BHOBb
OILICHMBAET YIYyYIIEHHBIH pe3yJbTaT, a BBIBOJ MOHHMTOPHUHTA CTAaHOBHUTCS HOBOM
y4ueOHOHM 1enpi0. TeM caMmbIM LUK «OIEHWBAHHE — pedieKcHs — KOPPEKIHsS —
MOBTOPHOE OIIEHWBAHKME» TEPEBOJIUT PE3YJbTaT OOYy4YEHHS OT OJIHOKPATHOM
dukcanuu K JUHAMHUYECKOMY COBEPIICHCTBOBAHHIO. MEXaHH3M peaau3yeTcs B
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3a/IaHUsAX Ha nodTanHoe penaktupoanue texcra (Al-free Self Editor), paboty Han
onHoM moBropstonieiics omubOkoir (One Mistake Challenge), cpaBHeHue
MepBOHAYANILHOTO U TIocieayroiiero Bapuantos (Growth Paragraph Comparison), a
Takke B noprdonro. KanudpoBaHHBI# MeXaHU3M OLEHHMBAHHUS M KOPPEKIHH
Y4eOHOii 1esiTeJIbHOCTH TIPEANONIaracT COMOCTABICHUE CTYJACHTOM COOCTBEHHOM
OLIEHKH C OLIEHKOH Mpeno/iaBaTesl U 10Ka3aTeIbCTBAMH JIEATEIbHOCTH MO OJHUM U
TeM ke Kputepusam. Pacxoxxaenue pa3peiiaercs He Kak CIop «4bs OIIEHKa BepHa?»,
a yepe3 aHajJM3 TOTO, KaK ObUI MOHAT KPUTEPUI U KaKue J0Ka3aTelbCTBA YUTCHBI;
BBISIBJICHHOE PACXOXKICHHE CTAHOBHUTCS OCHOBOM MOCJEAYIOUIeH KOPpeKUHH U
WHIUBUyalbHOW 00paTHON cBsi3u. KanuOpoBka ocyliecTBiseTcss Ha JTare
pedaekcuBHO oOpaTHOUW cBsi3u, B 3amanusx Confidence vs Reality Chart
(cpaBHeHHMEe TIporHOo3a M peanbHOro pesyibrara), Writing Confidence Index
(cpaBHEHME CaMOOLIEHKU ¢ olleHKoM mpenoaaBatensi) U Fluency Thermometer, a
TaKkkKe B TpHUAJE «IPEABAPUTEIBHBIA MPOTHO3 — CAMOOIEHKA — OIleHKa
mpernojaBaresiss» Ha  BXOJAHOM U BBIXOJAHOM  KoHTpojie. KommoneHT
«UHTEPpUOPHU3AIUs KPUTEPHEB OLEHHUBAHMUS» O00ECICUMBACT TOATAIMHOE
MpeBpalleHe KPUTEPUEB W3 BHEIIHETO TpeOOBaHUS BO BHYTPEHHUN KpUTEPHUU
OLICHMBAHUSA CTYyJCHTA: KPUTEPUU PA3BICHIIOTCS JO BBINOJIHEHUS 3a/laHus,
o0pa3iibl pa3HOTO Ka4eCcTBa KOJUIEKTUBHO aHAIM3UPYIOTCS TI0 KPUTEPUSIM, CTYJCHT
NPUMEHSIET KPUTEPHIl CHadaja C MOMOIIBIO MperojaBaTelis, 3aTeM B Hape WU
rpymrne, a TOTOM CaMOCTOSITeNIbHO. B mopsike MOHUTOpUHTA B TIEPBOM CEMECTpE
CpElCTBa HCIOJB3YIOTCS T0J] PYKOBOACTBOM TIperojaBareisi, BO BTOPOM
nefarornyeckasl TOJJICPKKa COKpallaeTcs W YCHIMBACTCS CaMOCTOATEIbHOE
OLICHMBaHHE. OTO TOBBIIIAET OTBETCTBEHHOCTh CTYJEHTa 3a COOCTBEHHYIO
ACSITeILHOCTh M MPEBpAIacT CaMOOIICHUBAHHUE B JIEATEIHHOCTh, OCHOBAHHYIO Ha
CaMOCTOATETLHOCTH. MeXaHu3M «HaBUranusa ped ieKCUBHOTO OleHUBAHUS
cBs3biBaeT crpaternto FABRL ¢ peduiekCUBHBIM KOMIOHEHTOM MPOOJIEMHOTO
oOydeHus 1 00yueHus Ha OCHOBE 3aaHuii. CTyIEHT BHIIOTHSIET KOMMYHHKATHBHOE
3aJlaHie Ha OCHOBE MPOOJIEMHON CUTYaIlMu WJIM POJEBOM UTPHI, CAMOCTOSATEIHHO
aHAIM3UpyeT Y4YeOHYI0 CHUTyalMio, AapryMEHTHPYeT OIICHOYHOE peIIeHHe
J0Ka3aTeNbCTBAMU (ayAHO- U BUJCO3AMHIChIO, BAPHAHTAMU TEKCTa, KAPTOH OIINOOK)
¥ Ha OCHOBE pe3yJibTaTa COCTABJISIET MHAWBUAYAIbHYIO 1I€b U IUIAH JEHCTBUU.
Bmecto o01iero HaMepeHus «yiaydllly TOBOPEHHE» CTAaBUTCS MpOBepseMas 1elb,
HaIpUMEp «B CIIEAYIOIIEM YCTHOM 33JJaHUH UCIIOJIb3YI0 HE MEHEE YEThIPEX CPENICTB
cBs3u». Bo BTOopom mnaparpade riaBbl paszpaboraHa cuctema peduieKCUBHBIX
YOPaXHEHUH MO0 ayJUpOBaHUIO, TOBOPEHUIO, YTEHUIO W MHCHMY: IS KaXKAOTO
HaBbIKA MMOATOTOBJICHO IO MSTh, BCETO JIBA/IIIATh YIPAXKHEHUN, KaXKI0€ U3 KOTOPBIX
OCHOBAaHO Ha EJIMHCTBE KOMMYHUKATHBHOTO 3aJIaHUS, KPUTEPUS OICHUBAHMUS,
pyOpUKH WM YeK-IHCTa, pPe(ICKCUBHBIX BOMPOCOB, OOpaTHOW CBS3U U
JEeSTENbHOCTH 10 COBEPIIEHCTBOBaHUIO (Tabmuia 4). PeduekcuBHoe ynpaxxHeHue
pa3BUBACT S3BIKOBOM HABBIK M OJHOBPEMEHHO (POPMHUPYET CIIOCOOHOCTH CTYACHTA
OLICHUBATh M PETyJIMPOBaTh COOCTBEHHYIO JEATEIHHOCTD: CTYJCHT UILET OTBETHI HA
Bonipochl  «IloueMy s momyumnm Takod pesynbrar?», «Kakag ommOka
MOBTOpWIACH?», «YTO I UBMEHIO B CIACIYIOMIUN pa3?».
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Taoauua 4
Cucrema pe@ieKCHBHBIX YIIPA:KHEHUI, pa3padoTaHHBIX HA OCHOBE MO

FABRL
N OcHoBHBIE 10Ka3aTeIbCTBA U
SI3bIKOBOM HABBIK Ynpaxuenus
KPHUTEPHUH OlleHUBAHUS
. . . IToHumanue OCHOBHOM UEH U AeTaneit
EChO Confldence Map’ LIStenlng TOYHOCTH IIPEABA] I/ITGJ’H)I?OFO HHOFHO33,
Prediction Tracker; Missing Meaning _PeABap P ’
AynupoBaHue A ] g MIpUMEHEHHAS CTPATETHsl, BEISIBICHUE
Detector; Listening Footprint Journal;
. - HpOGGHOB B ITIOHMMaHHUH, COOTBECTCTBUEC
Confidence vs Reality Chart
CaMOOIICHKH PeaIbHOMY Pe3yJIbTaTy
Ornenka coyiepkanusi, OEriocTy,
Future Self Interview; Silent Observer IpaMMaTHYECKOH TOYHOCTH,
FoBopeHe Rubric; Speaking Mirror Scale; One JIEKCHYIECKOTO Hana3oHa,
P Mistake Challenge; Fluency MIPOU3HONICHHS U PEUEBOi YBEPEHHOCTH
Thermometer 0 ay/IM0- ¥ BU/ICO3ATVICH; BBISIBIICHUE H
HCTIpaBJICHHE TTIOBTOPSIONIEHCS OMMOKH
. . . CornocraBieHre 3HaHUH 10 U Tocie
Reading Confidence Radar; Blind a
) . YTEeHUs, pe3FOMe U CeMaHTHYecKasl KapTa,
Yrenne Summary Test; Information Treasure a3 pamyeHHe (BAKTOB U MHCHHUI
Hunt; Reading Gap Reflection; meI; eHME TTDHIH ThY HOCTEH ’
Cognitive Route Map p PYa ’
pediieKcHs cTpaTeruu
SICHOCTB U CBA3HOCTH TEKCTA,
Reverse Reader Technique; Writing | rpamMMaTrka U JeKCHKa; KapTa OIIHOOK,
MickMo Footprint Analyzer; Al-free Self Editor; | mosTamHoe pegakTHpoBaHue, CpaBHEHHE
Growth Paragraph Comparison; MEPBOHAYATIBHOTO M TIOCIIETYIOIIETO
Writing Confidence Index BapHaHTOB, COTIOCTABIICHUE CAMOOIICHKU
C OIIEHKOM MpenojaBaTens

[TockolibKy B ay IMPOBAHUY U YTEHUH MPOIECC TOHUMAaHUSI HETTOCPECTBEHHO
HEe  Halmromaercs, UCIIOJB3YIOTCS. ~ KOCBEHHBIE  JIOKa3aTelbcTBA  —
nepedpazupoBaHUE OCHOBHOM MBICIIH, PE3IOME, CEMaHTUYECKas KapTa, MPOBEpKa
MPOTHO3a; B TOBOPEHUU U MUCbME — ayJu0- U BUACO3AIUCh, IEPBOHAYAIIBHBIN U
OTPEIaKTUPOBAHHBIA BapUaHThl TEKCTA. YTPAXKHEHUS MOCTENEHHO YCIOXHSIOTCS
— OT KOPOTKHX YEK-JIUCTOB U MPOCTHIX pePICKCUBHBIX BOIPOCOB K aHATUTUYECKUM
pyOpuKkam, B3auMHOM 00paTHOM CBSI3U, KapTe OUTMOOK U MOHHUTOPUHTY HOPTHOIHO;
KPUTEPUU BO BCEX YIPAKHEHUSIX ONpenesieHbl Ha ocHoBe aeckpuntopoB CEFR
ypoBHss B2+. Tak, B ympaxuenuu Listening Prediction Tracker crtyment o
IPOCTYIIMBAHUS IO Ha3BAHMUIO ayJAMO3AMUCH MPOTHO3UPYET TEMY, TPU OCHOBHBIC
UJICU U TSATh KJIIFOYEBBIX CJIOB, a MOCJIE MPOCITYIIMBAHUS TPOBEPSET CBOU MPOTHO3BI.
B ynpaxuenuu Future Self Interview cryaeHT B TeueHue 2—3 MUHYT pacCKa3bIiBacT
0 cebe B OyaylleM, 3alUChIBAET pedb, 3aT€M MPOCIYIIMBAET €€ U OLIEHUBAET IO
KpUTEpUSIM OErJIoCTH, IpaMMaTUYECKOM TOYHOCTH, JIEKCHYECKOro Hharna3oHa,
NIPOM3HOIICHUS U YBepeHHOCTH. B ynpaxuenuu Reverse Reader Technique crynent
nuiet 3cce 00bEMom 180—-200 ciioB u uepe3 24 yaca NepeuruThIBAET €r0 C MO3ULIUU
YUTaTeNsl, OLEHUBAs SICHOCTh, CBSI3HOCTb, I'PAMMATHKy M JeKCUKY. CoriacHo
nccnenosannsam H.@anpunkosa u [[.byaa, TOUHOCTE caMOOLIEHUBAHKSA BBILIE, KOT1A
KPUTEPUU SICHBI M TIOHSTHBI CTYJIEHTAaM, M BO3PACTAaET B pe3yJjbTaTe PEryJsipHOU
MPaKTUKH; TI03TOMY CaMOOLIEHUBAHME pPAaCCMATPUBAIIOCH HE KaK TOTOBas
CIIOCOOHOCTh, a Kak cheruanbHo dopMmupyemas AesTeNbHOCTh. B TpeTheMm
naparpade riaBsl pa3paboTaHbl TUArHOCTUKA, CPEJICTBA OILICHUBAHUSA U MEXaHHU3M
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MOHHUTOpHUHTA. JIMarHOCTHKA OPraHU30BaHa HA OCHOBE MTPAKTUYECKUX IMOKAa3aTelIen
IATH KOMIIOHEHTOB; OJHHUM U3 BaXKHBIX II0Ka3aTelIed SBIAETCI TOYHOCTH
CaMOOIIEHUBAHU, ONIPEAEIAEMast IT0 COTNIACOBAHHOCTHU OLIEHKH CTYJEHTA C OLICHKON
IIPENoAAaBaTeIsd 110 TEM Ke KpuTepusaM. M cnop30Banuch JUarHOCTUYECKast AaHKETa,
BOITPOCHI BXOAHOTO U BBIXOJIHOT'O KOHTPOJIS, MAPAJIJIEIbHBIE IPAKTUYECKHUE 3aJaHUS
II0 4YETBIPEM HABBIKAM, pAa3jIUYHbIE II0 COAEPKAHUIO, HO YPABHEHHBIE 10
cnoxHoctH, Aeckpuntopel CEFR «s Mory», ananutudeckue pyOpuKH, YeK-JIHUCTHI,
pedaeKCUBHBI THEBHUK, MOPT(HOINO, ayIM0o- U BUAECO3AMUCH, KapTa OMMOOK U
JUCTBHl HAOMIOACHUS TpenojaBaTens. MOHUTOPUHI OXBaThIBaJl JIBa CEMeCTpa
y4eOHOro rojia: BXOAHAas AMArHOCTUKA B Hayajie MEPBOTO CEMECTpa, TEeKYIIUH
MOHUTOPUHI MmO KaxaoMy mukiy FABRL, mpomexyTouHblli aHamu3 B KOHIE
CEMECTPA M BBIXOJHAs JUArHOCTHKA B KOHIIE BTOPOro cemectpa. [[ns BHeapeHUs
MOJIEJIM BO BCEX TPEX By3aX MO €IUHBIM TPeOOBaHUAM C MPENnoAaBaTEIIMU

IPOBEJEHBl OArOTOBUTENbHBIE CEMHHapbl, 0O0Opa3ipl pabOT COBMECTHO
OLICHUBAIKUCH IO OOIIUM KPUTEPHUSIM.
Tperbss  1iaBa  aumccepraunn  «Opranmszanmss M NPOBeJeHHUe

NeJarornyeckKoil ONbITHO-IKCIEPUMEHTAJIBLHONW PadoThl» TOCBSAIICHA €Y,
3ajla4aM, JTamaM, y4aCTHUKaM W TMokazarelsiM 3((OEKTUBHOCTH HKCIIEPUMEHTA.
[lens sKcriepuMeHTa — MpaKTUYEeCKas MpoBepka dPGEKTUBHOCTH pa3padOTaHHON
Ha ocHOBe Mojienii FABRL MeTonuku pa3BuTrsi KOMIIETEHTHOCTA CAaMOOLICHUBAHUS
CTYJICHTOB B ITpoIlecce 00YyUEeHHSI UHOCTPAHHOMY SI3bIKY. DKCIEPUMEHT MPOBOIUIICS
B TPEX BYy3ax CO CTyAEHTaMHu 2-T0 Kypca HampabiieHus «HOCTpaHHBINA SI3bIK U
auTeparypa» (Tadauua S).

Tadnauua S
3KCHepHMeHTaJH)HbIe IJIOIMAIKH U YYAaCTHHUKHA
Ymucsio CTYIEHTOB IlpenogaBaren
IKCIepuMeHTAJbHAS MJI0IAAKA Ikcmep. KonTp. Beero Havaabpuel | UTorosnii
rpynmna rpymnma H 3Tan JTal
CaMapkaHICKU TOCYJapCTBEHHBIN 48 52 100 5 6
HWHCTUTYT HHOCTPAHHBIX S3BIKOB
Hasowniickuii ToCY1apCTBEHHBIH 60 70 130 6 6
MeIarOTMYeCKU HHCTUTYT
Joxuzakckuii punuan HannonansHoTo
YHHBEpPCUTETA Y30€KHCTaHa UMEHU 64 66 130 6 6
Mup3o Yayroeka
Bcero 172 188 360 17 18
B  oskcnepumenre  yudactBoBamu 360  crymentoB (172 — B

AKCIIEPUMEHTANIbHBIX, 188 — B KOHTpOJIbHBIX Ipynnax) u 18 nmpenonasareneii. B
AMCCEepTAIK Pe3yIbTaThl 3aQUKCUPOBAHBI B ABYX Cpe3ax: pe3yibTarhl | cemectpa
OPUHSTHl 3a HadyalbHOE (JIOAKCHEPUMEHTAlIbHOE) COCTOsSIHUE, pe3yiabTaThl 1l
cemecTpa — 3a urorosoe. [loaromy nanee «I cemectp» 0003Ha4YaeT Ha4YaIbHBIN, a
«II cemecTp» — uTOroBHI 3Tan. B 00enx rpynmnax Mcroib30BaINCh OAMHAKOBHIE
JUAarHOCTUYECKHE TECThI, 3aJaHUs WU KPUTEPUHU OLICHUWBAHUA, a pE3yJbTaThl
(buKCHpPOBATUCH B BEIOMOCTAX OLEHKAMHU OT «2» (HEYJOBIETBOPUTEIBHO) IO «5»
(oTmnuHO). OLEHKU MO KaKIOMY By3Y IPUBEACHBI B Ta0UILIE 6.
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Taoauna 6

Kosu4ecTBO CTY1€HTOB BY30B, YYACTBOBABIINX B IKCIIEPUMeEHTE, U
NMoKAa3aTeJM UX yCIeBaeMOCTH

OueHkH, MoJTy4YeHHbIe CTYAeHTAMH IKCIIEPUMEHTAJIBHOM M KOHTPOJIbHOM
rpynn
o JKCIepUMeHTAIbLHAS TPyNna KonTtpoabnasi rpynna
=
(5] ~ —~
e E 52 T 0T T | 2| &8s 8| g 8 ¢
S (855 z | §| : | & |8Eg | 3| & | &
S 3 o E 2 S = g 5 o E S e =
= 5 = 5 = S8 g |55 E = = Y
2| 5 | «| « | S 28 & | = | = | S
o (@\] 0 [g\}
CamapkaH/IACKHUI rocy1apCTBEeHHbII HHCTUTYT HHOCTPAHHBIX S3bIKOB
|
1 cemectp 48 12 20 9 7 51 10 12 21
1
2 cemectp 48 13 20 9 6 52 9 11 23 9
Hapowuiickuil rocyiapcTBeHHbIH MeIaroru4ecKuii HHCTUTYT
|
1 cemectp 60 13 29 11 7 69 11 20 29 9
1

2 cemectp 59 14 30 9 6 70 10 19 32 9

Jixuzakckuil punuan HauuonanbHoro ynusepceurera Y3oekucrana umenu Mup3o Yiyroeka

|

1 cemectp 64 12 29 16 7 66 11 21 26 8

"

2 cemecTp 64 13 31 14 6 66 10 20 28 8
Beero, 1 172 | 37 | 78| 36 | 21 | 18 | 32 | 53 | 76 | 25
cemecTp
Beero, IL- 1429 | 40 | 81 | 32 | 18 | 188 | 20 | 50 | 83 | 26
cemMecTp

B xoxe skcnepuMeHTa B 3KCHEPHUMEHTAIBHBIX TPyNIax CHCTEMATHYECKU
MPUMEHSUICS IIeCTUATanmHbll Ukl Moaenu FABRL — mnocranoBka 1enw,
BBINIOJIHEHUE 3a/laHusl, CaMOOLICHMBaHue, peQiieKCuBHas oOpaTHas CBS3b,
COBEpIICHCTBOBAHWE M MOHUTOPHUHI. CTyIeHTHl BHIMONHIN 20 pedrieKCUBHBIX
YIPaXXHEHUH 110 YETHIPEM PEUEBBIM HaBbIKaM, OLIEHUBAJIM CBOM PAOOTHI C TOMOLIbIO
YEeK-JIMCTOB M aHAJINTHYECKUX pyOpuk Ha ocHoBe naeckpuntopoB CEFR ypoBHs
B2+, ¢ukcupoBanm pe3ynbratbl B pedICKCUBHOM JHEBHUKE U MOPTEHOIHO,
CONOCTABIISIJIM CBOIO OIIEHKY C OLIEHKOM IPEnojaBaTessi U COKYpCHUKOB. B I
CEMECTpPE 3Ta JEATEIIbHOCTh OpPraHU30BbIBAJach IpPU HENOCPEICTBEHHOMN
IO/ IEpKKE Ipernoaasarests, a Bo Il cemecTpe nmoaaepKka mo3TarHo COKpaIaiacs,
Y aKIIEHT JeJaJiCs Ha CaMOCTOSITEIbHOM NMPUMEHEHUU KPUTEPUEB U 0OOCHOBAHUU
COOCTBEHHOM OIIEHKH J10Ka3aTeIbCTBAMU JI€ATEIbHOCTH.

Takum o00pa3oM, B O3KCHEPUMEHTAIbHBIX TIpYyIIax, TIJ€ MNPUMEHSIACh
meroguka FABRL, mnoka3arenu ycneBaemoctu oT I cemectpa ko II cemectpy
YJIYYIIHAINCh, @ B KOHTPOJIBHBIX TPYyMIax, I1€ COXPAHUINCH ACUCTBYIOLIME METOBL,
HECKOJIbKO CHU3WIMCh; 3Ta TEHJAEHLHMS IOBTOpWJIAch BO BCeX TpEX By3ax, a
UTOTOBOE MEXIPYIIOBOE PA3IMYMAE OKA3aJIOCh CTAaTHCTHYECKH JIOCTOBEPHBIM.
JlaHHBII pe3yabTaT OTpakaeT UEJOCTHYIO 3(PPEKTUBHOCTh METOANKH, YKa3aHHOMN B
YeTBEPTOM HAyYHOW HOBHU3HE; BKJIAJ €€ OTAEIIbHBIX KOMIIOHEHTOB B DKCIIEPUMEHTE
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OTIENbHO He wusMepsuics. HaOmoneHuss mnokasand W JEHCTBHE MeEXaHHM3Ma
KaJIMOPOBKU: HA YPOBHE TPYIIbl CTYJASHTHI OIICHUBAJIM CBOM pE3yJbTaThl B
rOBOpPEHUHU OJM3KO K OLEHKAM NpernojaBaresied, Ha WHJIWBHUIYyaIbHOM YPOBHE
pe3ysibTaThl  3aBUCENIM OT BHJA JIEATEIbHOCTH U 00bEMa  MPaKTUKU
CaMOOLICHMBAHUS; IO Mepe HAKOIUICHUSI MPaKTUKU OLEHKH CTYICHTOB
MPUOJIMKAIUCH K peaIbHOMY YpOBHIO. CTYZAEHTBI IEPECTANIN 3aBUCETh OT UTOIOBOM
OLICHKM MPENoAaBaTeisi W MPHUBBIKIM CAMOCTOSTEIBHO AHAJIM3UPOBATH CBOU
pe3ynbTaThl, CTABUTh KOHKPETHBIE 1IEJIM U OLIEHUBATH CTENEHb UX TOCTHKECHUS.

OcHoOBHas runoTe3a UCCIEN0BAHMS 3aKIF0YaIach B TOM, YTO €CJIH B IPOLECC
OoOy4eHUs] HHOCTPAHHOMY $I3BIKY CTYJEHTOB 2-TO Kypca HallpaBJeHUs
«MHOCTpaHHBIM S3bIK U JUTEPATypa» BBICHIMX OOPa30BATENBHBIX YUPEKICHUMN
CUCTEMHO BHeApUTh Mozaenb FABRL, KOHTpOJIbHBIE JUCTBI CaMOOLICHUBAHMS,
pyOpuku, pedraekcuBHbIe 3alaHusg U (DOPMUPYIOLIYI0O OOpaTHYI CBS3b, TO
3¢ (EeKTUBHOCTh Pa3BUTHS HUX KOMIIETEHTHOCTH CaMOOIICHUBAHHS TOBBICUTCHL
PesynbTaThl  SKCHEpUMEHTAa  MOATBEPAWIM 3Ty  TUIOTE3Y:  METOAMKA,
OpraHu30BaHHAs Ha ocHOBe monenn FABRL, HanpaBuna CTyA€HTOB HE TOJIBKO Ha
M3Yy4YeHUE aHTJIMHUCKOTO SI3bIKa, HO U Ha OLICHHMBAaHUE COOCTBEHHOW JEATEIHHOCTH,
BBISIBJICHWE OWIMOOK, aHajiu3 CBOMX pE3YyJbTaTOB U COBEPLICHCTBOBAaHHUE
JTaabHEHUIIIeH YIeOHOM NesITeIbHOCTH.

B onbITHO-3KCIIEpUMEHTaNbHOM paboTe y4acTBOBAJIM B OOIIEH CIOXHOCTH
360 crynentoB CaMapKaHICKOrO TOCYJAapCTBEHHOIO HWHCTUTYTa HWHOCTPAHHBIX
A3bIKOB, HaBOMICKOro rocyJapCTBEHHOIO MEAaroru4eckoro HMHCTUTYyTa H
Jbxuzakckoro ¢unnana HanumoHanbHOro yHUBEpcuTeTa Y30€KHCTaHa WMEHU
Mup3o Yayroeka (172 — B 3KkCiepuMEHTaIbHBIX, 188 — B KOHTPOJIBHBIX TPYTIIaX).
OO6OOIEHHBIN CTATUCTUYECKUI aHAIM3 PE3YJIbTATOB, MOJIYUYEHHBIX 10 BCEM TPEM
BBICIIUM OOpPa30BaTEIbHBIM YUPEKICHHUSAM, MOKa3aj, YTO B SKCIIEPUMEHTAIbHBIX
rpynmnax 3aukcupoBaHa TMoJoKHUTeNnbHass auHamuika (+0,0747 Oamna), B
KOHTPOJBHBIX Tpynnax mnokasarenb cHusuica (—0,0584 Oamna), a UTOroBHIN
CPEIHHMH TIIOKa3aTelab HKCIEPUMEHTAIBHBIX TIPYIIl OKa3ajics BbIIE, YEM
KOHTPOJIbHBIX. O000MmEHHBIN TToKa3aTenb 3¢ dexkTuBHOCTH coctaBmwi 11,6 %, a B
pa3pe3e  OTIEIbHBIX BY30B pa3jM4M€ MEXIYy OSKCIEPUMEHTAIBHBIMU U
KOHTPOJIbHBIMU Ipynnamu gocturaio 13 %.

BBIBO/IbI

Ha ocHOBe HayuyHbIX pe3yJIbTaTOB, NOJYYEHHBIX [0  Pa3BUTHIO
KOMIIETEHTHOCTA CAaMOOLIEHMBAaHUS Y CTYIEHTOB 2-TO Kypca HamnpaBiICHUS
«HOCTpaHHBIN S3BIK W JIUTEPATypa» BBICIINX 00pa30BaTEIbHBIX OpPraHU3AIUi B
Mpoliecce TMpPErnoJaBaHus WHOCTPAHHOTO sI3bIKa, OBUIM CHENAHbl CIEIYIONUe
BBIBOJBI:

1. Pa3BuTue KOMIIETEHTHOCTH CAaMOOLIEHMBAaHUS y CTYJIEHTOB 2-TO Kypca
HamnpaByieHus: «ITHOCTpaHHBIN S3BIK W JIUTEpATypa» BBICHIMX OOpa30BaTEIIbHBIX
OpraHu3alldii B MPOIECCe MPENOJaBaHUsl MHOCTPAHHOIO Si3bIKa OOOCHOBAHO Kak
BaXXHBIM JIMHTBOJUAAKTUYECKUNA MEXaHU3M, (DOPMUPYIOMIMKA KOMMYHHKATHUBHBIE,
pedIeKCUBHBIC U CAMOCTOATENIbHBIC YUEOHBIC HABBIKU CTYJEHTOB. JlaHHBIN MOIX01
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MO3BOJISIET AHAJIU3UPOBATh S3BIKOBBIE KOMIIETEHIIMH CTYJEHTOB HE TOJBKO Kak
KOHEUHBIA PE3yNbTaT, HO M KakK MPOILECC MOATAIHOTO pa3BuTud. B pe3ynbrare y
CTYJICHTOB Pa3BUBAIOTCS HABBIKM BBISBICHUS COOCTBEHHBIX OIIMOOK, OLEHKHU
CWIBHBIX U CJIA0BIX CTOPOH, OMNpPEACNICHUS Y4YeOHBIX CTpaTeruii, a TaKkKe
OCO3HAHHOTO OBJIAJICHUSI UHOCTPAHHBIM SI3bIKOM.

2. Pe3ynbrarbl HCCIEIOBaHUS NOKA3aJd, YTO METOJMYECKUA MOAXOM,
OCHOBAHHBIA Ha CaMOOIICHMBAHWHU, CIOCOOCTBYET KOMILJIEKCHOMY Pa3BUTHUIO
HaBBIKOB TOBOPEHUS, TUCbMa, YTCHUS U ayAUPOBaHUA Y CTYIeHTOB. PazpaboranHbie
M0 KaXKIOMY SI3bIKOBOMY HAaBBIKY PE(IICKCUBHBIC YIPAKHEHUS, KOHTPOJHHBIC
JIMCTHI CAMOOIIEHUBAHUS U PyOPUKH MOMOTJIU CTYACHTaM OLIEHUBATh COOCTBEHHYIO
NESATENbHOCTh HAa OCHOBE YETKUX KPUTEPHUEB. ODTO MO3BOJIMIIO OPraHU30BaTh
IOPOLIECC OLEHHMBAaHUS B MPENOAAaBAHUM HHOCTPAHHOIO $3bIKa B IPO3PayvyHOM,
MOCJIEI0BATEIbHON U OPUEHTUPOBAHHOM Ha JESTENIbHOCTh CTyIEHTa (popMme.

3. Pa3paGotannas B pamkax ucciemoBanus mojenb FABRL 6bi1a o6ocHOBaHa
Kak  d(QdeKkTuBHAs  METoJIWYecKas MOJENb  Pa3BUTUS  KOMIIETEHTHOCTH
caMOOLICHMBaHUs. J{aHHass MOJENb BKIIFOYAET 3Tallbl ONpeneeHusl y4eOHOM Lenu,
BBITIOJIHEHUS 3a/IaHMs, CAMOOIIEHUBaHUs, pe(dIECKCUBHOW OOpaTHOM CBA3W,
COBEpILECHCTBOBAHMS W MOHUTOPHMHIa pa3BuTUsA. Mogenp o0ecneynBaeT
OTIpeJieliCHNEe CTYACHTOM Y4eOHOM I1Ie7M, BBIMOJHEHUE 3aJaHusi, OICHWBAHHE
COOCTBEHHOI'0 pe3yJibTaTa, aHaliu3 OIIMOOK Ha OCHOBE OOpaTHOW CBSI3U U
COBEPLICHCTBOBAHUE IOCHEAYIOIIEN NESATENbHOCTU. OJTO MO3BOJSET HAIPAaBUTh
o0pa3oBaTeNbHBIN MPOIECC HE TOJIBKO Ha PEe3yJIbTaT, HO U HA JUHAMUKY Pa3BUTHSL.
[locnenoBarenbHOCTh  CAMOOLEHMBAaHUS, pPEQIEKCUBHOM  OOpaTHOM  CBS3H,
COBEPILIEHCTBOBAHMS W TMOBTOPHOTO OIICHWBAHUS B IUKJIE O0pa3yeT KOMIOHEHT
«pednexkcuBHas Tyt 00paTHOM CBSI3U» U 00ECTIEUMBAET IEPEXO OT OJHOKPATHOM
¢dukcarum pe3ysbrara 00y4eHHs K €ro JMHAMUYECKOMY COBEPIIEHCTBOBAHUIO.

4. Pazpabotannbie Ha ocHOBe AeckpuntopoB CEFR ypoBus B2+ aBropckue
KPpUTEPUU OLEHUBAHMS TOCIYKMUJIM CHUCTEMHOM OpraHM3aluyd Ipouecca
CaMOOIICHUBAHUS CTYJICHTOB IO YETHIPEM SI3bIKOBBIM HaBBbIKaM. J[aHHbIE KpUTEPUU
oboratunu TpeboBanuss CEFR Mexanusmamu caMoolieHHBaHUsA, pyOpUUYHOTrO
OLICHMBAaHUSA, PeIIEKCUBHOTO aHaIN3a U 00paTHOM CBs3U. B pe3ynbpTaTe CTyIeHThI
MOJIYYWJIM BO3MOXHOCTh aHaJIM3UPOBATh COOCTBEHHBIE PpE3yJbTaThl HAa OCHOBE
YETKUX KPUTEPHUEB, BBIABIISITH HEAOCTATKH M OMPEACNSITH MyTH UX YCTPAHEHUS.
PazbsicHeHue kpuTepueB 10 BBINOJHEHHS 3aJaHus, WX aHAIW3 Ha olpaslax u
MOATAIHBIA MEpexXoJ OT TMPUMEHEHHS C TIOMOIIBI0 MpENnojaBaress K
CaMOCTOSITETbHOMY TPUMEHEHUIO OOOCHOBAHbI KaK MPAKTUYECKUI MEXaHU3M
KOMIIOHEHTA «MHTEPUOPU3ALIUSI KPUTEPUEB OLICHUBAHUSD.

5. Cucrema pedIeKCUBHBIX yIOpaXHEHUW, pa3paboTaHHasi Ha OCHOBE
meroanku FABRL, cmocobcTBOBasia pa3BUTHUIO Y CTYJEHTOB METAKOTHUTHUBHOMU
OCBEJIOMJIEHHOCTH W HABBIKOB CaMOOLICHUBaHMS. 3aJaHusi, COCTaBJIEHHBIE IO
KOKIOMY SI3BIKOBOMY HAaBBIKYy, OBUIM HamNpaBJICHbl HA aHAIU3 S3BIKOBOU
NEATEIIbHOCTH CTYJIEHTOB Ha OCHOBE KPUTEPUEB, CAMOCTOSITEIIHOE BBISIBICHUE
OlIMOOK, TOBTOPHOE PACCMOTPEHHE PE3YIbTATOB W ONpEIEICHUE albHEHIIero
mjaHa  pa3BUTUA.  OJTO  CIOCOOCTBOBANO  YCHUJICHHIO  KOMIIETEHTHOCTH
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CaMOCTOATENIBHOIO  OOy4Y€HUsS CTYJEHTOB UM  YIYYLIEHUIO JIOJTOCPOYHBIX
o0pa30BaTeNbHBIX PE3YJIbTATOB.

6. YCTaHOBJIIEHO, YTO WCIOJb30BaHUE PYOPHUK, KOHTPOJBHBIX JIUCTOB,
peQIIEKCUBHBIX THEBHUKOB, JIEMEHTOB MOPT(OINO, TUArHOCTUYECKUX 3aJaHui U
MEXaHU3MOB OOpAaTHOM CBSA3M B MPOLIECCE CAMOOILICHUBAHUS MOBBIIIAET TOYHOCTD,
OOBEKTUBHOCTh W TPO3PAYHOCTh OIlleHHBaHHs. CTYyAEHTBHI, MpeIBapUTEIbHO
O3HAaKOMMBIINCh C KPUTEPUSIMH OLEHUBAHUS, AHAIU3UPOBAIM CBOM pPalOTHI,
BBISIBJISIM MPUYMHBI OIIMOOK W ONPEAEsd IMyTH COBEPIICHCTBOBAHUSA. ITO
CHOCOOCTBOBAJIO TMOBBIIEHUIO HMX OTBETCTBEHHOCTH B Y4eOHOM Ipolecce |
00ecIeyunsio 0CO3HaHHOE U KPUTHYECKOE OTHOIIIEHHE K COOCTBEHHOM AESTEIbHOCTH.
ConocTaBieHHUE OLIEHKU CTYIEHTA C OLIEHKOM MPEeNoIaBaTesis U JOKa3aTeJlbCTBAMU
JESITEIbHOCTU MO €IUHBIM KPUTEPUSM CIYXKWIO pealn3alud KaauOpOBaHHOIO
MEeXaHU3Ma OLEHUBAHMS U KOPPEKIIMH YUEOHOU A TENbHOCTH.

7. BBIABIIEHO, UTO METOJMKA, HallpaBJI€HHAs HA Pa3BUTUE KOMIIETEHTHOCTH
CaMOOLICHMBAHUS, YCUJIMBACT METAKOTHUTHBHYK) AKTUBHOCTb, BHYTPEHHIOIO
MOTHBALMIO U YU€OHYIO aBTOHOMHIO CTYyA€HTOB. CTYJI€HThl HAYYHJIUCh YIIPABIATh
COOCTBEHHOW Y4YEOHOH IESTENbHOCThIO Yepe3 OCO3HAHUE LENU /10 BbIIOIHEHMUS
3a/1aHUsl, CAMOKOHTPOJIb B MPOLECCE BBHIMOTHEHUS U peIIEKCUBHBII aHAIU3 TOCIIE
NoJlydeHusl pesynbrara. JlaHHBIA mpolecc CrocoOCTBYET pPa3BUTHIO HABBIKOB
CaMOCTOATEIBLHOTO IPUHATHUS PEIICHUN, CAMOKOHTPOJISI U TOTOBHOCTU K O0YUYEHHUIO
B TEUYECHHE BCEU JKM3HU. AHAIU3 Y4eOHOW CUTYyallUH, apTyMEHTALHs OLIEHOYHOI'O
pellieHuss M IIOCTaHOBKa MPOBEPSAEMON LEAM pa3BUTUS B NPOOJEMHBIX U
OCHOBAHHBIX Ha 33JJaHUSX KOMMYHUKATUBHBIX CUTYallUSIX COCTABIIAIOT COJIEpKAHUE
MeXaHHU3Ma «HaBUTalMs pePIIEKCUBHOTO OLICHUBAHU.

8. Pa3zpabGorannas mopenb FABRL ciyXuT KOMIIJIEKCHOMY pPa3BUTHUIO
A3BIKOBBIX KOMIIETEHIIMM CTYJEHTOB B COOTBETCTBUM C KOMIIETEHTHOCTHOW H
peduieKCUBHOW KOHLENIMEe OOydeHHUs, HAIpaBJIEHHOM Ha pa3BUTHE YETBIPEX
A3BIKOBBIX ~ HAaBBIKOB. MoJenb TMO3BOJISIET MOBBICUTh KOMMYHHUKATHBHYIO
KOMITETEHIIMIO CTYJEHTOB, aJalTUPOBATh HABBIKM OBOPEHUs, IMUCbMA, YTEHUSA U
ayJIMpOBaHUS K peaJbHbIM YY€OHBIM U KOMMYHUKATUBHBIM CUTYAIUSIM U YITyYIIUTh
KauecTBO oOpa3oBanus. [lo pe3ynbraram skcriepuMenta B 0600mEaHoM Bue (O
n=171; KI' n=188) uUTOroBhIii CpeaHUl MOKa3aTeyib YKCIECPUMEHTAIBHBIX TPYIIII
(M=3,84) 6bu1 Ha 11,6 % BbIlIE, yeM KOHTpoJibHBIX (M=3,44), a B pa3pe3e By30B
pasznuuue coctaBuio 9,0-13,2 %.

INTPAKTUYECKHUE ITPEJJOXEHUA U PEKOMEHJIALIMA

Ha ocHoBe HayuyHBIX peE3ynbTaTOB, IIOJYYEHHBIX IO  PAa3BUTHUIO
KOMIIETEHTHOCTM CaMOOLICHMBAHUS Yy CTYACHTOB 2-TO Kypca HaIlpaBJICHHUs
«/HOCTpaHHBIN SA3BIK W JIMTEPATypay» BBICHIMX 00pa30BaTEIbHBIX OpPraHU3alUi B
npolecce MPenoiaBaHus WHOCTPAHHOIO s3bIKA, OBUIM pa3paboTaHbl ClELYHOIINE
MIPAKTUYECKUE MPEIIIOKEHUS U PEKOMEHIALNU:

l.IlpenomaBaTens M  MHOCTPAHHOTO  S3bIKA  PEKOMEHIYETCS  BHENPATH
JESITEIbHOCTh 110 CaMOOLICHUBAHUIO B Y4E€OHBIM MPOIECC HE KaK 3IMU30JMYECKOE
3a/laHre, a Kak HEeNpepbIBHBIA MeTtoauyeckuil mnporecc. [lpu 3tom HEeoOXoaumo

51



MOCJIEI0BATEIbHO MPUMEHTH dTanbl Mojenu FABRL: onpenenenne yueOHoM Lienwu,
BBITIOJIHEHUE 3aJlaHus, CaMOOILICHHBaHue, pediekcuBHas oOpaTHas CBS3b,
COBEpILIEHCTBOBAHME M  MOHUTOPUHI.  JIaHHBIH  MOAXOJ  CHOCOOCTBYET
(GOpMUPOBAHUIO Y CTYACHTOB HAaBBIKOB OCO3HAHUS COOCTBCHHOM ydeOHOM
JESTEIbHOCTH, BBISIBJICHUS OLIMOOK M OMNpenesieHUs MOCIEAYIONIMX CTpaTerui
pa3BUTHSL.

2.IlpenogaBaTensiM peKOMEHIYETCSl UCIIONIb30BaTh PyOPUKU U KOHTPOJIbHBIE
JIUCTHI CAaMOOLIEHUBaHUs, pazpaboTanHbie Ha ocHOBe AeckpunTopoB CEFR ypoBHs
B2+, npu oneHMBaHWM HaBBIKOB TFOBOPEHMS, NMHCbMA, YTEHUS WU ayAUPOBAHMUS.
[lenecooOpa3HO pa3bACHATH CTYJEHTAM KPUTEPUU OLEHUBAHMS JO BBITOJTHEHUS
3a/1aHusl, a MOCJIE BBINOJIHEHUS 3a/1aHHUsI OPIraHU30BBIBATh AHAIMN3 UX JIESITEIIbHOCTH
HA OCHOBE JAHHBIX KpUTEpUEB. ITO  O0ECIEeYMBAET  MPO3PAUYHOCTH,
MOCJIEI0BATEIbHOCTh U OOBEKTHUBHOCTH IMpOLIECCa OLEHUBAHUS, a TAKXKE CO3JAET
BO3MOXKHOCTb JIJISl peajbHON OLIEHKH CTY/JA€HTaMU COOCTBEHHBIX PE3yJbTaTOB.

3.Pexomenayercs MO3TalHO MPUMEHATH B Y4YEOHOM TMPOIECCE CUCTEMY
peQIIEeKCUBHBIX YIPaKHEHUH, pa3pabOTaHHBIX MO KaXJAOMY S3BIKOBOMY HAaBBIKY.
3ananus, pa3pabOTaHHBIE IO TOBOPEHUIO, MUCHMY, YTCHHUIO U ayJAUpPOBAHMUIO,
pPa3BUBAIOT y CTYJAEHTOB HE TOJIBKO SI3bIKOBBIE 3HAHUWS, HO W HABBIKA aHaIU3a
COOCTBEHHOW JEATEIBHOCTH, BBISIBJICHHS CUJIBHBIX U CIA0BIX CTOPOH, TOHUMaHUS
MPUYKH OMIKMOOK U MIIAHUPOBAHUS JaJIbHEUIEH IeATebHOCTH. JTO CIIOCOOCTBYET
OpraHu3alyyi O0yYeHHs MHOCTPAHHOMY S3BbIKY, OPUEHTUPOBAHHOIO HE TOJBKO Ha
pEe3yIbTaT, HO U HA JUHAMUKY PA3BUTHSL.

4.B mpoliecce CamMOOLEHUBAHMS PEKOMEHAYETCS CHCTEMHO HCIOIb30BaTh
peQIIeKCUBHBIA THEBHUK, 3JEMEHTHl MOPT(OINO, TUATHOCTUYECKUE 3aJaHus U
MeXaHu3Mbl oOpaTHOW cBs3U. [lociie Kakaoro 3ajaHusl CTYACHTHI JIOJKHBI
¢bukcupoBaTh CBOM DPE3YJIbTaThl, ONMPEACNATh, B KaKMX AaCIEKTax OHHM JOCTUTIHU
pa3BUTHS M HaJl KaKUMHU CTOPOHaMHM HeoOXxoaumo paborath. [IpemonaBarento
L[EJIECO00PAa3HO BBICTYNIATh HE TOJBKO KaK OLIEHUBAIOIIEMY CYOBEKTYy, a Kak
HaIlpaBJISAIOIIEMY M OKa3bIBAIOIIEMY METOAUYECKYID MOAJIEPKKY  JIMILY,
OpUEHTHUPYIOIIEMY CTYACHTOB Ha pedIeKCUBHBINA aHATIH3.

5. B BelcmX  00pa3oBaTElbHBIX  YUYPEKICHUAX  PEKOMEHIYETCS
WHTETPUPOBATh YIPAKHEHUS, KOHTPOJIbHBIE JHUCTBI, PYOPUKH U KpUTEpUU
OlICHUBaHMS, pa3paboraHHble Ha ocHoBe MeTonuku FABRL, B mpaktuueckue
3aHATHS 10 aHTVIMUCKOMY  si3bIKy. Oc00eHHO d3(PQPEKTUBHBIM  SIBISIETCS
HCIIOJIb30BaHNE JTAHHBIX METOJMYECKUX CPEACTB B PA3BUTHUU CAMOCTOSITEIBHOTO
oOydeHusi, KOMMYHUKAaTUBHOW KOMIETEHIHH MU PEe(ICKCUBHOTO MBILIUICHUS Y
CTYyJCHTOB HampaslieHUsI «ITHOCTpaHHBIN SA3BIK W JHUTEpATypa». JJaHHBIA MOAXO.
crocoOCTBYET (DOPMUPOBAHUIO KOMIIETEHTHOCTU CaMOOILICHUBAHUSL Y CTYACHTOB,
OCO3HaHHOMY OBJIaJICHUIO HHOCTPAHHBIM SI3bIKOM M ITOBBILIEHUIO OTBETCTBEHHOCTH
3a y4eOHbIE PE3yJIbTATHI.
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INTRODUCTION (Abstract of the PhD dissertation)

The aim of the research is to develop self-assessment competence in 2nd-year
students of the “Foreign Language and Literature” program of higher education
institutions in the process of teaching a foreign language.

The object of the research is the process of developing self-assessment
competence in teaching English to 2nd-year students of the “Foreign Language and
Literature” program of higher education institutions.

The subject of the research comprises the content, forms and means of
developing self-assessment competence in 2nd-year students of the “Foreign
Language and Literature” program of higher education institutions in the process of
teaching English.

The scientific novelty of the research is as follows:

a “reflective feedback-loop” component has been developed on the basis of
integrating the principles of self-assessment, formative assessment and reflective
learning in foreign language teaching, and the methodological mechanism for
moving from a one-time determination of learning outcomes to their dynamic
improvement through the “assessment — reflection — correction — reassessment”
cycle has been scientifically proven;

the self-assessment calibration component has been improved, and a calibrated
assessment mechanism for aligning students’ learning outcomes with the established
assessment criteria, identifying discrepancies in subjective assessment and
correcting learning activity on the basis of the identified discrepancies has been
scientifically and methodologically substantiated:;

the methodological system aimed at developing students’ self-assessment
competence has been improved on the basis of the integration of competence-based,
communicative, reflective and system-activity approaches, and through the
introduction of the “internalization of assessment criteria” component, which turns
assessment criteria from an external requirement into the student’s internal
assessment criterion, the methodological model of self-assessment based on
independence and responsibility has been improved;

the self-assessment strategy developed on the basis of the FABRL model has
been integrated with the reflective component of problem-based and task-based
learning, a “reflective assessment navigation” mechanism enabling the student to
analyze the learning situation independently, justify the assessment decision and set
personal development goals on the basis of the identified results has been introduced,
and the effectiveness of the methodology has been statistically determined through
pedagogical experimental work.

The implementation of the research results. On the basis of the scientific
results obtained on developing students’ self-assessment competence in foreign
language teaching:

the scientific conclusions on the development of the “reflective feedback-loop”
component on the basis of integrating the principles of self-assessment, formative
assessment and reflective learning in foreign language teaching and on the scientific
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proof of the methodological mechanism for moving from a one-time determination
of learning outcomes to their dynamic improvement through the “assessment —
reflection — correction — reassessment” cycle were used within the framework of the
international grant project “Erasmus+ International KA107 Credit Mobility Key
Action 1 Mobility for learners and staff — Higher education student and staff
mobility” implemented in 2022-2025 by Alisher Navoi Tashkent State University
of Uzbek Language and Literature in cooperation with Humboldt University of
Berlin (Germany) (reference No. 4/4-2547 of Alisher Navoi Tashkent State
University of Uzbek Language and Literature dated 25 May 2026). As a result,
effectiveness in developing students’ self-control, reflective analysis and productive
communicative activity was achieved;

the ideas and considerations on the improvement of the self-assessment
calibration component and the scientific and methodological substantiation of the
calibrated assessment mechanism for aligning students’ learning outcomes with the
established assessment criteria, identifying discrepancies in subjective assessment
and correcting learning activity on the basis of the identified discrepancies were used
within the framework of the international grant project “Reinforcing English
Language Competence at Karshi State University” implemented at Karshi State
University in 2021-2023 (reference No. 04/5205 of Karshi State University dated
22 May 2026). As a result, along with developing students’ oral and written English
skills, their reflective approach and academic independence were effectively
enhanced;

the conclusions on the improvement of the methodological system aimed at
developing students’ self-assessment competence on the basis of the integration of
competence-based, communicative, reflective and system-activity approaches and
on the improvement of the methodological model of self-assessment based on
independence and responsibility through the introduction of the “internalization of
assessment criteria” component were used within the framework of the innovative
project “Creating the ‘Komparativistika’ electronic platform for the subject
‘Comparative Literature’ carried out in 2023-2025 at Uzbekistan State World
Languages University under scientific and technical programs (reference No. 11-
25/346 of Uzbekistan State World Languages University dated 19 May 2026). As a
result, the issues of integrating modern pedagogical technologies, the
communicative approach, reflective learning and learner autonomy principles in
developing self-assessment competence on the basis of English language materials
were analyzed;

the data on the integration of the self-assessment strategy developed on the
basis of the FABRL model with the reflective component of problem-based and
task-based learning, on the introduction of the “reflective assessment navigation”
mechanism and on the statistically determined effectiveness of the methodology
were used in developing the content of scientific and educational TV and radio
programs prepared by the State Institution “Navoi Regional TV and Radio Channel”
(reference No. 25 of Navoi Regional TV and Radio Channel dated 21 May 2026).
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As aresult, knowledge about the importance of self-assessment in learning a foreign
language, the effectiveness of reflective learning and the modern culture of
assessment was popularized among a wide audience.

The structure and volume of the dissertation. The dissertation consists of an
introduction, three chapters, a general conclusion, a list of references and
appendices. The total volume of the work is 168 pages.
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