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KIRISH (Falsafa doktori (PhD) dissertatsiyasi annotatsiyasi)

Dissertatsiya mavzusining dolzarbligi va zarurati. Dunyo amaliyotida
umumiy o‘rta ta’lim maktablarida o‘quvchilarning yozma nutg savodxonligini
oshirish, ularning fikrni mustaqil, mantiqgiy va uslubiy jihatdan asoslangan tarzda
ifodalash ko‘nikmalarini rivojlantirish hamda ta’lim natijalarini obyektiv o‘Ichash
pedagogik tadgigotlarning ustuvor yo‘nalishlaridan biri sifatida e’tirof etilmoqda.
Birog amaliyotda diagnostik topshiriglarni o‘quvchilarning yosh Xxususiyatlari,
nutqgiy tayyorgarlik darajasi hamda o‘quyv ehtiyojlariga mos tanlash, ularni darsning
magsad va mazmuniga integratsiyalash, diagnostika natijalari asosida
differensiallashtirilgan mashq va topshiriglar tizimini ishlab chigish hamda ularning
ta’limiy  samaradorligini baholash mexanizmlari  yetarli darajada
takomillashtirilmaganligi yozma nutgni o‘stirish samaradorligiga salbiy ta’sir
ko‘rsatmoqda. Shu sababli yuqori sinf o‘quvchilarining yozma nutq ko‘nikmalarini
pedagogik diagnostika metodikasi orgali rivojlantirishning didaktik modeli, metodik
ta’minoti va diagnostik-baholash mexanizmlarini ishlab chigish hamda amaliyotga
joriy etish dolzarb amaliy vazifa hisoblanadi.

So‘nggi yillarda jahon ilmiy amaliyotida umumiy o‘rta ta’limda yozma nutgni
rivojlantirishda pedagogik diagnostikadan foydalanishni takomillashtirish, formativ
baholash, o‘quv analitikasi, kognitiv psixolingvistika hamda ragamli diagnostik
vositalar asosida nutqiy kompetensiyani shakllantirishga garatilgan keng ko‘lamli
ilmiy tadgiqotlar olib borilmogda. Ushbu yo‘nalishda diagnostika natijalari asosida
yozma nutgning mazmuniy, mantigiy-kompozitsion, lisoniy va uslubiy
komponentlarini rivojlantirish, tanqidiy fikrlash va matn yaratish ko‘nikmalarini
shakllantirish, diagnostik topshiriglarni differensiallashtirish, adaptiv o‘qgitish
texnologiyalarini go‘llash, sun'iy intellekt yordamida yozma ishlarni tahlil gilish
hamda o‘quvchilarning nutgiy o‘sish dinamikasini monitoring qilish ustuvor ilmiy
yo‘nalishlar sifatida belgilanmoqda. Kelgusida ragamli baholash platformalari,
avtomatlashtirilgan matn tahlili tizimlari, generativ sun'iy intellekt hamda shaxsga
yo‘naltirilgan adaptiv o°qitish vositalari asosida pedagogik diagnostika metodikasini
takomillashtirish, yozma nutq kompetensiyasini bosgichma-bosgich baholash
tizimlarini ishlab chigish hamda ularning didaktik samaradorligini ilmiy asoslash
dolzarb ilmiy yo‘nalishlardan biri hisoblanadi.

O‘zbekistonda umumiy o‘rta ta’lim tizimini xalgaro standartlar asosida
modernizatsiya qilish, o‘quvchilarning funksional savodxonligini oshirish,
zamonaviy pedagogik va ragamli texnologiyalarni ta’lim jarayoniga keng joriy etish
bo‘yicha izchil islohotlar amalga oshirilmoqda. “Bolalarimiz bizdan ko‘ra bilimli,
kuchli, dono va albatta baxtli bo‘lishlari shart™. Shunga muvofig, umumiy o‘rta
ta’lim maktablarida yuqori sinf o‘quvchilarining yozma nutgini o‘stirishda
pedagogik diagnostika metodikasidan didaktik magsadlarga muvofiq foydalanish
tartibini ishlab chiqgish, diagnostika natijalari asosida o‘quvchilarning nutqiy va
kommunikativ kompetensiyalarini rivojlantirish, ularning o‘quv faoliyatini
faollashtirish, shuningdek, yozma nutg ko‘nikmalari rivojlanishini baholashning

1 O‘zbekiston Respublikasi Prezidentining 2022-yil 28-yanvardagi PF-60-son “2022-2026-yillarga mo‘ljallangan
Yangi O‘zbekistonning taraqqiyot strategiyasi to‘g‘risida”gi Farmoni
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diagnostik tizimini takomillashtirish va uni ta’lim amaliyotiga integratsiyalash
dolzarb ilmiy-amaliy vazifa hisoblanadi.

O‘zbekiston Respublikasi Prezidentining 2020-yil 2-martdagi PF-5953-son
“2017-2021-yillarda O‘zbekiston Respublikasini rivojlantirishning beshta ustuvor
yo‘nalishi bo‘yicha Harakatlar strategiyasini “Ilm, ma’rifat va ragamli igtisodiyotni
rivojlantirish yili’da amalga oshirishga oid davlat dasturi to‘g‘risida”, 2017-yil
7-fevraldagi PF-4947-son “O‘zbekiston Respublikasini yanada rivojlantirish
bo‘yicha Harakatlar strategiyasi to‘g‘risida”, 2022-yil 28-yanvardagi PF-60-son
“2022-2026-yillarga mo‘ljallangan Yangi O‘zbekistonning taraqgiyot strategiyasi
to‘g‘risida”gi Farmonlari, O‘zbekiston Respublikasi Prezidentining 2021-yil
19-maydagi PQ-5117-son “O‘zbekiston Respublikasida xorijiy tillarni o‘rganishni
ommalashtirish faoliyatini sifat jihatidan yangi bosgichga olib chigish chora-
tadbirlari to‘g‘risida”gi Qarori, O‘zbekiston Respublikasi Vazirlar Mahkamasining
2021-yil 19-maydagi 312-son ‘“Xorijiy tillarni o‘rganishni ommalashtirishni
samarali tashkil etish chora tadbirlari to‘g‘risida”, 2022-yil 19-yanvardagi
34-son “Xorijiy tillarni o‘rganishni takomillashtirish bo‘yicha qo‘shimcha chora
tadbirlar to‘g‘risida”gi qarorlari, shuningdek, mazkur faoliyatga oid boshga
normativ-huquqiy hujjatlarda belgilangan vazifalarni hal qilishda mazkur
dissertatsiya tadqiqoti ma’lum darajada xizmat qiladi.

Tadgiqotning respublika fan va texnologiyalari rivojlanishining ustuvor
yo‘nalishlariga mosligi. Mazkur tadgigot respublika fan va texnologiyalari
rivojlanishining |. “Axborotlashgan jamiyat va demokratik davlatni ijtimoiy,
huquagiy, igtisodiy, madaniy, ma’naviy-ma’rifiy rivojlantirishda innovatsion
gfoyalar tizimini shakllantirish va ularni amalga oshirish yo‘llari” ustuvor
yo‘nalishiga muvofiq bajarilgan.

Muammoning o‘rganilganlik darajasi. Mamlakatimizda xorijiy tillarni
o‘gitish  metodikasi  bilan  J.J.Jalolov, G.X.Bakiyeva, L.T.Axmedova,
D.U.Xoshimova, |.M.Tuxtasinov, U.U.Jumanazarov, Sh.Z.Taylanova,
A.E.Rustamova, A.Y .Nurmuratov, N.V.Petrosyan, L.T.Abdullayeva,
M.U.Buranova, F.P.Davronova, M.E.Pulatova, Sh.Sh.Rustamova, A.B.Musoyeva,
N.N.Normatova, U.U.Sattorov, L.F.Xoliqova? kabi olimlar ilmiy tadgigot ishlarini
olib borgan.

2 bakumesa I'., Maxkxamosa I'., Kynmomes A. English 3. — Tamxkenrt, 2007.; Jalolov J.J., Mahkamova G.T., Ashurov
Sh.S. English Language Teaching methodology. — Tashkent: Fan va texnologiya, 2015. — 336 p.; Axmexnosa JI.T.
Teopust u npaxTHka oOydeHHs! NMPOQECcCHOHANBEHONH PYCCKOM peun cryaeHToB-(unonoros. — Tamkenr: Fan va
texnologiya, 2013. — 200 c.; Xammumosa /JI.Y. JIMHrBOAMJAKTHYECKHE OCHOBBI HM3YY€HHS JaKyH B KOHTEKCTE
COBPEMECHHOTO (DYHKITHOHUPOBAHHS PYCCKOTO SI3bIKa M MEXKBA3BIKOBOI B3auMmojeicTBuil: aok. aucc. 2007. — 209 6;
U.U.Jumanazarov Ta’limni raqamlashtirish muhitida bo‘lajak ingliz tili o‘qituvchilarining lingvistik
kompetensiyasini rivojlantirish. — Avtoref. dis. ... ped. fan. dok. — Toshkent, 2018. — 89 b; I.M.Tuxtasinov Tarjimon
tayyorlashda kasbiy kompetensiyalarni ekvivalentlik hodisasi asosida rivojlantirish.: Avtoref. dis. ... ped. fan. dok. —
Toshkent, 2018. — 83 b; A.E.Rustamova “Oliy ta’lim muassasalarida chet tilini pedagogik diagnostika metodikasi
orqali o‘qitishni takomillashtirish konsepsiyasi (ingliz tili misolida)”. Avtoref. dis. ... ped. fan. dok. — Toshkent, 2025.
— 75 b; Hypmyparo A.fl. MacodaBuii TabiuMIa WHIIIH3 THIHHA YKATHIT MeTomukack: PhD mwmcc. aBroped. —
Tomkent, 2024.; A6aymnaesa JI.T. TamabanapHUHT COIMOJMHIBHCTHK KOMIIETEHLIMSICHHH 3JIEKTPOH pecypciap
acocuna TakOMLIAIITHpHII (MHrIM3 Twin mucoiuzaa). PhD auce. aBroped. — Camapkana, 2022. — 59 6.;
Buranova M.U. Tibbiyot oliy o‘quv yurtlarida talabalarga o*qishni o‘rgatishda noan’anaviy usullarning joriy qilinishi
(ingliz tili materialida): PhD diss. avtoref. — Samargand, 2023. — 55 b.; Musoyeva A.B. Bo‘lajak chet tili
o‘qituvchilarining kasbiy mahoratini CEFR orqali shakllantirish va rivojlantirish (ingliz tili misolida): ped. fan.
bo‘yicha falsafa doktori (PhD) diss. avtoref. —Samargand, 2022- 58b.; Davronova F.P. Ragamli texnologiyalar
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Chet tilida yozma nutq va yozuv kompetensiyasini o‘qitish masalalari
L.R.Axmetova, F.Sh.Alimov, N.U.Mustafayeva, U.K.Xodjaniyazova,
L.V.Kaplich, S.N.Musulbes, 0O.V.Kudryashova, A.S.Kobisheva,
A.N.Gavrilova, J.Xarmer, A.Meyers, R.M.Manchén, P.K.Matsuda, Ch.Polio,
P.Kirchhoff, K.Hyland® kabi mahalliy va xorij olimlarining ilmiy tadgigotlarida
ko‘rib chigilgan.

Pedagogik diagnostika, ta’lim natijalarini baholash, diagnostik monitoring
hamda formativ baholashning nazariy-metodologik asoslari K.Ingenkamp,
B.P.Bitinas, S.K.Kaldibayev, J.G*.Yo‘ldoshev, A.E.Rustamova, Sh.A.Abdullayeva,
D.l.Ro‘ziyeva, N.Voxidova* kabi olimlarning ilmiy tadgigotlarida yoritilgan.

Blended ta’lim, unga oid ta’lim texnologiyalari va mazkur texnologiyalarning
yozuv  kompetensiyasini  takomillashtirishdagi  o‘rni  bo‘yicha masalalar
G.A.Yusupova, L.G.Babaxodjaeva, @ Z.K.Kurbaniyazova, @ N.J.Begibaeva,
A.A Faxrutdinova, M.N.Moxova, Y.l.Kapustin, V.A.Fandey, L.S.Limar, J.Bloch,

sharoitida talabalarni ingliz tiliga tezkor o‘qitishning pedagogik asoslarini takomillashtirish: PhD diss. avtoref. —
Samargand, 2023. — 50 b.; M.E.Pulatova “Boshlang'ich sinf o'gituvchilarining innavatsion kompetensiyalarini
rivojlantirishning pedagogik asoslari” 2023-yil 10 mart. 130 sahifa. Sh.Sh.Rustamova “Umumta’lim maktablari
yuqori (10-11) sinf o‘quvchilarining tinglab tushunish va so‘zlashuv ko‘nikmasini kommunikativ kompetensiya
asosida rivojlantirish”. PhD diss. avtoref. — Samargand, 2023. — 55 b.; Petrosyan N.V. Innovatsion pedagogik
texnologiyalar orqali til yo*nalishidagi oliy o‘quv yurtlari talabalarining tanqidiy fikrlashini rivojlantirish: PhD diss.
avtoref. — Samargand, 2023. — 59 b.; HopmaroBa H.H. VHrmu3 THIMHH YKUTHIIOA HKTUCOAUET WYHAIMIIN
TanabaJapuHUHT OF3aKH HYTK KYHUKManapuHu puBoxkiantupuir: PhD mucc. aBroped. — Camapkann, 2021. — 61 6.;
CarropoB V.VY. Hemuc THIMHU MKKUHYH YET THIH cudaTuia MacopaBuil YKUTHIIA SHTH aBIo]l YKYB alabuETiaapuHu
takommwtamtupuit: PhD mucc. aBroped. — Camapkann, 2022, — 61 6..; Xoliqova L.F. Filologik ta’lim yo‘nalishi
talabalarining tadqgiqot qobiliyatini loyiha asosida o‘rganish metodi orqgali rivojlantirish: PhD diss. avtoref. —
Samargand, 2023. — 58 b.

SAxmerosa JI.P. TIpeeMCTBEHHOCTh OOYYEHHUs MUCHMEHHOM aHIJIMHCKONW peur Ha NPOJBHHYTOM 3Talle A3bIKOBOIO
By3a: ABToped. mmcc. ... kaHAa. men. Hayk. — Tamxkent, 2011. — 25c.; Ammmo @.I. Warmm3 twimmna €3yB
KOMIETEHIMSACHHY MAaKIDIAHTUPUIIT (HOQIIIONOTHK (akyiabTeTiap Muconuna): [lex. ¢an. ¢anc. gok. ... muce. —
Tomkent, 2018. — 1366.; Mycradaea H.Y. TanaGamapHuHT WHMIIH3 THIWAAa €3Ma HYTK KOMIICTCHIUSCUHH
PHUBOXIIAHTHPHII MeXaHU3MIIApHHHU TakoMuwamTapunr: [lex. dan. danc. nok. ... mucc. aBroped. — Yupunk, 2022.
— 2806.; Xomxkanmszoa Y.K. @opmMupoBaHrne MHOS3BIYHON NMHCEMEHHON KOMIICTCHIIUH Y yYalluXcs ypoBHS A2
pecyonuku Kapakanmakcran: ABroped. nuc. ... mok.guioc.nen.Hayk. — Hykyc, 2022. — 24c.; Kamummg JI.B. Hagano
00yueHHs MPOAYKTUBHOM MUCEMEHHOM peyYH B TMHIBUCTUYECKOM By3e: ABTOped. AuC. ... KaHA.IleA.HayK. — MOCKBa,
1996. — 25c¢.; Mycynsoec C.H. OOydueHue apryMeHTHPYIOIIEMY TUCKYPCY B chepe MICbMEHHOTO 001eHust: ABTOped.
JMC. ... KaHa.nem.Hayk. — Mocksa, 2005. — 24c.; Kyxapsmosa O.B. Meroauka mostamHoro (opMHpOBaHUS
KOMMYHHUKATUBHOM KOMIIETEHIIMM B MUCbMEHHON pedun: ABToped. Jauc. ... KaHa.mea.Hayk. — Tam6os, 2005. — 28c.;
Ko6pmea A.C. MeTtoguka oOy4deHHS NHCBMEHHOM pedYM KaK KOMIIOHEHTY MEXKYIbTYpPHON KOMIIETCHIIMN
JIMHTBHCTa-TIpenioiaBareiisi: Aroped. amc. ... kanaanen.Hayk. — Craspomonb, 2009. — 26c¢.; 'aBpuioBa A.H.
dopmupoBaHUE MTUCEMEHHOPEYEBOH apryMEHTaTUBHON KOMIIETECHIIUH Y CTY/ICHTOB I'yMaHUTapHBIX CHIENAILHOCTEH:
Asroped. muc. ... kana.nea.Hayk. — Cankr-IletepOypr, 2011. — 26¢.; Harmer J. How to teach writing. — London, 2004,
—154p.; Meyers A. Writing with confidence: writing effective sentences and paragraphs (9th ed.). — London, 2008. —
496p.; Manchon R.M., Matsuda P.K. Handbook of second and foreign language writing. — Berlin: De Gruyter Mouton,
2016. — 672p.; Polio Ch. Teaching second language writing. — New York: Routledge, 2017. — 32p.; Kirchhoff P.
Productive competences — speaking, writing, mediating. Surkamp C., Viebrock B. (eds) Teaching English as a foreign
language. — Stuttgart, 2018. — pp.109-132; Hyland K. Teaching and researching writing (4th ed.). — New York, 2021.
—382p.

4 Ingenkamp K. Textbook of Pedagogical Diagnostics. 5th Edition.— Weinheim and Basel: Beltz Verlag, 2008. —
312p.; butunac B.I1. Ilemarorndeckast AMarHOCTHKA: CYITHOCTH, PyHKIMK 1 MeToabl. — Bupaioc: Mokslas, 1971. —
184 c.; Kaldibayev S.K. Pedagogik o‘lchovlar nazariyasi va amaliyoti. — Toshkent: Fan va texnologiya, 2014. — 256
b.; Yo‘ldoshev J.G*., Shirinov M.K., Ochilov F.I. Pedagogik diagnostika: o‘quv-metodik qo‘llanma. — Toshkent:
TDPU, 2014. — 156 b.; PycramoBa A.D. Onmii TabiuM Myaccacalapuia 4eT THIMHH IeJarorvK JAArHOCTHKA
METOJMKACH OPKaJIM YKUTHIIHU TaKOMMJUIAIITHPHII KOHLEIUscH (MHM3 Tiiin Mucosnaa): Ilen. ¢an. nokr. (DSc)
... aucc. aBToped. — Tomkent, 2025. — 76 6.; Abdullayeva Sh.A., Ro‘ziyeva D.1. Pedagogik diagnostika va korreksiya.
— Toshkent: O‘zbekiston faylasuflari milliy jamiyati nashriyoti, 2018. — 248 b.; Voxidova N., Mirzayeva F. Pedagogik
diagnostika: darslik. — Toshkent: Fan va texnologiya, 2022. — 320 b.;



C.J.Bonk, C.R.Graham, D.Hinkelman, J.Stein® kabi mahalliy va xorijiy
tadgigotchilarning ilmiy izlanishlarida muhokama gilingan.

Ammo mavjud tadgiqotlarda aynan pedagogik diagnostikaning yuqori sinfda
yozma nutq ko‘nikmalarini rivojlantirishdagi metodologik roli, dars bosgichlariga
mos integratsiyasi, interaktiv topshiriglar tizimi yetarlicha chuqur tahlil gilinmagan.
Bu holat ushbu tadgiqotning yangiligi va dolzarbligini belgilaydi.

Dissertatsiya tadqiqotining dissertatsiya bajarilgan oliy ta’lim
muassasasining ilmiy-tadqiqot ishlari rejalari bilan bog‘ligligi. Tadqiqot ishi
Samargand davlat chet tillar institutining ilmiy ishlari rejalariga muvofiq “Filologik
oliy ta’lim tashkilotlarida chet tilini integrallashuv orgali o‘gitishda kadrlar
tayyorlashning filologik hamda metodik asoslarini takomillashtirish” mavzusidagi
IImiy yo‘nalish doirasida bajarilgan.

Tadqgiqotning magqgsadi yuqori sinf o‘quvchilarining yozma nutq
ko‘nikmalarini pedagogik diagnostika metodikasi orgali rivojlantirishdan iborat.

Tadqiqgotning vazifalari quyidagilardan iborat:

pedagogik diagnostika tushunchasi va uning nazariy asoslari, ta’limda ulardan
samarali foydalanishning mazmun-mohiyatini tahlil gilish;

yugori sinf o‘quvchilari uchun tashkil etilgan ingliz tili (yozma nutq
materiallari) darslarida pedagogik diagnostikaning go‘llanilish holatini o‘rganish;

yugori sinf o‘quvchilari uchun tashkil etilgan ingliz tili (yozma nutq
materiallari) darslarida pedagogik diagnostikaning mavjud holatidan kelib chiggan
holda pedagogik diagnostikaga asoslangan dars ishlanmalari, topshiriglar hamda
mashglar tizimini ishlab chigish;

®OcymnoBa I'.A. Bynaxak mejarorIapHUHT JIMHIBUCTHK KOMIIETEHIUSIAPUHY INAKIUTAHTUPHUIIIA apaJall TabIMMIaH
¢doiinamannm meroamkacu: Ilex.pan.danc.mok. ... mucc. aBroped. — Hyxye, 2020. — 256.; Babaxomxkaesa
JI.I".TanaGanapHUHT MearoruK KOMIIETEHTIIMTUHE PUBOKIAHTHPHIN XKapa€HHUIa apajanl TabIuM MOAEIHHH KOPHUI
STHUITHUHT Ha3apuil Ba amanwmii acocnapu: [lem.pan.nok. ... muce. aBroped. — Yupunk, 2021. — 166.; Kypbanuszosa
3. K. Apanam TapnAM IMApOUTHAA OYNIakak YKUTYBUWIAPHUHT FKTHMOWH-TICNATOTHK  KOMIICTCHTIUTUHU
puBoxxiantupunr: [lex.dan.gox. ... auce. aBroped. — Touikent, 2022. — 27 6.; berutaesa H.)K. CoBepiuencTBoBanne
MMUCBMEHHON pPEYeBOH KOMIIETEHLIMH YYMTEJIeH IIKOJ C TOMOINBIO OHJAMH pecypcoB: ABToped. guce. ...
nok.¢punoc.nex.Hayk. — Tamkent, 2022. — 24c.; Faxrutdinova A.A. O‘zbekistonda ingliz tilini o‘qitishda “Teskari
sinf” aralash ta’lim modelining integratsiyasi: Ped.fan.fals.dok. ... diss. avtoref. — Chirchiq, 2023. — 28b.; MoxoBa
M.H. AKTUBHBIE METO/BI B CMEIIAaHHOM OOYYEHUH B CUCTEME JIONOJHUTEIBHOTO MEarornieckoro oopa3oBaHus:
Asroped. amcC. ... xaHa.nena.Hayk. — Mocksa, 2005. — 24c.; Abdullayeva L.T. Talabalarning sotsiolingvistik
kompetensiyasini elektron resurslar asosida takomillashtirish (ingliz tili misolida): Ped. fan. bo‘yicha falsafa doktori
(PhD) ... dis. avtoref. — Samargand, 2022. — 59 b.; Kanyctun FO.U. [legaroruyeckue u OpraHu3alHOHHbBIC YCIOBHS
3¢ PEKTUBHOTO COYETAaHHsI OYHOTO O0YUEHHs 1 IPUMEHEHNUS TEXHOJIOTHH TUCTaHIIMOHHOTO 00pa3oBaHus: ABToped.
qucC. ... fok.aen.Hayk. — Mocksa, 2007. — 40c.; @anneit B.A. Teopetnko-nparmMaTn4eckue OCHOBBI UCTIOE30BAHUS
(bOpMBI CMENIaHHOTO 00YYEHHSI HHOCTPAHHOMY (QHITTMHCKOMY) S3BIKY B 3BIKOBOM By3e: Jlucc. ... KaHA.IeA. HayK. —
Mockga, 2012. — 190c.; Jlumaps JI.C., llleBuoBa M.A. NHdopMalMOHHbIE TEXHOJIOTHH KaK CPEJICTBO Pa3BUTHUS
MMMCHMEHHO-PEUYEBbIX yMeHHH // IHHOBAIIMOHHBIE TEXHOJIOTHH OOYYEHHS WHOCTPAHHOMY SI3BIKY B BY3€ M IIKOJIE:
peanu3anus coBpeMeHHBIX @I'OC: cOOpHUK HayIHBIX TPYAOB MO MaTepuanaM YerBepToit MexxayHapoIHON HayqHO-
npaktuueckoir koH(pepernun (C. 395-402). — Boponex: Hsmaremsckuit mom BI'Y, 2019; Hypmypatos A.4.
Macodasuii TabIuMIa WHTIN3 THIUHU YKATUIT MeTonukacu: Ilex. ¢dan. Oyimua dancada gokr. (PhD) ... mucc.
asroped. — Tomkent: Y3/KTV, 2024.; Davronova F.P. Ragamli texnologiyalar sharoitida talabalarni ingliz tiliga
tezkor o‘qitishning pedagogik asoslarini takomillashtirish: Ped. fan. bo‘yicha falsafa doktori (PhD) ... dis. avtoref. —
Samargand, 2023. — 50 b.; Bloch J. Technologies in the second language composition classroom. — Ann Arbor, Ml:
University of Michigan Press, 2008. — 260p.; Bonk C.J., Graham C.R. (Eds.). Handbook of blended learning: Global
perspectives, local designs. — San Francisco: Jossey-Bass, 2006. — 624p.; Hinkelman D. Blending technologies in
second language classrooms. — London: Macmillan Publishers, 2018. — 439p.; Stein J., Graham C.R. Essentials for
blended learning: A standards-based guide (2nd ed.). — New York: Routledge, 2020. — 214p.
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pedagogik tajriba-sinov ishlarini tashkil etish va shu asosida taklif etilgan
metodikaning samaradorligini baholash.

Tadgiqotning obyekti yuqori sinf o‘quvchilarining yozma nutq
ko‘nikmalarini pedagogik diagnostika metodikasi orgali rivojlantirish jarayoni
hisoblanadi.

Tadgiqotning predmetini yuqori sinf o‘quvchilarining yozma nutq
ko‘nikmalarini pedagogik diagnostika metodikasi orgali rivojlantirishning
mazmuni, shakllari va metodlari tashkil giladi.

Tadgiqotning usullari. Tadgigotda nazariy (analitik-sintetik, giyosiy-
tagqoslash), diagnostik (so‘rovnomalar, testlar, kuzatish), prognostik (ekspert
bahosi, baholarni umumlashtirish), pedagogik tajriba va matematik statistika
(ma’lumotlarni statistik gayta ishlash, natijalarni grafik tarzda tagdim etish va
boshgalar) usullaridan foydalanilgan.

Tadgiqotning ilmiy yangiligi quyidagilardan iborat:

yuqori sinf o‘quvchilarining yozma nutq kompetensiyasini rivojlantirishga
yo‘naltirilgan “DWOM” (Diagnostic-Driven Writing Optimization Model;
Diagnostic — Profile — Adaptation — Reflection) modeli ishlab chiqilib, uning
“individual adaptatsiya” komponentida diagnostik profil ko‘rsatkichlari
o‘zgarishiga muvofiq topshiriq murakkabligini bosqichma-bosgich moslashtiruvchi
adaptiv-differensial ~ korreksiya ~ mexanizmi  dinamik-progressiv  tarzda
aniglashtirilgan;

chet tilida yozma nutq kompetensiyasini pedagogik diagnostika vositasida
rivojlantirishga yo‘naltirilgan metodik tizim jahon pedagogik tajribasi tahlili asosida
milliy ta’lim muhitiga adaptiv-integrativ tarzda moslashtirilgan holda ishlab
chiqgilib, uning kognitiv yuklamani muvozanatlashtirish komponentida yozma
topshiriglarni o‘quvchining tayyorgarlik darajasiga muvofiq differensiallashtirish
mexanizmi bosqichli-progressiv tarzda takomillashtirilgan;

yozma faoliyatni “pre-writing diagnostics”, “while-writing monitoring” va
“post-writing evaluation” bosqichlari asosida tashkil etishning bosqichli-diagnostik
mexanizmi ishlab chiqilib, uning refleksiv tahlil komponentida o‘quvchilarning
argumentativ.-yozuv va tangidiy fikrlash kompetensiyasini rivojlantirish
samaradorligi sikllik-korreksion tarzda nazariy-amaliy jihatdan dalillangan;

yuqori sinf o‘quvchilarining yozma nutq kompetensiyasini rivojlantirishda
pedagogik diagnostika ma’lumotlariga tayanuvchi kollaborativ yozma faoliyat
mexanizmi differensial-korreksion asosda ishlab chiqilib, uning o‘quvchilarda
kommunikativ yozuv strategiyalarini interaktiv-kooperativ tarzda shakllantirishdagi
lingvodidaktik samaradorligi tajriba-sinov asosida amaliy isbotlangan.

Tadgigotning amaliy natijalari quyidagilardan iborat:

pedagogik diagnostika asosida tashkil etilgan dars jarayoni o‘quvchilarning
yozma nutgdagi individual kamchiliklarini aniglash va ularni bosgichma-bosqgich
bartaraf etish imkonini yaratdi. Diagnostik tahlil natijalariga tayangan holda yozuv
jarayoni differensial tashkil etilib, o‘quvchilarning grammatik, leksik va stilistik
xatolari ustida magsadli ishlash yo‘lga go‘yildi. Natijada o‘quvchilarning yozma
ishlarida aniglik, mantiqgiylik va mazmuniy vyaxlitlik ko‘rsatkichlari sezilarli
darajada oshdi;



diagnostik vositalar yordamida har bir o‘quvchining yozma nutq darajasi,
ehtiyojlari va o‘rganishdagi giyinchiliklari aniglanib, ularga mos individual o‘quv
strategiyalari ishlab chigildi. Bu esa kuchli va sust o‘zlashtiruvchi o‘quvchilar bilan
alohida ishlash imkonini kengaytirib, ta’lim jarayonining individuallashtirilishini
ta’minladi. Natijada barcha o‘quvchilar uchun teng rivojlanish sharoiti yaratildi va
o‘zlashtirish darajasida ijobiy o‘sish kuzatildi;

pedagogik diagnostika jarayonida o‘quvchilarga o‘z yozma ishlarini tahlil
gilish, xatolarini aniglash va tuzatish imkoniyati berildi. Bu esa ularning o‘z-o‘zini
nazorat gilish, baholash va refleksiya qgilish ko‘nikmalarini rivojlantirdi. Natijada
o‘quvchilar yozuv jarayoniga ongli yondashib, o‘z fikrlarini rejalashtirish, tahrirlash
va takomillashtirish ko‘nikmalarini egalladi;

pedagogik diagnostika asosida ishlab chigilgan mezonlar (rubrikalar)
yordamida yozma ishlarni baholash jarayoni anig va shaffof shaklga keltirildi.
O‘quvchilar baholash mezonlarini tushunib, o°z natijalarini obyektiv baholash
Imkoniyatiga ega bo‘ldilar. Bu esa o‘gituvchi va o‘quvchi o‘rtasida samarali teskari
aloga (feedback)ni ta’minlab, ta’lim sifatining umumiy oshishiga xizmat gildi.

Tadgiqot natijalarining ishonchliligi ishda qo‘llanilgan nazariy ma’lumotlar
va metodlar ishonchli manbalardan olingani, keltirilgan tahlil va mulohazalar,
tajriba-sinov ishlari samaradorligini matematik statistik metodlar vositasida
asoslangani, xulosa va tavsiyalarning amaliyotga joriy gilingani hamda olingan
natijalar vakolatli organlar tomonidan tasdiglangani bilan belgilanadi.

Tadgiqot natijalarining ilmiy va amaliy ahamiyati. Tadgiqgot natijalarining
ilmiy ahamiyati mazkur tadgiqot yuqori sinflarda chet tilida yozma nutq
kompetensiyasini rivojlantirishda pedagogik diagnostikaning nazariy asoslarini
takomillashtirishga xizmat giladi. Xususan, Applied Linguistics hamda Language
Assessment  kesishmasida yozma nutgni baholash va rivojlantirishning
integratsiyalashgan modeli ishlab chigiladi. Tadgiqotda Diagnostic Assessment va
Formative Assessment tamoyillari asosida o‘quvchilarning yozma faoliyatini
monitoring gilish mexanizmlari ilmiy jihatdan asoslanadi. Natijada yozma nutq
kompetensiyasining tarkibiy komponentlari, rivojlanish bosgichlari va baholash
mezonlari aniglashtirilib, bu sohadagi ilmiy-nazariy garashlar boyitiladi.

Tadgigot natijalarining amaliy ahamiyati tadgiqot natijalari asosida ishlab
chigilgan pedagogik diagnostika modeli yuqgori sinflarda chet tilida yozma nutgni
o‘gitish amaliyotini takomillashtirishga xizmat giladi. Diagnostik vositalar,
baholash mezonlari va differensial topshiriglar tizimi o‘quvchilarning individual
xususiyatlarini hisobga olgan holda samarali o‘qgitishni tashkil etish imkonini beradi.
Natijada o‘quvchilarning yozma nutgidagi xatolarni o‘z vaqtida aniglash va tuzatish,
ularning mantiqiy fikrlash, matn tuzish va o‘z fikrini aniq ifodalash ko‘nikmalarini
rivojlantirishga erishiladi. Shuningdek, o‘gituvchilar uchun zamonaviy baholash va
teskari aloga mexanizmlarini joriy etish orqgali ta’lim sifati sezilarli darajada oshadi.

Tadgigot natijalarining joriy etilishi. Yugori sinf o‘quvchilarining yozma
nutg ko‘nikmalarini pedagogik diagnostika metodikasi orqali rivojlantirish bo‘yicha
olingan ilmiy natijalar asosida:

yuqori sinf o‘quvchilarining yozma nutq kompetensiyasini rivojlantirishga
yo‘naltirilgan “DWOM?” (Diagnostic-Driven Writing Optimization Model;
Diagnostic — Profile — Adaptation — Reflection) modeli ishlab chiqilib, uning
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“individual adaptatsiya” komponentida diagnostik profil ko‘rsatkichlari
o‘zgarishiga muvofiq topshiriq murakkabligini bosqichma-bosgich moslashtiruvchi
adaptiv-differensial ~ korreksiya ~ mexanizmi  dinamik-progressiv  tarzda
aniglashtirilganligi hagidagi xulosalardan O<zbekiston Milliy universitetida 2024-
2025-yillar davomida bajarilgan AL-662204339-sonli “Maktab o‘quvchilaridagi
igtidorni va kasbiy gizigishni onlayn aniglashga garatilgan psixodiagnostik dasturiy
ta’minotni yaratish” mavzusidagi amaliy loyihada qo‘llanilgan (Mirzo Ulug‘bek
nomidagi O‘zbekiston Milliy universitetining 2025-yil 11-dekabrdagi Ne 04/11-
29627-sonli ma’lumotnomasi). Natijada, yuqori sinf o‘quvchilarining yozma nutq
kompetensiyasini rivojlantirishda pedagogik diagnostikaning lingvodidaktik,
lingvopsixologik va baholash mezonlarini integrativ  yondashuv asosida
birlashtirishga erishilgan;

chet tilida yozma nutq kompetensiyasini pedagogik diagnostika vositasida
rivojlantirishga yo‘naltirilgan metodik tizim jahon pedagogik tajribasi tahlili asosida
milliy ta’lim muhitiga adaptiv-integrativ tarzda moslashtirilgan holda ishlab
chiqilib, uning kognitiv yuklamani muvozanatlashtirish komponentida yozma
topshiriglarni o‘quvchining tayyorgarlik darajasiga muvofiq differensiallashtirish
mexanizmi bosgichli-progressiv tarzda takomillashtirilganligi hagidagi fikr va
mulohazalardan O‘zbekiston Milliy universitetida 2024-2025-yillarda amalga
oshirilgan 1L-7823051524-sonli “Paratranslator: parallel korpusga asoslangan
kontekstologik elektron tarjima lug‘at platformasini yaratish” mavzusidagi
innovatsion loyihada foydalanilgan (Mirzo Ulug‘bek nomidagi O°zbekiston Milliy
universitetining 2025-yil 12-dekabrdagi Ne 04/11-29699-sonli ma’lumotnomasi).
Natijada, ushbu fikr va mulohazalar chet tilida yozma nutq kompetensiyasini
pedagogik diagnostika vositasida rivojlantirishda jahon pedagogik tajribasini tahlil
gilishga xizmat gilmoqda;

yozma faoliyatni “pre-writing diagnostics”, “while-writing monitoring” va
“post-writing evaluation” bosqichlari asosida tashkil etishning bosgichli-diagnostik
mexanizmi ishlab chiqilib, uning refleksiv tahlil komponentida o‘quvchilarning
argumentativ.yozuv va tanqidiy fikrlash kompetensiyasini rivojlantirish
samaradorligi sikllik-korreksion tarzda nazariy-amaliy jihatdan dalillanganligi
hagidagi xulosalardan Toshkent davlat o‘zbek tili va adabiyoti universitetida
2021-2023-yillarda amalga oshirilgan RZ-202004165 ragamli “Umumiy o‘rta
ta’limda o‘quvchilarning og‘zaki va yozma nutgiy kompetensiyalarini
rivojlantiruvchi elektron platforma yaratish” nomli grant loyihasi doirasida
foydalanilgan (Toshkent davlat o‘zbek tili va adabiyoti universitetining 2026-yil
6-apreldagi  Ne04/1-1846-sonli  ma’lumotnomasi). Natijada, yozma nutq
kompetensiyasini rivojlantirishda pedagogik diagnostikaga asoslangan metodik
tizim takomillashtirilishi isbotlangan;

yuqori sinf o‘quvchilarining yozma nutq kompetensiyasini rivojlantirishda
pedagogik diagnostika ma’lumotlariga tayanuvchi kollaborativ yozma faoliyat
mexanizmi differensial-korreksion asosda ishlab chiqilib, uning o‘quvchilarda
kommunikativ yozuv strategiyalarini interaktiv-kooperativ tarzda shakllantirishdagi
lingvodidaktik samaradorligi tajriba-sinov asosida amaliy isbotlanganligi hagidagi
ma’lumotlardan “Samarqand viloyat teleradiokompaniyasi” DMda 2025-yil 02-iyun
kuni efirga chigqan “Assalom Samarqand” eshittirishining navbatdagi soni
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ssenariyasini tayyorlashda foydalanilgan. Xususan, ingliz tilining yozma nutq
ko‘nikma va malakalarini pedagogik diagnostika metodikasi orgali yanada
rivojlantirish va ulardan darslarda samarali foydalanishni yo‘lga qo‘yish orgali ochib
berilgan xulosalar “Samarqand viloyat teleradiokompaniyasi” DM uchun davlat
ta’lim muassasalarining o‘quv-ilmiy faoliyatini takomillashtirish, o‘quvchilarning
yozuv ko‘nikmasini shakllantirish va monitoring gilishda hamda o‘rta maktab ta’lim
sohasida bu yangilikni tatbiq etishga garatilgan chora-tadbirlarni amalga oshirishda
ma’lum darajada manba bo‘lib xizmat qiladi (Samargand viloyat
teleradiokompaniyasining 2026-yil 9-iyundagi 01-07/213-son ma’lumotnomasi).
Natijada, yugori sinf o‘quvchilarida yozma nutg kompetensiyasini rivojlantirishda
pedagogik diagnostikani optimallashtirishga erishilgan.

Tadgiqot natijalarining aprobatsiyasi. Mazkur tadgiqot natijalari 2 ta
respublika ilmiy-amaliy anjumanida muhokamadan o‘tkazilgan.

Tadqiqot natijalarining e’lon qilinganligi. Dissertatsiya mavzusi bo‘yicha
jami 14 ta ilmiy ish chop etilgan, jumladan, O‘zbekiston Respublikasi Oliy
attestatsiya komissiyasining doktorlik dissertatsiyalari asosiy ilmiy natijalarini chop
etish tavsiya etilgan ilmiy nashrlarda 5 ta ilmiy maqola, jumladan, 3 tasi respublika
va 2 tasi xorijiy jurnallarda nashr gilingan.

Dissertatsiyaning tuzilishi va hajmi. Dissertatsiya kirish, uch bob, umumiy
xulosa, foydalanilgan adabiyotlar ro‘yxati, hamda ilovalardan iborat. Ishning
umumiy hajmi 161 sahifani tashkil giladi.

DISSERTATSIYANING ASOSIY MAZMUNI

Kirish gismida dissertatsiya mavzusining dolzarbligi asoslangan, tadgigotning
O‘zbekiston Respublikasida fan va texnologiyalarni rivojlantirishning ustuvor
yo‘nalishlariga mosligi  ko‘rsatilgan, muammoning o‘rganilganlik darajasi,
tadgigotning dissertatsiya bajarilgan ta’lim muassasasining ilmiy-tadgiqot ishlari
rejalari  bilan bog‘ligligi bayon etilgan, tadgigotning maqsadi, vazifalari,
shuningdek, obyekti va predmeti aniglangan hamda ilmiy-amaliy ahamiyati,
natijalarning ishonchliligi, amaliyotga joriy qilinishi, aprobatsiyasi, e’lon
gilinganligi, tuzilishi va hajmi masalalari oz aksini topgan.

Dissertatsiyaning birinchi bobida yuqori sinflarda ingliz tilini o‘gitishda
pedagogik diagnostikadan foydalanishning lingvopsixologik va lingvodidaktik
asoslari, pedagogik diagnostika va uning ingliz tilini o‘gitishdagi ahamiyati, undan
foydalanishda yuzaga keladigan muammolar va kamchiliklar, shuningdek, ularni
go‘llashdagi samaradorlikni oshirishga garatilgan metodik yondashuvlar tahlil
gilinadi. Zamonaviy dunyo hamjamiyatida kechayotgan jadal globallashuv va
axborotlashuv jarayonlari sharoitida chet tillarini o‘rganish va o‘gitish masalasi
ta’lim tizimining eng muhim ustuvor yo‘nalishlaridan biriga aylanib ulgurdi.
Bugungi kunda dunyo migyosidagi barcha sohalarda - xoh u siyosat, igtisodiyot,
madaniyat yoki fan-texnika bo‘lsin - o‘z fikrini nafagat og‘zaki, balki yozma
ravishda ham erkin, ravon hamda savodli bayon gila oladigan yuqgori malakali
mutaxassislarni tarbiyalash ta’lim tizimidagi eng dolzarb muammolardan biri
hisoblanadi. O‘rta maktabda, xususan yugori sinflarda chet tili mulogot vazifasini
bajaradi va chuqur ta’limiy-tarbiyaviy ahamiyatga ega bo‘ladi. Amaliy magsadga
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erishish - ya’ni tilni mulogot vositasi sifatida egallash - o‘z navbatida,
umumta’limiy, tarbiyaviy va rivojlantiruvchi magsadlarni amalga oshirishga
mustahkam zamin yaratadi. Biz axborot asrida yashayotganimiz sababli, axborot-
kommunikatsiya texnologiyalari va internet kommunikatsiyasi shiddat bilan
rivojlanmoqda, bu esa ingliz tilini bilishni zamon talabiga aylantirmoqgda. Tahlillar
shuni ko‘rsatadiki, ingliz tili xalgaro til va globallashuvning kuchayishi bilan lingua
franca magomini egalladi. Ingliz tilining xalgaro miqyosda bunday keng
targalishiga fan, texnologiya, tijorat sohalarida asosiy muloqot tili sifatida
go‘llanilishi, boshga tillardan lug‘at gabul gila olish moslashuvchanligi va turli
dialektlarining bag‘rikenglik bilan qabul qilinishi kabi omillar kuchli ta’sir
ko‘rsatgan. Shu nuqtayi nazardan, chet til o‘gitishning zamonaviy modeli tizimli-
faoliyatli, shaxsga yo‘naltirilgan va kommunikativ-kognitiv yondashuvlarga
asoslanadi. Ushbu modelning ustuvor vazifasi o‘rganuvchilarda kommunikativ
kompetensiyani shakllantirishdir. Kommunikativ kompetensiya murakkab tuzilma
bo‘lib, u lingvistik, sotsiolingvistik va pragmatik kabi bir nechta kichik guruhlardan
iborat bo‘ladi. Bu jarayon ta’lim, madaniyat va shaxs rivojlanishining uzviy birligini
ta’minlashga xizmat giladi.

Chet til ogitishning umumiy ta’lim tizimidagi majburiy kursi metodik jihatdan
turli bosqgichlarga bo‘linadi. Yuqori sinf ta’lim bosqichi akademik litsey, kash-hunar
kollejlari hamda umumiy o‘rta ta’lim maktablarining 10-11-sinflarini oz ichiga
oladi. Ushbu bosgichda maktabdagi chet til o‘gitish kursi yakunlanadi, shuning
uchun o‘quvchilarning nutq malakalariga go‘yilgan yakuniy magsadlar to‘liq
amalga oshirilishi shart. Yugori sinf o‘quvchilarining psixologik-pedagogik
xususiyatlari hagida gapirilganda, dastlab yuqgori sinf o‘quvchilari, ya’ni
o‘smirlikdan yoshlik davriga o‘tayotgan shaxslar uchun ta’lim jarayonida o‘ziga xos
psixologik xususiyatlar namoyon bo‘lishini ta’kidlash o‘rinli: 1) Yuqori sinf
o‘quvchilari uchun purmazmunli matnlarni o‘qish birlamchi vazifaga aylanadi. Bu
davrda nazariy tafakkur yugori ahamiyatga ega bo‘ladi, chunki ular atrof-olamdagi
vogea-hodisalar va bog‘lanishlar mazmunini yuqori darajada, falsafiy va mantigiy
jihatdan tushunishga harakat giladilar. 2) Ular mustaqillik, o‘ziga xoslik, do‘stlik va
o‘rtoglik bilan bog‘liq shaxsiy xislatlarni yugori baholashadi. Bu yozma nutqda o‘z
“men”ini ifodalash istagini kuchaytiradi. 3) Yuqori sinf o‘quvchilari yozma nutgni
rivojlantirishda ham ijodiy faoliyatga Kirishish ehtiyoji va intilishi bilan ajralib
turadi. O°‘smirlik davrida o‘gish va yozma monologik nutq jadal rivojlanadi. Bu
bosqgichda o‘quvchilar berilgan erkin mavzu bo‘yicha mustaqil insho yoza oladilar.
4) Ular uchun o‘rganishga qgizigishda sifat jihatidan progress sodir bo‘ladi, ularning
yozma nutgi esa to‘la tafakkur bilan bog‘liq holda amalga oshiriladi.

Yugori bosgichda chet til o‘gitishning amaliy magsadi o‘zgaradi. Agar
dastlabki bosqgichlarda gapirish asosiy amaliy magsad bo‘lgan bo‘lsa, yuqori
bosgichda, ya’ni 5-9-sinflarning oxiriga kelib, o‘gish malakasi amaliy magsad
darajasiga chiga boshlaydi. Yozma matndan gizigarli va foydali axborot olishga
e’tibor oshadi. O‘qish va tinglab tushunish amaliy magsad magomida o‘rgatiladi,
ammo Yyugori sinflarda yozuv nutq faoliyati turi sifatida barcha sinflarda chet til
o‘rgatish vositasi bo‘lib keladi. An’anaviy metodikada yozuv amaliy magsad emas,
balki til materialini puxta o‘zlashtirish, og‘zaki nutq va o‘gish malakalarini ostirish
hamda o‘quv materialining o‘zlashtirish darajasini tekshirish vositasi sifatida

13



namoyon bo‘lgan. Biroq, zamonaviy kommunikativ-kognitiv yondashuv va
kompetensiyaviy yondashuv talablariga binoan, yozma nutq fagatgina vosita emas,
balki kreativ yozma nutq shakllari sifatida o‘qitiladi. Yozma nutg deganda, fikrni
yozma shaklda bayon etish, ya’ni o‘z fikrini yozish va yozma matn yaratish
tushuniladi. Yuqori sinflarda kichik-kichik insholar, bayon, hikoya, tasvir, xat
yozish mashq gilinadi. Bu o‘quvchilardan nafaqat til goidalarini bilishni, balki fikrni
mantiqiy tashkil etishni ham talab giladi.

Yozma nutq kompetensiyasini rivojlantirishning lingvodidaktik va nazariy
asoslari hagida gapirilganda, olimlarning quyidagi fikrlariga tayaniladi: amerikalik
tilshunos M.Rivers savodli bo‘lishni “o‘qish va yozuvni bilish” deb ta’riflagan. Rus
olimasi I.A.Zimnyaya yozma nutqni “tuzilmasi va funksional tashkil etilishi
jihatidan murakkab bo‘lgan aqliy faoliyat” sifatida baholaydi. Ken Hyland
ta’kidlaganidek: “Yozishni o‘rgatish — bu o‘quvchilarga oz fikrlarini aniq va
ishonchli ifodalash uchun zarur bo‘lgan lingvistik va ritorik vositalarni tagdim
etishdir”. Bu ta’riflar yozuvning shunchaki og‘zaki nutgning grafik ifodasi
emasligini, balki o‘ziga xos gonuniyatlarga ega bo‘lgan mustagil kommunikativ
jarayon  ekanligini  tasdiglaydi.  Zamonaviy lingvodidaktikada yozuv
kompetensiyasini shakllantirishda yondashuvlar turlicha bo‘lib, ularni uch asosiy
guruhga ajratish mumkin. Bu yondashuvlar yugori sinflarda o*qitish samaradorligini
oshirishda muhim o‘rin tutadi: 1) Yakuniy natijaga asoslangan yondashuv: ushbu
an’anaviy yondashuvda asosiy e’tibor yakuniy natijaga, ya’ni grammatik va
orfografik jihatdan to‘g‘ri matn yaratishga qaratiladi. O‘quvchilar namunaviy
matnlarni tahlil giladilar va ularga taqlid gilgan holda oz matnlarini yaratadilar. Bu
yondashuv til qoidalarini mustahkamlashda foydali bo‘lsada, o‘quvchining ijodiy
jarayoniga yetarlicha e’tibor bermaydi. 2) Jarayonga asoslangan yondashuv: bu
yondashuv yozishni bir lahzalik harakat emas, balki bosgichma-bosqgich jarayon
sifatida garaydi. U quyidagi bosgichlarni o‘z ichiga oladi: rejalashtirish (pre-
writing), qoralama yozish (drafting), tahrirlash (editing) va gayta ishlash (revising).
Bu yondashuv o‘quvchilarga o°z fikrlarini rivojlantirish va matnni takomillashtirish
Imkonini beradi. 3) Janrga asoslangan yondashuv: bu yondashuv matnning
kommunikativ magsadi va ijtimoiy kontekstini inobatga olgan holda turli janrlar
xususiyatlarini o‘rgatishga asoslanadi. Janrga asoslangan yondashuv o‘gituvchiga
yozma nutqda o‘quvchilarning o‘zlashtirishlari lozim bo‘lgan zaruriy jihatlarni
aniglashga va samarali matn mezonlarini qo‘llashga yordam beradi. Bunda
matnlarni dekonstruksiya gilish va janrni tahlil gilish kabi metodlar go‘llaniladi.

Zamonaviy ta’lim paradigmasining global miqyosda o°zgarishi, xususan,
bilimga yo‘naltirilgan yondashuvdan kompetensiyaviy yondashuvga o‘tish jarayoni
o‘quvchi shaxsini rivojlantirish mexanizmlarini tubdan qayta ko‘rib chigishni
tagozo etmoqgda®. Ushbu transformatsion jarayonning o‘zagida pedagogik
diagnostika turibdi, chunki aynan u ta’lim jarayonining samaradorligini
ta’minlovchi, o‘quvchi ehtiyojlarini aniglovchi va ta’lim sifatini boshgarishga
imkon beruvchi fundamental vosita hisoblanadi’. Chet tillarni o“gitish metodikasida,

®Yo‘ldoshev J. G¢., Shirinov M. K., Ochilov F. 1. Pedagogik diagnostika: o‘quv-metodik qo‘llanma. Toshkent: TDPU
nashriyoti, 2014. — 5-b.

" Abdullayeva Sh. A., Ro‘ziyeva D. 1. Pedagogik diagnostika va korreksiya. Toshkent: O‘zbekiston faylasuflari milliy
jamiyati nashriyoti, 2018. — 46-b.
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aynigsa, murakkab kognitiv faoliyat turi sanalgan yozma nutq ko‘nikmalarini
shakllantirishda diagnostik yondashuvning o‘rni begiyosdir®. Yozma nutg nafagat
lingvistik bilimlarni, balki mantigiy fikrlash, rejalashtirish va tahlil qilish
gobiliyatlarini ham talab etishi bois, uning diagnostikasi ko‘p girrali va tizimli
bo‘lishi shart®. “Diagnostika” tushunchasining etimologik ildizlari gqadimgi yunon
madaniyatiga borib tagaladi. Yunoncha “diagnostikos” — “bilishga godir”, “taniy
olish” ma’nolarini anglatib, dastlab tibbiyot sohasida kasallik belgilari orqali
xastalik mohiyatini aniglash ma’nosida qo‘llanilgan®®. Gippokrat tomonidan asos
solingan tibbiy diagnostika tamoyillari — kuzatish, tahlil gilish va xulosa chigarish —
keyinchalik ijtimoiy-gumanitar fanlarga, xususan, psixologiya va pedagogikaga
transfer gilindi*!. Pedagogik diagnostika tarixidagi eng muhim burilish nugtasi XX
asrning 60-yillari, xususan, 1968-yil hisoblanadi. Nemis olimi Karlxayns
Ingenkamp birinchi bo‘lib “pedagogik diagnostika™ atamasini ilmiy muomalaga
kiritdi va uning nazariy-metodologik asoslarini ishlab chigdi'?. Ingenkamp o‘sha
paytda hukmron bo‘lgan sof psixologik diagnostikadan fargli o‘laroq, pedagogik
diagnostikaning magsadi o‘quvchini saralash emas, balki uning o‘quv jarayonidagi
rivojlanishini go‘llab-quvvatlash ekanligini ta’kidladi®. Uning 1968-yilda ilgari
surgan konseptual yondashuviga ko‘ra, pedagogik diagnostika — bu o‘quvchining
individual imkoniyatlari va o‘quv jarayoni shart-sharoitlari o‘rtasidagi
mutanosiblikni  ta’minlashga qaratilgan faoliyatdir'*. Ingenkamp bo‘yicha
diagnostika quyidagi uch asosiy komponentni o‘z ichiga oladi®®:

O‘quvchining o‘zlashtirish darajasini aniglash: bilim va ko‘nikmalarni
obyektiv baholash.

O‘quv jarayonidagi giyinchiliklarning sabablarini tahlil gilish: nima uchun
o‘quvchi o‘zlashtira olmayapti?

Ta’lim natijalarini optimallashtirish bo‘yicha pedagogik garorlar gabul gilish:
o‘gitish metodlarini moslashtirish va individual yondashuvni qo‘llash?.

Ingenkampning yondashuvi Yevropa pedagogikasida “o‘qgitish uchun
baholash” konsepsiyasining rivojlanishiga turtki berdi va diagnostikaning
funksiyasini nazoratdan yordamga o‘zgartirdi’’. Tadgigotchi Kaldibayev,
B.P.Bitinas va boshga olimlarning yondashuvlarini umumlashtirgan holda,
pedagogik diagnostikaning to‘qgizta asosiy funksiyasini ajratib ko‘rsatish

8 Voxidova N., Mirzayeva F. Pedagogik diagnostika: Darslik. Toshkent: Fan va texnologiya, 2022. — 9-b.

¥ Raxmatova X. A. Pedagogik diagnostika: Ma’ruza matnlari. Namangan: NamDU nashriyoti, 2014. — 21-b.

10 Teshaboev A. Y. va boshq. Pedagogical Diagnostics of the Quality of Organization of the Educational Process.
scientists.uz, 2022. Page 2

1'Yo‘ldoshev J.G*., Shirinov M.K., Ochilov F.I. Pedagogik diagnostika. O‘quv-metodik qo‘llanma. — Toshkent, 2014.
-5bet

2Ingenkamp, K. Textbook of Pedagogical Diagnostics. 5th Edition. Weinheim and Basel: Beltz Verlag, 2008.—P.23.
13 Ingenkamp K. Educational Diagnostics. In: Encyclopedia of Educational Science. Vol. 2. Stuttgart: Klett-Cotta,
1984. —p. 98.

14 Ingenkamp K. Textbook of Educational Diagnostics. 5th edition. Weinheim and Basel: Beltz Publishing, 2008. — p.
3L

15 Ingenkamp K. Textbook of Educational Diagnostics. 5th edition. Weinheim and Basel: Beltz Publishing, 2008. —
p. 27.

16 Ingenkamp K. Textbook of Educational Diagnostics. 5th edition. Weinheim and Basel: Beltz Verlag, 2008. — pp.
42-44,

17 Abdullayeva Sh. A., Ro‘ziyeva D. 1. Pedagogik diagnostika va korreksiya: Darslik. Toshkent: Innovatsiya-Ziyo,
2018. — 46-b.
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mumkin®8, Bu funksiyalar diagnostikaning ta’lim jarayonidagi o‘rnini to‘liq ochib
beradi (1-jadvalga garang):

1-jadval
Pedagogik diagnostikaning funksiyalari va ularning tavsifi
Ne Funksiya nomi Mohiyati va pedagogik ahamiyati
1 Teskari aloga Bu eng muhim funksiya bo‘lib, o‘gituvchi va o‘quvchi o‘rtasida
funksiyasi axborot almashinuvini ta’minlaydi. O‘gituvchi o‘z metodlarining
samarasi hagida, o‘quvchi esa o‘z yutuglari va kamchiliklari hagida
ma’lumot oladi?®.
2 Magsad va Diagnostika natijalari asosida ta’limning keyingi bosgich magsadlari
vazifalarni belgilash aniglashtiriladi va rejalashtiriladi®.
funksiyasi
3 Bashoratlash O‘quvchining hozirgi rivojlanish dinamikasiga asoslanib, uning
kelajakdagi natijalarini va yuzaga kelishi mumkin bo‘lgan
giyinchiliklarni oldindan ko‘ra bilish?.
4 Tagsimot funksiyasi | O‘quvchilarni bilim darajasi, gizigishlari va qobiliyatlariga ko‘ra
guruhlarga ajratish yoki tabagalashtirilgan topshiriglar berish.
Resurslarni to‘g*ri tagsimlash?.
5 Korreksiyalash Aniglangan bo‘shliglarni to‘Idirish va xatolarni tuzatish uchun o‘quv
funksiyasi jarayoniga o‘zgartirishlar Kiritish. Bu funksiya "noto‘g‘ri tashxis"
xavfini kamaytiradi.
6 Nazorat funksiyasi O°quv jarayoni natijalarini davlat ta’lim standartlari talablari asosida
tekshirish va baholash.
7 Motivatsiya va Obyektiv baholash va o‘z vaqtida ko‘rsatilgan yordam o‘quvchining
rag‘batlantirish 0‘z kuchiga ishonchini oshiradi va o‘gishga bo‘lgan ichki
funksiyasi motivatsiyasini kuchaytiradi.
8 Yaratish funksiyasi Yangi pedagogik g‘oyalar va metodlarni ishlab chigish uchun asos
bo‘lib xizmat giladi. Diagnostika natijalari innovatsiyaga undaydi.
9 Tahliliy funksiyasi Pedagogik tajribani o‘rganish, umumlashtirish va ta’lim natijalari
o‘rtasidagi sabab-ogibat bog‘ligliklarini chuqur tahlil gilish.

Ushbu funksiyalar kompleks ravishda amalga oshirilganda, diagnostika o‘quv
jarayonining ajralmas va harakatlantiruvchi kuchiga aylanadi. Yozma nutq chet tilini
egallashning eng murakkab turlaridan biri hisoblanadi. U nafagat lingvistik
bilimlarni, balki g‘oyalarni rejalashtirish, strukturaga solish va tahrir gilish kabi
yugori darajadagi kognitiv jarayonlarni talab giladi. Yozma nutq diagnostikasining
psixologik asoslarini tushunishda Hayes va Flower tomonidan yaratilgan model
fundamental ahamiyatga ega. Ushbu modelga ko‘ra, yozish jarayoni uchta asosiy
kognitiv bosgichdan iborat bo‘lib, diagnostika har bir bosgichda alohida olib

18 Kaldibayev, S. K. Pedagogik o‘lchovlar nazariyasi va amaliyoti. Toshkent: Fan va texnologiya, 2014. — 45-b.
19 Voxidova N., Mirzayeva F. Pedagogik diagnostika: Darslik. Toshkent. 2022. 9bet

20 Voxidova N., Mirzayeva F. (2022). Pedagogik diagnostika: Darslik. Toshkent. 10bet

21 Raxmatova X.A. (2014). Pedagogik diagnostika: Ma’ruza matnlari. Namangan: Namangan DU. 21bet

22 Choriyeva D.A. Maktabgacha ta'limda pedagogik diagnostika. — T.: 2022. 44bet

16



borilishi kerak: Rejalashtirish: magsad qo‘yish, g‘oyalarni generatsiya qilish va
tashkillashtirish. Diagnostika bu bosgichda o‘quvchining “fikr yo‘qligi”
muammosini aniglaydi. Matnga aylantirish: ichki g‘oyalarni lingvistik shaklga-
matnga o‘tkazish. Bu yerda so‘z boyligi va grammatik strukturalarni qo‘llashdagi
giyinchiliklar tashxis gilinadi. Qayta ko ‘rib chigish: yozilgan matnni o‘qish va tahrir
gilish. Diagnostika o‘quvchining o‘z xatolarini ko‘ra olish qobiliyatini baholaydi.

Hayes keyinchalik ushbu modelni takomillashtirib, unga affektiv omillar
(motivatsiya, havotir) va ishchi xotira hajmini ham Kiritdi, bu esa diagnostika
ko‘lamini yanada kengaytirdi. Karl Bereiter va Marlen Skardamaliya yozuvni tahrir
gilish jarayonini diagnostika qgilish uchun CDO (Compare, Diagnose, Operate)
modelini taklif gildilar: Compare: yozilgan matnni o‘zidagi ideal tasavvur bilan
solishtiradi; Diagnose: nomutanosiblik sababini aniglaydi; Operate: matnni
o‘zgartiradi.

Xulosa qilib aytganda, pedagogik diagnostika o‘quvchilarning chet tilidagi
yozma nutg ko‘nikmalarini rivojlantirishning strategik resursi hisoblanadi. Uning
to‘g‘ri tashkil etilishi ta’lim sifatini oshirish, o‘quvchi shaxsini har tomonlama
rivojlantirish va raqobatbardosh kadrlar tayyorlashning muhim kafolatidir.
Zamonaviy lingvodidaktika va pedagogikada chet tilini o‘gitish samaradorligini
oshirish, xususan, yugori sinf o‘quvchilarining yozma nutq kompetensiyalarini
xalgaro standartlar darajasiga ko‘tarish innovatsion boshgaruv mexanizmlarini talab
etadi. An’anaviy ta’lim tizimida keng qo‘llanilib kelingan “o‘qitish-nazorat qilish-
baholash” zanjiri bugungi kun talablariga to‘liq javob bera olmaydi, chunki u
fagatgina yakuniy natijani migdoriy jihatdan gayd etish bilangina cheklanadi. Shu
o‘rinda pedagogik diagnostika shunchaki nazorat vositasi emas, balki ta’lim
jarayonini optimallashtirish, o‘quvchining shaxsiy va lisoniy rivojlanish
traektoriyasini belgilash, hamda ta’lim mazmunini o‘zlashtirishdagi to‘siglarni
aniqglab, ularni o‘z vaqtida bartaraf etishga xizmat giluvchi tizimli jarayon sifatida
namoyon bo‘ladi.

Yugori sinf o‘quvchilarining chet tildagi yozma nutq ko‘nikmalarini
rivojlantirishda mavjud metodologik yondashuvlarning yetarli darajada
muvofiglashtirilmaganligi va amaliyotda diagnostika usullarining tizimli
go‘llanilmasligi ushbu tadgigotda yangi metodik modelni ishlab chigishni zarur gilib
go‘ydi. Xususan, darslik tahlillari shuni ko‘rsatdiki, amaldagi o‘quv materiallari
o‘quvchilardagi lingvistik bo‘shliglarni aniq belgilay olish va ularga individual
yondashuv asosida korreksion ta’lim ko‘rsatish imkoniyatini yetarli darajada
ta’minlamaydi. Ana shu zaruratdan kelib chiqib, muallif tomonidan “Diagnostic-
Driven Writing Optimization Model” (DWOM) deb ataluvchi nazariy-metodologik
model ishlab chiqildi va tajriba-sinov darslari orgali amaliyotda sinovdan o‘tkazildi.
DWOM modeli yugori sinf o‘quvchilarining yozma nutq kompetensiyasini
rivojlantirishda pedagogik diagnostikaning lingvodidaktik, lingvopsixologik va
baholash mezonlarini integrativ yondashuv asosida birlashtirgan nazariy-
metodologik tizimdir. Mazkur model K.Ingenkampning pedagogik diagnostika
nazariyasi, L.S.Vigotskiyning yaqin rivojlanish zonasi g‘oyasi, Hayes va Flower
tomonidan ishlab chigilgan kognitiv yozish jarayoni modeli, hamda CEFR
standartlaridagi formativ baholash tamoyillariga tayanadi. Shu bilan birga, model
J.J.Jalolovning chet tilini o‘qitishda “til tajribasini hisobga olish™ prinsipi bilan
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uyg‘unlashtirilgan bo‘lib, o‘zbek o‘quvchilarining ona tili interferensiyasini
diagnostika qilish va uni bartaraf etishga alohida e’tibor garatadi. Modelning asosiy
magsadi o‘quvchining yozma nutq kompetensiyasidagi anig bo‘shliglarni ilmiy
asosda aniglash, ularni tasniflab, moslashtirilgan pedagogik ta’sir choralarini
belgilash va ta’lim jarayonida uzluksiz monitoring tashkil etish orgali har bir
o‘quvchi uchun individual rivojlanish trayektoriyasini kafolatlashdan iborat. Model
shunchaki baholash vositasi emas, u o‘quv jarayonini loyihalash, differensial ta’lim
strategiyalarini tanlash va korreksion ishlarni maqgsadli amalga oshirishning bir
butun tizimini tashkil etadi.

DWOM modeli to‘rtta o‘zaro bog‘liq bosgichdan iborat bo‘lib, ular izchil va
siklik tarzda amalga oshiriladi. Har bir bosgich oldingi bosgich natijalariga tayanadi
va keyingi bosgich uchun zamin hozirlaydi. Modelning tarkibiy qismlari
quyidagilardan iborat: |1 bosgich - Diagnostik tahlil (Pre-writing Diagnostics).
Modelning birinchi  bosgichida o‘gituvchi o‘quvchilarning yozma nutq
kompetensiyasi hagida to‘liq dastlabki ma’lumot to‘playdi. Bu bosgich diagnostik
testlar, kuzatishlar va gisgacha yozma ishlar yordamida amalga oshiriladi. Asosiy
e’tibor grammatik, leksik va diskursiv xatolarni aniglashga, shuningdek, ona tili
interferensiyasi gaysi sohalarda ko‘prog namoyon bo‘lishini belgilashga garatiladi.
Diagnostika natijalari asosida har bir o‘quvchi uchun yozma nutq profili — ya’ni
uning kuchli tomonlari va rivojlanishga muhtoj sohalari — rasmiy ravishda
belgilanadi. Il bosqich - Diagnostik profil (Diagnostic Profiling). Ikkinchi bosgichda
birinchi bosgichda to‘plangan diagnostik ma’lumotlar tahlil gilinib, har bir o‘quvchi
uchun moslashtirilgan o‘quv trayektoriyasi belgilanadi. O‘quvchilar o‘zlarining
diagnostik profillariga ko‘ra guruhlarga ajratiladi: yugori darajadagi o‘quvchilar
uchun murakkab akademik yozuv vazifalari, o‘rta darajali o‘quvchilar uchun
tuzilishga oid mashqlar, past darajali o‘quvchilar uchun esa interferensiyani bartaraf
etishga garatilgan remediatsion (tuzatuvchi) topshiriglar rejalashtiriladi. Bu bosgich
ta’lim jarayonini shaxsga yo‘naltirilgan asosda tashkil etishning bevosita
metodologik zaminini yaratadi. 111 bosgich - Individual adaptatsiya-While-writing
Monitoring- modelning amaliy markazini tashkil etadi. Bu bosgichda o‘quvchilar
yozish jarayonida faol bo‘ladilar, o‘gituvchi esa formativ diagnostika orqali
jarayonni kuzatib boradi. Communicative alignment tamoyili asosida topshiriglar
real kommunikativ maqgsadlarga- xat yozish, insho, hisobot, diskursiv tahlil
yo‘naltirilgan bo‘lib, cognitive activation prinsip orgali o‘quvchilar tanqidiy
fikrlashga undanadigan muammoli vaziyatlarga duch keladilar. Kollaborativ yozma
faoliyatlar o‘quvchilarda ijtimoiy kommunikativ ko‘nikmalar shakllanishiga xizmat
giladi. O‘gituvchining konstruktiv va harakatga undovchi teskari alogasi shu
bosgichda  eng muhim  diagnostik  vosita  sifatida  qo‘llaniladi.
IV bosgich - Reflektiv integratsiya- Post-writing Evaluation- yozma ishlarning
yakuniy sifati baholanib, o‘quvchining birinchi bosgichdagi holati bilan
solishtiriladi. Reflective analysis usuli yordamida o‘quvchilar o‘z yozma ishlarini
mustaqil tahlil gilishga, xatolarni ongli ravishda aniglashga va kelajakdagi yozuv
strategiyalarini mustaqil belgilashga o‘rgatiladi. Portfolio asosida rivojlanish
dinamikasi kuzatiladi. CEFR B1/B2 mezonlariga muvofig summativ baholash
amalga oshirilib, modelning samaradorligi o‘lchanadi (1-rasmga garang):
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Yozma nutqgni diagnostik boshqgaruv asosida optimallashtirish modeli
(Diagnostic-Driven Writing Optimization Model — DWOM)

TADQIQOT MAQSADI - Yugori sinf o‘quvchilarining ingliz tilidagi yozma nutq kompetensiyasini pedagogik diagnostika, adaptiv ta’lim
texnologiyalari, reflektiv monitoring va kompetensiyaviy baholash integratsiyasi asosida rivojlantirish hamda xalgaro standartlar (CEFR B1-B2, IELTS
Writing) talablariga mos kommunikativ yozma nutq kompetensiyasini shakllantirish.
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1-rasm. Yozma nutgni diagnostik-adaptiv rivojlantirish modeli (DWOM)
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DWOM modelining amaliy ahamiyati shundan iboratki, u o‘gituvchiga yozma
nutgni o‘gitishda har bir pedagogik garorni aniq diagnostik ma’lumotlarga
asoslantirish imkonini beradi. Samargand, Jizzax va Qarshi shaharlaridagi
maktablarda olib borilgan tajriba-sinov ishlari shuni tasdigladiki, DWOM modeliga
asoslangan darslarda gatnashgan tajriba guruhidagi o‘quvchilarning yozma nutq
ko‘rsatkichlari nazorat guruhiga nisbatan statistik jihatdan sezilarli darajada yugori
bo‘ldi. Bu natija modelning nafagat nazariy asoslanganligini, balki amaliy jihatdan
ham samaradorligini ishonchli tarzda tasdiglaydi. Shuningdek, model
o‘gituvchining kasbiy kompetensiyasini — xususan, diagnostik va korreksion
faoliyat sohasidagi mahoratini — oshirishga ham bevosita yordam beradi, chunki
mazkur yondashuv o‘qituvchini doimiy kuzatuv, tahlil va pedagogik garorlar gabul
gilish jarayoniga faol jalb etadi.

Dissertatsiyaning ikkinchi bobida mashqlar tizimi taklif etilgan bo‘lib, ularning
mazmuni quyida keltirilgan. Tadgiqot davomida quyidagi mashq tizimlari taklif
etilib, amaliy dars jarayoniga integratsiya qilindi: “Blank Page Syndrome’ni
yengish va “Mind Mapping”: o‘quvchi nima hagida yozishni bilmasa, unga galamni
olib darhol gap tuzish tagiglanadi®®. Dastlab 5 daqiqa davomida “Mind Mapping”
yoki “Brainstorming” texnikasi o‘rgatiladi. Mavzu markazga yozilib, atrofida
sabablar, ogibatlar va hayotiy misollar aniglanib chigiladi. O‘gituvchi o‘quvchining
goralamasini diagnostika gilib, fagat eng kuchli 2 ta dalilni inshoga kiritish uchun
tanlab beradi. “Thesis Statement” yaratish siri: o‘quvchiga har ganday akademik
inshoning 1-xatboshi “Introduction” oxirida inshoning butun mohiyati va
muallifning aniq pozitsiyasini ochiqlovchi 1 ta kuchli gap yozish qat’iy shartligi
ugtiriladi. O‘qgituvchi 10 ta turli mavzularini beradi va o‘quvchidan butun insho
yozishni emas, balki fagatgina har bir mavzuga mos “Thesis Statement” yozishni
talab giladi, masalan “This essay will argue that while technology improves
convenience, its detrimental effects on human interaction outweigh the benefits”.
Abzaslar arxitekturasi — “PEEL” yoki “TEEL” metodi: o‘quvchi har bir asosiy
abzasni qat’1y tartibda, ilmiy mantigqa tayangan holda yozishi kerakligini tushunishi
shart. O‘qgituvchi TEEL formulasini joriy giladi: T-Topic sentence: abzas nima
hagidaligini bildiruvchi ilk gap. E-Explanation: bu fikr nima uchun to‘g‘riligini
izohlash. E-Evidence/Example: hayotiy yoki ilmiy misol keltirish (For instance, a
recent study showed that...). L-Link: abzasni xulosa gilib, asosiy insho mavzusiga
gayta bog‘lash?*. Shu sxemaga tushmagan, fikrlari tarqog insholar formativ baholash
jarayonida baholanmaydi, balki N.E.Pateeva ta’kidlagan “subyekt-subyekt”
innovatsion diagnostikasi asosida o‘quvchining o‘ziga gayta tahrir gilish uchun
gaytariladi.

Yozish ko‘nikmalarining o‘zlashtirilish darajasini aniglash uchun quyidagi
baholash mezonlari ishlab chigildi (2-jadvalga garang):

23 Buzan, T. (1993). “The Mind Map Book: How to Use Radiant Thinking to Maximize Your Brain’s Untapped
Potential”. London: BBC Books, p. 84.
24 Godwin, J. (2019). “Planning Your Essay” (3rd ed.). Basingstoke: Palgrave Macmillan, p. 67.
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Baholash mezonlari

2-jadval

No Da;?EL?riFR Mazmun Tuzilma Leksik boyligi Grammatika Kon}r\z?knlkat
5| B2-C1/7.0- Mavzu chuqur Kirish-asosiy | Boy leksik zahira, | Deyarli xatosiz, | Vazifa to‘lig
8.0 ochilgan, tanqidiy gism—xulosa terminlar o‘rinli murakkab bajarilgan,
va ijodiy fikrlar mukammal, va aniq grammatik magsadga
mavjud, dalillar | mantigiy izchillik go‘llangan strukturalar to‘liq
bilan asoslangan yuqori ishlatilgan erishilgan
4 |B1+-B2/6.0-| Mavzu yetarli Tuzilma mavjud, Yetarli leksik Xatolar bor, | Vazifa asosan
6.5 ochilgan, asosiy lekin ayrim zahira, ba’zi lekin mazmunga | bajarilgan
fikrlar mavjud | mantigiy uzilishlar | takrorlar mavjud katta ta’sir
bor gilmaydi
3 |A2+-B1/5.0-| Mavzu yuzaki Tuzilma gisman Leksik zahira | Ko‘p xatolar bor, Vazifa
55 ochilgan, fikrlar saglangan, cheklangan, ba’zan gisman
sodda izchillik zaif takrorlar ko‘p tushunishni bajarilgan
giyinlashtiradi
2 | A1-A2/4.0] |Mavzu ochilmagan | Tuzilma yo‘q yoki | Juda kam leksik Juda ko‘p Vazifa
yoki noto‘g‘ri mantigsiz zahira xatolar, bajarilmagan
yoritilgan tushunarsiz

Dissertatsiyaning uchinchi bobida tajriba-sinov ishlarining tashkil etilishi va
natijalari tahlili Kkeltirilgan. Tajriba-sinov ishlarini o‘tkazish uchun Samarqand,
Jizzax va Qarshi shaharlarining tanlanishi o‘ziga xos ilmiy va demografik asoslarga
ega. Tadgiqotning ishonchliligi hamda uning natijalarini butun respublika ta’lim
tizimi uchun umumlashtirish imkoniyatini oshirish magsadida geografik, ijtimoiy-

igtisodiy rivojlanish sur’ati,

hamda ta’lim

infratuzilmasi jihatidan o‘zaro

farglanuvchi, ammo xorijiy tillarni o‘qitishga bo‘lgan ijtimoiy ehtiyoji birdek yuqori
bo‘lgan hududlar tanlab olindi (3-jadvalga garang):

3-jadval
Tajriba-sinov maydonlari va ishtirokchilari
Tajriba Nazorat Tajribada Darsga jalb
Hudud nomi Ta’lim muassasasi guruhi guruhi ishtirok etgan gilingan
(Maktab / IDUM) (o‘quvchilar (o‘quvchilar jami o‘gituvchilar
soni) soni) o‘quvchilar soni
Samargand 24-Ixtisoslashtirilgan 32 30 62 4
shahri davlat umumta’lim
maktabi
36-umumiy o‘rta 28 29 57 3
ta’lim maktabi
Jizzax shahri 6-Ixtisoslashtirilgan 30 31 61 4
davlat umumta’lim
maktabi
22-umumiy o‘rta 25 26 51 3
ta’lim maktabi
Qarshi shahri 1-umumiy o‘rta ta’lim 29 28 57 3
maktabi
15-umumiy o‘rta 31 30 61 4
ta’lim maktabi
Jami 6 tata’lim 175 nafar 174 nafar 349 nafar 21 nafar
ko‘rsatkichlar muassasasi o‘quvchi o‘quvchi o‘quvchi o‘gituvchi
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Ushbu mezonlarning har biri diagnostika jarayonida ganday amal gilishini va
o‘quvchilarda ganday tipik qiyinchiliklarni yuzaga chigarganligini quyidagi
jadvalda aniq tasvirlab berishni lozim topdik (4-jadvalga garang):

4-jadval

Pedagogik diagnostika asosida o‘quvchilarning kognitiv va lingvistik
giyinchiliklari

Diagnostik
Mezonlar

Diagnostika qgilinadigan obyekt
va ko‘nikmalar

O‘quvchilarda amaliyotda aniglangan tipik
kognitiv va lingvistik giyinchiliklar

Vazifaga javob va

mazmun

Mavzuni anglash va to‘g‘ri
shakllantirish, mustaqil dalillar
keltirish

Mavzudan tezda chetlashib ketish, fikrni aniq
dalillar bilan isbotlash o‘rniga umumiy,
yuzaki gaplardan foydalanish. Mantiqiy

xulosaning yetishmasligi.

Uyg‘unlik va
izchillik

Paragrafning ichki tuzilishi: mavzu
jumlasi, go‘llab-quvvatlovchi va
yakunlovchi jumlalar bog‘ligligi

G‘oyalar o‘rtasida mantigiy buzilishlarning
mavjudligi. However, therefore, moreover

kabi bog‘lovchilarni o‘rnini his gilmasdan,

shunchaki mexanik tarzda ortigcha ishlatish.

Leksik manba

Akademik terminologiya, sinonim,
kontekstual moslik

Ona tilidagi so‘z birikmalarini ingliz tiliga
to‘g‘ridan-to‘g‘ri kalkalab, tarjima qilib
o‘tkazish. Cheklangan va takrorlanuvchi

lug‘at boyligi.

Grammatik
diapazon

Gaplarning sintaktik xilma-xilligi,
morfologik to‘g‘rilik, moslashuv

Murakkab fikrlarni fagat sodda gaplar orgali
ifodalash. Ozbek tilida mavjud bo‘lmagan
grammatik hodisalarda muntazam adashishlar.

Mexanika

Tinish belgilari, ingliz tili
orfografiyasi, matn vizual estetikasi

Gaplarni nugta bilan tugatmasdan fagat vergul
bilan bog‘lab ketish, ingliz tilining murakkab
o‘qilish-yozilish gonuniyatlari tufayli imlo
xatolari.

“Blank Page Syndrome” ni yengish va “Mind Mapping” mashq turi
bo‘yicha tajribadan oldingi va tajribadan keyingi natijalarni ko‘rishingiz mumkin (5-
6-jadvallarga garang):

5-jadval

“Blank Page Syndrome”ni yengish va “Mind Mapping” turi bo‘yicha
dastlabki test natijalari

Samarqand shahri 24-maktab

O¢zlashtirish darajalari

Guruhlar O‘quvchilar soni
Yugqori O‘rta Past
Tajriba Guruhi 32 5 15 12
Nazorat guruhi 30 4 16 10
Samarqand shahri 36-maktab
O‘zlashtirish darajalari
Guruhlar O‘quvchilar soni - ZasTs cara)aant
Yuqori O‘rta Past
Tajriba Guruhi 28 4 16 8
Nazorat guruhi 29 6 14 9
Jizzax shahri 6-maktab
O¢zlashtirish darajalari
Guruhlar O‘quvchilar soni : Lasiirish Carayant
Yuqori O‘rta Past
Tajriba Guruhi 30 5 15 10
Nazorat guruhi 31 4 16 11
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Jizzax shahri 22-maktab
. . O¢zlashtirish darajalari
Guruhlar O‘quvchilar soni -
Yuqori O‘rta Past
Tajriba Guruhi 25 4 10 11
Nazorat guruhi 26 5 9 12
Qarshi shahar 1-maktab
. . O¢zlashtirish darajalari
Guruhlar O‘quvchilar soni -
Yuqori O‘rta Past
Tajriba Guruhi 29 6 9 14
Nazorat guruhi 28 5 10 13
Qarshi shahar 15-maktab
O¢zlashtirish darajalari
Guruhlar O‘quvchilar soni : ZasInnIs] carajatant
Yuqori O‘rta Past
Tajriba Guruhi 31 4 10 17
Nazorat guruhi 30 6 11 13
6-jadval

yakuniy test natijalari

“Blank Page Syndrome”ni yengish va “Mind Mapping” mashq turi bo‘yicha

Samarqand shahri 24-maktab

Guruhlar O‘quvchilar soni O‘zlashtirish darajalari
Yuqori O‘rta Past
Tajriba Guruhi 32 10 20 2
Nazorat guruhi 30 5 15 10
Samarqand shahri 36-maktab
Guruhlar O‘quvchilar soni O¢zlashtirish darajalari
Yuqori O‘rta Past
Tajriba Guruhi 28 9 16 3
Nazorat guruhi 29 6 10 13
Jizzax shahri 6-maktab
Guruhlar O‘quvchilar soni O¢zlashtirish darajalari
Yuqori O‘rta Past
Tajriba Guruhi 30 12 15 3
Nazorat guruhi 31 5 13 13
Jizzax shahri 22-maktab
Guruhlar O‘quvchilar soni O¢zlashtirish darajalari
Yuqori O‘rta Past
Tajriba Guruhi 25 11 13 1
Nazorat guruhi 26 5 8 13
Qarshi shahar 1-maktab
Guruhlar O‘quvchilar soni O¢zlashtirish darajalari
Yuqori O‘rta Past
Tajriba Guruhi 29 11 16 2
Nazorat guruhi 28 4 8 16
Qarshi shahar 15-maktab
Guruhlar O‘quvchilar soni O¢zlashtirish darajalari
Yuqori O‘rta Past
Tajriba Guruhi 31 13 15 3
Nazorat guruhi 30 7 9 14

“Thesis Statement” yaratish mashq turi bo‘yicha tajribadan oldingi va

tajribadan keyingi natijalarni ko‘rishingiz mumkin (7-8-jadvallarga garang):
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7-jadval

“Thesis Statement” yaratish siri mashq turi bo‘yicha dastlabki test natijalari

Samarqand shahri 24-maktab

O‘zlashtirish darajalari

Guruhlar O‘quvchilar soni .
Yuqori O‘rta Past
Tajriba Guruhi 32 4 11 17
Nazorat guruhi 30 5 15 10
Samarqgand shahri 36-maktab
. . ) O°zlashtirish darajalari
Guruhlar O‘quvchilar soni Yuqori O'rta Past
Tajriba Guruhi 28 3 10 15
Nazorat guruhi 29 5 9 15
Jizzax shahri 6-maktab
. . . O‘zlashtirish darajalari
Guruhlar O‘quvchilar soni Yuqori O'rta Past
Tajriba Guruhi 30 6 10 14
Nazorat guruhi 31 4 11 16
Jizzax shahri 22-maktab
] . . O‘zlashtirish darajalari
Guruhlar O‘quvchilar soni Yugori O'rta Past
Tajriba Guruhi 25 3 10 12
Nazorat guruhi 26 4 9 13
Qarshi shahar 1-maktab
] . . O‘zlashtirish darajalari
Guruhlar O‘quvchilar soni Yugori Orta Past
Tajriba Guruhi 29 5 10 14
Nazorat guruhi 28 4 12 12
Qarshi shahar 15-maktab
. . . O‘zlashtirish darajalari
Guruhlar O‘quvchilar soni Yuqori O'ria Past
Tajriba Guruhi 31 3 10 18
Nazorat guruhi 30 4 11 15
8-jadval

“Thesis Statement” yaratish siri mashq turi bo‘yicha yakuniy test natijalari

Samarqand shahri 24-maktab
Guruhlar O‘quvchilar soni : O'zlashtirish darajalari
Yuqori O‘rta Past
Tajriba Guruhi 32 9 21 2
Nazorat guruhi 30 6 10 14
Samarqand shahri 36-maktab
] . . O‘zlashtirish darajalari
Guruhlar O‘quvchilar soni Yuqori O'rta Past
Tajriba Guruhi 28 8 15 5
Nazorat guruhi 29 4 10 15
Jizzax shahri 6-maktab
] . . O‘zlashtirish darajalari
Guruhlar O‘quvchilar soni Yugori O'rta Past
Tajriba Guruhi 30 10 16 4
Nazorat guruhi 31 4 8 19
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Jizzax shahri 22-maktab

O‘zlashtirish darajalari

Guruhlar O‘quvchilar soni Yugori Orta Past
Tajriba Guruhi 25 10 13 2
Nazorat guruhi 26 4 8 14

Qarshi shahar 1-maktab
] . . O‘zlashtirish darajalari

Guruhlar O‘quvchilar soni Yuqori O'rta Past
Tajriba Guruhi 29 10 15 4
Nazorat guruhi 28 3 10 15

Qarshi shahar 15-maktab
] . . O‘zlashtirish darajalari

Guruhlar O‘quvchilar soni Yuqori O'rta Past
Tajriba Guruhi 31 8 15 8
Nazorat guruhi 30 4 8 18

Tajriba va nazorat

guruhlarining o‘rtacha giymatlari,

samaradorlik

ko‘rsatkichlari, tanlanma dispersiya va variatsiya ko‘rsatkichlari quyidagilardan
iborat (9-10-jadvallarga garang):

9-jadval
Tajriba va nazorat guruhlarining o‘rtacha giymatlari, samaradorlik
ko‘rsatkichlari, tanlanma dispersiya va variatsiya ko‘rsatkichi

Mezonlar Hududlar | Guruhlar %‘ir;riczﬂa Samaradorlik | Dispersiya k\;?rrsi:ttiii)éai
Samargand ;ZJZ:;E; 223 115 82; 13232
voumantg | 9N | N 57| M5 oo | o
kompetensiyasi Jizzax ;:J'Zr;'::t ggi 1,14 823 13??;2
S i o O T A
samargand Do sas M0 | oes T iams
Grammatik Qarshi ;ijr(:l:; ggg L 822 13222
kompetensiya Jizzax ;:J'Zr(:l:;[ ggg 1,15 823 Engz
o | as | M5 | oar | om
I
Leksik Qarshi szzgfft g:gz - 8122 13222
CTPIN | omax et ae | MY oe e
SRS IR EpaaE e
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10-jadval
Tajriba va nazorat guruhlari uchun Styudent t-mezonining empirik va kritik
giymatlari, ishonch oraliglari hamda gipoteza xulosalari

(153
- o
Mezonlar Hududlar Guruhlar kSt_yuQent_ Kr't'k Ishonch oralig‘i =
riteriyasi | qiymat >:<>
Tajriba 3,84 4,13
Samargand 3,75 1,96 H1
Nazorat 3,32 3,62
. Tajriba 3,82 4,15
Qarshi 3,36 1,96 H1
Yozma nutq Nazorat 3,30 3,65
kompetensiyasi . Tajriba 3,87 4,16
Jizzax 3,70 1,96 H1l
Nazorat 3,36 3,67
. Tajriba 3,91 4,08
Jami 6,27 1,96 H1
Nazorat 3,39 3,58
Tajriba 3,88 4,18
Samargand 4,00 1,96 H1l
Nazorat 3,33 3,64
. Tajriba 3,88 4,22
Qarshi 3,44 1,96 H1
Grammatik Nazorat 3,35 3,70
kompetensiya _ Tajriba 3,90 4,19
Jizzax 3,79 1,96 H1l
Nazorat 3,37 3,69
. Tajriba 3,95 4,13
Jami 6,50 1,96 H1
Nazorat 3,42 3,61
Tajriba 3,93 4,22
Samargand 3,74 1,96 H1
Nazorat 3,42 3,72
. Tajriba 3,92 4,22
Qarshi 3,53 1,96 H1
Leksik Nazorat 3,37 3,72
kompetensiya ] Tajriba 3,86 4,14
Jizzax 3,72 1,96 H1l
Nazorat 3,34 3,66
Jami Tajriba 635 s 3,96 4,13 1
i ; ,
Nazorat 3,45 3,63

O‘quvchilarning yozuv kompetensiyasini takomillashtirish tajriba-sinov
dasturi asosida olib borilgan natijalarga ko‘ra tajriba va nazorat guruhlarining test
bo‘yicha olingan samaradorligi 1,15 barobar 15%ga, mashglar bo‘yicha natijalariga
ko‘ra 1,16 barobar 16%ga va yozma topshiriglar natijalariga ko‘ra 1,15 barobar
15%ga yuqgori ekanligi aniglanib, umumiy holda ijobiy samaradorligi 1,15 barobar
15%ga va umumiy hisobda 15,3%ga yuqori ekanligi statistik usullar orgali
isbotlandi. Xulosa gilib aytganda, olib borilgan empirik tadgiqotlar natijasida yuqori
sinf o‘quvchilarining yozuv kompetensiyasini takomillashtirish uchun taklif etilgan
mashgqlar tizimining samaradorligi isbotlandi.

XULOSA

Yugori sinf o‘quvchilarining yozma nutq Kko‘nikmalarini pedagogik
diagnostika metodikasi orgali rivojlantirish bo‘yicha olingan ilmiy natijalar asosida
quyidagi xulosalarga kelindi:
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1. Pedagogik diagnostikaga asoslangan yondashuv yuqori sinf o‘quvchilarining
yozma nutq kompetensiyasini rivojlantirishda diagnostik-axborotli ko‘rsatma
paradigmasi doirasida samarali metodik mexanizm sifatida asoslandi. Ushbu
yondashuv o‘quvchilarning yozma ishlaridagi xatolarni oddiy kamchilik sifatida
emas, balki rivojlanish indikatorlari sifatida tahlil gilish imkonini beradi. Natijada
o‘quvchilarning individual ehtiyojlari, o‘zlashtirish darajasi va yozuv strategiyalari
aniglanib, o‘qgitish jarayoni magsadli va tizimli ravishda tashkil etiladi. Bu esa
yozma nutgni rivojlantirish jarayonini ilmiy asoslangan holda boshgarish imkonini
yaratadi.

2. Tadgigot natijalari pedagogik diagnostika asosida tashkil etilgan yozma
faoliyat yozish samaradorligi ko‘rsatkichlari, ya’ni grammatik aniglik, leksik
murakkablik va diskursiv izchillik kabi ko‘rsatkichlarni kompleks rivojlantirishga
xizmat qilishini ko‘rsatdi. Diagnostik monitoring orgali o‘quvchilarning yozma
ishlaridagi o‘sish dinamikasi muntazam kuzatilib, aniglangan muammolar asosida
mos topshiriglar ishlab chigiladi. Bu esa yozma nutqni rivojlantirishda tizimlilik va
izchillikni ta’minlaydi.

3. Diagnostik yondashuv asosida ishlab chigilgan metodik model adaptiv ta’lim
konsepsiyasiga muvofiq o‘quvchilarning individual rivojlanish trayektoriyalarini
shakllantirish imkonini beradi. Har bir o‘quvchining bilim darajasi, yozuvdagi
kamchiliklari va o‘rganish tezligi hisobga olinib, differensial topshiriglar tizimi
ishlab chigiladi. Bu esa ta’lim jarayonining individuallashtirilishini ta’minlab,
o‘quvchilarning maksimal rivojlanishiga erishishga xizmat giladi.

4. Yozma nutgni baholashda go‘llanilgan rubrikaga asoslangan baholash va
teskari alogaga asoslangan o‘gitish mexanizmlari baholash jarayonining shaffofligi
va obyektivligini oshirishga xizmat qgiladi. O‘quvchilar aniq mezonlar asosida
baholanishi natijasida oz natijalarini tahlil gilish va kamchiliklarini tushunish
iImkoniyatiga ega bo‘ladilar. Shu bilan birga, muntazam teskari aloga
o‘quvchilarning yozuv jarayonini takomillashtirishga yo‘naltiradi.

5. Pedagogik diagnostika jarayonining integratsiyasi o‘quvchilarda
metakognitiv xabardorlik va o‘z-o‘zini baholash ko‘nikmalarini rivojlantiradi.
O‘quvchilar yozuv jarayonini rejalashtirish, nazorat gilish va tahrirlash bosgichlarini
ongli ravishda boshgarishni o‘rganadilar. Bu esa ularning mustaqil o‘rganish
gobiliyatini kuchaytirib, uzog muddatli ta’lim natijalarini yaxshilaydi.

6. Diagnostik asosda ishlab chigilgan topshiriglar tizimi o‘quvchilarning
tanqidiy fikrlash va tahliliy mulohaza yuritish ko‘nikmalarini rivojlantirishga xizmat
giladi. Bunday topshiriglar o‘quvchilardan fagat matn yozishni emas, balki fikrni
asoslash, dalillash va tahlil gilishni talab giladi. Natijada o‘quvchilarning yozma
nutgi mazmunan boy, mantigan izchil va dalillangan shaklga ega bo‘ladi.

7. Pedagogik diagnostika metodikasining ta’lim jarayoniga integratsiyasi
o‘gituvchilarning baholash savodxonligi va o‘quv qarorlarini gabul qilish
kompetensiyalarini rivojlantiradi. O‘gituvchilar o‘quvchilarning natijalarini tahlil
qgilish asosida o‘qgitish strategiyalarini moslashtiradi va samarali garorlar gabul
giladi. Bu esa ta’lim jarayonini ma’lumotlarga asoslangan holda boshgarish
imkonini beradi.

8. Ishlab chigilgan metodik model dalillarga asoslangan yozuv ta’limi
konsepsiyasiga mos ravishda yuqori sinflarda yozma nutq kompetensiyasini
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kompleks rivojlantirishga xizmat qiladi. Ushbu model o°quvchilarning
kommunikativ kompetensiyasini oshirish, yozma nutgni real hayotiy vaziyatlarga
moslashtirish va ta’lim sifatini sezilarli darajada yaxshilash imkonini beradi.
Natijada o‘quvchilar global kommunikativ muhitda samarali ishtirok eta oladigan
darajaga yetadi.

AMALIY TAKLIF VA TAVSIYALAR

Yuqgori sinf o‘quvchilarining yozma nutqg ko‘nikmalarini pedagogik
diagnostika metodikasi orgali rivojlantirish bo‘yicha olingan ilmiy natijalar asosida
quyidagi amaliy taklif va tavsiyalar ishlab chiqildi:

1. O“qgituvchilarga yozma nutqni rivojlantirishda pedagogik diagnostikani fagat
yakuniy baholash vositasi sifatida emas, balki uzluksiz monitoring mexanizmi
sifatida go‘llash tavsiya etiladi. Har bir yozma topshirigdan oldin, davomida va
undan keyin diagnostik tahlil o‘tkazish orgali o‘quvchilarning rivojlanish
dinamikasini aniglash mumkin. O‘quvchilarga esa 0z yozma ishlarini baholash
mezonlari asosida mustagil tahlil qilish, xatolarini aniglash va tuzatish
ko‘nikmalarini shakllantirish tavsiya etiladi. Bu jarayon yozuvni ongli boshgarish
va natijaga yo‘naltirilgan o‘rganishni ta’minlaydi.

2. O‘gituvchilarga diagnostik natijalarga asoslanib o‘quvchilarni bilim darajasi
va ehtiyojlariga ko‘ra guruhlarga ajratish hamda ularga mos topshiriglar tizimini
ishlab chiqish tavsiya etiladi. Kuchli o‘quvchilar uchun murakkabrog, tahliliy yozuv
topshiriglari, sust o‘zlashtiruvchilar uchun esa go‘llab-quvvatlovchi va bosgichma-
bosqich yo‘naltirilgan mashgqlar berilishi lozim. O‘quvchilar esa o‘z darajasiga mos
individual o‘quv strategiyalarini qo‘llab, yozuv ko‘nikmalarini asta-sekin
rivojlantirishlari kerak. Bu yondashuv ta’lim samaradorligini sezilarli oshiradi.

3. O‘gituvchilarga o‘quvchilarda yozuv jarayonini rejalashtirish, monitoring
gilish va tahlil etish ko‘nikmalarini shakllantirishga yo‘naltirilgan mashglarni keng
go‘llash tavsiya etiladi. Masalan, yozishdan oldin reja tuzish, yozish jarayonida
o‘zini nazorat qilish va yakunda o°z ishini baholash kabi bosgichlarni tizimli joriy
etish muhimdir. O‘quvchilarga esa “self-assessment” va “peer-review” usullaridan
foydalanish orgali o‘z yozuv faoliyatini tanqidiy baholash tavsiya etiladi. Bu
ularning mustagil o‘rganish kompetensiyasini rivojlantiradi.

4. O‘qgituvchilarga yozma nutgni baholashda aniq mezonlarga asoslangan
rubrikalar, elektron platformalar va ragamli tahlil vositalaridan foydalanish tavsiya
etiladi. Bu baholash jarayonining shaffofligi va obyektivligini ta’minlaydi.
O‘quvchilar esa ragamli vositalar yordamida o‘z yozma ishlarini tahrirlash, xatolarni
aniglash va takomillashtirish imkoniyatiga ega bo‘ladilar. Natijada yozma nutq
ustida ishlash jarayoni yanada interfaol va samarali bo‘ladi.

5. O‘qgituvchilarga yozma nutgni rivojlantirishda real hayotiy vaziyatlarga
asoslangan, muammoli va kommunikativ topshiriglarni go‘llash tavsiya etiladi.
Bunday topshiriglar o‘quvchilardan fikrni asoslash, dalillash va mantigiy bayon
qilishni talab qiladi. O‘quvchilar esa turli janr va formatlarda (esse, xat, hisobot, blog
post) yozish orgali oz yozuv ko‘nikmalarini boyitishlari kerak. Bu yondashuv
ularning yozma nutqini real kommunikativ ehtiyojlarga mos ravishda rivojlantiradi.
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BBEJAEHME (AnHoTauus quccepramun 1okropa ¢punaocodpuu (PhD))

AKTYyaJIbHOCTb M HeO00X0AMMOCTb TeMbl auUcceprTanmuu. B mMuposou
NPAaKTUKE  TMOBBIIMICHUE  TIPAMOTHOCTH  IMCBbMEHHOM  peYM  y4alluxcs
0011e00pa3oBaTeNbHBIX KON, PAa3BUTHE y HUX HABBIKOB CaMOCTOSATEILHOTO,
JIOTUYHOTO U CTHWJIMCTHYECKHM OOOCHOBAHHOTO BBIPAKEHHUS MBICIEH, a TaKke
00BEKTHUBHOE HU3MEPEHHE 0Opa30BaTENIbHBIX PE3YJIbTATOB MPU3HAIOTCSA OJHUM W3
MPUOPUTETHBIX  HAIMpPABIICHUM  MENaroruuyeckux  uccieaoBaHuil.  OpHako
HEJ0CTaTO4YHasl MPOPa0OTAHHOCTh MEXaHU3MOB T0JI00pa JAMArHOCTUYECKUX
3a/laHUM B COOTBETCTBUU C BO3PACTHBIMH OCOOEHHOCTSIMH, YPOBHEM pEUYEBOM
MOJITOTOBJICHHOCTH U y4Y€OHBIMH MOTPEOHOCTSMU Yy4alluXCsl, UX HUHTETpallud B
eI U COJAEpXaHUe ypoKa, pa3paOOTKU Ha OCHOBE PE3yJbTAaTOB TUATHOCTHKHU
cucteMbl T EepeHIIMPOBAHHBIX YIPAKHEHUN W 3aJaHUM, a TaKXKe OIEHKH HUX
o0pazoBaTeNbHON 3 pekTuBHOCTH OTpHULIATEIBHO CKa3bIBACTCS Ha
PE3yIbTATUBHOCTH Pa3BUTHSA MUCbMEHHOW peuu. B cBsizu ¢ 3TuM pa3paboTka u
BHEJPEHHUE B MPAKTUKY JUJAKTUYECKOM MOJIENI, METOJIUUYECKOTr0 O0eCleueHus 1
JUarHOCTUKO-OLEHOYHBIX MEXAaHM3MOB pa3BUTHS HABBIKOB MHUCBMEHHON peuun
CTapIICKIACCHUKOB TOCPEJACTBOM METOJAUKH TMEAAarorM4eCKOM JIUArHOCTUKHU
SIBJISIETCSL AKTYyaJbHOU MPAKTUYECKOU 3a1aueil.

B nocnennue rogasl B MUPOBOM HAYYHOU MPAKTUKE MPOBOIATCA MacUITaOHbIE
Hay4HbIC MCCIICIOBAHUSI, HAMPABJICHHbBIE HA COBEPIICHCTBOBAHUE HCIOJIb30BAHUS
MeIarorM4eCcKON TMarHOCTUKYU TP PA3BUTHUU TMCbMEHHOM peUr B CUCTEME OOIIETO
cpenHero oOpas3oBaHMs, a Takke Ha (HOPMUPOBAHHE PEUYEBOM KOMIIETCHIIMHM Ha
OCHOBE (POPMHpPYIOIIETO OIEHUBAHUSA, Y4YEOHON aHAJIUTUKH, KOTHUTHBHOMN
NICUXOJUHTBUCTUKA M HU(PPOBBIX AUATHOCTUYECKUX CpeAcTB. K mpHOpUTETHBIM
Hay4YHbIM  HampaBJEHUSIM B  JIaHHOW  00JIACTM  OTHOCSATCSI  pa3BUTHE
COAEPKATEIBHOTO, JIOTUKO-KOMIIO3UIIMOHHOTO, SI3BIKOBOTO M CTHJIMCTAYECKOTO
KOMIIOHEHTOB MUCBMEHHOM pEYM Ha OCHOBE pe3yJIbTaTOB JIMATHOCTHUKH,
dbopMupoBaHHE HABBIKOB KPUTHYECKOTO MBIIUICHUS M CO3JIaHUsl TEKCTa,
mubdepeHnpanuss  IUATHOCTUYECKUX — 3aJaHUM, TPUMEHEHHWE  TEXHOJOTHI
aJanITUBHOTO O0YUYEHMSI, aHAJIU3 MUCbMEHHBIX Pa0OT ¢ OMOIIbIO UCKYCCTBEHHOTO
UHTEIUJIEKTA, a TAKK€ MOHUTOPUHI AMHAMUKU PEYEBOIO pa3BUTHS ydamiuxcs. B
NEepPCIEeKTUBE OJHUM U3 AaKTyaJbHBIX HAY4YHBIX HAMpaBJICHUN  SBISICTCS
COBEPUICHCTBOBAHUE METOJAMKUA TNEJAarornyecKol JUAarHOCTUKM Ha OCHOBE
(P poBbHIX MIATHOPM OLICHUBAHUS, CHCTEM aBTOMATU3UPOBAHHOTO aHAJIN3a TEKCTA,
T€HEPATUBHOTO HCKYCCTBEHHOTO HWHTEIUIEKTAa M JMYHOCTHO OPUEHTHPOBAHHBIX
CPEICTB aJalTUBHOTO OOy4YeHHs, pa3padOTKa CUCTEM MOITAMHOIO OLEHUBAHUS
KOMIIETCHIIMM THUCHBMEHHOM pedd, a TaKkkKe HaydHoe OOOCHOBaHHE WX
TUAAKTUYECKON 3(PHEKTUBHOCTH.

B VY30ekucrane OCyIIECTBISIOTCS TOCJENOBaTeIbHBIE PedOPMBI IO
MOJIEPHU3AIIMM  CHUCTEMBI ~ OOIIEro cpeaHero oOpa3oBaHWsS Ha  OCHOBE
MEXIYHAPOJHBIX CTaHIAPTOB, TOBBIIICHUIO (PYHKIIMOHAIBHOW TPaMOTHOCTH
yUaIUXCsl ¥ IIMPOKOMY BHEJIPEHUIO COBPEMEHHBIX MEAArornueckux u 1udpoBbIX
TEXHOJOTM B oOpa3oBaTenbHBI mponecc. «Hamm netu MOMWKHBI  OBITH
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o0pa3oBaHHeEE, CHUIbHEE, MyIpee M, KOHEYHO »JKe, cuacTiauBee Hac»l. B
COOTBETCTBHUM C JTUM AaKTyaIbHOM HAYYHO-TIPAKTUUYECKOM 3aJa4eil SIBJISIETCA
pa3paboTka MOpsiAKa UCIOIb30BAHUS METOAUKU MEIarornuyeckord JUarHOCTUKH B
COOTBETCTBUM C JUAAKTHUYECKUMM LEISAMHU TMPU Pa3BUTUU MHUCBMEHHON peuyu
CTapIlIeKJIACCHUKOB B 00IIe00pa30BaTeIbHBIX IIKOJAaX, Pa3BUTHUE PEUYECBOU H
KOMMYHUKATUBHON KOMIIETEHIIMI y4aluXxcsl HA OCHOBE Pe3yJIbTaTOB IMArHOCTHKH,
aKTUBHM3allUd WX Y4YeOHOM JIeATENTbHOCTH, a TaKXe COBEpPUICHCTBOBAHUE
JIMarHOCTUYECKOW CUCTEMBI OLICHUBAHUSI Pa3BUTHS HABBIKOB MUCHbMEHHOW peuu U €€
UHTErpalus B 00pa3oBaTeIbHYIO MPAKTHUKY.

Hacrosiniee nuccepTalilmOHHOE UCCIIENOBAHUE B ONPENEIEHHON MEpPE CIYKHUT
pELIeHUIO 3a/1a4, onpeesiEHHbIX B YKka3ax [Ipesunenrta PeciyOnuku Y30ekucTa ot
2 mapra 2020 roga Ne YII-5953 «O I'ocymapcTBEeHHON NporpamMme Mo pean3anuu
Crparerun JeHCTBHII 1O MNATA NPUOPUTETHBIM HAIPABICHUSAM  PAa3BUTHS
Pecnyonuku V30ekucran B 2017-2021 romax B «l'og pa3BUTHS HayKu,
IPOCBEIIeHUs U ITUGPOBOM SKOHOMUKU»Y», OT 7 (eBpans 2017 roga Ne VII-4947
«O Crpareruun aecTBUi MO AalibHEWIIEMY pa3BuTUIO0 PecryOnuku Y30ekucrany,
ot 28 suBaps 2022 roga Ne VII-60 «O Crpareruu pazsutust HoBoro Y306ekucrana
Ha 2022-2026 roael», nocrtaHoBieHuu llpesunenra PecnyOnuku Y30ekuctaH ot
19 mas 2021 roga Ne IMII-5117 «O Mepax mo BbIBOJY HAa Kau€CTBEHHO HOBBIN
YPOBEHb JIESITEIBHOCTH MO TMOMYJISIPU3ALMKN U3YYEHUS] MHOCTPAHHBIX S3BIKOB B
PecniyOnuke Y306ekucrany», noctanonieHusx Kabunera Munuctpos PecrnyOmnmku
V36ekuctan ot 19 mas 2021 roga Ne 312 «O mepax 1no 3¢pHeKTUBHOM OpraHU3aluu
MOMYJISIPU3AIMNA U3y4eHUs HHOCTPAHHBIX S3BIKOBY, OT 19 sHBaps 2022 roga Ne 34
«O JOMOJIHUTENBHBIX MEPAX IO COBEPIICHCTBOBAHMIO HM3YYEHUSI WHOCTPAHHBIX
SI3LIKOBY, @ TAK)KE€ B JPYTUX HOPMATUBHO-TIPABOBBIX aKTaX, OTHOCSIIMXCS K TaHHOU
NEATENBHOCTH.

CooTBeTcTBHE HCC/IEI0BAHUS IPUOPUTETHBIM HANPABJICHUSIM Pa3BUTHS
HAYKH W TeXHOJOrui pecny0jauku. J[aHHOE HCCIIEIOBAaHUE BBINOJHEHO B
COOTBETCTBUHM C MPUOPUTETHBIM HAIPABJICHUEM Pa3BUTHSI HAYKHM U TEXHOJIOTHI
pecnyonuku 1. «DopmupoBaHue CHUCTEMbl WHHOBAIIMOHHBIX HJEH W TYTH HX
peanu3aluy B COLMAIBLHOM, NMPABOBOM, 3KOHOMUYECKOM, KYJIBTYPHOM, JYXOBHO-
IPOCBETUTENILCKOM Pa3BUTHH MH(OPMALMOHHOIO OOIIECTBA U IEMOKPATHYECKOTO
roCyJ1apCTBay.

CreneHb N3y4eHHOCTH NPo0.IeMbl. B Halell cTpaHe Hay4YHbIE UCCIIEIOBAHUS
B 00JaCTM METOAMKU NPENoJaBaHUs WHOCTPAHHBIX SI3BIKOB IMPOBOJWIIU TaKue
yuénble, kak KK Kamonos, I'.X.bakuesa, JI.T.Axmenoma, J[.Y.Xommumosa,
N.M.TyxracunoB, VY.Y.XKymanazapos, [II.3.TaitnanoBa,  A.D.Pycramosa,
A S .Hypmyparos, H.B.IletpocsH, JI.T.AGnynnaena, M.V .bypaHoBa,
@.I1./JaBpoHoOBa, M.3.Ilynarosa, [II.III.PycTamoBa, A.b.Mycoena,
H.H.Hopmatosa, V.Y .Carropos, JI.®.Xonukosa?.

! Vka3 Ipesunenta Peciybmuku Y3s6exucran ot 28 susaps 2022 roga Ne VII-60 «O Crpareruu passutus Hosoro
V36ekucrana Ha 2022-2026 rogsi».

2 Bakuesa I'., Maxkamosa I'., Kynnomes A. English 3. — Tamkent, 2007.; Jalolov J.J., Mahkamova G.T., Ashurov
Sh.S. English Language Teaching methodology. — Tashkent: Fan va texnologiya, 2015. — 336 p.; Axmemosa JI.T.
Teopust u npakTHka oOydeHHs! NPoQecCHOHANBHONW PYCCKOM peun cryaeHToB-(unonoros. — Tamkenr: Fan va
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Bompocsl 0o0ydeHHs] MUCbMEHHOW peud M (POPMUPOBAHUS KOMIETEHIUU
MHUChMa Ha MHOCTPAHHOM SI3BIKE€ PACCMOTPEHBI B HAYYHBIX MCCIEIOBAHUSIX TaKUX
OTCYECTBEHHBIX M 3apyOekHBbIX Yyu€HbIX, Kak JI.P.Axmeroma, @.IlI.Anumos,
H.Y.Mycradaena, V.K.XomkxaHus30Ba, JI.B.Kammy, C.H.Mycynnb6ec,
O.B.Kynpsmosa, A.C.KoOsimea, A.H.I'aBpunosa, J[lx.Xapmep, A.Meiiepc,
P.M.Manuos, I1.K.Manyna, Y.ITommo, I1.Kupxxodd, K. Xaiineng?®.

TeopeTUKO-METONOJIOTUYECKHE OCHOBBI ~ NEJArOTMYECKON  JTMarHOCTHKM,
OIICHWBAHUs 00pa30BaTEIbHBIX PE3yJIBTATOB, JHATHOCTUYCCKOTO MOHHTOPHHTA U
(GOpMHpPYIOIIETO OILICHUBAHUSI OCBEIICHBl B HAYYHBIX MCCIEOBAHUSAX TaKUX

texnologiya, 2013. — 200 c.; Xammwmosa JI.Y. JIMHrBOAMAAKTHYECKUE OCHOBBI HM3YYCHHS JaKyH B KOHTEKCTE
COBPEMEHHOTO (DYHKIIMOHHPOBAHHUS PYCCKOTO SI3bIKa M MEXbSI3BIKOBOW B3aumoaeicTBuil: nok. aucc. 2007. — 209 ©;
U.U.Jumanazarov Ta’limni raqamlashtirish muhitida bo‘lajak ingliz tili o‘qituvchilarining lingvistik
kompetensiyasini rivojlantirish. — Avtoref. dis. ... ped. fan. dok. — Toshkent, 2018. — 89 b; I.M.Tuxtasinov Tarjimon
tayyorlashda kasbiy kompetensiyalarni ekvivalentlik hodisasi asosida rivojlantirish.: Avtoref. dis. ... ped. fan. dok. —
Toshkent, 2018. — 83 b; A.E.Rustamova Oliy ta’lim muassasalarida chet tilini pedagogik diagnostika metodikasi orqali
o‘qitishni takomillashtirish konsepsiyasi (ingliz tili misolida). Avtoref. dis. ... ped. fan. dok. — Toshkent, 2025. — 75
b; Hypmyparos A.5l. MacodaBuii Tabiumaa HHMIN3 THIKHE YKuTHIN Metoaukacu: PhD nuce. aBroped. — TomikeHT,
2024.; Abpymnaesa JI.T. TamabGamapHUHT COIMONHMHTBUCTHK KOMIICTCHIMSCHHH S3JCKTPOH pecypciiap acocuia
TakOMWUTAIITHpUII  (MHMM3  Twin  muconuaa): PhD  mgucc. aBtoped. — Camapkann, 2022. — 59 6.
Buranova M.U. Tibbiyot oliy o‘quv yurtlarida talabalarga o‘qishni o‘rgatishda noan’anaviy usullarning joriy qilinishi
(ingliz tili materialida): PhD diss. avtoref. — Samargand, 2023. — 55 b.; Musoyeva A.B. Bo‘lajak chet tili
o‘qituvchilarining kasbiy mahoratini CEFR orqali shakllantirish va rivojlantirish (ingliz tili misolida): ped. fan.
bo‘yicha falsafa doktori (PhD) diss. avtoref. —Samargand, 2022- 58b.; Davronova F.P. Ragamli texnologiyalar
sharoitida talabalarni ingliz tiliga tezkor o‘qitishning pedagogik asoslarini takomillashtirish: PhD diss. avtoref. —
Samargand, 2023. — 50 b.; M.E.Pulatova “Boshlang'ich sinf o'qituvchilarining innavatsion kompetensiyalarini
rivojlantirishning pedagogik asoslari” 2023-yil 10 mart. 130 sahifa. Sh.Sh.Rustamova ‘“Umumta’lim maktablari
yugori (10-11) sinf o‘quvchilarining tinglab tushunish va so‘zlashuv ko‘nikmasini kommunikativ kompetensiya
asosida rivojlantirish”. PhD diss. avtoref. — Samargand, 2023. — 55 b.; Petrosyan N.V. Innovatsion pedagogik
texnologiyalar orqgali til yo‘nalishidagi oliy o‘quv yurtlari talabalarining tanqidiy fikrlashini rivojlantirish: PhD diss.
avtoref. — Samargand, 2023. — 59 b.; HopmaroBa H.H. VHrmu3 TWIMHH YKUTHIIJA HKTHCOAUET WYHAIMIIN
TanabaNiapuHUHT OF3aKH HYTK KyHUKMatapunu pusoxiantupui: (PhD) nuce. aBroped. — Camapkans, 2021. — 61 6.;
CattopoB V.Y. Hemuc THIMHI HKKAHYHY 9€T THIIM CUPaTHAa Maco(paBuid YKUTHIIIA SHTH aBJIOJ YKYB a1a0HETIapuHA
takomumtamtupuin: PhD aucc. aBroped. — Camapkann, 2022. — 61 6..; Xoliqova L.F. Filologik ta’lim yo‘nalishi
talabalarining tadqiqot qobiliyatini loyiha asosida o‘rganish metodi orqali rivojlantirish: PhD diss. avtoref. —
Samargand, 2023. — 58 b.

3 Axmerosa JI.P. TTpeeMCTBEHHOCTh 00y4EeHHMs TMCHMEHHOM aHIJIMHCKONW PEYr Ha IIPOJBUHYTOM 3Talle S3bIKOBOIO
By3a: ABToped. amcc. ... kaHAa. men. Hayk. — Tamkent, 2011. — 25c.; Amumo @.I. Warmm3 tunmuma €3yB
KOMIETEHIMSACUHYU [MAKIIAHTUPUII (HOGWIONOTHK (akyabTemiap Mmucoiuga): Ilex. dan. danc. mok. ... aumcc. —
Tomkent, 2018. — 1360.; Mycradgaesa H.Y. TanabGamapHuHTr HMHIIM3 THIMAa €3Ma HYTK KOMIETCHLMSCHHH
PHBOXKIIAHTHPHII MEXaHU3MJIApUHU TakoMumntamrupui: Ilen. ¢an. danc. nok. ... aucc. aBroped. — Unpunk, 2022.
— 286.; Xomxkanusnzosa Y.K. dopmupoBaHrne MHOA3BIYHON NMUCHMEHHOW KOMIETEHIMH Y YdYalIuXcsl ypoBHs A2
pecrryonuku Kapakannakcran: Asroped. nuc. ... nok.¢unoc.nen.nayk. — Hykyc, 2022. — 24c¢.; Kanmnu JI.B. Hagano
00y4eHUst POyKTUBHOI MMCEMEHHON PeUYy B JIMHTBUCTUUECKOM BYy3e: ABTOped. JHC. ... KaHJ.Ilea.HayK. — MOcCKBa,
1996. — 25c.; Mycyns6ec C.H. OOyueHne apryMeHTHpYIOLEMY TUCKYPCY B cepe NMCbMEHHOT0 001ieHus: ABToped.
Iouc. .. KaHa.nemg.Hayk. — MockBa, 2005. — 24c.; Kyapsmosa O.B. Mertoauka mo3tamHOro (hopMHpOBaHHS
KOMMYHHUKATUBHOW KOMIIETCHIIMHM B MUChbMEHHON pedn: ABToped. Iuc. ... KaHa.mea.Hayk. — Tambos, 2005. — 28c.;
Ko6pmmea A.C. Metoguka oOy4deHHS NHCHBMEHHOM pedYM KaK KOMIIOHEHTY MEXKYJIbTYPHON KOMIIETCHIINN
JUHTBUCTa-TIpenofasarens: ABroped. auc. ... kaHamen.Hayk. — CrasBpomoms, 2009. — 26¢.; T'aBpumoBa A.H.
dopmHUpoBaHKEe MMCEMEHHOPEYEBO apryMEHTATUBHON KOMIETEHIIMH Y CTY/IEHTOB I'yMaHUTAPHBIX CIIEUATbHOCTEH:
AgsTtoped. muc. ... kKaua.nea.Hayk. — Cankr-IletepOypr, 2011. — 26¢.; Harmer J. How to teach writing. — London, 2004.
—154p.; Meyers A. Writing with confidence: writing effective sentences and paragraphs (9th ed.). — London, 2008. —
496p.; Manchon R.M., Matsuda P.K. Handbook of second and foreign language writing. — Berlin: De Gruyter Mouton,
2016. — 672p.; Polio Ch. Teaching second language writing. — New York: Routledge, 2017. — 32p.; Kirchhoff P.
Productive competences — speaking, writing, mediating. Surkamp C., Viebrock B. (eds) Teaching English as a foreign
language. — Stuttgart, 2018. — pp.109-132; Hyland K. Teaching and researching writing (4th ed.). — New York, 2021.
—382p.
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yuénbix, kak K.Murenkamm, b.Il.butunac, C.K.KanapiOaes, H(.F.ﬁyﬂnomeB,
A.D.Pycramosa, I1I.A.A6xymnaesa, JI.1.Pysuesa, H.Boxumosa®.

Bompocel cmemannoro ob6ydenus (blended learning), CBsS3aHHBIX C HUM
o0pa3oBaTEIbHBIX TEXHOJIOTHH, a Tak)Ke PpOJM JITUX TEXHOJOTMHA B
COBEPIIICHCTBOBAaHUHY KOMITETCHIIMU MTHChbMa 00CYKIAI0TCS B HAYYHBIX U3bICKAHUSIX
TaKuX OTEUECTBEHHBIX M 3apyOeXHbIX wuccienoBateneit, kak [.A.}Ocymosa,
JL.T.babdaxomxkaeBa, 3.K.KypOanuszoa, H.XK.berubaera, A.A.DaxpyrnuHosa,
M.H.Moxoga, FO.1.Kanyctun, B.A.®auneit, JI.C.Jlumaps, [Ix.bnok, K.J[>x.boHK,
Y.P.I'pom, J. Xunkensman, Jx.Creitn®,

OnHako B CYIIECTBYIOIIUX MCCIIEIOBAHUSAX METOJ0JOTHYECKAs POJIb UMEHHO
MeIarorM4eCKON JUAarHOCTUKYU B Pa3BUTUM HABBIKOB MUCHbMEHHOW PEUYU B CTAPIINX
KJlaccax, €€ MHTErpanusi B COOTBETCTBUHM C 3TalaMHU YpOKa, a TaKXXe CUCTEeMa
MHTEPAKTUBHBIX 3aJaHUN HE MOJYYUIIU JOCTATOYHO TiyOOoKoro aHanmsa. /laHHoe
00CTOSTENHCTBO ONPEIENAET HOBU3HY U aKTyalbHOCTh HACTOAIIETO UCCIIEI0BaHUS.

CBa3b  JMCCEPTAIIMOHHOIO  MCCJAEIOBAHUSL € IJIAHAMHM  HAY4HO-
HCCJIeN0BaTEeIbCKUX PadoT BbICHIEr0 00pPa30BATEIbLHOTO Y4Ype:KIeHHus, B
KOTOPOM BBINOJIHEHA quccepranus. VccnenoBanne BIMOJIHEHO B COOTBETCTBUU
C IUIaHaMU HayyHbIX pabor CamapkaHJICKOTO TOCYJapCTBEHHOIO HWHCTUTYTa

4 Ingenkamp K. Textbook of Pedagogical Diagnostics. 5th Edition.— Weinheim and Basel: Beltz Verlag, 2008. —
312p.; burunac B.I1. Ilemarorndeckast AMarHOCTHKA: CYITHOCTH, QyHKIMH 1 MeToabl. — BrunpHioc: Mokslas, 1971. —
184 c.; Kaldibayev S.K. Pedagogik o‘lchovlar nazariyasi va amaliyoti. — Toshkent: Fan va texnologiya, 2014. — 256
b.; Yo‘ldoshev J.G*., Shirinov M.K., Ochilov F.I. Pedagogik diagnostika: o‘quv-metodik qo‘llanma. — Toshkent:
TDPU, 2014. — 156 b.; PycramoBa A.D. Omuii TabiuM Myaccacajiapuia 4eT THJIWHH MEJaroruK IHarHOCTHKA
METOIUKACH OPKAJN YKUTUITHU TAKOMUJUTAIITHPUIIT KOHIENIUACH (MHTIIU3 T Muconuaa): [ex. ¢an. mokr. (DSc)
... mucc. aBToped. — Tomkent, 2025. — 76 6.; Abdullayeva Sh.A., Ro‘ziyeva D.I. Pedagogik diagnostika va korreksiya.
— Toshkent: O‘zbekiston faylasuflari milliy jamiyati nashriyoti, 2018. — 248 b.; Voxidova N., Mirzayeva F. Pedagogik
diagnostika: darslik. — Toshkent: Fan va texnologiya, 2022. — 320 b.;

®[OcymnoBa I'.A. Bynaxak mejarorIapHUHT JIMHIBUCTHK KOMIIETEHIUSIAPUHY IIAKIUIAHTHPHII/IA APATALT TABIMMIAH
¢doiinamannm meroaukacu: [lex.pan.danc.mok. ... mucc. aBroped. — Hyxye, 2020. — 256.; Babaxomxkaesa
JL.I".TanaGamapHUHT MearoruK KOMIETEHTIIMTUHE PUBOXKIAHTHPHUII XKapaSHHU/Ia apajall TabJIiM MOIEIHHH >KOPHI
STHUITHUHT Ha3apuil Ba amanwmii acocnapu: [lem.pan.nok. ... muce. aBroped. — Yupunk, 2021. — 166.; Kypbanuszosa
3. K. Apanam TapnAM IMApOUTHAA OYNIakak YKUTYBUWIAPHUHT FKTHMOWH-TICNATOTHK  KOMIICTCHTIUTUHU
puBoxianTupunr: [lex.dan.gox. ... auce. aBroped. — Touikent, 2022. — 27 6.; berutaesa H.)K. CoBepiuencTBoBaHne
MMCbMEHHOW pEeYeBOM KOMIETEHIIMHM YYHWTENed IIKOJI C TOMOIIBI0 OHJAWH pecypcoB. ABToped. mucc.
nok.¢punoc.nex.Hayk. — Tamkent, 2022. — 24c.; Faxrutdinova A.A. O‘zbekistonda ingliz tilini o‘qitishda “Teskari
sinf” aralash ta’lim modelining integratsiyasi: Ped.fan.fals.dok. ... diss. avtoref. — Chirchiq, 2023. — 28b.; MoxoBa
M.H. AKTUBHBIE METO/BI B CMEIIAaHHOM OOYYEHUH B CUCTEME JIONOJHUTEIBHOTO MEearornyeckoro oopa3oBaHus:
Asroped. amcC. ... xaHa.nena.Hayk. — Mocksa, 2005. — 24c.; Abdullayeva L.T. Talabalarning sotsiolingvistik
kompetensiyasini elektron resurslar asosida takomillashtirish (ingliz tili misolida): Ped. fan. bo‘yicha falsafa doktori
(PhD) ... dis. avtoref. — Samargand, 2022. — 59 b.; Kanyctun FO.U. [legaroruyeckie u OpraHU3alOHHbBIC YCIOBHS
3¢ PEKTUBHOTO COYETAaHHsI OYHOTO O0YUEHHs 1 IPUMEHEHNUS TEXHOJIOTHH TUCTaHIIMOHHOTO 00pa3oBaHus: ABToped.
qucC. ... fok.aen.Hayk. — Mocksa, 2007. — 40c.; @anneit B.A. Teopetnko-nparmMaTn4eckue OCHOBBI UCTIOE30BAHUS
(bOpMBI CMENIaHHOTO 00YYEHHSI HHOCTPAHHOMY (QHITTMHCKOMY) S3BIKY B 3BIKOBOM By3e: Jlucc. ... KaHA.IeA. HayK. —
Mockga, 2012. — 190c.; Jlumaps JI.C., llleBuoBa M.A. MHDopMalMOHHBIE TEXHOJIOTHH KaK CPEJICTBO pPa3BUTHUS
MMMCHMEHHO-PEUYEBbIX yMeHHH // IHHOBAIIMOHHBIE TEXHOJIOTHH OOYYEHHS WHOCTPAHHOMY SI3BIKY B BY3€ M IIKOJIE:
peanu3anus coBpeMeHHBIX @I'OC: cOOpHUK HayIHBIX TPYAOB MO MaTepuanaM YerBepToit MexxayHapoIHON HayqHO-
npaktuueckoir koH(pepernun (C. 395-402). — Boponex: Hsmaremsckuit mom BI'Y, 2019; Hypmypatos A.4.
Macodasuii TabIuMIa WHTIN3 THIUHU YKATUIT MeTonukacu: Ilex. ¢dan. Oyimua dancada gokr. (PhD) ... mucc.
asroped. — Tomkent: Y3[PKTV, 2024.; Davronova F.P. Ragamli texnologiyalar sharoitida talabalarni ingliz tiliga
tezkor o‘qitishning pedagogik asoslarini takomillashtirish: Ped. fan. bo‘yicha falsafa doktori (PhD) ... dis. avtoref. —
Samargand, 2023. — 50 b.; Bloch J. Technologies in the second language composition classroom. — Ann Arbor, Ml:
University of Michigan Press, 2008. — 260p.; Bonk C.J., Graham C.R. (Eds.). Handbook of blended learning: Global
perspectives, local designs. — San Francisco: Jossey-Bass, 2006. — 624p.; Hinkelman D. Blending technologies in
second language classrooms. — London: Macmillan Publishers, 2018. — 439p.; Stein J., Graham C.R. Essentials for
blended learning: A standards-based guide (2nd ed.). — New York: Routledge, 2020. — 214p.
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WHOCTPAHHBIX SI3BIKOB B paMKax Hay4yHoro HampaieHHs «CoBepIICHCTBOBaHHE
(GUIONOTHUECKUX W METOAMYECKUX OCHOB IOJTOTOBKH KaJIpOB MpU OOyUYCHHUH
WHOCTPAHHOMY SI3bIKy HAa OCHOBE HHTETpallMd B (UIOIOTHYECKHX BBICIIINX
00pa30BaTEIbHBIX YUPESIKICHUIX.

Lenablo uccaenoBaHUsi SBISCTCS PAa3BUTHE HABBIKOB MUCHBMEHHOW pedH
CTapIICKIACCHUKOB MOCPECTBOM METOIUKH MEAAarornIeCcKOr TUarHOCTHKH.

3agaum UccJIe0BAHUA COCTOSAT B CJIEAYIOIIEM:

MpOaHAIM3UPOBATh  TOHATHE  MEAArOTWUYECKOM  TUArHOCTHUKM U €€
TECOPETUYECKHE OCHOBBI, a TakK)Ke CYIIHOCTh U cojepkaHue uX 3((HEKTHUBHOTO
UCTIONIb30BaHUS B 00pPa30BaAHUM;

M3YYUTh COCTOSIHUME MPUMEHEHUS MeJaroru4ecKor JUArHOCTUKH Ha ypOKax
aHTTIUIICKOTO s3bIKa (HA MaTepuaje MUCBMEHHOW peYH), OpPTaHWU3YEeMBIX IS
CTapUICKIACCHUKOB;

UCXOZS U3 TEKYIIETO COCTOSHHS TEeIarorH4ecKoi MUArHOCTHKH Ha YPOKax
aHTTUIICKOTO s3bIKa (HA MaTepuasne MUCHhMEHHOW pedH), OPTaHU3YeMBIX IS
CTapUIEKIACCHUKOB, Pa3padoTaTh CUCTEMY IOYPOUHBIX pa3pabOTOK, 3alaHuN U
yIpaXHEHHUH, OCHOBAHHBIX Ha MEJarOrMuecKOoi TUarHOCTUKE;

OpraHM30BaTh MEAArOTUYECKYIO OMBITHO-IKCIIEPUMEHTANBHYIO pa0OTy U Ha €
OCHOBE OLIEHUTh 3PPEKTUBHOCTH NMPEATOKEHHON METOIUKH.

O0beKkTOM  MCCJIeI0OBAHUSL  SBIKIETCS  IPOLECC  Pa3BUTHA  HABBIKOB
MUCPMEHHOW Peur CTapIIEKIACCHUKOB MOCPEICTBOM METOAMKHU TeIaroru4ecKoi
JTUATHOCTUKH.

IIpeamMeTroMm mucciegoBaHusl SIBIAIOTCS CoOJepKaHUE, (OPMBI U METOIbI
Pa3BUTHS HABBIKOB MICHbMEHHON PEeYM CTAPIICKIACCHUKOB MOCPEACTBOM METOIUKU
[e1arorn4eckon JUarHOCTUKH.

Metoabl ucciaenoBaHusi. B uccienoBaHUM KCMOJB30BaHBI TEOPETUUECKHUE
(aHATUTIKO-CUHTETUYECKHH, CPaBHHUTEIHLHO-COTIOCTABUTENBHBIN),
JTUAarHOCTUYECKHE (aHKETHpOBaHHUE, TECTUPOBAHMUE, HaOJIIOZICHUE),
OPOrHOCTHYECKHE  (IKCIEpPTHAsl  OLIEHKAa, O00O0OIIeHHe OLEHOK)  METObl,
NeJarorTMYecKuil  AKCIEPUMEHT W METOJIbl MaTeMaTUYeCKOW  CTaTUCTHKHU
(cratucTrueckas 00paboOTKa TaHHBIX, TpadUYeCcKOe MPEICTABICHUE PE3YIbTATOB U
zp.).

Hayunasi HOBU3HA McC/I€I0BAHUSA 3aKITI0YACTCS B CICTYIOIIEM:

paspaborana mozaenr «DWOM»y (Diagnostic-Driven Writing Optimization
Model; Diagnostic — Profile — Adaptation — Reflection), HanpaBiieHHas Ha pa3BUTHE
KOMIIETCHIINA TMUCHhMEHHOW pEUYd CTapIICKIACCHUKOB, U B €€ KOMIIOHEHTE
«MHIUBUAyaJIbHAS aJanTaius JUHAMUKO-TIPOTPECCHBHBIM 00pa3oM yTOYHEH
MEXaHHU3M aIallTUBHO-IU(PepeHIINaTbHON KOPPEKIIUH, IOITATHO PETyIUPYIOLIUI
CIOKHOCTh  3aJaHWi B  COOTBETCTBHM C  HM3MEHEHHMEM  IIOKa3aTenei
JAUArHOCTHYECKOTO TPOHIIS;

Ha OCHOBE aHallu3a MHPOBOIO MEJArorMyeckoro OImbiTa pa3zpaboTaHa
METOUYECKasl CHCTEMa, HAMpaBJICHHAsS Ha Pa3BUTHE KOMIIETEHIIMU MHCHMEHHOM
peud Ha HMHOCTPAHHOM SI3bIKE CpPEICTBAMHU TENaroru4yecKod JMarHOCTUKH U
aJIaTUBHO-MHTETPATUBHO MPUCIOCOOJIEHHAs K HAI[MOHAJIbHOW 00pa30oBaTENIbHOIM
cpene, 1 B €€ KOMIIOHEHTE OaJaHCHPOBKM KOTHUTHBHOW HAarpy3KH IO3TaIHO-
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MPOTPECCUBHBIM  00pPa30M  yCOBEPIEHCTBOBAH MEXaHW3M auddepeHIuaum
MACbMEHHBIX 33JJaHUI B COOTBETCTBUH C YPOBHEM MOTOTOBICHHOCTH YYaIleTOC;

pa3zpaboTaH MO3TAMHO-ANArHOCTUYECKUI MEXaHU3M OpraHu3aluu
MMCbMEHHOMN JEATEeIbHOCTH Ha OCHOBE ITamoB «pre-writing diagnostics», «while-
writing monitoring» u «post-writing evaluation», ¥ B €ro KOMIIOHEHTE
pedIeKCUBHOTO aHau3a IUKIMYHO-KOPPEKIIMOHHBIM TYTEM TEOPETUYECKU U
NpaKTUYECKU J0Ka3aHa 3(P(EKTUBHOCTh PA3BUTUS Y YYAIIUXCS KOMIETCHIIMH
apTyMEHTAaTUBHOTO MTUChMAa U KPUTUUIECKOTO MBIIIIICHUS;

Ha JuddepeHInanbHO-KOPPEKIIMOHHON OCHOBE pa3paboTaH MEXaHU3M
KOJUTA0OPAaTUBHOW TMHUCbMEHHOW JESATENbHOCTH, ONHUPAIOIIMICS HAa JaHHBIC
MearOTHIECKON TMAarHOCTUKUA TIPU PAa3BUTUM KOMIIETCHIIMM MHCHMEHHOW pedun
CTapIlIeKIACCHUKOB, U B X0JI€ ONBITHO-PKCIIEPUMEHTAILHON pabOThl MPAKTUUYECKU
JIOKa3aHa €ro JIMHrBoAuAakThdeckas 3G(EKTUBHOCTh B  HMHTEPAKTUBHO-
KOOTIEPATHBHOM (OPMHUPOBAHUHM Y YYaIIMXCS KOMMYHUKATHBHBIX CTpPaTEeTUH
MACHMa.

IIpakTHyeckue pe3ybTaThl HCCJIETOBAHUSA 3aKIIOYAIOTCS B CIIEIYIOLIEM:

y4eOHBI  MpPOLECC, OPraHU30BaHHBII HAa OCHOBE  MEJaroru4yeckoiu
JTUATHOCTUKY, TIO3BOJIMJI BBISBJISATh WHIWBHAYATbHBIC HETOCTATKH MHCHMEHHOMN
peuyr ydJammxcia W TO3TanmHO uX ycTpaHsaTh. C omopoil Ha pe3ynbTaThl
JIMArHOCTHYECKOTO aHaiM3a  TIpoIlecc nuchmMa  ObLI OpTaHM30BaH
auddepeHIUpoBaHHO, W OblIa HajakeHa IefieHampaBlieHHas paboTa Han
IrpaMMaTHYE€CKUMU, JICKCHYECKUMU U CTUIIMCTUYECKUMHU OIMOKamMu ydaruxcs. B
pe3ynbTaTe IMOKa3aTedd TOYHOCTH, JIOTUYHOCTH M CMBICJIOBOM II€TOCTHOCTH
MMMCBMEHHBIX pa0O0T yJalIuXCsl 3HAYUTEITHLHO TTOBBICHUIIUCE:;

C TOMOIIbIO JIMATHOCTHYECKUX CPEACTB OBUIM OINPEJEICHBl YPOBEHB
MMACBMEHHON PEeYH, MOTPEOHOCTH W y4eOHBbIC TPYAHOCTH Ka)KIOTO YYaIIerocs |
pa3paboTaHbl COOTBETCTBYIONINE UM HHAWBUAyaJIbHBIC YUYeOHBIE CTpAaTErHH. DTO
PaCHIMPUIIO BO3MOXKHOCTU OTACIIbHON PabOThI C CUIIBHBIMU U C1a00yCTeBaIOIUMU
ydaluMucs U 00€CTIeUnsio MHJIMBHUIYaIU3allui0 00pa3oBaTeIbHOrO mpoiecca. B
pe3ynbTaTe IS BCEX YydYaluxcs OBUTM CO37aHBl PaBHBIC YCIIOBUS Pa3BUTHSI U
OTMEUEH TMOJIOKUTEIBHBIA POCT YPOBHS YCIIEBAEMOCTH;

B MPOIECCe MEeNarornyecKor NUAarHOCTHKU ydalluMmcsi ObUta TpenocTaBieHa
BO3MOXXHOCTh aHAJIM3UPOBATh COOCTBEHHBIC NMHUCHMEHHBIC PAOOTHI, BBISBIATH U
WCIIPABJIATh OMMUOKH. DTO Pa3BWIIO Y HUX HABBIKA CAMOKOHTPOJISI, CAMOOIICHKU U
pednexkcun. B pesynprare ywaruecs CTaad OCO3HAHHO TMOJXOJUTH K MPOIIECCY
MUChbMa ®  OBJIAJICIM  HaBBIKAMH  IUIAHUPOBAHWS, PEIAKTHPOBAHUS |
COBEPIIICHCTBOBAHMS CBOMX MBICIIEH;

C MIOMOTIIBIO KpUTEpHUEB (PyOpHK), pa3pabOTaHHBIX HA OCHOBE MEIarOTUYECKON
JTMATHOCTUKH, TIPOIECCY OIICHUBAHUS MUChbMEHHBIX pa0bO0T ObLTa MpHIaHa 4ETKas U
npo3pauHass Qopma. I[loHWMas KpuUTEpUM OICHUBAHMS, YyYallUuecs ITOTYIUITH
BO3MOXXHOCTh OOBEKTUBHO OIIEHUBATH COOCTBEHHBIE PE3YJIbTATHI. ITO 00ECIIEYIIIO
addexTuBHYI0 00paTHyro cBs3b (feedback) Mexmy yuurtenem u ydamumcs u
CIOCOOCTBOBAJIO OOIIEMY TTOBBIIIICHUIO Ka4eCTBa O0yUECHUSI.

JloCTOBEPHOCTh Pe3yJabTATOB WCCJAEI0OBAHUA ONPEICISETCS TEeM, YTO
UCIIOJIb30BaHHBIE B PA0OTE TEOPETUYECKUE JAHHBIE W METOAbl IMOIYYEHBI W3
HaAEKHBIX MCTOYHUKOB, TPUBEACHHBIE aHAU3 M CYXIEHHUA, a TaKxKe
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3¢ (HEeKTUBHOCTh OMBITHO-3KCIEPUMEHTAILHON paboThl 0OOCHOBAaHBI METOJaMU
MaTEeMaTHYECKON CTaTUCTHKH, BBIBOJIBI M PEKOMEH IAIIMU BHEJPEHBI B MPAKTUKY, a
MOJIYYEHHBIE PE3YJIbTATHI TIOJITBEPKACHBI YIIOJTHOMOUYEHHBIMU OpraHaMu.

Hayuynas u npakruyeckasi 3HAYMMOCTb Pe3yJIbTATOB MCCJIEA0BAHUS.
Hayuynasi 3HaUMMOCTh pE3yJNbTaTOB MCCICAOBAHUS COCTOMT B TOM, YTO JaHHOE
UCCJICIOBAHUE  CIY>)KUT  COBEpIIEHCTBOBAHMIO  TEOPETUYECKUX  OCHOB
neJaroruyecko AMarHOCTUKU B PA3BUTHUM KOMIIETEHIIMM MUCHMEHHOM pedyH Ha
MHOCTPAaHHOM $I3bIKE B CTapIIMX Kjaccax. B 94acTHOCTH, Ha CTBIKE MPUKIATHON
nuarBuctuku  (Applied Linguistics) u s3pikoBoro omneHuBanus (Language
Assessment) pa3pabaTbIBaeTCsi UHTEIPUPOBAHHASL MOJIENb OLICHUBAHUS U PA3BUTHUS
MUChMEHHOW peun. B wHccrnegoBaHMM HAaydHO OOOCHOBBIBAIOTCS MEXAaHHU3MBI
MOHUTOPUHTA THUCHBMEHHON JESITENbHOCTU YYalllMXCS HAa OCHOBE IPHUHIIMIIOB
nuarnoctudeckoro (Diagnostic Assessment) u  ¢opmupyromero (Formative
Assessment) orieHuBaHus. B pe3ynpTaTe yTOUHSIOTCS CTPYKTYPHBIE KOMITOHEHTHI,
ATanbl PA3BUTHUA M KPUTEPUU OIEHUBAHUS KOMIIETEHIIMH MUCHMEHHOW pPEYH, YTO
oOoramaeTr Hay4YHO-TEOPETUUECKUE MPEACTABICHUS B JAHHON 00J1acTH.

[IpakTHdeckast 3HAYUMOCTh PE3YJIbTaTOB UCCICIOBAHMS 3aKIIOYACTCS B TOM,
9TO  pa3paboTaHHass Ha OCHOBE pE3yJbTAaTOB  HCCICAOBAHHUA  MOJEIH
[Ee1arorn4eckoi JUarHOCTUKU CIIY>KMT COBEPLICHCTBOBAHUIO MPAKTUKU OO0YUYEHMUS
MUCHMEHHOW pe4r Ha MHOCTPAHHOM SI3bIKE B CTApIIUX Kiaccax. J[marHoctuyeckue
CpEICTBA, KPUTEPHH OICHUBAHUSI M cucTteMa Au(QPepeHIInpOBaHHBIX 3aJaHHMI
MO3BOJIAIOT OpPraHu30BaTh AP(PEKTUBHOE OO0ydeHHE C YYETOM HMHAMBHIYaJIbHBIX
0COOCHHOCTEH ydyamuxcs. B pe3ynpTaTe JOCTUTal0TCS CBOEBPEMEHHOE BBISIBIICHUE
¥ WCTpaBJICHUE OIMMOOK B MUCHMEHHOW peur y4alluxcs, pa3BUTHE MX HABBIKOB
JIOTUYECKOTO MBIIIIEHUSI, TOCTPOEHUS TEKCTa U TOYHOT'O BhIPaXKEHHsI COOCTBEHHBIX
Mmbicieir. Kpome Ttoro, Onarogapss BHEOPEHHUIO ISl y4YWTEIEH COBPEMEHHBIX
MEXaHM3MOB OIICHWBAaHUS M OOPATHOM CBSI3U CYIIECTBEHHO TOBBIIIACTCA Ka4eCTBO
00yueHus.

BHenpenue pe3yjbTaToB HcciaeqoBanus. Ha ocHOBe HayYHBIX pe3ysIbTaTOB,
MOJIyYEHHBIX 10 pPAa3BUTHIO HABBIKOB TMHCHMEHHON pEYM CTapIIeKIACCHUKOB
[OCPEACTBOM METOJUKHU MEAArorndeckon JUarHoCTUKH:

BBIBOZIBI O pas3pabotke wmozaenun «DWOM»y» (Diagnostic-Driven Writing
Optimization Model; Diagnostic — Profile — Adaptation — Reflection),
HAIPaBJICHHOW Ha Pa3BUTHE KOMIETEHIIMH MUCHbMEHHON PeUr CTapIICKIaCCHUKOB,
U 00 YTOYHEHHH JWHAMUKO-TIPOIPECCHUBHBIM 00pa3oM B €€ KOMIIOHEHTE
«MHIUBUAyaJdbHAs aJanTaisy) MeXaHHu3Ma aJanTUBHO-AH(EpEeHIInaTHLHON
KOPPEKLHHU, MO3TAHO PEryJIHPYIOMIET0 CIOXHOCTh 3aJaHUil B COOTBETCTBUM C
W3MEHEHHEM TIoKa3aTesled  JUarHOCTMYeCKOro npoduis, MPUMEHEHbl B
npukiagHoM mnpoekte Ne AL-662204339 «CozmaHue NCUXOAMArHOCTUYECKOTO
IpOrpaMMHOTO 00eCTIeYeHHsI, HAPABICHHOT'O Ha OHJIAITH-BBISIBIIEHNE OAapEHHOCTH
U NpOoPEecCHOHANbHBIX  WHTEPECOB  IUKOJIBHUKOB»,  BBIMIOJHSABIIEMCS B
HauuonansHoMm yHuBepcutere Y30ekucrana B 2024-2025 rogax (cmpaBka
HanuonaneHoro yHuBepcutera Y30ekucrana umenn Mup3o Yiyroeka Ne 04/11-
29627 ot 11 pexabps 2025 ronma). B pesynbTate MOCTHTHYTO OOBEAMHEHHE
JUHTBOJUJIAKTUUECKUX, JIMHIBOINCUXOJOTMYECKUX M OLIEHOYHBIX KpPUTEPHUEB
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MEJarOrM4eCKOil TMarHOCTUKM Ha OCHOBE MHTErPATMBHOIO IMOAXOAA B Pa3BUTUHU
KOMIIETEHIIMM IUCbMEHHOW PEYH CTAPIIEKIACCHUKOB;

UAeM U CYXIEeHHs O pa3paboTke Ha OCHOBE aHajiu3a MHUPOBOIO
NeJaroruyeckoro OIbITa METOJAUYECKOW CHUCTEMBbI, HAlpaBJICHHOW Ha pa3BHUTHE
KOMIIETEHIIMM [HMCbMEHHOW pPEYd Ha HMHOCTPAHHOM SI3BIKE CpEACTBAMU
MEJAarOru4ecKoil JUArHOCTUKA U aJJallTUBHO-MHTETPATUBHO IPUCIIOCOOJIEHHON K
HallMOHAJIBHOW 00pa30BaTENbHON CcpeAe, a TaKXKe O IMOATAIHO-IPOTPECCUBHOM
COBEPILIEHCTBOBAHUM B €€ KOMIIOHEHTE OaJlaHCUPOBKM KOTHHUTHBHOW Harpy3kH
MexaHu3Mma AudQepeHnnanui TUCbMEHHBIX 3aJJaHH B COOTBETCTBUU C YPOBHEM
MTOATOTOBJIICHHOCTH YYallerocs MCIOJIb30BaHbl B HHHOBAIIMOHHOM mpoekte Ne |L-
7823051524 «Paratranslator: co3zmaHMe KOHTEKCTOJOTHYECKOW SIEKTPOHHOM
NEPEeBOHON CJOBapHOM MIaTGOpMbl HAa OCHOBE MapaJUIEIbHOTO KOPITyCcay,
peanu3oBanHOM B HarmonabHOM yHUBepcuTeTe Y30ekuctana B 20242025 rogax
(cnpaBka HarnmonanbHOro yHUBepcuTeTa Y30ekucTtaHa uMeHu Mupso YiyrOeka
Ne 04/11-29699 ot 12 nexabps 2025 roma). B pesynbraTe naHHBIC MOJOXKCHHUS
CIy’KaT aHaju3y MHUPOBOIO IMEJArOTMYECKOTO OMNbITa B Pa3BUTHUU KOMIIETCHIIUU
NUCbMEHHON pEYrM Ha WHOCTPAHHOM SI3BIKE CPEACTBAMH IE€IArOru4ecKon
JTUarHOCTHUKH;

BBIBOIbI O Pa3pabOTKe MOATAMHO-IUArHOCTUYECKOTO MEXaHU3Ma OpraHu3aluu
MMCbMEHHOW JIEATEIbHOCTH Ha OCHOBE 3TanoB «pre-writing diagnostics», «while-
writing monitoring» u «post-writing evaluation» u 0 TeopeTHKO-NPAKTUICCKOM
JIOKA3aTeNIbCTBE  LMKIMYHO-KOPPEKIMOHHBIM MYTEM B €ro  KOMIIOHEHTE
pedaexkcuBHOro aHaiusza 3QQGEKTUBHOCTH Pa3BUTHS Yy y4YalUXCS KOMIIETEHLUU
apryMEHTaTUBHOT'O MUChbMa U KPUTHYECKOTO MBILIJIEHUS UCIOJIb30BaHbl B PaMKax
rpantoBoro mnpoekta Ne RZ-202004165 «Co3nanue >IEKTPOHHOU IIATHOPMBI,
pPa3BUBAIOIIEH YCTHBIC U MMCbMEHHBIC PEYEBbIC KOMITETCHIIUU YYaIIuXCcs B 001IeM
CpeaHeM O00pa30BaHUUY», PEAIU30BAHHOTO B TaIIKEHTCKOM TrOCYyAapCTBEHHOM
YHUBEpPCUTETE Y30€KCKOro si3blka u juTeparypsl B 2021-2023 rogax (cmpaBka
TamkeHTCKOro rocyJapcCTBEHHOI'O YHUBEPCUTETA Y30€KCKOTO A3bIKa U JINTEPATYPHI
Ne 04/1-1846 ot 6 anpens 2026 rona). B pe3yabTare 10Ka3aHO COBEPIICHCTBOBAHHE
OCHOBAHHOW Ha MEJaroru4eckoil TMarHoCTUKE METOAMYECKOW CHCTEMbl Pa3BUTHS
KOMIETEHIIUU MUChbMEHHON peYH;

CBElICHUS O pa3paboTke Ha auddepeHInaTbHO-KOPPEKIIMOHHON OCHOBE
MEXaHU3Ma KoJIIaOOpaTUBHOM NUCHMEHHON JAESTENbHOCTH, OMHUPAIOMIErocs Ha
JTAaHHBIE TIEJJarOTUYECKON TUArHOCTUKU MPU Pa3BUTUU KOMIIETEHIIMU MUChbMEHHON
peur CTaplIIEKIACCHUKOB, U O MPAKTHUYECKOM JOKAa3aTeIbCTBE B XOJE€ OIBITHO-
AKCIIEPUMEHTANIbHON pabdoThl €ro JMHIBOAMIAKTHYECKON A()PEKTUBHOCTH B
WHTEPaKTUBHO-KOOTIEPATUBHOM (OPMHUPOBAHUU Y yUYAITUXCS KOMMYHUKATHBHBIX
CTpaTeruii muchMa UCIOIb30BaHbl IIPU MOJITOTOBKE CLIEHAPUS OUEPETHOTO BBIITYCKa
nepenaun «Accanom Camapkanmy, mokazanHoro 2 uroHs 2025 roga B adupe I'Y
«Camapkanjickasi o0JlacTHasi TeJepaJuoOKOMIaHus». B YacTHOCTH, BBIBOJBI,
PACKPBITHIE NOCPEACTBOM NAIBHEUIIIETO PA3BUTHSI HABBIKOB U YMEHHUN TUCbMEHHOU
pEYM Ha aHTJIMMCKOM SI3bIKE C MTOMONIBI0O METOAUKH NEAArOTUYECKON JUArHOCTHKHU
U HaJlaXXMBaHUs UX 3PQPEKTUBHOTO HCTOIB30BAHMS HA YPOKAX, B ONpPEACIIEHHON
mepe ciayxar s 'Y «Camapkanjickas o0nacTHas —TenepaguoKOMIaHUs
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MCTOYHUKOM TIPM  COBEPIICHCTBOBAHWM  Y4Y€OHO-HAY4YHOW  JEATEIHHOCTU
roCyJapCTBEHHBIX  0Opa30BaTENIbHBIX  YUYpEeXIEeHUH,  (QOopMUpOBaHUM U
MOHUTOPUHTE€ HABBIKOB MHChMa YyYaIlMXCS, a TakXKe MpH peaju3alud Mep,
HaIpaBJICHHBIX HA BHEJIPEHUE JIAaHHOT'O HOBIIECTBA B CPepe CPEIHETO IIKOJIHLHOTO
oOpazoBanus (crnpaBka Camapkanjackoil oOnactHod Tenepaguoxkomnanuud Ne 01-
07/213 or 9 wurwons 2026 roma). B pesynpTaTe JOCTUTHYTA OINTUMH3AIMS
NeJaroruyecko JIMarHOCTHUKM B Pa3BUTHUU KOMIIETEHIIMM MHUCbMEHHOW pedH
CTapILIEKIACCHUKOB.

AnpoGauusi  pe3yabTaTOB  HCCJIeI0BaHUsA.  Pe3ynbTaThl  JTaHHOTO
WCCIICIOBAaHMS MPOUUIM OOCYyXJA€HHEe Ha 2 pPEeclyOJUKaHCKHX Hay4yHO-
MPaKTUYECKUX KOH(DEPEHITHSIX.

Ony0IUKOBAHHOCTH pe3yabTaToB HcciaeaoBanus. [lo Teme muccepranuu
onmyOJIMKOBaHO Bcero 14 HaydyHbIX paboT, B TOM 4HCIE 5 HAy4YHBIX CTAaTed B
HAyYHBIX H3JIaHUSIX, PEKOMEHIOBAHHBIX BhICIIEH aTTeCcTallMOHHOW KOMHCCHEH
PecniyOnuku Y30ekuctan il MyOJIMKAIlMd OCHOBHBIX HAYYHBIX pE3yJIbTaTOB
JIOKTOPCKHUX JTMCCEpTaIluil, U3 HUX 3 — B PECNyOJUKAHCKUX U 2 — B 3apyOeKHBIX
KypHajax.

CTpykrypa u 00béM quccepranun. /luccepraius COCTOUT U3 BBEACHHUS, TPEX
IJ1aB, OOIIEro 3aKJIIOUEHHUS, CIIICKA UCTIOIb30BAHHON JIUTEPATYPhl U MPUIIOKEHUH.
OO6muit 066EM paboThl cocTaBsier 161 crpanui.

OCHOBHOE COAEP XAHHUE JUCCEPTALIMHU

Bo BBemenmm 000CHOBaHAa aKTyaJdbHOCTh TEMBI JHCCEPTAllMH, TOKA3aHO
COOTBETCTBHE HWCCIEAOBAHMS MPUOPUTETHHIM HAMPABICHUSAM PA3BUTHUS HAYKU H
TexHoJorud B PecnyOnuke VY30ekucTaH, HW3JI0KEHa CTENEeHb M3yYEHHOCTH
MPOOJIEMBI, CBS3b HMCCICIOBAHUS C IJIaHAMU HAYYHO-HCCIICOBATEIBCKAX pPadoT
00pa30BaTENBLHOTO YUPEKICHUS, T/I€ BHIMOJHEHA JUCCEPTALIHS, OTPEICIICHBI 1IETb,
3a/1auM, a TakkKe OOBEKT U MPEJAMET HCCIICIOBAHUS, a TAKKE OTPAKEHBI BOIIPOCHI
HAyYHO-TIPAKTUICCKON 3HAYMMOCTH, JOCTOBEPHOCTH PE3yIbTaTOB, BHEAPEHUS B
IPAKTUKY, alpoOaIuu, myOoIuKaluu, CTPYKTYPhI 1 00beMa.

B mepBoil rnaBe amccepralid aHATU3UPYIOTCS JTHUHTBOIICUXOJIOTHYECKUE U
JUHTBOIUIAKTHYECKUE OCHOBBI MCIIOJE30BaHUS TIEAArOrMUeCKOW TUArHOCTHKHU B
0Oy4YeHUH aHTIUHCKOMY SI3BIKY B CTApIIUX Kjlaccax, MeJarorndeckas TuarHocTuKa
U ee 3HaueHWe B OOYYCHUW AaHTIIMHACKOMY S3bIKY, TMPOOJEMbI U HEIOCTATKH,
BO3HHUKAIONIME TIPH €€ MCIOJIb30BAaHUHU, a TaKKE METOAMYECCKUE ITOIXOJIbI,
HaIpaBJCHHbIC Ha TOBBIMICHUE 3(PGEKTUBHOCTH MX NPUMEHEHHS. B ycrmoBusx
YCKOPEHHOM Tio0anu3anud ¥ WHGOPMAIMOHHBIX MPOIECCOB, MPOUCXOJISIINX B
COBPEMCHHOM MHPOBOM COOOINECTBE, BOMPOC H3YYEHUS | TPETOIaBaHMS
WHOCTPAHHBIX SI3BIKOB CTaJl OJHHAM W3 BXKHEUIIMX MPHOPUTETOB CHCTEMBI
oOpazoBanusi. Ha cerogusimHuii 1eHbh BOCIIUTAHUE BBHICOKOKBATU(PHUITMIPOBAHHBIX
CIIEMAIUCTOB, CIIOCOOHBIX CBOOOAHO, OETJIO M TPaMOTHO BBhIpa)KaTh CBOE MHEHHUE
HE TOJIBKO YCTHO, HO ¥ TTIMCBbMEHHO BO BCceX cdepax MUPOBOTo MaciiTadba - 0yab To
MOJINTHKA, D)KOHOMHKA, KYJIBTYpa WJIA HayKa U TEXHUKA, SBJISIETCS] OJTHOW M3 CaMBIX
aKTyalbHBIX MpoOJeM B cucTteMe oOpazoBaHus. B cpenneil mikosie, ocoOOEHHO B
CTapIlMX KjaccaX, MHOCTPAHHBIM A3BIK BBIMOIHSAET (PYHKIUIO OOIIECHUS U HUMEET
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riry0okoe yueOHO-BOCTIUTaTeIbHOE 3HaUeHue. JloCTIKeHne MPaKTUIECKOM 11ed, TO
€CTh OBJAJCHHME SI3bIKOM KaK CpEACTBOM OOILIEHUS, B CBOK OYEpPEIb, CO3JAET
IPOYHYI0 OCHOBY I peaiu3anuu oOeo0pa3oBaTeNbHbIX, BOCIUTATEIbHBIX U
pazBuBaromux 1ened. I[lockoiabky MblI JKHBEM B HWH(OPMAIMOHHBIA BEK,
MH(POPMALIMOHHO-KOMMYHHUKAIIMOHHBIE TEXHOJOTUU W HHTEPHET-KOMMYHUKAIUS
CTPEMUTENILHO Pa3BUBAIOTCS, UTO JIEJACT 3HAHUE aHTJIUHCKOTO s13bIKa TPEOOBAaHUEM
BpeMEHU. AHAIN3 MOKA3bIBAET, UTO aHTTUUCKUMN S3bIK KaK MEXITYHAPOIHBIHN SI3bIK C
yCWJICHHEM Tyiobanm3anuu npuoopén craryc lingua franca. Ha takoe mmpokoe
pacnpocTpaHEHUE AaHTJIMICKOTO S3blKa HAa MEXIYHAapOJHOM YpPOBHE OKa3aild
CUWJIBHOE BJIMSTHUE Takhe (DAKTOPhI, KaK €ro MUCMOJIb30BAHUE B KAUYECTBE OCHOBHOTO
A3bIKa OOIIEHUSI B cdepax HAayKH, TEXHOJIOTHH, KOMMEPLUH, €r0 CIOCOOHOCTH
OPUHUMATh CJIOBAaph W3 JAPYTHX S3BIKOB M TOJEPAHTHOE MPUHATHE Pa3TUYHBIX
nuanekToB. C 3TON TOUKH 3peHUs] COBPEMEHHAsA MOJIENIb O0yUEHUSI HHOCTPAHHOMY
A3BIKY OCHOBaHA Ha CUCTEMHO-/IEATEIbHOCTHOM, TUYHOCTHO-OPUEHTUPOBAHHOM U
KOMMYHUKATUBHO-KOTHUTUBHOM Toaxonax. lIpumopurerHoi 3amauer JaHHOM
Mojenu  sBiseTcss  (OpMHpOBaHHME KOMMYHHUKAaTHMBHOM  KOMIETEHLUU Yy
oOyuaronuxcsi. KoMMyHHKaTHBHAsT KOMIIETEHLIMS TIPEJICTABIISIET COOOM CIIOKHYIO
CTPYKTYPY, COCTOSIIIYIO M3 HECKOJbKHMX MOJArPYMI, TAKMX KaK JIMHTBHCTHYECKas,
COLIMOJIMHIBUCTHYECKAs U IIparMaTHYecKas. DTOT MPOLECC CIYKUT 00€CIIEUEHHIO
OpPraHUYeCcKOro €AMHCTBA 00Pa30BaHUs, KYJIbTYpPbI U Pa3BUTHUS TUYHOCTH.
OO0s3arenbHbIl Kypc OOyYeHHsS] MHOCTPAHHOMY SI3BIKYy B CHCTEME OOLIEro
oOpa3oBaHMsI METOJMYECKH [JEJIUTCA Ha pa3nuuyHble d3Tanbl. Crapmmid s3Ttamn
oOyueHnust BkiatouaeT B cebs 10-11  kimaccel  akaJeMUYECKUX — JIMIIEEB,
npo¢heCCUOHANIBHBIX KOJUIEKEN 1 00111e00pa3oBaTeIbHbIX KO, Ha maHHOM 3Tare
3aBepuIaeTcs Kypc oOyueHUss HHOCTPAHHOMY SI3bIKY B IIKOJIE, IOATOMY KOHEUYHbIE
eI B OTHOIIEHHH PEYEBBIX HABBIKOB YYAIIUXCS JOJKHBI OBITh MOJHOCTHIO

peanu30BaHbI. I'oBops O  TCHUXOJOTO-MENarorHuecKux  OCOOCHHOCTSIX
CTapIlIeKIACCHUKOB, YMECTHO OTMETHUTH, YTO B 00Pa30BATEILHOM ITPOIIECCE CHavasa
IIPOSIBJISIFOTCS cnieruduueckue [ICUXOJIOTUYECKUE 0COOEHHOCTH

CTapILEKIIACCHUKOB, TO €CTh JHI], NEPEXOASIINX W3 MOJPOCTKOBOrO BO3pacTa B
foHomeckuii: 1) Jlis cTapliekilaCCHUKOB YTEHHME COJEP’KaTENbHBIX TEKCTOB
CTaHOBUTCS TEPBUYHOU 3aJadyed. B 3TOT mepuoa TEOpeTUYECKOE MBIIUIEHUE
npuoOpeTaeT 0O0JIbIIOE 3HAYEHHE, TTOCKOJIbKY OHHM CTPEMSITCSI IOHATh COJAEPKAHUE
COOBITHI M CBSI3eW B OKPYXKAIOIIEM MHUPE HAa BBICOKOM YPOBHE, ¢ (hustocopckoit u
JOTUYECKONM TOYKH 3peHusi. 2) OHHM BBICOKO IIEHST JIMYHOCTHBIE KayecTBa,
CBS3aHHBIE C CAMOCTOSATEILHOCTBIO, CAMOOBITHOCTBIO, IPYKOOUM U TOBAPUILIECTBOM.
DTO YCHIIMBAET KEJIaHWE BBIPA3UTh CBOE "s'" B MUCHbMEHHOM peud. 3) Yuaiuecs
CTapUIMX KJIACCOB OTJIMYAIOTCS MOTPEOHOCTHIO M CTPEMIIEHHEM K TBOPUYECKOI
NEATEIBHOCTY B pPa3BUTUM IMUCBMEHHOW pedyd. B  moApOCTKOBOM BO3pacte
MHTEHCUBHO Pa3BUBAIOTCS YTEHUE U MUChbMEHHAs MOHOJOrn4yeckas peub. Ha sTom
JTane ydamuecs MOTYT CaMOCTOSITENbHO HAaNKMcaTh COYMHEHHWE Ha 3aJaHHYIO
cB0OOHYIO TeMy. 4) JlJis HUX TPOUCXOJIUT Ka4eCTBEHHBIN MPOrpecc B MHTEpEce K
00y4eHHI0, a X MUCbMEHHAs peUub Peain3yeTcsl B OJHOM CBSI3U C MBIIIICHUEM.
Ha Oosiee BBICOKOM ypOBHE MpakTH4ecKas 1eidb OOy4eHHS HHOCTPAHHOMY
SA3bIKy MEHsIEeTCS. ECIM Ha HadalbHBIX 3TAanax OCHOBHOM NPAaKTUYECKOM LIEJBIO
OBLIIO YMEHUE TOBOPHUTH, TO Ha O0JIee BHICOKOM 3Tarie, TO €CTh K KOHIY 5-9 Kiaccos,
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HaBBIK YTEHUS HAUMHAET BBIXOJIUTh HA YPOBEHb NIpaKkTUueckoil 1enu. [loBeimaercs
BHUMAaHHE K TOJYYEHHIO UHTEPECHON U TOJIE3HOW MH(OpMAIMU U3 MUCHbMEHHOTO
TekcTa. UTeHHIO U ayIUPOBAHUIO0 00YYaIOT KaK MPaKTUYECKON eI, HO B CTApIIMX
KJlaccax MUCHhMO KakK BHJI PEYEBOM JEATEIBHOCTH SIBISIETCS CPEACTBOM OOYyUYEHUS
MHOCTPAaHHOMY $3bIKy BO BCEX Kjaccax. B TpaJIMIIMOHHOW METOIMWKE MHHUCHMO
BBICTYNIAJI0O HE KaK MPAKTHUYECKas LIEJib, & KAK CPEACTBO TIIATEIBHOTO YCBOCHHS
A3bIKOBOTO MaTepuaia, pa3BUTHS HABBIKOB YCTHOM pEYM U UYTEHHS, a TaKkKe
MIPOBEPKHU YPOBHA YCBOCHHS yueOHOT0 MaTepuana. OaHaKko, COracHO TpeOOBaHUAM
COBPEMEHHOTO KOMMYHHKAaTUBHO-KOTHUTUBHOTO MOJIX0/1a U KOMIIETEHTHOCTHOTO
M0JIX0/1a, MMUChMEHHAs peyb MPernoAacTcs He TONIBKO Kak CPEe/ICTBO, HO U Kak ¢opMa
TBOPYECKOW MMCBMEHHOM peur. [101 MMCbMEHHOM PEYBbIO IOHUMAETCS BBIPAKECHUE
MBICIIM B MHUCBMEHHOHN (opMe, TO €CTh HalMCaHUE CBOETO MHEHHS M CO3/IaHue
MMCbMEHHOI0 TEKCTA. B cTapimx Kiaccax ynpaKHSIOTCS B HATUCAHUU HEOOIBIINX
COUYMHEHM, U3JI0)KEHUH, pacCcKa3oB, OMUCAHUM, MUCceM. DTO TpeOYyeT OT ydalluxcs
HE TOJIbKO 3HAHUS MPABUII A3bIKA, HO U JJOTUYECKOW OpraHu3aliy MBICIIH.

l'oBOpst O JMHTBOAMAAKTHYECKUX U TEOPETHUECKUX OCHOBAX pPAa3BUTUS
KOMIIETEHIIMA MUCbMEHHON pEYH, ONMHUPAIOTCA Ha CIECAYIOIINE MHEHUS YYEHBIX:
aMepuKaHCKUil TUHrBUCT M.PuBepC onpenenni rpaMOTHOCTh KaK «3HAHUE YTCHUS
u nucbMa». Pycckuii yueHblil M.A.3UMHSIS OLEHHMBAET MHUCHBMEHHYIO pE€Ub KaK
«YMCTBEHHYIO JI€ATENbHOCTD, CIOKHYIO IO CBOEH CTPYKType U (DyHKLIHOHAIBHOM
opranmzanun». Kak ormermn Ken Xaitnana: «OOydyeHue MNHCBMYy — 3TO
MPENOCTABICHUE Y4YAIUMCS JIMHIBUCTHYECKUX M PUTOPUYECKHX CPEACTB,
HEOOXOAMMBIX ISl YETKOTO0 M YOEAUTENIbHOIO BBIPAKEHUS CBOMX MBICIEH». JTH
OMpeaeneHus] MOATBEPKIAIOT, YTO MUCBMO — 3TO HE MPOCTO Trpaduyeckoe
BBIPDA)KEHUE YCTHOM pEYM, a CAMOCTOSTENbHBII KOMMYHUKATUBHBIA ITPOIIECC,
HMMEIOIINN CBOU 3aKOHOMEPHOCTH. B COBpEMEHHOM JTMHTBOJIUIAKTUKE CYILIECTBYIOT
paznu4HbIe MOAXOAbl K (OPMHUPOBAHUIO MHUCHMEHHON KOMIETEHIIMH, KOTOPHIE
MOYHO Pa3JEIUTh Ha TPU OCHOBHBIE IPYIIIbl. DTH MOAXOAbI UTPAIOT BAXKHYIO POJIb
B mMOBbIIEHUHW  d(PdexkTuBHOCTH  OOydeHHMs] B CTapIIMX  KJlaccax.
1) IToaxon, ocCHOBaHHBIN HA KOHEYHOM PE3YJIbTATE: B 3TOM TPaJAULIUOHHOM MOAX0]1e
OCHOBHOE€ BHHMMAaHHUE YACISIETCS KOHEYHOMY pE3yibTary, TO €CTb CO3JaHHIO
rpaMmaTHdecku W opdorpaduyeckd  NPaBWIBHOTO  TEKCTa.  Ydaluecs
aHAIM3UPYIOT 00pa3LOBbIE TEKCTHI U, UMUTUPYS UX, CO3AAI0T COOCTBEHHBIE TEKCTHI.
XOTA 3TOT MOAXOJ MOJIE3€H Uil 3aKPEIUICHHUsS] NpPaBUJI A3bIKA, OH HE YJIEJSCT
JIOCTAaTOYHOTO BHUMAaHUSI TBOpYECKOMY mpoueccy yuamerocs. 2) Iloaxon,
OCHOBaHHBI Ha TMPOLECCE: ATOT IMOAXOJ PACCMATPUBAET MHUCHBMO HE KaK
MTHOBEHHOE JICHCTBHME, a Kak modTamHblil mporecc. OH BKIOYaeT B ceOs
CJIeIyIOLIMeE ATaMbl: IUIaHUpOBaHue (pre-writing), HanucaHue yepHoBuka (drafting),
penaktupoBanue (editing) u mopabotky (revising). Takoil moaxoj MO3BOJSET
y4aluMmcs pa3BUBaTh CBOM MBICIM M COBEPIICHCTBOBATH TEKCT. 3) JKaHpOBbIN
MOJIXO/I: 3TOT MOJXOJ OCHOBaH Ha 00y4eHUHU OCOOEHHOCTSIM Pa3IMYHBIX KAHPOB C
Y4ETOM KOMMYHUKATUBHOM €A U COLMAJIbHOIO KOHTEKCTa TeKCTa. JKaHpOBBIN
MOJXO0J TOMOTaeT YYMUTEII OMNPEICIUTh HEOOXOIUMBIE AaCIEKThl, KOTOpbIE
yJalecs JOJKHbl YCBOUTh B THUCbMEHHOM pE€Yd, U NPUMEHUTh KPUTEPUU
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a¢pdextuBHOTO TekcTa. llpwm 3TOM HCHONB3YIOTCA TaKWE METOJIbI, Kak
JEKOHCTPYKIIUS TEKCTOB U KaHPOBBIN aHAJIN3.

I'moGanpHOE W3MEHEHHME TapagurMbl COBPEMEHHOro oOpa3oBaHUs, B
YaCTHOCTH, TMPOIIECC TMEpexoJa OT IO3HABATEIbHO-OPUEHTUPOBAHHOTO K
KOMITIETEHTHOCTHOMY TIOJAXOAY, TpPeOyeT KOPEHHOTO IIepecMOTpa MEXaHHU3MOB
pasBuTHA JUYHOCTH yuamerocs®. Ileqarorndeckas IUarHOCTUKA JIEKMT B OCHOBE
ATOTO TpaHC(POPMAIIMOHHOTO TIpollecca, TMOCKOJIbKY HWMEHHO OHa SBISETCS
byHIaMEHTATBHBIM UHCTPYMEHTOM, 00ecIIeYBarOIINM 3¢h(HEKTUBHOCTH
00pa30BaTEIBLHOIO TMPOIECCa, OMPEACISIIONMM MOTPEOHOCTH  Y4YalluXxcsi |
HO3BOJISIONIAM YIIPABJIATE KadecTBOM 00pa3oBaHus’. Poib JIMarHOCTHYECKOTO
MO/IX0/1a B METOJMKE 00yUCHUS MHOCTPAHHBIM SI3bIKaM, 0COOEHHO B (JOPMUPOBAHUH
HaBBIKOB MUCbMEHHOMN peud, KOTOpasi CYUTAETCA CIOKHBIM BUIOM KOTHUTHUBHOMU
nestenbHOCTH, HeoleHnMa®, TToCKONbKy NUCEMEHHas pedb TPeOyeT He TONBKO
JIMHTBUCTUYECKUX 3HAHUM, HO M HABBIKOB JIOTUYECKOTO MBIIIJICHUS, TIJITAHUPOBAHUS
M aHalu3a, €€ JMArHOCTUKA JOJKHA ObITh MHOTOIPAaHHOM M CHCTEMHOI’.
OTUMOJIOTUYECKUE KOPHU TTOHSTHUS «JIMarHOCTUKA» BOCXOIAT K JPEBHETPEUYECKOM
KynbType. ['pedeckoe ciaoBo «diagnostikos» o3HauaeT «crocoOHOCTh K TO3HAHHION,
«CTIOCOOHOCTD PACIO3HABATHY M IIEPBOHAYAIHHO MCIIOJIH30BAJIOCH B MEIUITMHE IS
onpesieNie s CYIHOCTH 3a60JIeBaHUs 110 TpU3HaKaM 3aboneBanusa’. OCHOBaHHBIE
['unmokpaToM NMPUHIMIBI MEIUIIMHCKON IUArHOCTUKM - HAOIIOJICHUE, aHAIU3 U
YMO3AKJIIOUEHHE - 03KE ObLIN MEPEHECEHBI B COIMAIbHO-TYMaHUTAPHbIE HAYKHU, B
YaCTHOCTH B IICMXOJIOTHIO M ITearoruky !, BaxxHeHIM NOBOPOTHEIM MOMEHTOM B
HWCTOPUM MEAArOTMYECKOW JMArHOCTUKM sBIAOTCS 60-¢ roger XX Beka, B
yacTtHOCTH, 1968 ron. Hemenkuit yuensiii Kapnxaiian HreHkamn BriepBbI€ BBET B
Hay4YHBII O0OpOT TEPMHUH «IeJaroruyeckas JUArHOCTHUKa» W paszpaboTan ee
TEOPETHKO-METO0JIOTUUECKIE OCHOBBIZ, IHreHKaMII yTBEP KA, YTO B OTIHMUYHE
OT TOCIIOJICTBOBABIIICH B TO BPEMS YHCTO MCUXOJOTHYECKON AUArHOCTUKH, 11EJIbIO
NeJarorMYeCKON JTUAarHOCTUKH SBJISETCS HE OTOOpP ydalerocs, a MojAcp)KKa ero
pasBuTus B mporuecce obydenus™. COrnacHo €ro KOHIENTYalbHOMY HOAXO.LY,
BBIJIBUHYTOMY B 1968 roay, memarornueckas AUArHOCTUKA - ATO JESITEIbLHOCTD,
HalpaBJICHHass Ha  oOecrieueHne  OajgaHca  MEXIYy  MHIAMBUIYaTbHBIMHU
BO3MOKHOCTSIMHM Y4YaIerocs ¥ yCJIoBUsMH yueGHoro npomuecca’?. Jluarnoctrka, 1o

®Yo‘ldoshev J. G¢., Shirinov M. K., Ochilov F. 1. Pedagogik diagnostika: o‘quv-metodik qo‘llanma. Toshkent: TDPU
nashriyoti, 2014. — 5-b.

" Abdullayeva Sh. A., Ro‘ziyeva D. 1. Pedagogik diagnostika va korreksiya. Toshkent: O‘zbekiston faylasuflari milliy
jamiyati nashriyoti, 2018. — 46-b.

Jamiy Y!

8 Voxidova N., Mirzayeva F. Pedagogik diagnostika: Darslik. Toshkent: Fan va texnologiya, 2022. — 9-b.

9 Raxmatova X. A. Pedagogik diagnostika: Ma’ruza matnlari. Namangan: NamDU nashriyoti, 2014. — 21-b.

10 Teshaboev A. Y. va boshg. Pedagogical Diagnostics of the Quality of Organization of the Educational Process.
scientists.uz, 2022. Page 2

1Yo‘ldoshev J.G*., Shirinov M.K., Ochilov F.I. Pedagogik diagnostika. O‘quv-metodik qo‘llanma. — Toshkent, 2014.
-5bet

12 Ingenkamp, K. Textbook of Pedagogical Diagnostics. 5th Edition. Weinheim and Basel: Beltz Verlag, 2008. — P.
23.

13 Ingenkamp K. Educational Diagnostics. In: Encyclopedia of Educational Science. Vol. 2. Stuttgart: Klett-Cotta,
1984. —p. 98.

14 Ingenkamp K. Textbook of Educational Diagnostics. 5th edition. Weinheim and Basel: Beltz Publishing, 2008. — p.
3L
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VHreHKaMITy, BKIIIOYAET CIEAyIOIIUe TPU OCHOBHBIX KOMIIOHEHTa: Onpedenenue
VPOBHSL YCBOCHUSL yHawumcsi: OOBCKTUBHAS OICHKA 3HAHWUW W yYMCHWH. Ananu3z
npuuurn mpyonocmell 6 y4eOHoM npoyecce. TIOYEMY YYCHUK HE ycCleBaer?
Ipunsimue nedazocuueckux peuwieHull N0 ONMUMUZAYUU Pe3YTbMaAmo8 00yUeHUs.:
aJjanTalys METOJ0B OOYyYeHHs W INpUMEHEHHE MHAMBUIYyadbHOro mnojaxonal®.
[Toaxon MHrenkamma gajr TOJTYOK Pa3BUTHIO KOHIICTIIIMM «OIICHKHU JIJIT OOyUYCHHUS»
B CBPOICHCKON IeJaroruke W M3MEHWI (DYHKIMIO JUATHOCTUKH C KOHTPOJS Ha
nomomps?’. O606mas noaxoasl uccienosarens Kamnnei6aesa, b.Il.butunaca u
JIPYTUX YYEHBIX, MOKHO BBIJICTUTH JEBITh OCHOBHBIX (DYHKITUH IT€Iarorm4ecKOin
IUArHOCTUKKM®, DTH (DYHKLIMM MOJHOCTBIO PACKPBIBAIOT POIb JUATHOCTHKU B
o0pazoBaTenbHOM Mpolecce (cM. Tadmuiy 1):

Tabumuna 1
q)yHKIIl/II/I HeI[aFOFI/IquKOﬁ AUATHOCTUKHU U UX OIIMCaHHUC
Ne Haspanue pyHkumuu CylIHOCTH U NeJarorunyeckoe 3HaueHue
1 DyHKIUA 00paTHOH Oto BakHeHmas QyHkuus, odecneunBaromas ooMeH nHpopmanuen
CBSI3U MEX]y YUUTEJIEM U YYeHUKOM. Y YUTEINb IMoTydaeT HHYOpMAIUIO 00
3G PEKTUBHOCTH CBOUX METOOB, & YUEHHK - O CBOMX JOCTHKCHHUSX
W HeJlocTaTKax .
2 @ynknus noctanoBku | Ha ocHOBe pe3ysibTaToB IMarHOCTUKH YTOUHSIOTCS U IIAHUPYIOTCS
ueJsiel M 3a1a4 LIEJH CIEIYFOIIero dTarna 06yqu1/1;{20.
3 IporunocTnyeckas YMeHre TporHo3upoBaTh Oyayliue pe3yibTaThl W BO3MOXKHBIC
pyHknms TPYZHOCTH, OCHOBBIBaACh Ha TEKyIIEH JAWHAMHUKE Ppa3BUTHA
yqameroc:;{21.
4 Pacnpeneautenbnan | Pa3zneneHue yuyamuxcsi Ha TPYMIBI IO YPOBHIO 3HAHWUHN, HHTEpECcaM
dyHkuus W CHOCOOHOCTSIM WM TpeaocTaBieHne auddepeHMpoBaHHBIX
(cesrexTHBHAS) 3anmanuii. [IpaBunbHOE pacnpeneneHne pecprOBZZ.
) DyHKIHMA KOppeKuu | BHeceHne u3MeHeHWd B y4eOHBIH Mporiecc Ui BOCIIOJTHEHUS
BBISIBJICHHBIX TIPOOENIOB M HCHpaBlieHHs OMMUOOK. DTa (QYyHKIUS
CHIDKAeT PUCK ""HETIpaBMIIbHOTO JUarHosa."
6 Kontpoasnasn [IpoBepka u oleHKa pe3yabTaTOB y4eOHOTO Mpoliecca Ha OCHOBE
dynkuus TpeOOBaHMIi TOCYIapCTBEHHBIX 00Pa30BATENBHBIX CTAHIAPTOB.
7 @Oynknus MoTuBanuid | OObEKTHBHAS OLEHKA M CBOEBPEMEHHAs IIOMOIIb ITOBBIIIAIOT
¥ CTUMYJIMPOBAHMS YBEPEHHOCTh YYallerocs B CBOMX CHJIaX M YKPEIUIOT €ero
BHYTPEHHIOI0 MOTHBALIMIO K 00YUEHHIO.
8 DyHKIHSA TeHepanuu | DTO CIYXUT OCHOBOH JUIs pa3paOO0TKH HOBBIX MEJarOTMYECKUX HeH
U METOJI0B. Pe3ybpTaThl AMarHOCTUKY CTUMYJIMPYIOT HHHOBAILIKH.
9 AHaJuTHYeCKast Uzyuenne neparoruyeckoro omnsita, 0000IeHne 1 riryOoKui aHanms
byHKIMsA MPUYHHHO-CIIEICTBEHHBIX CBS3eH MEXKY pe3yabTaTaMH 00yUYCHUSI.

15 Ingenkamp K. Textbook of Educational Diagnostics. 5th edition. Weinheim and Basel: Beltz Publishing, 2008. —
p. 27.

16 Ingenkamp K. Textbook of Educational Diagnostics. 5th edition. Weinheim and Basel: Beltz Verlag, 2008. — pp.
42-44,

17 Abdullayeva Sh. A., Ro‘ziyeva D. |. Pedagogik diagnostika va korreksiya: Darslik. Toshkent: Innovatsiya-Ziyo,
2018. — 46-b.

18 Kaldibayev, S. K. Pedagogik o‘lchovlar nazariyasi va amaliyoti. Toshkent: Fan va texnologiya, 2014. — 45-b.

19 Voxidova N., Mirzayeva F. Pedagogik diagnostika: Darslik. Toshkent. 2022. 9bet

20Voxidova N., Mirzayeva F. (2022). Pedagogik diagnostika: Darslik. Toshkent. 10bet

21 Raxmatova X.A. (2014). Pedagogik diagnostika: Ma’ruza matnlari. Namangan: Namangan DU. 21bet

22 Choriyeva D.A. Maktabgacha ta'limda pedagogik diagnostika. — T.: 2022. 44bet
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[Ipu xoMIUIEKCHOM peanu3anuu 3TUX (PYHKIUNA JMATHOCTHUKA CTaHOBUTCS
HEOThEMIIEMOM M JBHXKYIIEH cuiaoi ydeOHoro mnponecca. [lucbmeHHas peyb
CUMTAETCA OJHHUM W3 CaMbIX CIIOKHBIX BHUJOB OBJIAJICHUS HHOCTPAHHBIM SI3BIKOM.
Ona TpeOyeT HE TOJBKO JIMHIBUCTUYECKUX 3HAHUM, HO M BBICOKOI'O YpPOBHS
KOTHUTHBHBIX IPOLECCOB, TaKUX KaK IUIAHUPOBAHUE, CTPYKTYPUPOBAHHUE H
penaktupoBaHue wuae. Moxenb, co3ganHas Hayes wu  Flower, wumeer
dbyHIaMEeHTaIbHOE 3HA4Y€HUE Il TOHHMMAHMS  TICHXOJIOTHYECKUX  OCHOB
JUArHOCTUKHU MUCbMEHHOM peur. COrIacHO 3TO MOJEIH, MPOLECC TUChMA COCTOUT
U3 TPEX OCHOBHBIX KOTHUTHBHBIX 3TANOB, U JUArHOCTUKA JAOJKHA MPOBOAUTHCS Ha
KaXJIOM JTamne OTACNbHO: [lnanuposanue: TIOCTAHOBKA LEJIEW, TEHEpalus U
opraHuzanus ujaen. J[uarHocTrka Ha 3TOM 3Tare BISBISIET MPOOJIEMY «OTCYTCTBUS
MBICIH» Yy yuamerocs. ITexkcmooOpazosanue: TEPEBOJ BHYTPEHHHUX HJIEH B
JUHTBUCTUYECKYIO (OPMY - TEKCT. 3/1€Ch AUArHOCTUPYIOTCS CIOBapHBIN 3amac u
TPYIHOCTH B MPUMEHEHUHU TPAaMMaTUUYECKUX CTPYKTYp. [lepecmomp: UYTEHUE U
peIaKTUPOBAaHUE HAMMCAHHOTO TEKCTa. J{MarHOCTHKa OIEHWBAET CIOCOOHOCTH
y4aIierocsi BUJAETh CBOU OIITUOKH.

[Tozke Xelc ycOBEpIIEHCTBOBAN ATy MOJIEIb, BKIIIOUKUB B He€ ad(PeKTUBHbBIC
(akTOphl (MOTHBALIMS, TPEBOKHOCTH) U 00BEM pabouell mamsTH, YTO €lle OOJbIIe
paciupuio nuarnoctuueckuil auamnasod. Kapn bepelitep u Mapnen Ckapaamanus
npemioxkuin monens CDO (Compare, Diagnose, Operate) mjis AHMarHOCTHKHU
npoliecca peaakTupoBaHus 3amucu: Compare: cpaBHUBAET HAIMCAHHBINA TEKCT CO
CBOMM HJICAJIbHBIM TIpeicTaBiacHreM. Diagnose: onpeaenser NpuuruHy aucoanaHca.
Operate: u3MeHseT TEKCT.

[TonBonss wToOr, TemarorMyeckas JIUarHOCTUKA SIBISETCS CTPAaTErHYeCKUM
pecypcoMm pa3BUTHSI HABBIKOB MUCbMEHHOM PeUH yualuxcs Ha UHOCTPAHHOM SI3bIKE.
E€ npaBuiibHass opraHu3anus sBJISECTCS BAXXHOW FApaHTUEH MOBBILIEHUS KaueCTBa
00pa3oBaHUs, BCECTOPOHHETO PAa3BUTHsS JUYHOCTH YYalIerocs W TMOJATOTOBKH
KOHKYPEHTOCTIOCOOHBIX ~ KajipoB. [loBeimieHue sddekTuBHOCTH  OO0yUCHHUS
MHOCTPAHHOMY S$I3bIKY B COBPEMEHHOH JIMHTBOAMJAKTUKE U TIEJaroruke, B
YaCTHOCTH, MOBBIIICHUE KOMIIETCHIINI MUCbMEHHOW PEYM CTapUIEKJIACCHUKOB 0
YPOBHSI MEXIYHApOJHBIX CTaHAAPTOB, TPEOYeT WHHOBAIMOHHBIX MEXaHU3MOB
ynpasienus. [llupoko mnpumeHsiemass B TPaJUIMOHHON CUCTeME O0Opa30BaHUS
1ernoyka "oOy4eHHe-KOHTPOJIb-OIIeHKA" HE MOXKET IMOJHOCThIO COOTBETCTBOBATH
COBPEMEHHBIM  TpPEOOBAHMWSM, TIOCKOJIBKY OHA  OTPAaHWYMBACTCS  JIUIIIb
KOJMYECTBEHHOW (UKCcallMel KOHEUHOro pe3yibTaTa. B 3TOM KOHTEKCTE
nelaroruueckas JUarHoCTUKa MPEACTABIIAECTCS HE MMPOCTO CPEACTBOM KOHTPOJIS, a
CUCTEMHBIM TMPOIECCOM, CIYXallUM JUJIi ONTUMM3AUU 00pa30BaTEIHLHOTO
MpoIecca, OMNPEENCHUs] TPACKTOPUHU JIMYHOCTHOTO M S3BIKOBOIO Pa3BUTHS
y4allerocsi, a TaKXe BBISIBICHUS M CBOEBPEMEHHOI'O YCTpaHEHHUs OapbepoB B
YCBOCHHH COJIep>KaHUs 00pa30BaHUsI.

Henocrarounas koopauHaius CyleCTBYIOMMX METOA0JIOTHYECKUX MOIX0I0B
K Ppa3BUTHI0O HABBIKOB IHCHbMEHHOW peYd Ha HWHOCTPAHHOM SI3BIKE Y
CTapILEKIACCHUKOB U OTCYTCTBHE CUCTEMATUYECKOTO MIPUMEHEHUS
JMArHOCTUYECKUX METOJ/IOB Ha MPAKTUKE OOYCIOBUIN HEOOXOAUMOCTh Pa3pabOTKu
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HOBOM METOAMYECKOW MOJENM B JaHHOM HCCleOBaHUU. B dYacTHOCTH, aHAIu3
Y4eOHUKOB TMOKa3ad, 4YTO JCHCTBYIOIIME Y4YeOHble MaTepHalbl HEAOCTATOYHO
00ecreynBaloT BO3MOXHOCTh YETKOTO BBISBIICHUS JIMHTBUCTUYECKUX MPOOEIIOB Y
yyammxcs M OKa3aHUs UM KOPPEKUMOHHOTO 00pa3oBaHUSI Ha OCHOBE
UHAMBUYyallbHOTO moaxona. Mcxons w3 3Toi HEOOXOAMMOCTH, aBTOPOM Obljia
pa3paboTaHa TEOPETHKO-METOI0JIOTHYECKasi MOCNb 1Mo Ha3BaHueM ""Diagnostic-
Driven Writing Optimization Model" (DWOM) u anpoOupoBaHa Ha NpaKTHKE
MIOCPEJICTBOM 3KCIIEPUMEHTANIbHBIX 3aHATHA. Monens DWOM npexncrasiser codooi
TEOPETUKO-METOAO0JIOTUYECKYIO CUCTEMY, O0BEANHSIONTYIO JIMHTBOJUAAKTUYECKUE,
JIMHTBOTICUXOJIOTHUECKHUE U OIEHOYHBIE KPUTEPUH TIEIarOTHIECKON TUATHOCTUKH B
Pa3BUTUM KOMIIETEHIIMM THUCbMEHHOW pEYd CTapUIEKJIACCHUKOB Ha OCHOBE
MHTETPATUBHOTO MOAX0/a. JJaHHas MOJeNb OMUpaeTCs Ha TEOPHUIO TIEIaroTHIeCKOn
auarHoctukn — K.MHrenkamma,  uwaer  30Hb  OmpKalero  pa3BUTHUS
JI.C.BBIroTCKOT0, MOZEIT MPOIIecca KOTHUTUBHOTO TUChMa, pa3padboTanHyio Hayes
u Flower, a Takke Ha npuUHIMIIBI popMaTUBHOTO orleHUBaHus B cranaaprax CEFR.
IIpn sTOoM Mopens rapmonusupoBana ¢ npuHiunom K.OK.Kamomosa "yuer
A3BIKOBOT'O OMbITa" B 00y4Y€HWU UHOCTPAHHOMY SI3BIKY, YJelsisi 0co00€ BHUMaHHE
AMArHOCTUKE M YCTpaHCHWIO HWHTep(EpEeHIMH POJHOTO s3bIKA Yy Y30EKCKHUX
yuamuxcs. OCHOBHas 11€J1b MOJIENH 3aKJIF0YAETCs B BBISIBJICHUU HA HAYYHOM OCHOBE
KOHKPETHBIX MPOOENIOB B KOMIIETEHIIMM MHCBMEHHOM peud ydJamlerocs, Hx
KJacCU(PUKALMU, OINpeNeJeHUH  aJaNTUPOBAaHHBIX MEp  MEJarornyeckoro
BO3JICUCTBUSI W TapaHTUPOBAHUM WHJMBUIYAIbHOW TPACKTOPUM PA3BUTHUS IS
KOKIOTO Y4YaIlllerocss MyTeM OpraHu3allid HENpPEephIBHOTO MOHUTOPHHTA B
oOpa3oBaTeNbHOM Ipolecce. Mojenb - 3T0 HEe HMPOCTO CPEICTBO OLEHKH, OHA
MpEeNICTaBIsIeT COOOM IEIOCTHYIO CHUCTEMY MPOEKTUPOBAHMS YUEOHOTO IMpoIiecca,
BbIOOpa cTpareruii nud@PepeHIMpoOBaHHOTO OO0Y4YEHUs U IIeJICHANIPaBIECHHOTO
MPOBEJICHUSI KOPPEKIUOHHOU padoThl. Monens DWOM cocTouT u3 ueThipex
B3aMMOCBSI3aHHBIX ~ JTalloB, KOTOPBIE PEATU3YIOTCS  IOCIENOBAaTENIbHO U
nukinudeckn. Kaxaplii aTam ommpaeTcss Ha pe3yiabTaThl MPEIBIIYIIEro dTama u
3aKJIaJbIBa€T OCHOBY I cieayroniero. KoMmnoHeHTsl MOJIETN M X B3aUMOCBSI3b
MOKa3aHbl Ha cienyouei 0yok-cxeme. Komnonentamu mojienu siBisitores: 1 atan -
Huarnoctuyeckuii ananmu3 (Pre-writing Diagnostics). Ha nmepBom stane moxaenu
YUUTENh COOMpaeT MOJIHYIO MpPEABAPHUTEIbHYI0O HWH(OPMAIMIO O KOMIIETCHIIUU
NUCBMEHHOW peYd ydaluxcs. OTOT JTal OCYIIECTBISETCS C MOMOUIbIO
JAMArHOCTUYECKUX TECTOB, HAOMIOCHUI U KPaTKUX MUChMEHHBIX paboT. OCHOBHOE
BHUMAHUE  YJENSIeTCAd  BBIABICHUIO  I'pPaMMAaTHYECKHX, JIGKCMUYECKHX U
TUCKYPCUBHBIX OIIMOOK, a TAK)KE OMPEACIICHUIO TOTO, B KAKUX 00JIacTAX Hanboiee
BbIpaX€Ha HWHTepdepeHuss poaHoro s3pika. Ha ocHOBaHMM pe3ynbTaToB
AUMArHOCTUKHM JUIS KaXJAO0TO YydJamerocs O(HIMaTIbHO ONpeaenseTcs Mpoduinb
MUCBMEHHOW peur — TO €CTh €ro CUJIbHBbIE CTOPOHBI M 00JIACTH, HYXIAOIuecs B
pa3zsutud. Il atamn - Jluarnoctuyeckuit npoduisb (Diagnostic Profiling). Ha Bropom
ATare aHAJM3UPYIOTCS AMATHOCTUYECKUE TaHHBIe, COOpaHHBIC HA TIEPBOM dTare, u
OTIpe/IeNIsIeTCs alanTUPOBaHHAs yueOHas TPaeKTOPHsI ISl KaKJOTO yJalerocs (CM.
pucyHoOK 1):
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III/IaFHOCTH‘IeCKP[ YupapJjisieMasi MOJA€eJIb ONITUMU3AIIMHA HABBIKOB NMUChbMEHHOM peun
(Diagnostic-Driven Writing Optimization Model — DWOM)

Heanb necaenosanus - Pa3purye KOMIETEHIMH THCbMEHHOM peuH CTapIIEKIACCHUKOB Ha aHIVIMIHCKOM fA3bIKE Ha OCHOBE MHTEIPAlMM NE1arorH4ecKoil
JMarHOCTHKH, aJalTHBHBIX 00Pa30BaTEIbHBIX TEXHONOTHH, Pe(hIICKCHBHOIO MOHHTOPHHIA M KOMIIETEHTHOCTHOTO OLIEHHBAHHS, a TaKkxke (JOPMUPOBAHUE
[HCBMEHHOIT KOMMYHHKATHBHOM KOMIICTCHIIHH B COOTBETCTBHH C MeXLyHapoaubiMu crangaptamu (CEFR B1-B2, IELTS Writing).

= Teopust negarorudeckoii auarnoctuxu (K. MHrenkamm) WHuByayai3anis
= ° Teopus 30HbI OiKaiiero pasBUTILL (JI.C. Boirorckuii) . JlMarHoCTHYECKas HAIPABJIEHHOCTh
% E Koruutusnas mozens nucbMennoit peun (Hayes & Flower) é HenpepbiBHOCTH
2 KomMmyHUKaTUBHBIH TOAX0R
= g = Y - AIlanTUBHOCTH
E g 2 KowmnerentHocTHbiH nozx0 Ef KOrHUTHBHAS aKTMBHOCTh
= = g JIMYHOCTHO-OPHEHTHPOBAHHOE O0yUYEHUE = K OMMYHUKATHBHOCTS
Rl 2 g Texuosorus audGpepeHIpOBaHHOr0 00yYeHUs a P Y
= E 8 Konuenuus (popMaTHBHOTO OLEHHUBAHUS : enexcusHOCTS
g( = Teopus METAKOTHUTHBHOIO O0yYeHHs HuTerparuBHoCT),
o PehnekcurHuas nmenarormka Texuomornueckasi ONTHMaJIbHOCTh
=
=
= ;
= Yuamuica JAnarHocruyecKkue BXOJAHbIE JaHHbIE:
v quem; ';‘:li J:’IﬁCKOF o Hcxoanblii ypoBeHb MMCbMEHHOM pedn YpoBeHb MOTHBALIUH
)
z = i
= ; Meroauct Heckpunropst CEFR SI3BIKOBOM OIIBIT
@) %)
= 2 :
5{ \g PR ———— TpeGOBaHI/ISI TOC WnauBHIyanbHO-IICUXOI0IHUECKHE 0COOEHHOCTH
v @)
/M O0pazoBaTenbHbIC Tunuynsle OMMOKK MICEMEHHON pedn
= Pozurremn MOTPEGHOCTH yJaIIUXCs
ITAI 1. IMATHOCTUYEC- OTAII 2. ITMATHOCTHYECKOE STAII 3. ATAITUBHOE ITAI 4. PE®GJIEKCUBHO-
KW AHAJIU3 MPO®UTUPOBAHUE U IU3AUH PA3BUTHE UHTETPATUBHOE

Ilean:

L[CJ'ICHal'lpaBJ'ICHHOC pa3Butne
KOMIICTCHIIUU THUCbMEHHON pedn.

PaspaboTka HHAMBUIYAbHO
TPa€KTOPHUH Pa3BUTHS MTHUCBM.PEYH..

OrpeeneHye pealbHOro ypoBHs
chOPMUPOBAHHOCTH KOMIIETEHLINH
MHCbMEHHOM pedn.

Ormnpenenenne AMHAMHKH
Pa3BUTHS U OLIEHKA PE3YJIbTATOB

ITPOIECCBI

. . X AHalM3 AMarHOCTHYECKUX JTaHHBIX Process Writing Self-assessment
BXO,LlllOe JIMarHOCTUYECKOE TECTUPOBAHUE,

, % JTnarHocTHieckoe scce; TTearoruieckoe BbIsIBICHHE CHIBHBIX CTOPOH Collaborative Writing Peer-assessment
@] = Habmo/ieHue; AHKCTMpOB.aHHC Knaccuduxkanus 3atpyanenuit Peer Assessmen_t_ Portfolio assessment
% 4] Aganm omm6ox (Error Agalyslsz; ANHaJ;M"i VposHeBast AudQepeHIatys yuamuxcs; Problem-Based VV_I‘I_tIng Reflective analysis
= ’E COPASOBATEIBHBX “IOII_De rocrelt (Needs Pa3paboTka HWHIMBHIYaIBHOTO ILIAHA Genre—_Based Y\(rltlng Summative assessment
E =z Analysis) passuTHS Project Writing

==
=2
g = ONPEJEJISIEMBIE CPEJACTBA TEXHOJIOT'UU: CPEJACTBA
S = MOKA3ATEJIN:
a Q
Q Lexical Resource ffoldi i
. ] ) in Portfolio
= ? Grammar Accuracy Diagnostic Profile Card Co :i(t:i/eoAdctigation Reflection Sheet
- O Coherence and Cohesion CEFR Matrix gnitive . .
= X . R . Communicative Alignment CEFR Rubrics
= & Task Achievement Individual Learning Trajectory (ILT
ual Learning Trajectory ; : ) . .
= Discourse Competence Differentiated Instruction IELTS Writing Rubrics
Strategic Competence
Pe3yabTat:
Jluarnoctuyeckas Kapra; HnpuBuayanbHas oOpasoBaTeIbHas S —— MeTakorHUTHBHAS KOMITCTCHTHOCTE;
WunusuayanbHbli npoduns TpaekTopusi; baHk aanTHBHBIX DOpMHIPOBAHIE APTYMEHTATHBHOrO MHCHMA; PerieKCHBHOE MBILLUICHHE;
yuauerocs 3anaHmi CoBepIIEHCTBOBAHHE HABBIKOB Cnoco6HOCTb K CaMOPEryJIsuu
AKaJIECMHYECKOro nmucbMa
.
Q MexaHu3MbI .
? =z MOHHTOPHHIa: y“P“B"e"“ef““e E KPUTEPUY OUEHUBAHUSI:
o=} Q Jlnarsoctuyeckuit Syt é 1. Task Achievement
S g E MOHHTOPHHT rga“”p"sa“”e F % 2. Coherence and Cohesion
= B + dopmaruBHbii pratusaums >0 3. Lexical Resource
<= Koopaunanus Kontpons =
MOHHTOPHHI ” ju=| A8 4. Grammar Range and Accuracy
E = DJIEKTPOHHEIH MOHHTOPHHT oppexiui = 5. Discourse Competence
> MouuropuHT nopTHoITHO = 6. Strategic Competence
o 7. Reflective Competence
VL PE3YJILTATHBHLIﬁ HKGFHOCTHKO’SHBHTHBHSS{ CHCTEMA pa3sBUTHA i peun obec! KOMIIJIEKCHOE pa3sBUTHE J'IHHFBPICTH'{@CKOFI, HHCKprHBHOﬁ, CTpﬂTCFH‘lCCKOﬁ,

BJIOK

MEXK/IyHapOJHbIM CTAHAPTAM OLIEHKH KAuecTBa 00pa3oBaHHs..

METaKOrHHUTHBHOM M pe)IeKCHBHOM KOMIIETEHLMI y4aluXcs ¥ CrIoco6CTBYeT (JOPMUPOBAHUIO MICHMEHHON KOMMYHUKATHBHOMH KOMIIETEHIIMH, COOTB €TCTBYIOLIEH

Pucynok 1. Moaesnb THarHoCTHKO-aJaNITUBHOI0 Pa3BUTHSA MMcbMeHHOH peun (DWOM)
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VYyanuecs AensTCS Ha TPYIIIBI B COOTBETCTBUU CO CBOMMU JTUArHOCTUYECKUMU
npoGUIIAMH: JIJIS1 yHAITUXCSl BBICOKOTO YPOBHS IJIAHUPYIOTCS CIIOXKHBIE 33JIaHUs T10
aKaJIEeMUYECKOMY IMHUCbMY, JUISl Yy4YallluXCsl CPEAHEr0 YpPOBHS- CTPYKTYpHbIE
yOpaKHEHUS, a JUIsl Y4alluxcs HHU3KOrO YpPOBHS- KOPPEKTHPYIOUIUE 3aJlaHus,
HampaBJeHHbIE Ha ycTpaHeHHe HHTepepeHuuu. ITOT ITalm  CO3JAET

HEMOCPEACTBEHHYI0 ~ METOJOJIOTHYECKYI0 ~ OCHOBY  JUIS  OpraHH3alliH
00pa3oBaTeIbHOrO MPOIEcca Ha JTMYHOCTHO-OPUCHTHPOBaHHON ocHoBe. IIT aram -
VHAMBHUIyaIbHAS amanranus-While-writing- MOHHTOPUHT-00pa3yeT

NpaKkTUYECKU LEHTp Mojenu. Ha 3ToMm sTame ydammecs akTUBHBI B IPOLIECCE
NUCbMa, a YYHUTEllb CIEOUT 3a MPOIECCOM TOCPEACTBOM (HOpPMATUBHOM
OUAarHOCTUKHU. 3aJaHus, OCHOBAaHHbIE HAa NPUHLWIE KOMMYHHKAaTHBHOTO
COIJJaCOBaHMUS, OPUEHTUPOBAHBI HA pEaJbHbIE KOMMYHHMKAaTUBHBIC IIEJIH -
HaIlMCaHUE NUCbMa, COUMHEHHUE, OTYET, TUCKYPCUBHBIN aHAJIN3, a Yepe3 IMPHUHIIMII
KOTHUTHMBHOM aKTHUBALIMU YYalllMECs CTAJIKUBAIOTCA C IPOOJIEMHBIMH CUTYallUsIMHU,
no0YyKIAIOUIMMH UX K KpUTHYECKOMY MbllUIeHUt0. KonmabopaTuBHas mucbMeHHast
JEeSATENbHOCTh  CIIOCOOCTBYET  (OPMUPOBAHUIO y  yYalIMXCAd  COLMAIbHO-
KOMMYHUKATUBHBIX HaBbIKOB. KOHCTpykTHBHas M moOyxpaaromias K JEHCTBUIO
oOpaTHast CBsI3b YYUTENs HaA OJTOM OJTale HCIOJb3YETCsl KakK BaKHEHIIUH
JAMAarHOCTHYECKUH MHCTpYMeEHT. [V atam - PednexcuBHast materparms - Post-writing
Evaluation - orieHrBaeTCst HITOrOBOE Ka4eCTBO MUCEMEHHBIX PabOT U CPABHUBACTCSI
C COCTOSTHMEM Yydallerocsi Ha nepBom stamne. C moMoIbo MeToja pedaeKkCUBHOTO
aHajau3a y4Yalluxcsi y4yaT CaMOCTOSITEJIbHO AaHAJIM3UPOBATH CBOM ITHCbMEHHBIE
paboThl, OCO3HAHHO BBISIBIATH OMIMOKM M CAaMOCTOSITENIBHO ONpPEAENATh Oyayline
cTpareruu nucbma. Ha ocHoBe moptdonno HabmogaeTcss AMHAMUKA pa3BuTus. B
cootBercTBUM ¢ kputepusasmu CEFR B1/B2 npoBoautcs cyMMaTUBHOE OIIECHUBAHUE,
Ha OCHOBE KOTOPOTO u3MepsieTcst 3PHEKTUBHOCTh MOJICIIH.

[Ipaktnueckas 3HaunmocTh Mozenu DWOM cocrour B TOM, 4YTO OHa
MO3BOJISIET YUYMTENI0 OCHOBBIBATh KAXKJ0€ MEAAroruyeckoe pelieHue B 00y4yeHuu
MMCBMEHHOW peYd Ha TOYHBIX JUArHOCTUYECKHX  JaHHbIX.  ONBITHO-
AKCIIEpUMEHTalbHas padoTa, MpoBeAEHHAas B 1IKonax ropoaoB Camapkasja,
Jxn3zaka u Kapimm, nmoarsepauia, 4To MoKas3aTeayd MUCbMEHHOW PeYd y4dalluxcs
SKCIIEPUMEHTAJIBHOM TpYNIbl, 3aHUMABIIMXCA Ha YpPOKAaX HAa OCHOBE MOJEIHU
DWOM, oka3anuch CTAaTUCTUYECKH 3HAYMMO BBIIIE, YEM B KOHTPOJIBLHOU TpyMIIE.
OTOT pe3yabTaT YOEIUTENbHO TMOATBEPKAAET HE TOJBKO TEOPETUYECKYIO
000CHOBAaHHOCTh MOJIENIM, HO M €€ MpakTH4ecKyro 3(dexkruBHOCTh. Kpome ToTO,
MOJIeSIb  HEMOCPEJCTBEHHO CMOCOOCTBYET MOBBIILIEHUIO MPOPECCHOHATBHON
KOMIIETEHTHOCTH YYMTENsl — B YacTHOCTH, €ro MacTepcTBa B o0jacTu
JAArHOCTUYECKON M KOPPEKLIMOHHOM AESATEIIbHOCTH, MOCKOJIbKY JaHHBIA MOAXO0.
aKTUBHO BOBJICKACT YUYUTENsI B MPOIECC MOCTOSHHOIO HAOJIOACHMS, aHalu3a U
MPUHATHUS NEJArOTMYECKUX PELICHUN.

Bo BrOopol Tr1maBe nuccepranMu  IPENJIOKEHA CUCTEMa YNPaXKHECHUH,
coJiep’kaHue KOTOPBIX MpuBeieHO HIbke. [Ipeodonenue «Blank Page Syndromey u
«Mind Mapping»: eciin y4eHUK HE 3HAET, O YeM IHCaTh, EMYy 3aIlpemiaeTcs cpasy
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K€ B3ATh KapaHJaIl ¥ COCTaBUThL Npeanoxkenue?. CHauana B TEUEHHE 5 MUHYT
npernogaercs texuuka «Mind Mapping» umu «Brainstorming». Tema craButcs B
IICHTP, BOKPYT HEE BBISBISIOTCS MPUYNHBI, TOCICICTBUS U KU3HECHHBIC TIPUMEPHI.
Y4uTens TUarHOCTHPYET YEPHOBHUK YICHHUKA U BHIOMPAST TOJIBKO 2 CAMbIX CHIIBHBIX
apryMeHTa Juis BKJItoYeHHs B counHeHue. Cekpem cozoanusi « Thesis Statementy:
ydarieMycs pa3bsICHIETCS Kak 0053aTeIbHOE YCIOBHE, UTO B KOHIIE TIEpBOT0 ab3ara
Jr000T0 aKaJeMuuecKoro counHenus «Introduction» HeoOXoauMO HamucaTh OJTHO
CIJIBHOE TIPEJITIOKECHHE, PACKPBIBAIOIIEE BCIO CYTh COYMHEHHS M YETKYIO TIO3HIIHIO
aBtopa. [IpemogaBatens qaet 10 pa3auuHbIX TeM U TPEOYET OT yJaIlerocs HamucaTh
TOJIKO COOTBETCTBYIoIIee Kaxmoil Tteme «Thesis Statement», a He memoe 3cce,
nanpumep: «This essay will argue that while technology improves convenience, its
detrimental effects on human interaction outweigh the benefits». Apxumexmypa
abzayes - metonn « PEEL» unu « TEEL»: yuanuiics 10JDKeH TOHUMATh, YTO KaXKIbIN
OCHOBHOM a03aI11 JJOJHKCH OBITh HAITMCaH B CTPOTOM ITOPSIJIKE, ONUPAsiCh HA HAYIHYIO
JoruKy. Yuurenb BBoauT popmyiy TEEL: T-Topic sentence: mepBoe npeiioxeHue,
yKaspIBaromee, o 4em ab3am. E-Explanation - oObsicHeHHE: OOBSCHEHHE TOTO,
noyeMy 3TO yTBepxkaeHue BepHo. E-Evidence/Example: npuBenenue Xu3HEHHOTO
wi HayuHoro mpumepa (For instance, a recent study showed that...). L-Link:
HOJBEJICHHE UTOTOB a03alla ¥ MOBTOPHASA CBA3b C OCHOBHOM TeMOIl COUMHEHUS?,
CounHeHUs, HE COOTBETCTBYIOIIME JITOW CXEME M COJICpIKallue pa3pO3HEHHBIC
MBICJTH, HE OTICHUBAIOTCS B poIiecce (POPMATUBHOTO OIICHUBAHUS, & BO3BPAIIIAIOTCS
y4ameMycsi IS TIOBTOPHOTO PEIAKTUPOBAHHWS Ha OCHOBE WHHOBAITMOHHOW
JIMAarHOCTUKH «CYOBEKT-CyObeKT», oTMeueHHoW H.D.IlateeBoit. [{ns onpenenenus
YPOBHSI OCBOEHHS HABBIKOB MHUChMa OBLIM pa3pabOTaHBl CICAYIONINE KPUTEPUU
OILICHKH (CM. Tabnwuiry 2):

Tao6auna 2
Kpurepuu oueHku
Yposens Conep:xaHue Crpykrypa BorarcTBo si3bika | I'pammaTuka Kommynmicarun
3| HH T raTcTBO SI3bI MMAaTH
CEFR/IELTS P PyKTyPp P HOCTD
Tema riry6oko BBenenne-ocHOBHAs borarsrit Hcnons3oBaHbl 3anaua
PacKphITa, COIEPIKUT |  YaCTh-3aKIFOUEHUE JIEKCUYECKUI CIIOKHBIE HOMHOCTIO
5 KPUTHYECKUE U HIeaNbHOE 3armac, yMECTHOE M aMMaTHYECKHE
B2-c1/70-80| " . 'Y P BBITIONHEH,
TBOPYECKUE MBICIIH, JIOTHYeCKast TOYHOE CTPYKTYPHI,
LEJTb TOJHOCTHIO
000CHOBaHHBIE [OCIIEI0BATENLHOCTE HCIIOJIb30BaHME | IPAKTUYECKH Oe3 J.
P
aprMCHTaMI/I BBICOKas TepMI/IHOB. OLUI/I60K. y
JlocTaTouHbIN
CrpykTypa N EcTb ommbku, HO
Tema J0CTaTOYHO JIEKCHIECKUIT 3amava B
4| B1+-B2/6.0—- CYIIIECTBYET, HO €CTh OHU HE CUJIBHO
packphITa, ecTh 3arac, ecTh OCHOBHOM
6.5 HEKOTOpBIE BIIHSIOT Ha
OCHOBHBIC MBICJIN HeKOTOpble BBIITOJIHCHA
JIOTUYECKUE PA3PHIBHIL. coziepKaHmue
MOBTOPBI
CTpyKTypa 4aCTHYHO . MHoro ommbox
Tema packpsiTa PYKTYP Jlekcuueckwuii 3amac ’ 3amanne
3| A2+-B1/5.0— COXpaHeHa, WHOTZA 9TO
MMOBEPXHOCTHO, OrpaHNYeH, MHOTO BBITIOJIHEHO
55 [OCIIEI0BATENLHOCTE 3aTpyIaHSET
MBICJIN HpOCTbIe HOBTOpOB YaCTUYHO
cnabas. [MOHMMaHUE
OT1cyTcTBYET . CIMIIKOM MHOTO
Tema He packpbiTa OueHb HU3KUH 3amaua He
2| Al-A2/4.0] CTPYKTYpa W N onIMoOoK,
WK TUTOXO OCBEIIEHA JIEKCUYECKHUI 3amac BBINOJIHEHA
OTCYTCTBYET JIOTHKA HEIMOHATHO

2 Buzan, T. (1993). “The Mind Map Book: How to Use Radiant Thinking to Maximize Your Brain’s Untapped
Potential”. London: BBC Books, p. 84.
24 Godwin, J. (2019). “Planning Your Essay” (3rd ed.). Basingstoke: Palgrave Macmillan, p. 67.
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B Tperheli rnaBe nauccepTaluu MpECTaBI€HAa OpPraHu3allusl OMBITHO-
AKCIIEPUMEHTAILHON paboThl W aHaimu3 €€ pe3ylibTaroB. Bwibop ropomos
Camapkanpma, xuzaka u Kapmm s mpoBeleHHs] SKCIEPUMEHTa MMEET CBOU
Hay4dHbIE U JeMorpaduyeckrue OCHOBaHMS. B 1esX MOBBIIMICHHS TOCTOBEPHOCTH
UCCJIEIOBAHUS U BO3MOXKHOCTH OOOOIIEHUSI €r0 Pe3yJIbTaTOB JJII BCEM CHUCTEMBI
oOpa3oBaHus pecnyOIMKU ObLIN BHIOPAHBI PETMOHBI, OTJIIMYAIOIIUECS APYT OT Apyra
no TeMmIaM Treorpauyeckoro, COIMAIbHO-3KOHOMUYECKOTO Pa3BUTHS U
oOpasoBarenbHON WHGPACTPYKTYPhI, HO C OJMHAKOBO BBICOKOHM COIMATIHLHOM
MOTPEOHOCTHIO B 00yYECHNH MHOCTPAHHBIM SI3bIKaM (CM. TaOIuIly 3):

Ta6auna 3
3KCHepI/IMeHTaJILHLIe IVIOIIAAKHA U YYAaCTHUKH
Bcero
KoJsmmyecTBo
yJamuxcs, N
Haumen JKcnepuMeH yuuTeei,
Oopa3oBaTenbHoe KonTpoabn Y4acTBOBaB
oBaHHeE TaJbHasA NMpuBJIeYeH
yupexIeHue asi rpynmna X B
peruoHa rpynna HBIX K
IKCIEepUMeH
3aHSATHIO
TE
Cnenmaau3upoBaHHast
rocyJaapcrBeHHasi 32 30 62 4
o0meoOpa3oBaTejibHAs
TI'opox
mKoJia 24
Camapk
e Cpennss
0011e00pa3oBaTeIbHAS 28 29 57 3
mKoJa 36
Cneunuanu3upoBaHHas
rocyaapcTBeHHas 30 31 61 4
o0meoOpa3oBaTejibHAs
T'opoa mKoJa 6
PIP VBTN
Cpenusist
001Ie00pa3oBaTeILHAS 25 26 51 3
KoJa 22
Cpenusst
001Ie00pa3oBaTeIbHAS 29 28 57 3
Topon mkoJua 1
K
ApIH Cpennsas
001eo0pazoBaTeTbHAS 31 30 61 4
mkoJa 15
Bcero
6 o0pa3oBaTeIbHBIX 175 174 349
10Ka3aT . 21 yuurensn
enei yUpeKIeHui Y4EeHHKOB Y4eHHKOB Y4eHHKOB

MBI cousti HEOOXOIMMBIM YETKO OMHUCATh B CJICIYIONICH TaOIuIle, KaK KaXkK bl
W3 3TUX KPUTEPHUEB ICUCTBYET B IMPOLECCE AUATHOCTHUKA W KAKUE THUITHMYHbBIC
TPYAHOCTH BO3HHUKAIOT y yJaluxcs (cM. Tadumiy 4):
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Tao6auna 4

KornutuBHbIE ¥ JJMHIBUCTHYECKHE TPYHOCTH YUALIUXCSI HA OCHOBE
NeIarorn4eckoii THAarHoCTHKH

JAunarnocruyeckue
KpHUTepUH

JAuarnocrupyembie 00bEKThI
U HaBBIKH

TunuyHble KOTHUTUBHbIE H
JIUHTBUCTHYECKHME TPYAHOCTH,
BbBISIBJICHHBIC HA NIPAKTHKE Y yYallluXCH

Oteer Ha 3aja4y U
cojiep:kaHue

[MoHuMaH#e TeMbl, MPaBUIIbHAS
¢dopmymmpoBka Te3uca (Thesis
statement), mpeaCTaBICHIE
CaMOCTOSITCIIFHBIX aPTYMEHTOB

BLICTpOC OTKJIOHCHHUEC OT TEMBI,
HCITIOJIb30BAHUC O6H.[I/IX, TIOBEPXHOCTHBIX
BBICKa3bIBAHUIH BMECTO TIOATBEPKIACHUA

MBICJIM KOHKPETHBIMU (l)aKTaMI/I. OTcyTCTBI/Ie
JIOTUYCCKOI'O BBIBOJIA.

I'apmonus u
MoC/1e10BATE]IbHOCTD

BHyTpeHHss CTPYKTypa ad3ana
(CBs13p TEMaTHUECKOTO
MPEIOKCHUS,
MOIZICPIKUABAIOIINX U
3aKJIFOUHMTEILHBIX
TIPEUTOKEHUIA)

Hanmuuue MOruueckux CKaukoB MEXIY
uaesmu. [IpocTo MexaHn4ecKoe U30bITOYHOE
HCIIOJIb30BAaHKE COI030B, TAKUX Kak however,

therefore, moreover, 6€3 0CO3HAHUSI CBOETO
MecTa.

Jlekcuueckmii pecypce

AKaﬂeMquCKaH TECPMUHOJIOTHUA,
KOJIJIOKallu, CHHOHHUMMS,
KOHTCKCTYAJIbHOC COOTBETCTBUC

IIpsimas kanbka (IepeBo) CIIOBOCOUCTAHUIT
U3 POIHOTO S3bIKA HAa aHTTTMHCKHH S3BbIK
(Negative transfer). OrpaHn4eHHas 1
HOBTOPSIFOLIASICS JICKCHKA.

I'pammaTHyeckuii CuHTakcH4uecKkoe pasHooOpaszne BeIpakaTh cI0)KHBIC MBICIIH TOJIBKO
AUANA30H MIPEUI0KEHUH, MPOCTBHIMH TPEIUIOKCHUASMH.
Mopdooruueckas CucremMaTiHuecKue OMMNOKA B
MIPaBUIILHOCTH, COTJIACOBaHUE rpaMMaTHYECKHX SBJICHUSX (APTHKIIH,
(Subject-verb agreement) CTPOTHiA TIOPSIOK CJIOB), KOTOPBIE
OTCYTCTBYIOT B Y30€KCKOM SI3BIKE.
MexaHuka 3HaKM NpenuHaHuS, CBs3bIBaHHE MPEIOKEHUH TOJBKO C 3aMATOMH,

aHrnmiickas opgorpadusi,
BU3yallbHasl ACTETHKA TEKCTa

HE 3aKaH4YMBas UX TOYKO# (comma splice),
ophorpaduyeckue onMOKN U3-3a CIAOKHBIX
3aKOHOMEPHOCTEW UYTEHUS M HAITUCAHHS
AHTJIMICKOTO A3BIKA.

BbI MOkeTe yBUIETD pE3yJIbTAThI 10 U MOCIIE SKCIIEPUMEHTA IO MTPEOT0TICHUIO
curapoma «Blank Page Syndrome» u tuny ynpaxuenus «Mind Mapping» (cw.

TaOIUIBI 5-6):

Taoauna b

IIpeonoaenne «Blank Page Syndrome» u npeaBapurebHble pe3yibTaThl
TecrupoBanusi mo Tuny «Mind Mapping»

IIxoaa 24 ropoaa Camapkanjaa

I'pynnsr KoanuecrBo YpoBHH ycnieBaeMOCTH
y4amuxcst Bruicokuii Cpenuuii Huszknii
JKcnepuMeHTAIbHAs TPyNna 32 5 15 12
KontpoabsHas rpynna 30 4 16 10

Ixona 36 ropoga Camapkanaa

I'pynnsi KosmmuecrBo YpoBHM ycnieBaeMOCTH
yJamuxcs Beicokmuii Cpennu Hu3zkuit
i
IKCnepUMeHTATbHAS 28 4 16 8
rpynna
KonTtpoabhas rpynmna 29 6 14 9
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Ixoaa 6 ropoaa Ixxu3zaka
KonnyectBo YpoBHH ycneBaeMOCTH
I'pynnsi = " =
y4ammuxcs Boicokuii Cpennmii Huzkwuii
JKcnepuMeHTAJbHAS IPyNa 30 5 15 10
KonTpoJbHas rpynna 31 4 16 11
I xkona 22 ropona J:xu3zaka
KosnuuecTBo YpoBHH ycieBaeMoOCTH
I'pynnsi — - -
yyamuxcs Bricokuii Cpenuuii Huzkuii
JKcnepuMeHTAJbHAS TPyNIa 25 4 10 11
KonTpoabHas rpynna 26 5 9 12
IIxoJa 1 ropoga Kapmu
KosanyecTBo YpoBHHM ycnieBaeMOCTH
I'pynnsi = = =
y4amuxcs Bbicokuii Cpennmii Huzkui
JKcnepuMeHTAJbHAS IPyNa 29 6 9 14
KonTpoabHas rpynna 28 5 10 13
Ixosa 15 ropoaa Kapuu
KonuuyectBo YpPOBHH ycnieBaeMOCTH
I'pynnsi » ” —
y4amuxcs Bricokmii Cpennuii Huzkui
JKcnepuMeHTAJbHAS IPyNIa 31 4 10 17
KonTpoabHas rpynna 30 6 11 13
Taoauma 6

Pe3yJabTaThl HTOrOBOIO TecTa Mo npeogoaeHuro «Blank Page Syndrome» u no
Tuny ynpa:xuenus «Mind Mapping»

IlIkomaa 24 ro

ona Camapkanja

I'pynnbl KoanuecrBo YpoBHM ycnieBaeMOCTH
y4yammxest Bricokmnii Cpennuii Hwuszknii
OKcnepUMeHTAJIbHAS TPyNNa 32 10 20 2
KonTtpoJabHas rpynna 30 5 15 10
Ixos1a 36 ropoga Camapkanaa
I'pynnbl KoanuecrBo YpoBHM ycnieBaeMOCTH
yqamuxcs Breicokmii Cpennuii Hu3zkuit
JKcnepuMeHTAJIbHAS TPyNNa 28 9 16 3
KonTpoashas rpynna 29 6 10 13
IIIxosaa 6 ropoaa Jxu3zaka
I'pynnbl KoanuecrBo YpoBHM ycnieBaeMOCTH
yJamuxcs Broicokmii Cpennuit Huskuii
JKcnepuMeHTaJIbHAS TPyNNa 30 12 15 3
KonTpoashas rpynna 31 5 13 13
Ixoaa 22 ropoaa J:xxu3zaka
I'pynnsl KosmmuecrBo YpoBHM ycnieBaeMOCTH
yyamuxcst Broicoknii Cpennuii Hwuszknii
IKcNepUMEeHTAJIbHAS TPyNna 25 11 13 1
KoHTpoJnHas rpynna 26 5 8 13
I xousa 1 ropoga Kapuiu
I'pynnsi KosmmuecrBo YpoBHH ycnIeBaeMOCTH
y4Jaluxcs Bruicokmnii Cpennuii Hu3kui
IKCNEepUMEHTAJIbHAS TPyNIa 29 11 16 2
KonTpoJbHas rpynna 28 4 8 16
IlIkoJia 15 ropoga Kapmn
I'pynnsi KonnuecrBo YpOoBHH yCIeBA€eMOCTH
y4auuxcs Bricoknii Cpennuii Hwuszknii
IKcNepUMEeHTAJIbHAS TPyNna 31 13 15 3
KoHnTpoJibHasi rpynna 30 7 9 14
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Hwke mpencTaBiieHbl CpaBHUTENBHBIE PE3YIbTAThI BBIMTOJHEHHS YIPaXXKHEHUH
o co3ganuio Tezuca (Thesis Statement) go u mocite mpoBeACHUS YKCIEPUMEHTA.

(cM. Tab11.7-8):

Tao6auua 7

Pe3yabTaThl NpeABAPUTEILHOT0 TECTHPOBAHUSA M0 THITY YIIPAKHEHUS
«Co3nanus te3uca (Thesis Statement)»

IlIkona 24 ro

pona Camapkanja

I'pynnst KommuectBo YpOBHH ycIieBaeMOCTH
yyalmuxest Bricoknii Cpennuii Hwuszknii
IKcNepUMEeHTAIbHAS TPyNna 32 4 11 17
KonTpoannas rpynna 30 5 15 10
IIxona 36 ropoga Camapkanaa
I'pynnsl KosnuecrBo YpoBHM ycnieBaeMOCTH
y4yamuxcst Bricokmnii Cpennuit Hwuszknit
IKcNepUMeHTAJIbHAS Tpynna 28 3 10 15
KoHTpoJjbHasi rpynna 29 5 9 15
Ixosa 6 ropona JIxu3zaka
I'pynnbl KoanuecrBo YpoBHM ycnieBaeMOCTH
yqalmuxcs Boicoknii Cpennmii Hu3zkmit
IKCnepHMEHTAIbHAA IPynna 30 6 10 14
KonTpoJbhas rpynna 31 4 11 16
IIxkosa 22 ropona J:xxu3zaka
I'pynnbl KoanuecrBo YpoBHM ycnieBaeMOCTH
yqammxest Boicokuii Cpennuii Huskmii
IKcNnepUMeHTAIbHAS Tpynna 25 3 10 12
KoHnTpoJbHas rpynna 26 4 9 13
IxoJa 1 ropona Kapmu
I'pynnsi KonunuecTrBo YpoBHH yCIIeBaeMOCTH
y4yamuxcst Broicokmnii Cpennuii Hu3kui
JKcnepuMeHTaJIbHAS TPyNNa 29 5 10 14
Konrtpoabnas rpynna 28 4 12 12
I xosa 15 ropoaa Kapuiu
I'pynnbl KoanuecrBo YpoBHM ycnieBaeMOCTH
yJamuxcst Bruicokmnii Cpennuii Hwuszknii
JKcnepuMeHTAJIbHAS TPyNNa 31 3 10 18
KonTpoashas rpynna 30 4 11 15
Tab6auna 8

HTorossplie pe3yJbTaThl TECTUPOBAHMS MO TUNY ynpakHeHus «Co3nanue
te3uca (Thesis Statement)»

IIxoa 24 ro

pona Camapkanja

I'pynnsi KonnuecrBo YpoBHH ycnieBaeMOCTH
y4auuxcs Bricoknii Cpennuii Hwuszknii
IKCNepUMEHTAJIbHAS TPyNIa 32 9 21 2
KonTpoJbHas rpynna 30 6 10 14
Ixosaa 36 ropoga Camapkanaa
I'pynnsi KosmmuecrBo YpoBHHM ycnieBaeMOCTH
yyamuxcst Bruicokmnii Cpennuii Hu3kui
JKcnepuMeHTAJbHAs Tpynna 28 8 15 5
KonTpoashas rpynna 29 4 10 15
Ixosa 6 ropona Jxxu3zaka
I'pynnsi KosmmuecrBo YpoBHM ycIIeBa€MOCTH
y4auuxcst Broicokuii CpenHuii Hu3zkuit
DKcnepUMeHTAIbHAS TPyNnna 30 10 16 4
KonTpoJbhas rpynna 31 4 8 19
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koaa 22 ropoaa J:ku3zaka
I'pynnsi KonnuecrBo YpoBHH ycnieBaeMOCTH
yJamuxcst Bruicoknii Cpennuii Hwuszknii
JKcnepuMeHTaIbHAS TPynna 25 10 13 2
KounTpousibHasi rpynna 26 4 8 14
IlIkoJ1a 1 ropona Kapmu
I'pynnst KommyectBo YpoBHH ycrieBaeMOCTH
y4damuxcest BrIcokuii Cpennuii Huskuit
JKcNepUMeHTAJIbHAS TPyNnna 29 10 15 4
KounTpouibHasi rpynna 28 3 10 15
IIxo.1a 15 ropoaa Kapuu
I'pynnst KommaectBo YpoBHH ycrieBaeMOCTH
y4yamuxcst Bruicoknii Cpennuii Hwuszknii
JKcnepuMeHTAJbHAS TPynna 31 8 15 8
KonTpoannas rpynna 30 4 8 18

Cpennue 3HaueHus1, mokaszaTesnu 3(PpPEeKTUBHOCTH, BEIOOPOUYHAs TUCIIEPCUS U
MOKa3aTeIN BapHallMi dKCIEPUMEHTATBHON U KOHTPOJIBHOM TPy MPEICTaBICHBI
B ciienyromieM Buje: (cM.1a6.9-10):

Taoaunma 9

Cpennue 3Ha4YeHUS IKCIIEPUMEHTAIbHON U KOHTPOJBLHOM I'PYIII, MOKA3aTeJIH
3¢ pexkTUBHOCTH, BHIOOPOYHAS JUCHEPCUS U NTOKA3ATE/Ib BAPHALMH.

Kpurepun PerHoHLI Ipynmbr Cpennee | Oddexr | Iucnepce | [lokazaTean
3HAYeHHe | HUBHOCTh us BapHAIIMH
Camapkanz or 3,98 115 0,62 15,6%
KI' 3,47 0,65 18,8%
aor 3,98 0,63 15,9%
Komnerenuus Kapuum KI 3,47 L5 0,68 19,7%
NMUCHMEHHOH peun  —— or 4,01 114 0,63 15,6%
KI' 3,51 ’ 0,67 19,1%
aor 3,99 0,62 15,6%
Beero KT 3,49 115 0,67 19,1%
aor 4,03 0,61 15,1%
Camapicatin KT 3,49 116 0,65 18,8%
Kapmm or 4,05 115 0,66 16,3%
I'pamMmmaTHYecKas KT 3,53 ' 0,68 19,4%
KOMIIETEHIHS i —— aor 4,04 115 0,62 15,4%
KI' 3,53 ’ 0,69 19,6%
Beero or 4,04 115 0,63 15,5%
KI' 3,51 0,67 19,2%
Camapkana or 4,08 114 0,59 14,5%
KI' 3,57 0,65 18,2%
Kapum aor 4,07 115 0,59 14,5%
Jlekcnueckast KI' 3,54 0,68 19,3%
KOMIIeTeHI M or 4.00 0,61 15,3%
Horusa KD 3,50 114 0,67 19,2%
aor 4,05 0,60 14,7%
Beero KT 3,54 114 0,66 18,8%
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Tao6auua 10

Onpene.lleHne IMIIMPUIECKOTO H KPUTHYECKOTO 3HAYEeHUH t-KpHTepHﬂ
CTbIOIleHTa, AOBEPUTECJIBHBIX HHTCPBAJIOB JIJIA 3KCHepl/IMeHTaJIbHOI71 4
KOHTpOJ’IbHOﬁ rpynii, a Tak>k€ BbIBO/JbI 110 IIPOBEPKE CTATUCTUICCKUX

TrumnoTe3
Kpurepuii | Kpuruyec | loBepurenn
3akiaio
Kpurepun Pernonnl | I'pynmnsi | CThIO€EH Koe HbI
YyeHue
Ta 3HAYEeHHe HHTEPBaJ

or 3,84 | 4,13
Camapkann 3,75 1,96 H1

KI' 3,32 | 3,62

Kommeren or 3,82 | 4,15
Kapmu 3,36 1,96 H1

1070 KI' 3,30 | 3,65

NUCHbMEHHOM ar 3,87 | 4,16
Jxxm3ak 3,70 1,96 H1

peun KI' 3,36 | 3,67

or 3,91 | 4,08
Bcero 6,27 1,96 H1

KI' 3,39 | 3,58

or 3,88 | 4,18
Camapkann 4,00 1,96 H1

KI' 3,33 | 3,64

I'pammaTu or 3,88 | 4,22
Kapuu 3,44 1,96 H1

gyecKkas KI' 3,35 | 3,70

KOMIIETEeH or 3,90 | 4,19
Jixxu3ak 3,79 1,96 H1

mus Kr 3,37 | 3,69

or 3,95 | 4,13
Bcero 6,50 1,96 H1

KI' 3,42 | 3,61

or 3,93 | 4,22
Camapkanj 3,74 1,96 H1

KI' 3,42 | 3,72

Jekcuueckas or 3,92 | 4,22
Kapmmu 3,53 1,96 H1

KOMIIETEH KI' 3,37 | 3,72

s or 3,86 | 4,14
Jixxu3ak 3,72 1,96 H1

KI' 3,34 | 3,66
Bceero or 6,35 1,96 3,96 | 4,13 H1

CormacHo pe3yspTaTaM 3KCIIEPUMEHTaIbHO-UCIBITATEIbHON MPOrpaMMBbl 110
COBEpULIECHCTBOBAHNIO KOMIETEHIIMM MUCbMEHHOM peYM Yy4alluXcs, ¢ MOMOIIbBIO
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CTaTHCTUYECKUX METOJOB OBLIO IOKA3aHO, YTO TMOKa3aTenu 3PQPEKTUBHOCTH
AKCIIEPUMEHTAIBHONW TPYIIBI MPEBBIIIAIOT MOKA3aTeIH KOHTPOJIBHOM TPYIIIBL: MO
pe3ynbTaTam TectupoBanus — B 1,15 pasa (Ha 15%), no pesynbraram BBIOJHEHUS
ynpaxkHenuii — B 1,16 pasza (Ha 16%), a mo pe3ynbraTam NMCbMEHHBIX 33JJaHUN — B
1,15 paza (Ha 15%). B uenom 3aduxcupoBan oOLU MONOKUTENBHBIA dPHEKT B
1,15 paza (1a 15%), mpu 3TOM 001N UTOTOBBIN MOKa3aTeIb pocTa coctaBui 15,3%.
B 3aknrodeHue, TIPOBEACHHBIE OMIIMPUYECKHE HCCICAOBAHUS  JIOKa3alld
3¢ (HEeKTUBHOCTD MPEANIOKEHHON CHUCTEMbI YIPAXXHEHUH AJI1 COBEPIICHCTBOBAHUS
MUChMEHHOW KOMIIETEHIIMH CTapIIEKIACCHUKOB.

3AK/IIOYEHUE

Ha ocHOBe mOJy4eHHBIX HAay4YHBIX PE3yJbTAaTOB IO PA3BUTHIO HABBIKOB
MUCbMEHHON PEYd CTapIICKIACCHUKOB IMOCPEICTBOM METOAMKU IEJaroru4ecKou
JTMArHOCTUKY ObUTH CIeJIaHbl CIEAYIOIINE BHIBOIBI:

1. [Mogxon, OCHOBaHHBIA HA TEAArOTMYECKONW JTUArHOCTHKE, ObLI 00OCHOBAH
Kak 2((HEKTUBHBIN METOIUYECKUN MEXaHU3M PA3BUTHUS KOMIIETEHIIMN TUCbMEHHOMN
peyd  CTaplIIeKIaCCHUKOB B paMKaxX  JUarHOCTUKO-UH(OpMaIMOHHOM
MHCTPYKTHUBHOM mapaaurMbl. JIaHHBIN MOIXO/T MO3BOJIAET aHAIIM3UPOBATH OIMUOKH
B MUChbMEHHBIX pab0TaxX yyaluxcs He Kak MPOCThIe HEIOCTATKU, a KaK MHIUKATOPHI
pa3BuTHs. B pe3ynbrare onpeaenstoTcs MHIUBUIYyalIbHbIE TOTPEOHOCTH YUaIIUXCH,
YPOBEHb YCBOCHHUS M CTpaTerdd IHUChbMa, a MpPOIecC OOY4YEHUs OpPraHu3yeTcCs
IIeJICHANPABICHHO U CHUCTEMHO. JTO, B CBOIO OuYepejlb, CO3MaET BO3MOXKHOCTh
HAy4YHO OOOCHOBAHHOTO YIIPABJIECHUS MTPOIIECCOM PA3BUTHS MUCHMEHHOM peyH.

2. Pesynbrarhl ucclieoBaHUs TOKAa3alld, YTO MHUChMEHHAs JICSTEIbHOCTD,
OpraHM30BaHHAs HAa OCHOBE TIEJAaroruuyeckol JMarHOCTUKH, CIOCOOCTBYET
KOMILJIEKCHOMY Pa3BUTHUIO TIOKaszarened S()PEeKTUBHOCTH MHUCHhMa, TaKUX Kak
rpaMMaTH4ecKasi TOUHOCTh, JIEKCHUECKasi CIOKHOCTh M IMCKYPCUBHAS CBS3HOCTb.
[TocpencTBOM AMArHOCTUYECKOTO MOHUTOPHHIA CUCTEMATHYECKU OTCIICKHBACTCS
JUHAMUKA POCTa TMHUCHBMEHHBIX pPa0OT ydYallUXCs, a HAa OCHOBE BBISIBJICHHBIX
npobiemM pa3pabaThIBAIOTCSI COOTBETCTBYIONIME 3aJaHus. IJTO oOecreyruBaeT
CHUCTEMHOCTH M TIOCTIEAOBATEIbHOCTh B PA3BUTHH MHUCHMEHHOMN peyHn.

3. Meroanueckas Mojeib, pa3pabOoTaHHAas HAa OCHOBE JHATHOCTHYECKOTO
MO/X0/a, TO3BOJIACT (POPMUPOBATH WHAMBUIYATbHBIE TPACKTOPUUA PA3BUTHS
YYaIIUXCsS B COOTBETCTBHM C KOHIEMIMEW ananTtuBHOro oOyudeHus. C ydérom
YPOBHSI 3HAHHWM KaXXJOTO YYalllerocsi, HeJJOCTATKOB B MUCHME M TEMIa 00y4YeHUs
paspabaTbiBaeTcs cuctemMa IudPepeHIMPOBaHHBIX 3aJaHuid. JTO 00OecreynBaeT
WHIUBUTyJTU3AIIUI0 00pa30BaTEILHOTO TMPOIEcca U CIIOCOOCTBYET JOCTHIKEHHIO
MaKCUMAaJIbHOTO Pa3BUTHUS yUaILUXCSI.

4. MexaHu3mbl 00yueHHUs, OCHOBAaHHBIC Ha PyOPUKATOPHOM OIICHUBAHUU U
oOpaTHOW CBs3M, TNPUMEHEHHBIE TIPU OICHUBAHWMM THUCHMEHHOW pedH,
CIIOCOOCTBYIOT ~ TIOBBIINICHWIO TPO3PAYHOCTH U OOBEKTUBHOCTH TIpoIlecca
OIICHWBAHUS. biarogaps O1eHUBaHHIO TI0 YETKUM KPUTEPHUSIM yUalTUECs TTOJTy9Iar0T
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BO3MOXKHOCTh aQHAJIM3UPOBATh COOCTBEHHBIE pE3yJIbTaThl W TOHUMATh CBOU
HemocTaTKu. Hapsimy ¢ 9TuMm, peryispHasi oOpaTHas CBS3b HANPaBJISIET yYalIuXcs Ha
COBEpIIICHCTBOBaHHUE TIpoIlecca MUChMa.

5. HWurerpamust mporecca MeIaroruuyeckoil JAMArHOCTUKH CIIOCOOCTBYET
Pa3BUTHIO Yy YyYalIMXCAd METAKOTHUTUBHOW OCBEIOMJIEHHOCTH W HaBBIKOB
CaMOOIICHMBAHUS.  Yyalluecs y4yaTcsi OCO3HAHHO  YIPaBJATh  ATarlamu
TUTAHUPOBAHUS, KOHTPOJISL M peAaKTUPOBAHUS MpoIecca MUChMa. DTO YCUIIUBAET UX
CIIOCOOHOCTh K CaMOCTOSITEIBHOMY OOYYCHHIO W YIIy4YllaeT JJOJITOCPOYHEIC
o0Opa3oBaTebHbIC PE3yIbTATHI.

6. Cucrema 3amgaHmii, pa3paOOTaHHas Ha JHATHOCTUYECKOW OCHOBE,
CIIOCOOCTBYET PAa3BUTHIO Y YyYalIUXCS HABBIKOB KPUTHUYECKOTO MBINUICHHUS |
aHAJIMTUYECKOTO paccykjeHus. Takue 3aqanus TpeOyIOT OT ydaluXcsi HE TOJIBKO
HAINMCaHUsl TEKCTa, HO U OOOCHOBaHHWS, apryMEHTallMM M aHaliu3a Mbiciei. B
pe3ynbTaTe MHUChbMEHHAs peyb yYalllUXCs MPUOOPETaeT CoJepKaTeIbHYIO
HACBIIIEHHOCTb, JIOTHYECKYIO MOCIE0BATEIbHOCTh U apTyMEHTUPOBAHHOCTb.

/. nTerpaiysi METOAMKY MEJaroru4eckoi JMarHoCTUKU B 00pa30BaTeIbHBIHN
polecc CrnocoOCTBYET Pa3BUTHIO y MpenojjaBareieil OIeHOYHOM TPaMOTHOCTU U
KOMIIETEHIIMA TNpUHATHS y4ueOHbIX pemeHuit. [IpenonaBarenu, aHaau3upys
pe3ynbTaThl Y4alluxXcs, aJanTHUPYIOT CTpaTerud OOy4YeHUsT U IPUHUMAIOT
s¢pdexTuBHBIE  pemieHHs.  JTO  co3AaéT  BO3MOXKHOCTH  YIIpPaBJICHUS
o0pa3oBaTeNbHBIM MPOIECCOM Ha OCHOBE JaHHBIX.

8. Pazpaborannass Meroauueckass MoOJielb, B COOTBETCTBHU C KOHIICTITUEH
oOy4eHHs MHChbMY, OCHOBAHHOTO HAa  JIOKAa3aTEJNbCTBAX, CIOCOOCTBYET
KOMITJIEKCHOMY Pa3BUTHIO KOMIIETEHIIMU MHUCHbMEHHOW peuM B CTApIIUX KJIaccax.
JlanHast Mojenb oOecreurBaeT MOBBINICHHE KOMMYHUKATUBHOW KOMIIETEHIIUU
yUaluxcs, aanTalyio MUCbMEHHONW Peur K PeabHBbIM KU3HEHHBIM CUTYaIlUSIM U
3HAUUTENFHOE YIIYYIIEHHE KayecTBa oOpa3oBaHusa. B pesynbrate yuamiuecs
JIOCTUTAIOT YPOBHS, TMO3BOJIAIONIETO 3(()EKTUBHO y4acTBOBaTh B TJIOOAIBHOMN
KOMMYHHUKAaTUBHOU CpeJIE.

IMPAKTUYECKHUE ITPEJJIOKEHUA U PEKOMEHIALIUN

Ha ocHoBe HayudHBIX pe3yJbTAaTOB, MOJYYEHHBIX B XOJ€ HCCIEJOBAaHUS IO
Pa3BUTHIO HABBIKOB MIMCbMEHHOW PEYN CTAPUIEKIACCHUKOB IOCPEACTBOM METOAUKN
NeJarornyecko  JMarHOCTUKH, pa3pa0dOTaHbl  CIEAYIOUIME MPAKTUYECKUE
MPEIOKEHUS M PEKOMEHIAlNH:

1. ITemaroram peKOMeHAYETCS MCIOJIb30BATh MEAArOTMYECKYI0 JUATrHOCTUKY
HE TOJBKO KaK HMHCTPYMEHT HWTOrOBOTO OLICHMBAHUS, HO W KaK MEXaHHU3M
HEIPEPBIBHOIO MOHUTOPHWHIa B IIPOLIECCE PAa3BUTHS NHCBMEHHOM peuw.
IIpoBeneHNE TMAarHOCTUYECKOIO aHAJIM3A J10, B XOJIE U MTOCJIE BBIIIOJIHEHUS KaKI0T0
MUCHbMEHHOTO 33JaHus TO3BOJSIET OTCJECKUBATh WHIAWBHUIYAJIbHYIO JIUHAMUKY
pa3BuTUs OOydarolmuxcs. YUalumcs, B CBOIO OdYepeldb, ILeIecoo0pa3Ho
(GopMUpOBaTh HABBIKM CAMOCTOSITEIBHOTO aHajin3a COOCTBEHHBIX HMHCHMEHHBIX
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paboT Ha OCHOBE KpUTEPUAIBHBIX JECKPUIITOPOB, YMEHHUS BBISABISATH U
KOpPpeKTUpoBaTh omuOku. Takoil moaxo o0ecrneuynBaeT 0CO3HAHHOE YIIpaBJICHUE
IpoLIECCOM NHUChMa W OPUEHTALMI0 OOY4YeHHUsS Ha JOCTH)KEHUE IJIaHUPYEMBbIX
pe3ybTaTOB.

2. B mensx onTuMuzalnuM yd4eOHOTO TMpollecca MeaaroraMm peKOMEHIyeTcs
OCYUHIECTBJIATh U PepeHranuio yJalmmuxcs Ha TPYIIbl HA OCHOBE JIaHHBIX
NeJaroruyecko  JUarHoCTUKM (C  y4eTOM HUX  SI3bIKOBOIO  YPOBHS |
00pa3oBaTeIbHBIX MOTPEOHOCTEM), obecrnieynBas KKIYIO TPYIITY
COOTBETCTBYIOIIMM KOMILJIEKCOM Pa3HOYPOBHEBBIX 3amaHui. [[s ycmeBarommx
yUaluxcs 1eaecoo0pa3Ho MmpeaiaraTh yCI0KHEHHBIE aHATUTHYECKUE TMCbMEHHbBIE
3a/laHusl, Uil 00YYalOlUXCsl C HU3KUM YPOBHEM YCBOCHHS — IMOJJIEPKUBAIOIINE
yIPaKHEHUS C TIOITAIMHBIM aJITOPUTMOM BBITIOJIHEHHUS. Y YalIIMCSl, B CBOIO OUEpE/Ib,
CJIelyeT MPUMEHSATh UHAUBUAYaIbHbIC yUeOHbIE CTPATETUH, COOTBETCTBYIOIIUE UX
aKTyaJIbHOMY YPOBHIO, JIJIsl TIOCNIEOBATEIbHOTO PAa3BUTHUS HABBIKOB MHUCHMEHHOMU
peun. Takoii mguddepeHIUpPOBaHHBIN MMOAX0J OO0ECNeYMBaeT CYIECTBEHHOE
noBsileHre 3 (HEKTUBHOCTH 00pa30BaTEIHLHOTO MPOIecca.

3. B mensx pa3BUTHUS KOMIETEHIIMM MHUCHBMEHHON pEeYd MPAKTUKYIOIIUM
nejaroraM peKOMEHAYeTCS AaKTUBHO BHEAPSTh B YYEOHBIA MPOIECC CHUCTEMY
YOPaKHEHUW, OPUEHTHUPOBAHHYIO Ha pa3BUTHE VY YYAIIUXCS PETyJIATUBHBIX
JEUCTBUN: TUIAHUPOBAHMS, CAMOMOHUTOPHMHTAa U PEQIIEKCHBHOTO aHaIM3a
COOCTBEHHOW MUCHMEHHOM NEeATEeIbHOCTH. B 4acTHOCTH, BaXKHO CHUCTEMATHYECKU
BHEJIPATh TaKHWe JTalbl, KaK COCTaBJICHHUE IUIaHa JO Hayaja HAMMCaHUs TEKCTa,
CaMOKOHTPOJIb B MPOIECCe MUChMa M KPUTEPUATLHOE OIEHWBAHHE COOCTBEHHOM
paboThl IO 3aBEpIICHHH. YUalldMCS IeIecoo0pa3HO ocBauBaTh MeToAbl self-
assessment (CaMOOLIEHUBAHHUE) U peer-review (B3auMOOIICHUBAHUE) JJI PA3BUTHS
CIIOCOOHOCTH K KPUTHUYECKOMY aHAIIM3y COOCTBEHHOW MUChbMEHHOU JESITEIIbHOCTH.
JlaHHas mpakTUKa CIIocOOCTBYET (DOPMUPOBAHUIO KOMIIETEHIIMH CAMOCTOSITEIIbHOTO
0oOy4eHHS ¥ pa3BUTUIO METAKOTHUTUBHON PeIICKCHU.

4, B nensx TMOBBIIICHUS OOBEKTUBHOCTH KOHTPOJIA C(HOPMHUPOBAHHOCTH
KOMITETCHIIMY THUCHMEHHON pEYd MPAKTUKYIOUIUM TearoraM pPeKOMEHIyeTCs
BHEJIPSITH B MPOIECC OLICHUBAHUS KPUTEPUATIbHBIE PyOPUKH, a TAKKE BO3MOKHOCTH
ANIEKTPOHHBIX MIATHOPM M MHCTPYMEHTOB IU(GPOBON AHATUTUKH. Y4UaIIuMCs, B
CBOIO OYepelb, MPEIOCTABISIETCS BO3MOKHOCTh PEAAKTUPOBATH COOCTBEHHBIC
MMMCbMEHHBIC Pa0OTHI, BBIABIATH U KOPPEKTUPOBATh OIIMOKH C TOMOIIBIO
U(POBBIX CPEACTB, YTO TOBBINIAET WHTEPAKTUBHOCTh M PE3YJIbTATUBHOCTH
MpoIiecca COBEPIIICHCTBOBAHUS TUCbMEHHON PEUH.

5. Ilemaroram peKOMEHIYETCS MPUMEHSATH B IPOLIECCE PA3BUTHUS TUCHbMEHHOU
peun mpoOJeMHbIE U KOMMYHUKATHBHBIC 3a/JlaHHs, OCHOBAaHHBIE Ha pPEabHBIX
KU3HEHHBIX CUTYalusax. Takue 3aianus TpeOyoT OT 00yUJaromuxcs apryMeHTaluu
COOCTBEHHOW TIO3WIIMK, WCIOIb30BAHMS JIOKa3aTeIbHOM 0a3bl M JIOTUYECKH
BBICTPOCHHOTO M3JIOKCHUS MBICIICH. YdamuMcs IIeecooOpa3sHo  o0oramaTh
HaBBIKH MIMCHMEHHOM peun Yepe3 MPaKTUKY CO3/IaHUsI TEKCTOB PA3IMYHBIX )KAaHPOB
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u (opmaroB (3cce, MUCbMO, OTYET, MyONMKAIMsA B OJiore), 4To OoOecrneuynBaeT
pa3BUTHE TUCHMEHHOW KOMMYHHKAIMM B COOTBETCTBUU C AaKTyaJbHBIMU
KOMMYHHUKATHBHBIMU TIOTPEOHOCTSIMH M KOHTEKCTAMHU.
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INTRODUCTION (Abstract of the PhD dissertation)

The aim of the research is to develop high school students’ writing skills
through pedagogical diagnostic methodology.

The object of the research is the process of developing high school students’
writing skills through pedagogical diagnostic methodology.

The subject of the research comprises the content, forms and methods of
developing high school students’ writing skills through pedagogical diagnostic
methodology.

The scientific novelty of the research is as follows:

the “DWOM?” (Diagnostic-Driven Writing Optimization Model; Diagnostic —
Profile — Adaptation — Reflection) model aimed at developing high school students’
writing competence has been developed, and within its “individual adaptation”
component, an adaptive-differential correction mechanism that adjusts task
complexity step by step in line with changes in diagnostic profile indicators has been
specified in a dynamic-progressive manner;

based on an analysis of global pedagogical experience, a methodological
system aimed at developing foreign-language writing competence by means of
pedagogical diagnostics has been developed with adaptive-integrative adjustment to
the national educational environment, and within its cognitive load balancing
component, the mechanism for differentiating written tasks according to the
learner’s level of preparedness has been improved in a stepwise-progressive manner;

a stage-based diagnostic mechanism for organizing writing activity according
to the “pre-writing diagnostics”, “while-writing monitoring” and “post-writing
evaluation” stages has been developed, and within its reflective analysis component,
the effectiveness of developing students’ argumentative writing and critical thinking
competence has been substantiated theoretically and practically in a cyclical-
corrective manner;

a collaborative writing activity mechanism based on pedagogical diagnostic
data has been developed on a differential-corrective basis for developing high school
students’ writing competence, and its linguodidactic effectiveness in forming
students’ communicative writing strategies in an interactive-cooperative manner has
been practically proven through experimental work.

Implementation of the research results. Based on the scientific results
obtained on developing high school students’ writing skills through pedagogical
diagnostic methodology:

the conclusions on the development of the “DWOM” (Diagnostic-Driven
Writing Optimization Model; Diagnostic — Profile — Adaptation — Reflection) model
aimed at developing high school students’ writing competence and on the dynamic-
progressive specification, within its “individual adaptation” component, of an
adaptive-differential correction mechanism that adjusts task complexity step by step
in line with changes in diagnostic profile indicators were applied in the applied
project No. AL-662204339 “Development of Psychodiagnostic Software for the
Online Identification of School Students’ Talents and Professional Interests™, carried
out at the National University of Uzbekistan during 2024-2025 (Certificate
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No. 04/11-29627 of the National University of Uzbekistan named after Mirzo
Ulugbek, dated December 11, 2025). As a result, the linguodidactic,
linguopsychological and assessment criteria of pedagogical diagnostics have been
integrated on the basis of an integrative approach in developing high school
students’ writing competence;

the ideas and considerations on the development, based on an analysis of global
pedagogical experience, of a methodological system aimed at developing foreign-
language writing competence by means of pedagogical diagnostics and adjusted to
the national educational environment in an adaptive-integrative manner, and on the
stepwise-progressive improvement, within its cognitive load balancing component,
of the mechanism for differentiating written tasks according to the learner’s level of
preparedness were used in the innovative project No. [L-7823051524
“Paratranslator: Creation of a Contextological Electronic Translation Dictionary
Platform Based on a Parallel Corpus”, implemented at the National University of
Uzbekistan in 20242025 (Certificate No. 04/11-29699 of the National University
of Uzbekistan named after Mirzo Ulugbek, dated December 12, 2025). As a result,
these provisions serve the analysis of global pedagogical experience in developing
foreign-language writing competence by means of pedagogical diagnostics;

the conclusions on the development of a stage-based diagnostic mechanism for
organizing writing activity according to the “pre-writing diagnostics”, “while-
writing monitoring” and “post-writing evaluation” stages and on the theoretical and
practical substantiation, in a cyclical-corrective manner within its reflective analysis
component, of the effectiveness of developing students’ argumentative writing and
critical thinking competence were used within the grant project No. RZ-202004165
“Creating an Electronic Platform for Developing Students’ Oral and Written Speech
Competences in General Secondary Education”, implemented at the Tashkent State
University of Uzbek Language and Literature in 2021-2023 (Certificate No. 04/1-
1846 of the Tashkent State University of Uzbek Language and Literature, dated
April 6, 2026). As a result, the improvement of the pedagogical diagnostics-based
methodological system for developing writing competence has been proven;

the information on the development, on a differential-corrective basis, of a
collaborative writing activity mechanism based on pedagogical diagnostic data for
developing high school students’ writing competence and on the practical proof,
through experimental work, of its linguodidactic effectiveness in forming students’
communicative writing strategies in an interactive-cooperative manner was used in
preparing the script of a regular episode of the program “Assalom Samarqand”,
broadcast on June 2, 2025 by the State Institution “Samarkand Regional TV and
Radio Company”. In particular, the conclusions revealed through the further
development of English writing skills and abilities by means of pedagogical
diagnostic methodology and through establishing their effective use in lessons serve,
to a certain extent, as a source for the State Institution “Samarkand Regional TV and
Radio Company” in improving the educational and scientific activities of state
educational institutions, in forming and monitoring students’ writing skills, and in
implementing measures aimed at introducing this innovation into secondary school
education (Certificate No. 01-07/213 of the Samarkand Regional TV and Radio
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Company, dated June 9, 2026). As a result, the optimization of pedagogical
diagnostics in developing high school students’ writing competence has been
achieved.

The structure and volume of the dissertation. The dissertation consists of an
introduction, three chapters, a general conclusion, a list of references and
appendices. The total volume of the work is 161 pages.
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