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KIRISH (falsafa doktori (PhD) dissertatsiyasi annotatsiyasi)

Dissertatsiya mavzusining dolzarbligi va zarurati. Dunyo amaliyotida oliy
ta’lim tashkilotlarida chet tilini o‘qitish sifatini oshirish, talabalarning og‘zaki nutq
kompetensiyasini rivojlantirish hamda ta’lim jarayonini real hayotiy muloqotga
yaqinlashtirish pedagogik tadqiqotlarning ustuvor yo‘nalishlaridan biri sifatida
e'tirof etilmoqgda. Birog amaliyotda kommunikativ topshiriglarni talabalarning til
bilish darajasi, kommunikativ ehtiyojlari hamda kasbiy yo‘nalishlariga mos
tanlash, ularni darsning magsad va mazmuniga integratsiyalash, topshiriqg
bosqichlariga muvofiq interfaol mashglar tizimini ishlab chigish hamda ularning
ta’limiy samaradorligini ~ baholash ~ mexanizmlari yetarli darajada
takomillashtirilmaganligi chet tilini o‘qitish samaradorligiga salbiy ta’sir
ko‘rsatmoqda. Shu sababli oliy ta’lim tashkilotlarida talabalarning ingliz tilida
og‘zaki nutq kompetensiyasini “task-based” ta’lim texnologiyasi asosida
takomillashtirishning lingvodidaktik modeli, metodik ta’minoti va diagnostik-
baholash mexanizmlarini ishlab chigish hamda amaliyotga joriy etish dolzarb
amaliy vazifa hisoblanadi.

So‘nggi yillarda jahon ilmiy amaliyotida oliy ta’limda og‘zaki nutqni
o‘qitishda topshiriqqa asoslangan yondashuvni takomillashtirish, kommunikativ
metodika, ragamli pedagogika, sun’iy intellekt vositalari hamda interfaol o‘qitish
platformalari asosida nutqiy ta’limni rivojlantirishga gqaratilgan keng ko‘lamli
ilmiy tadqiqotlar olib borilmogda. Ushbu yo‘nalishda kommunikativ vazifalar
asosida nutqiy ravonlik, aniqlik, murakkablik va o‘zaro muloqot ko‘nikmalarini
rivojlantirish, vazifalarni murakkablik darajasiga ko‘ra differensiallashtirish,
adaptiv o‘qitish texnologiyalarini qo‘llash, sun’iy intellekt yordamida nutqiy
faoliyatga qayta aloga berish hamda talabalarning o‘quv faoliyatini o‘quv
analitikasi asosida monitoring qilish ustuvor ilmiy yo‘nalishlar sifatida
belgilanmoqda. Kelgusida immersiv ta’lim mubhitlari, virtual va kengaytirilgan
reallik texnologiyalari, generativ sun’iy intellekt hamda shaxsga yo‘naltirilgan
adaptiv o‘qitish vositalari asosida “Task-based” ta’lim texnologiyasi metodikasini
takomillashtirish, vazifaga asoslangan kommunikativ faoliyatni diagnostik
baholash tizimlarini ishlab chigish hamda ularning lingvodidaktik samaradorligini
ilmiy asoslash dolzarb ilmiy yo‘nalishlardan biri hisoblanadi.

O‘zbekistonda oliy ta’lim tizimini xalgaro standartlar asosida modernizatsiya
qilish, chet tillarini o‘qitish sifatini oshirish, zamonaviy pedagogik va ragamli
texnologiyalarni ta’lim jarayoniga keng joriy etish bo‘yicha izchil islohotlar
amalga oshirilmogda. “Bugun insoniyat yangi sivilizatsiya bosqichiga — sun’iy
intellekt davriga dadil gadam qo‘ymoqda”. Shunga muvofig, oliy ta’lim
tashkilotlarida ingliz tilini o°qitishda “task-based” ta’lim texnologiyasidan didaktik
magsadlarga muvofig foydalanish metodikasini ishlab chigish, kommunikativ
vazifalar asosida talabalarning og‘zaki nutq va madaniyatlararo kompetensiyalarini
rivojlantirish, ularning o‘quv faoliyatini faollashtirish, shuningdek, mazkur

1 O¢zbekiston Respublikasi Prezidenti Sh.Mirziyoyev raisligida 2025-yil 21-oktabrda sun’iy intellekt
texnologiyalarini ~ joriy = qilish  masalalari  bo‘yicha  o‘tkazilgan  videoselektor  yig‘ilishi. -
https://president.uz/oz/lists/view/8582



texnologiyadan foydalanish samaradorligini baholashning diagnostik tizimini
takomillashtirish va uni ta’lim amaliyotiga integratsiyalash dolzarb ilmiy-amaliy
vazifa hisoblanadi.

O‘zbekiston Respublikasining 2020-yil 23-sentabrdagi O‘RQ-637-son
“Ta’lim to‘g‘risida”gi Qonuni, O‘zbekiston Respublikasi Prezidentining 2022-yil
28-yanvardagi PF-60-son “2022-2026-yillarga mo‘ljallangan  Yangi
O‘zbekistonning taraqqiyot strategiyasi to‘g‘risida”gi Farmoni, 2024-yil
21-iyundagi PQ-231-son “Maktabgacha va maktab ta’limi tashkilotlari xodimlarini
uzluksiz kasbiy rivojlantirish tizimini takomillashtirish bo‘yicha qo‘shimcha
chora-tadbirlar to‘g‘risida”gi, 2024-yil 27-iyundagi PQ-239-son “Yoshlarni xorijiy
tillarga o‘qitish tizimi samaradorligini oshirish bo‘yicha qo‘shimcha chora-
tadbirlar to‘g‘risida”gi, 2025-yil 8-sentabrdagi PQ-277-son “Maktabdan tashqari
ta’lim tizimini yangi bosqichga olib chiqish chora-tadbirlari to‘g‘risida’gi
qarorlari, O°‘zbekiston Respublikasi Vazirlar Mahkamasining 2022-yil
19-yanvardagi 34-son “Xorijiy tillarni o‘rganishni takomillashtirish bo‘yicha
qo‘shimcha chora-tadbirlar to‘g‘risida”gi va 2024-yil 27-martdagi 157-son “Davlat
ta’lim standartlari va davlat ta’lim talablarini ishlab chigish hamda joriy etish
tartibini takomillashtirish chora-tadbirlari to‘g‘risida”gi qarorlari hamda mazkur
faoliyatga tegishli boshqa me’yoriy-huquqiy hujjatlarda belgilangan vazifalarni
amalga oshirishga ushbu dissertatsiya tadgigoti muayyan darajada xizmat giladi.

Tadgiqotning respublika fan va texnologiyalari rivojlanishining ustuvor
yo‘nalishlariga mosligi. Mazkur tadgiqot respublika fan va texnologiyalari
rivojlanishining 1. “Axborotlashgan jamiyat va demokratik davlatni ijtimoiy,
huqugiy, iqtisodiy, madaniy, ma’naviy-ma’rifiy rivojlantirishda innovatsion
g‘oyalar tizimini shakllantirish va ularni amalga oshirish yo‘llari” ustuvor
yo‘nalishiga muvofiq bajarilgan.

Muammoning o‘rganilganlik darajasi. Mamlakatimizda xorijiy tillarni
o‘qitish metodikasi bo‘yicha J.J.Jalolov, L.T.Axmedova, D.U.Xoshimova,
I.M.Tuxtasinov, U.U.Jumanazarov, Sh.Z.Taylanova, A.E.Rustamova,
A.Y .Nurmuratov, N.V.Petrosyan, L.T.Abdullayeva, M.U.Buranova,
F.P.Davronova, Sh.Sh.Rustamova, A.B.Musoyeva, N.N.Normatova, U.U.Sattorov,
L.F.Xoligova® kabi olimlar ilmiy tadgigotlar olib borgan.

2 Jalolov J.J., Makhkamova G.T., Ashurov Sh.S. English Language Teaching Methodology. — Tashkent: Fan va
texnologiya, 2015.; AxmenoBa JI.T. Teopus u npaktuka oOydeHus MpoecCHOHATILHON PyCCKOW pedd CTYAEHTOB-
¢wmnonoros. — Tamxkent: Fan va texnologiya, 2013. — 200 c.; Xammmosa JI.Y. JIMHrBOIMIAKTHYECKHE OCHOBBI
N3Yy4EHUS] JIaKyH B KOHTEKCT€ COBPEMEHHOTO (YHKIMOHMPOBAHUS PYCCKOTO SI3bIKA M MEKbBSI3BIKOBBIX
B3aHMO/JICHCTBHIA: IOKT. [HcC. ... mea. Hayk (DSc). — 2007. — 209 c.; Tuxtasinov .M. Tarjimon tayyorlashda kasbiy
kompetensiyalarni ekvivalentlik hodisasi asosida rivojlantirish: ped. fanlari doktori (DSc) diss. avtoref. — Toshkent,
2018.—83b.; XKymanazapoB V.VY. TabIuMHN pakamJIalITUPULI MyXUTHIA OyJakak MHIVIN3 THIIH YKUTYBYHJIAPHHUHT
JUHTBACTHK KOMIETEHIMACHHN PUBOXIaHTHpHUII: men. dammapu gokrtopu (DSc) mmec. — T., 2021. — 352 6.,
Taylanova Sh.Z. Pedagogika oliy ta'lim muassasalari talabalarida gadriyatlar tizimini rivojlantirish texnologiyasini
takomillashtirish: ped. fanlari bo‘yicha falsafa doktori (PhD) diss. avtoref. — Samargand, 2019. — 130 b.; Rustamova
A.E. Oliy ta'lim muassasalarida chet tilini pedagogik diagnostika metodikasi orqali o‘qitishni takomillashtirish
konsepsiyasi (ingliz tili misolida): ped. fanlari doktori (DSc) diss. avtoref. — Toshkent, 2025. — 75b.;Hypmyparos
A.Sl. MacodaBuii TapIuMIa WHTIIA3 THIMHA YKATHII METOAWKAcH: Tiel. (anmapu Oyiinda dancada moxropu (PhD)
muce. aBroped. — Tomkent, 2024.; Petrosyan N.V. Innovatsion pedagogik texnologiyalar orqali til yo‘nalishidagi
oliy o‘quv yurtlari talabalarining tanqidiy fikrlashini rivojlantirish: ped. fanlari bo‘yicha falsafa doktori (PhD) diss.
avtoref. — Samargand, 2023. — 26 b.; A6aymnaeBa JI.T. TanabanapHUHT COLMOJMHTBHCTHK KOMICTCHIHSICHHH
3JIEKTPOH pecypciap acocuaa TaKOMWJUIAINTHPHUIN (MHIVIM3 THIM MHUCOJMma): med. dammapu Oyitmua dancada
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Chet tillarni o‘qitishda ta’limni TBL texnologiyasi asosida tashkil etish
masalalari N.M.Y uldashevaning dissertatsiya ishida, shuningdek, N.Mirvafoyeva,
A.Azimova, A.l.Xurramov, N.Djurayeva, A.G‘ulomov, Sh.Yusupova® kabi yosh
olimlarning ilmiy magqolalarida o‘rganilgan bo‘lib, ularda vazifaga asoslangan
ta’lim texnologiyasining nazariy asoslari va uni ingliz tili darslarida qo‘llash
imkoniyatlari tahlil gilingan.

MDH mamlakatlarida chet tillarni o‘qitishda kommunikativ kompetensiyani
shakllantirish va rivojlantirish masalalari bo‘yicha Ye.A.Rubleva, A.S.Shimichev,
V.V.Gromova, T.P.Popova* va boshqalar tadgigot ishlarini olib borgan.

Xorijiy mamlakatlarda TBL texnologiyasi masalalari M.H.Long, R.Ellis,
D.Nunan, N.Prabhu, P.Skehan, J.Willis, R.Frost°® va boshga tadgigotchilarning
Ilmiy izlanishlarida muhokama gilingan.

nmokropu (PhD) mucc. aBtoped. — Camapkannm, 2022. — 15 6.;Buranova M.U. Tibbiyot oliy o‘quv yurtlarida
talabalarga o‘qishni o‘rgatishda noan'anaviy usullarning joriy qilinishi (ingliz tili materialida): ped. fanlari bo‘yicha
falsafa doktori (PhD) diss. avtoref. — Samargand, 2023. — 17 b.; Davronova F.P. Ragamli texnologiyalar sharoitida
talabalarni ingliz tiliga tezkor o‘qitishning pedagogik asoslarini takomillashtirish: ped. fanlari bo‘yicha falsafa
doktori (PhD) diss. avtoref. — Samargand, 2023. — 14 b..; Rustamova Sh.Sh. Umumta'lim maktablari yugori (10-11)
sinf o‘quvchilarining tinglab tushunish va so‘zlashuv ko‘nikmasini kommunikativ kompetensiya asosida
rivojlantirish: ped. fanlari bo‘yicha falsafa doktori (PhD) diss. avtoref. — Samargand, 2023. — 19 b.; Musoyeva A.B.
Bo‘lajak chet tili o‘qituvchilarining kasbiy mahoratini CEFR orqali shakllantirish va rivojlantirish (ingliz tili
misolida): ped. fanlari bo‘yicha falsafa doktori (PhD) diss. avtoref. — Samargand, 2022. — 22 b.; Hopmarosa H.H.
WHrnm3 TWiMHA YKATHIOOA HUKTHCOAWMET HyHamWIIM  TamabaJapuHUHT OF3aKM HYTK KYHHKMaJapHHU
puBOXKIaHTHpHIIL: TIed. (anmapu Oyiinya dancada noxropu (PhD) mmce. aBroped. — Camapkanz, 2021. — 18 6.;
CartopoB VY.Y. Hemuc TWIMHH HMKKHHYM 4YeT THIM cHatuga MacodaBuil YKUTHINIA SHTH aBJIOA YKYyB
amaduETIIapHA TAKOMIJUTAIITAPHI: Tie]]. armapu Oyitnda dancada noxropu (PhD) mucc. aBroped. — CamapkaHng,
2022. — 61 6.; Xoligova L.F. Filologik ta'lim yo‘nalishi talabalarining tadqiqot qobiliyatini loyiha asosida o‘rganish
metodi orqali rivojlantirish: ped. fanlari bo‘yicha falsafa doktori (PhD) diss. avtoref. — Samargand, 2023. — 15 b.

® Yuldasheva N.M. Talabalarning yozma diskursiv kompetensiyasini takomillashtirishda TBLT texnologiyasini
go‘llashning lingvodidaktik xususiyatlari (jurnalistika yo‘nalishi misolida): ped. fanlari bo‘yicha falsafa doktori
(PhD) diss. avtoref. — Toshkent, 2024. — 19 b.; Mirvafoyeva N. Vazifaga asoslangan til o°qitish (TBLT)ning o‘zbek
EFL va ESP talabalari tanqgidiy fikrlash va kommunikativ kompetensiyasini rivojlantirishdagi samaradorligi //
VHHOBAIIMOHHBIE MCCIICMOBAHNS B COBPEMEHHOM MHpE: Teopusi M mpakTuka. — Ne4(32). — B. 33-34.;Azimova A.
Yozuv darslarida TBLT (task-based language teaching) dan foydalanish // The Lingua Spectrum. — 2024. — Ne2(1). —
B. 113-115.; Khurramov A.l. Application of task-based language teaching (TBLT) in developing reading
competence of visually impaired learners // Science time international scientific journal. — Vol. 3.;Kudratillayevna
N.D. Vazifaga asoslangan til o‘gitish (TBLT): nazariy asoslari va amaliy yondashuvlar // Journal of education,
ethics and value. — Ne4(3). — P. 74-77.; Gulomov A. Xorijiy til o‘qitishda vazifaga asoslangan ta'lim. — Toshkent:
O‘zbekiston ta'limi, 2010.;Yusupova Sh. O‘zbekiston ta'lim tizimida TBLT metodini qo‘llashning o°‘rni. — Toshkent:
Toshkent davlat pedagogika universiteti, 2015.

* Py6nesa E.A.COBEpIICHCTBOBAHHE HHOS3HIYHON IPAMMATHUYECKOH KOMIICTEGHIHH C HCIONB30BAHHEM TECTOBOM

kommno3unun: Ha Matepmanie Mcmanckoro si3pIka. aBroped. amc. ... KaHA. mea. Hayk. — [lsturopek, 2006. — 19 c.
uvmnae A.C.dopMupoBaHHEe TpaMMaTHYECKOH KOMIIETCHIIMM CTYJICHTOB OakajlaBpHaTa IO HallpaBJICHHIO
MOATOTOBKK “NUHTBUCTHKA” (MeXKyabTypHBIM Toaxon). Jwc.. .kanmmem.Hayk. — Hwkauii Hosropoa, 2016.

I'pomoBa B.B. ®opMupaBanne MeXKyJIbTYpHOH KOMMYHHUKaTUBHON Ha OCHOBE MHTEPIUCLUILUIMHAPHOTO 00y4eHue
(mkoa ¢ yruyOJIEHHBIM W3y4E€HHEM HHOCTPAHHOTO S3bIKa0 aHTIUICKUI s3bIK): ABTOpedrokan.men.Hayk.-M.,
2011.-25c. Tlomora T.I1. ®opmupaBaHUK WHOSI3BIYHON KOMMYHHKATHBHON KOMIIETCHIIMH Y CTYIACHTOB 3a0YHOTO
oTaeneHus si3p1koBoro By3a: MoHorpadus. T.I1.ITomoa. Hmkeropon.roc.yn-t um H.M.Jlo6ayeBckoro-H.Hosropon:
2013. — 186c.

®> Long M. In defense of Tasks and TBLT: Nonissues and Real Issues // Annual Review of Applied Linguistics. —
2016. — Volume 36. — P. 5-33.; Ellis R. Moving task based language teaching forward // Language Teaching. —
2017. — Volume 50, Ne 4. — P. 507-526.; Nunan D. Task-based Language Teaching. — Cambridge: Cambridge
University Press, 2004. — 222 p.; Willis J. A framework for task-based learning. — Harlow: Longman, 1996. — 192 p.
Prabhu N.S. Second Language Pedagogy. — Oxford: Oxford University Press, 1987. — 153 p.; Skehan P., Foster P.
The influence of task structure and processing conditions on narrative retellings // Language Learning. — 1999. —
Volume 49, Ne 1. — P. 93-120.; Frost R. A Task-based Approach [Electronic resource] // British Council — Teaching
English. - URL: https://www.teachingenglish.org.uk/professional-development/teachers/knowing-
subject/articles/task-based-approach
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https://www.teachingenglish.org.uk/professional-development/teachers/knowing-subject/articles/task-based-approach

Yugorida gayd etilgan mualliflar tadgigotlarining nazariy va amaliy
ahamiyatini inobatga olgan holda shuni ta’kidlash joizki, oliy ta’lim tashkilotlarida
ingliz tilini o‘qitish jarayonida og‘zaki nutq kompetensiyasini aynan TBL
texnologiyasi asosida takomillashtirishga qaratilgan maxsus ilmiy tadgiqgotlar
yetarlicha olib borilmagan. Bu holat mazkur tadgiqotning dolzarbligini belgilaydi.

Dissertatsiya tadqiqotining dissertatsiya bajarilgan oliy ta’lim
muassasasining ilmiy-tadqiqot ishlari rejalari bilan bog‘ligligi. Dissertatsiya
tadqigoti Sharof Rashidov nomidagi Samargand davlat universitetining ilmiy-
tadqiqot ishlari rejasiga muvofiq Noe SRFil-01 “Zamonaviy tilshunoslik masalalari
va xorijiy tillarni o‘qitish uslubiyati” amaliy tadqiqot mavzusi doirasida bajarilgan.

Tadgigotning magqsadi filologiya va tillarni o‘qitish ta’lim yo‘nalishida
tahsil olayotgan 1-bosqich talabalarining ingliz tilida og‘zaki nutq
kompetensiyasini “Task-based” ta’lim texnologiyasi asosida takomillashtirishdan
iborat.

Tadgiqotning vazifalari quyidagilardan iborat:

talabalarning ingliz tilidagi og‘zaki nutq kompetensiyasining tarkibiy
komponentlarini aniglash, ularning lingvopsixologik, kommunikativ va kognitiv
xususiyatlarini ilmiy-nazariy jihatdan asoslash;

“Task-based” ta’lim texnologiyasining nazariy evolyutsiyasini tizimli
ravishda tahlil qilish hamda uning og‘zaki nutq ko‘nikmasini rivojlantirishdagi
o‘rni va samaradorligini aniqlash;

tajriba oldi diagnostik tahlillar asosida talabalarda uchraydigan psixolingvistik
to‘siglarni (nutq xavotiri, kommunikativ ishonchsizlik, lingvistik yetishmovchilik)
aniqlash va ularning ta’sir darajasini baholash;

O‘zbekiston oliy ta’lim tashkilotlari sharoitida TBL texnologiyasini samarali
joriy etish uchun konseptual-adaptiv modelni ishlab chigish hamda ushbu modelni
amaliyotga tatbiq etishning bosgichma-bosqgich metodik mexanizmini yaratish;

tajriba-sinov ishlari natijalarini matematik-statistik metodlar asosida tahlil
gilish, olingan natijalarni ilmiy jihatdan talgin etish va ishlab chigilgan modelning
samaradorligini asoslab berish.

Tadgigotning obyekti sifatida 1-bosqich filolog talabalarning ingliz tilida
og‘zaki nutq kompetensiyasini “Task-based” ta’lim (TBL) texnologiyasi asosida
takomillashtirish jarayoni olingan.

Tadgigotning predmetini ingliz tilini o‘qitishda talabalarning og‘zaki nutq
kompetensiyasini rivojlantirishga yo‘naltirilgan Task-Based Learning (TBL)
texnologiyasining mazmuni, usullari va metodlari tashkil giladi.

Tadgiqotning usullari. Tadgigotda nazariy (analitik-sintetik, giyosiy-
tagqoslash), diagnostik (so‘rovnomalar, testlar, kuzatish), prognostik (ekspert
bahosi, baholarni umumlashtirish), pedagogik tajriba va matematik statistika
(ma’lumotlarni statistik gayta ishlash, natijalarni grafik tarzda taqdim etish va
boshgalar) usullaridan foydalanilgan.

Tadgiqotning ilmiy yangiligi quyidagilardan iborat:

oliy ta’lim tashkilotlari talabalarining ingliz tilidagi og‘zaki nutq
kompetensiyasini  rivojlantirishga yo‘naltirilgan  konseptual-adaptiv. model
kommunikativ-faoliyat yondashuvi asosida ishlab chigilib, uning psixolingvistik-
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regulyativ komponentida talabaning nutq hosil qilish jarayonini o‘z-0‘zini nazorat
qgilish orgali boshgaruvchi metakognitiv regulyatsiya mexanizmi dinamik-uzviy
tarzda asoslangan;

Task-Based Language (TBL) texnologiyasining nazariy evolyutsiyasi
komparativ-tarixiy rekonstruksiya asosida gayta tahlil qilinib, uning Kklassik
kommunikativ ~ yondashuvdan vazifaga yo‘naltirilgan  kognitiv-diskursiv
paradigmaga o‘tish trayektoriyasi talabalarning og‘zaki nutqini rivojlantirishdagi
didaktik imkoniyatlarni aniglashtiruvchi omil sifatida strukturaviy-dinamik tarzda
nazariy dalillangan;

talabalarning og‘zaki nutq kompetensiyasi shakllanishiga to‘sqinlik qiluvchi
psixolingvistik omillar diagnostik tahlil asosida psixometrik-differensial tarzda
aniqlanib, ularning nutqiy faoliyatga “kommunikativ tormozlanish” mexanizmi
orqali ta’sir etish qonuniyati darajaviy mezonlar tizimi hamda ishonch indikatorlari
vositasida ilmiy asoslab berilgan;

oliy ta’limda vazifaga asoslangan til o‘qitish texnologiyasini joriy etishning
konseptual-adaptiv mexanizmi ta’lim oluvchilarning tayyorgarlik darajasi va
individual ehtiyojlarini diagnostik aniglash asosida differensial-adaptiv tarzda
takomillashtirilib, o‘quv vazifalarining ta’lim oluvchilar imkoniyatlariga
moslashuvchanlik gonuniyati adaptiv_mezonlar tizimi asosida ilmiy asoslab
berilgan.

Tadgiqotning amaliy natijalari quyidagilardan iborat:

TBL yondashuvining nazariy va amaliy asoslari, og‘zaki nutq
kompetensiyasini rivojlantirishga qaratilgan vazifalar dizayni, kommunikativ
baholash va test vazifalarini ishlab chiqish hamda sun’iy intellekt vositalaridan
foydalanish masalalari yoritilgan “Contemporary Approaches to Pedagogical
Mastery” nomli darslik nashr gilingan (Sharof Rashidov nomidagi Samargand
davlat universiteti kengashining 2026-yil 4-iyundagi 11-son qarori, guvohnoma
ragami 677);

TBL texnologiyasi asosida og‘zaki va yozma nutq kompetensiyasini
rivojlantirishga garatilgan vazifalar tizimi, kommunikativ mashqglar va baholash
mezonlari ishlab chiqilib, talabalarning kommunikativ kompetensiyasini
rivojlantirish va chet tilida muloqot qilish ko‘nikmalarini takomillashtirishga
xizmat qiladigan “Oral and Written Speech Practice” nomli o‘quv qo‘llanma
nashr gilingan (Samargand davlat chet tillar instituti kengashining 2026-yil 1-
iyuldagi 184-son garori, guvohnoma ragami 184/13).

Tadgiqot natijalarining ishonchliligi ishda qo‘llanilgan nazariy ma’lumotlar
va metodlarning ishonchli manbalardan olingani, keltirilgan tahlil va mulohazalar,
tajriba-sinov ishlari samaradorligining matematik-statistik metodlar vositasida
asoslangani, xulosa va tavsiyalarning amaliyotga joriy etilgani hamda olingan
natijalarning vakolatli tashkilotlar tomonidan tasdiglangani bilan belgilanadi.

Tadgiqot natijalarining ilmiy va amaliy ahamiyati. Tadgiqot natijalarining
ilmiy ahamiyati talabalarning ingliz tilida og‘zaki nutq kompetensiyasini
takomillashtirishga garatilgan TBL texnologiyasining nazariy va metodik asoslari
tizimli ravishda ishlab chiqilib, ilmiy jihatdan asoslab berilgani bilan izohlanadi.



Tadgiqotning amaliy ahamiyati ishlab chigilgan metodik tavsiyalar va
vazifalar tizimining oliy ta’limda ingliz tilini o‘qitishda talabalarning og‘zaki nutq
ko‘nikmalarini rivojlantirish, mustaqil fikrlashini faollashtirish hamda ingliz tilidan
real kommunikativ vaziyatlarda samarali foydalanishini ta’minlashga xizmat
gilishi bilan belgilanadi.

Tadgiqot natijalarining joriy gilinishi. Talabalarning ingliz tilida og‘zaki
nutq kompetensiyasini “Task-based” ta’lim texnologiyasi asosida takomillashtirish
bo‘yicha olingan ilmiy natijalar asosida:

oliy ta’lim tashkilotlari talabalarining ingliz tilidagi og‘zaki nutq
kompetensiyasini  rivojlantirishga yo‘naltirilgan  konseptual-adaptiv. model
kommunikativ-faoliyat yondashuvi asosida ishlab chigilib, uning psixolingvistik-
regulyativ komponentida talabaning nutq hosil qilish jarayonini 0‘z-0‘zini nazorat
gilish orgali boshgaruvchi metakognitiv regulyatsiya mexanizmi dinamik-uzviy
tarzda asoslanganligi haqidagi xulosalari “Contemporary Approaches to
Pedagogical Mastery” nomli darslik mazmuniga singdirilgan (Sharof Rashidov
nomidagi Samargand davlat universiteti kengashining 4-iyun 2026-yil 11-sonli
qarori, guvohnoma ragami 677). Natijada, oliy ta’lim tashkilotlari talabalari uchun
ingliz  tilidagi og‘zaki nutq kompetensiyasining lingvistik-produksion,
psixolingvistik-regulyativ, kommunikativ-pragmatik, kognitiv-refleksiv
komponentlari aniglanishiga erishilgan;

Task-Based Language (TBL) texnologiyasining nazariy evolyutsiyasi
komparativ-tarixiy rekonstruksiya asosida qayta tahlil qilinib, uning klassik
kommunikativ ~ yondashuvdan vazifaga yo‘naltirilgan  kognitiv-diskursiv
paradigmaga o‘tish trayektoriyasi talabalarning og‘zaki nutqini rivojlantirishdagi
didaktik imkoniyatlarni aniglashtiruvchi omil sifatida strukturaviy-dinamik tarzda
nazariy dalillanganligi haqgidagi xulosalardan Samargand davlat chet tillar
institutida 2022-2024-yillarda amalga oshirilgan, Toshkent shahridagi AQSh
elchixonasi hamda Xalqgaro ta’lim bo‘yicha Amerika Kengashi bilan hamkorlikda
AQSh Davlat departamenti tomonidan moliyalashtirilgan “English Access
Microscholarship Program” loyihasi doirasida foydalanilgan (Samarqand davlat
chet tillar institutining 2026-yil 19-iyundagi 2297/02-sonli ma’lumotnomasi).
Natijada, talabalarning faolligini ta’minlash, ijodiy va tanqgidiy fikrlashini
rivojlantirish, muammoni hal qilish va jamoa bilan ishlash ko‘nikmalarini oshirish,
liderlik qgobiliyatini rivojlantirish, talabalarning dunyoqarashini kengaytirish
hamda kommunikativ kompetensiyasini oshirishga xizmat gilgan;

talabalarning og‘zaki nutq kompetensiyasi shakllanishiga to‘sqinlik qiluvchi
psixolingvistik omillar diagnostik tahlil asosida psixometrik-differensial tarzda
aniqlanib, ularning nutqiy faoliyatga “kommunikativ tormozlanish” mexanizmi
orqali ta’sir etish gonuniyati darajaviy mezonlar tizimi hamda ishonch indikatorlari
vositasida korrelyatsion-diagnostik tarzda ilmiy asoslab berilganligi hagidagi
xulosalardan Alisher Navoiy nomidagi Toshkent davlat o‘zbek tili va adabiyoti
universitetida 2022-2025-yillarda Germaniyaning Gumboldt universiteti bilan
hamkorlikda amalga oshirilgan “Erasmus+ International KA107 Credit Mobility,
Key Action 1: Mobility for Learners and Staff — Higher Education Student and
Staff Mobility” xalgaro grant loyihasi doirasida foydalanilgan (Alisher Navoiy
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nomidagi Toshkent davlat o‘zbek tili va adabiyoti universitetining 2026-yil 6-
apreldagi  04/1-1842-sonli ma’lumotnomasi). Natijada, loyiha doirasida
talabalarning og‘zaki nutq kompetensiyasini rivojlantirishga qaratilgan o‘quv
mashg‘ulotlarini psixolingvistik jihatdan optimallashtirish, ta’lim jarayonining
samaradorligini oshirish hamda kommunikativ faoliyat sifatini yaxshilashga
xizmat gilgan;

oliy ta’limda vazifaga asoslangan til o‘qitish texnologiyasini joriy etishning
konseptual-adaptiv mexanizmi ta’lim oluvchilarning tayyorgarlik darajasi va
individual ehtiyojlarini diagnostik aniglash asosida differensial-adaptiv tarzda
takomillashtirilib, o‘quv vazifalarining ta’lim oluvchilar imkoniyatlariga
moslashuvchanlik qonuniyati adaptiv mezonlar tizimi asosida ilmiy asoslab
berilganligi hagidagi ilmiy xulosalardan Samargand viloyat teleradiokanali
“Radiointervyu”  eshittirishining  ssenariysini  tayyorlashda foydalanilgan
(Samargand viloyati teleradiokanalining 2026-yil 14-apreldagi 01-07/127-sonli
ma’lumotnomasi). Natijada, talabalarning chet tilda og‘zaki nutq ko‘nikmalarini
rivojlantirishgagina emas, balki muammoni aniglash, yechim topish va mustaqil
qaror gabul qilish kabi hayotiy ko‘nikmalarni shakllantirishga ham amaliy yordam
bergan.

Tadgiqot natijalarining aprobatsiyasi. Tadgiqot natijalari 4 ta xalgaro va 4
ta respublika ilmiy-amaliy anjumanida muhokamadan o‘tkazilgan.

Tadqiqot natijalarining e’lon qilinganligi. Dissertatsiya mavzusi bo‘yicha
jami 23 ta ilmiy ish, jumladan, 1 ta darslik, 1 ta o‘quv qo‘llanma va 1 ta lug‘at
nashr etilgan; O‘zbekiston Respublikasi Oliy attestatsiya komissiyasining doktorlik
dissertatsiyalari asosiy ilmiy natijalarini chop etish tavsiya etilgan ilmiy
nashrlarida 7 ta, xorijiy jurnallarda 4 ta, Scopus bazasida indekslanadigan jurnalda
1 ta maqola ¢’lon qilingan.

Dissertatsiyaning tuzilishi va hajmi. Dissertatsiya kirish, uch bob, xulosa,
foydalanilgan adabiyotlar ro‘yxati va ilovalardan tashkil topgan bo‘lib, asosiy matn
hajmi 148 sahifani tashkil etadi.

DISSERTATSIYANING ASOSIY MAZMUNI

Kirish gismida dissertatsiya mavzusining dolzarbligi va zarurati asoslangan,
tadqgiqotning O‘zbekiston Respublikasida fan va texnologiyalarni rivojlantirishning
ustuvor  yo‘nalishlariga  muvofigligi  ko‘rsatilgan hamda muammoning
o‘rganilganlik darajasi tahlil qilingan. Shuningdek, dissertatsiya tadqiqotining u
bajarilgan oliy ta’lim tashkilotining ilmiy-tadqiqot ishlari rejalari bilan bog‘liqligi
yoritilgan. Tadgiqgotning maqgsadi va vazifalari, obyekti hamda predmeti
belgilangan, uning ilmiy yangiligi, ilmiy va amaliy ahamiyati ochib berilgan.
Bundan tashqari, tadqigot natijalarining ishonchliligi, amaliyotga joriy etilishi va
aprobatsiyasi, natijalarning e’lon qilinganligi, shuningdek, dissertatsiyaning
tuzilishi va hajmiga oid ma’lumotlar bayon etilgan.

Dissertatsiyaning  “Talabalarning  ingliz  tilida og‘zaki nutq
kompetensiyasini shakllantirishning nazariy asoslari” deb nomlangan birinchi
bobida og‘zaki nutq kompetensiyasi lingvistik bilimlar, psixologik jarayonlar va
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ta’limni  tashkil etishning didaktik mexanizmlari integratsiyasi asosida
shakllanadigan ko‘p komponentli tizim sifatida tahlil qilingan. Nutq hosil qilish
(speech production) va nutgni idrok etish (speech perception) jarayonlarining
diggat, xotira, tafakkur va motivatsiya bilan bog‘ligligi ochib berilib, kompetensiya
tarkibiga diskursni boshgarish, kommunikativ va kompensator strategiyalarni
qo‘llash, sotsiolingvistik moslashuv hamda nutqiy faoliyatni metakognitiv nazorat
qilish ko‘nikmalari kiritilgan. Shu sababli talabaning lingvistik tayyorgarligi bilan
bir qatorda psixologik tayyorgarligini ham ta’minlash zarurati asoslangan.
Og‘zaki nutq mazkur kompetensiyaning amaliy ifodasi bo‘lib, u quyidagi
o‘zaro bog‘liq komponentlar orqali shakllanadi (1-jadval):
1-jadval
Og‘zaki nutq kompetensiyasining muhim komponentlari

Lingvistik- Ingliz tilida og‘zaki nutq hosil qilish uchun zarur bo‘lgan til birliklaridan
produksion foydalanish qgobiliyati.

Psixolingvistik- Nutq faoliyatini psixologik jihatdan boshgarish va tartibga solish gobiliyatini
regulyativ tavsiflaydi.

Kommunikativ- Ingliz tilidan turli kommunikativ vaziyatlarda samarali va magsadga muvofiq
pragmatik foydalanish gobiliyatini ifodalaydi.

Kognitiv-refleksiv | Nutqiy faoliyatni anglash, tahlil gilish va takomillashtirish bilan bog‘liq bilish
jarayonlarini ifodalaydi.

Psixolingvistik omillar orasida S.Krashenning affektiv filtr gipotezasi
alohida o‘rin tutadi. Ushbu olimning ta’kidlashicha til materialining
o‘zlashtirilishi uchun tushunarli input (“i+1°") va past affektiv filtr, ya’ni qo‘rquv,
xavotir va psixologik bosimning kamligi zarur®. TBL darslarida erkin mulogot
mubhiti, xatolarga tolerant munosabat va formativ baholash affektiv filtrni
pasaytiradi, real kommunikativ vazifalar esa kiruvchi til materialini faol gayta
ishlanadigan resursga aylantiradi. Og‘zaki nutq kompetensiyasiga ta’sir qiluvchi
asosiy omillar va ularning TBL jarayonidagi o‘rni 2-jadvalda keltirilgan:

2-jadval
Nutq kompetensiyasiga ta’sir giluvchi psixolingvistik omillar
N omil Ta’rifi NL.th Ifompetferf— TBL jaray_onidagi Peda_lgogik
siyasiga ta’siri roli tavsiyalar
1 Xotira Til birliklarini So‘z boyligi va Vazifa jarayonida Takrorlash, til
saglash va grammatik til birliklarini birliklarini ma’noli
kerakli paytda |strukturalarni qo‘llashni | aktivlashtiradi | bloklash, kontekstda
gayta chagirish ta’minlaydi o‘rganish
qobiliyati
2 | Ishchi xotira Axborotni Gap tuzish va nutgni | Vazifa davomida Qisqa vazifalar,
vagtincha real vagtda ishlab nutq ishlab bosqichli
saglash va gayta | chigarishni ta’minlaydi | chigarishda asosiy murakkablik
ishlash tizimi rol o‘ynaydi
3 Diggat Axborotni Til materialini to‘g‘ri Vazifa oldi Qizigarli tasklar,

tanlash va unga
e’tibor qaratish

jarayoni

idrok gilish va
o‘zlashtirishga yordam
beradi

bosgichida muhim

multimodal metodlar

® Krashen S.D. Principles and Practice in Second Language Acquisition. — Oxford: Pergamon Press, 1982. — 209 p.
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No omil Ta’rifi Nl.th Ifompetfar}— TBL jaray_onidagi Pede_lgogik
siyasiga ta’siri roli tavsiyalar
4 | Intrinsik Ichki gizigish Barqaror va uzoq Mustagil task Autentik materiallar
motivatsiya asosida muddatli rivojlanishni bajarishni
o‘rganish ta’minlaydi kuchaytiradi
5 | Ekstrinsik Tashqi Qisga muddatli natija Natijaga Baholash va mukofot
motivatsiya rag‘batlar beradi yo‘naltirilgan tizimi
asosida tasklarda kuchli
o‘rganish
6 O‘ziga O‘z nutqiga Erkin gapirish va Mulogot Qo‘llab-
ishonch | bo‘lgan ishonch | interaksiyani oshiradi gobiliyatini guvvatlovchi muhit
darajasi kuchaytiradi
7 Xavotir Nutq paytidagi | Yugqori bo‘lsa, nutqni | Vazifa jarayonida Stresssiz muhit
psixologik to‘sadi pasaytirilishi kerak yaratish
bosim
8 Ijtimoiy Guruhda Kommunikativ Juft/guruh ish Hamkorlikda
omillar o‘rganish va kompetensiyani asosini tashkil etadi o‘rganish
mulogot rivojlantiradi

Birinchi bobning ikkinchi faslida TBL nazariy evolyutsiyasining komparativ-
tarixiy rekonstruksiyasi amalga oshirilgan. Ilmiy adabiyotlarda TBL tarixi odatda
mualliflar va asarlarning xronologik ketma-ketligi sifatida yoritiladi. Ushbu
tadgigotda esa har bir davr nazariy tayanch, “vazifa” tushunchasining talqini, til
shakliga munosabat va og‘zaki nutqni rivojlantirishdagi didaktik imkoniyat kabi
mezonlar asosida yoritilgan va quyidagi besh davr ajratildi. Birinchisi 1970-yillarni
gamrab olgan klassik kommunikativ davrdir. Ikkinchisi shakllanish davri bo‘lib, u
N. Prabhuning Bangalor loyihasi va M. Longning interaksiya gipotezasi bilan
bog‘liq davr. Uchinchi davr metodik tizimlashtirish bosqichi hisoblanib, bu davrda
D. Nunan ishlari hamda J.Willis taklif etgan model muhim o‘rin tutadi. To‘rtinchi
davr kognitiv yondashuv bilan tavsiflanadi (P.Skehan, P.Robinson, R.Ellis)’.
Beshinchi davr esa kognitiv-diskursiv davr sifatida belgilandi.

Kognitiv-diskursiv paradigma deganda vazifa bir vaqtning o‘zida kognitiv va
diskursiv jihatdan loyihalanadigan bosqgich tushuniladi. Evolyutsiya trayektoriyasi
strukturaviy va dinamik xususiyatga ega. Berilayotgan vazifa ma’noni ifodalashga
yo‘naltiriladi va mashg‘ulot J. Willis modelidagi vazifa oldi (pre-task), vazifa
(task cycle) va tilga e’tibor (language focus) bosqichlarida tashkil etiladi. Vazifalar
P. Robinson mezoniga ko‘ra kognitiv murakkablik bo‘yicha oddiydan murakkabga
qarab tizimlashtiriladi. P.Skehanning cheklangan digqat sig‘imi modeliga ko‘ra,
o‘rganuvchi murakkablik, ravonlik va aniglikni bir vagtda maksimal nazorat gila
olmaydi va ular o‘rtasida murosali muvozanat (trade-off) yuzaga keladi®. TBL bu
mexanizmni hisobga oladi: vazifa oldi (pre-task) bosgichida lingvistik tayanch
yaratiladi, vazifa (task cycle) bosqgichida ma’noga yo‘naltirilgan nutq shakllanadi,
tilga e’tibor (language focus) bosqichida esa til shakllariga ongli e’tibor qaratiladi.

" Ellis R. Task-Based Language Learning and Teaching. — Oxford: Oxford University Press, 2003. — 387 p
8 Skehan P. A Cognitive Approach to Language Learning. — Oxford: Oxford University Press, 1998. — 324 p
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Shu munosabat bilan og‘zaki nutqning sifat ko‘rsatkichlari sifatida aniqlik,
murakkablik wva ravonlik olingan. Tadgigotda ular bir-birini to‘ldiruvchi dinamik
tizim sifatida qaralib, TBL doirasida vazifalarni loyihalashda uchala ko‘rsatkichni
muvozanatli rivojlantirish zarurligi asoslangan.

Birinchi bobning uchinchi faslida psixolingvistik to‘siqlarning nutq
faoliyatiga yagona mexanizm orqali ta’sir etishi asoslanib, bu mexanizm
“kommunikativ tormozlanish” deb nomlangan. Kommunikativ tormozlanish —
affektiv omillar va lingvistik yetishmovchilik ta’sirida nutq hosil qilish
jarayonining vaqtincha sekinlashishi yoki to‘xtab qolishi bo‘lib, u talabaning til
bilimi yetarli bo‘lgan holatda ham yuzaga kelishi mumkin. Ushbu tushunchaning
nazariy asosini P.Macintyre va R.Gardnerning til xavotiri konsepsiyasi tashkil
etadi’. Mexanizm uch bo‘g‘indan iborat: qo‘zg‘atuvchi omil (xavotir,
iIshonchsizlik, zarur so‘zning topilmasligi) — kognitiv ta’sir (ishchi xotira resursi
xavotir va ortigcha 0‘z-o‘zini nazoratga sarflanadi) — nutqiy namoyon bo‘lish
(uzun pauzalar, gapni yarimta qoldirish, javobdan gochish).

Tormozlanishning kuzatiladigan ko‘rsatkichlari sifatida 2 soniyadan uzun
pauzalar, tashlab ketilgan gaplar, ona tiliga o‘tish holatlari va nutq tezligi, ishonch
indikatorlari sifatida esa o‘z gapirish qobiliyatini baholash, guruh oldida gapirishga
tayyorlik va xato gilganda mulogotni davom ettira olish belgilangan. Shu asosda
quyidagi gonuniyat ilgari surilgan. Bu jarayonda nutg xavotiri ganchalik yuqori va
ishonch indikatorlari ganchalik past bo‘lsa, tormozlanish ko‘rsatkichlari shunchalik
ko‘p, og‘zaki nutq natijasi esa shunchalik past bo‘ladi.

Dissertatsiyaning “Oliy ta’lim sharoitida TBLni joriy etishning
diagnostik va metodik asoslari” deb nomlangan ikkinchi bobida Samargand
davlat chet tillar instituti, O‘zMU Jizzax filiali va Navoiy davlat universitetining
“Og‘zaki nutq amaliyoti” fani sillabuslari tahlil gilingan.

TBL texnologiyasida adaptiv baholash (adaptive assessment) va individual
feedback ta’lim samaradorligini oshiruvchi muhim didaktik komponent
hisoblanadi. Bu yondashuv talabalarning individual kognitiv-lingvistik
xususiyatlarini hisobga olib, shaxsga yo‘naltirilgan ta’lim (learner-centered
instruction) tamoyillari asosida o‘qitishni optimallashtirishga garatilgan. Adaptiv
baholash vazifa murakkabligini talabaning mavjud kompetensiyasi va yaqin
rivojlanish zonasi (Zone of Proximal Development — ZPD)™ ga moslashtiradi.
Bunda baholash statik natija emas, dinamik rivojlanishni qo‘llab-quvvatlovchi
mexanizm sifatida talgin gilinadi, bu esa kognitiv faollik (cognitive engagement)
va til o‘zlashtirishni chuqurlashtiradi.

Individual teskari aloga (individual feedback) esa nutgiy xatolarni aniglash,
tahlil qilish va tuzatishga xizmat qiladi. Uning to‘g‘ridan-to‘g‘ri (explicit),

® Maclntyre P.D., Gardner R.C. The Subtle Effects of Language Anxiety on Cognitive Processing in the Second
Language // Language Learning. — 1994. — Vol. 44, Ne 2. — P. 283-305.

1% Kozulin A. Vygotsky’s Theory in the Classroom: Introduction // European Journal of Psychology of Education. —
2004. — Vol. 19, Ne 1. - P. 3-7.
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bilvosita (implicit) va kechiktirilgan (delayed) shakllari talaba ehtiyojiga mos
qo‘llanilib, aniqlik (accuracy) bilan birga ravonlik (fluency)ni ham rivojlantiradi.

Diagnostik baholash (diagnostic assessment) va formativ baholash (formative
assessment) integratsiyasi esa uzluksiz monitoring tizimini (continuous monitoring
system) shakllantirib, boshlang‘ich darajani aniqlash va rivojlanish dinamikasini
kuzatish orqali o‘qituvchiga individual yondashuvni ta’minlash imkonini beradi.
Natijada, bu ikki mexanizmning uyg‘un qo‘llanilishi talabalarda nafaqat til
tizimini, balki uni real muloqotda qo‘llash kompetensiyasini shakllantiradi. Bu esa
zamonaviy kommunikativ ta’lim (communicative language teaching) maqsadlariga
to‘lig mos keladi (3-jadval):

3-jadval
Adaptiv baholashning komponentlari
Komponent Tavsif TBLdagi ahamiyati
Formativ O‘quv jarayonida talabaning Talabaning rivojlanishini kuzatish va
baholash rivojlanish dinamikasini muntazam individual teskari aloga (feedback)
baholash va monitoring qgilish berishni ta’minlaydi
Diagnostik | Talabaning mavjud bilim, ko‘nikma Vazifalarning mazmuni va
baholash va giyinchiliklarini aniglash murakkablik darajasini talabaning

imkoniyatlariga moslashtirish uchun
asos yaratadi

Differensial Talabalarning bilim darajasi va Har bir talabaning yagin rivojlanish
yondashuv individual xususiyatlariga muvofiq zonasi (YRZ) doirasida ishlashini
turli darajadagi vazifalarni tanlash ta’minlaydi

Mazkur jarayon TBL texnologiyasi asosida adaptiv baholash va individual
teskari aloga (feedback) mexanizmlarining o‘zaro integratsiyalashgan holda
ishlashini aks ettiradi. Jarayon markazida vazifa (task) turib, u o‘quv jarayonining
asosiy birligi sifatida namoyon bo‘ladi. Har bir vazifa talabani ma’noga
yo‘naltirilgan kommunikativ faoliyatga jalb etadi va uning lingvistik hamda
kommunikativ resurslarini faollashtiradi. Ijro bosgichida talaba yaqgin rivojlanish
zonasi doirasida real yoki realga yagin vaziyatda til birliklaridan foydalanadi;
baholash bosgichida diagnostik baholash mavjud darajani aniglaydi, formativ
baholash rivojlanish dinamikasini kuzatadi, adaptiv baholash esa vazifa
murakkabligini talabaning imkoniyatiga moslashtiradi; teskari aloga bosgichida
xatolar to‘g‘ridan-to‘g‘ri (explicit), bilvosita (implicit) yoki kechiktirilgan
(delayed) shaklda tuzatiladi.

TBLda “vazifa — ijro — baholash — teskari aloqa — moslashtirish™ sikli
ta’lim jarayonining dinamik va moslashuvchan modelini yaratadi. Ushbu model
talabaning individual rivojlanishini markazga qo‘ygan holda, samarali
kommunikativ kompetensiyani shakllantirishga xizmat qiladi. Talabalarning
vazifani bajarganlik darajasini baholash uchun quyidagi mezonlar taklif etiladi
(4-jadval):
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4-jadval

CEFR talablariga moslashtirilgan talabalarning og‘zaki nutq
kompetensiyasini baholash mezonlari

Mezon Tavsifi 5 ball 4 ball 3 ball 2 ball 1 ball
Nutgning .
tabiiyligi, Ayrim Mulogot
. A Nutg ravon, pauzalar Pauzalar . .
Ravonlik uzluksizligi va . . Nutq uzilib deyarli
. uzulishlar mavjud, tez-tez .
(Fluency) mulogotni . . goladi amalga
. minimal mulogot uchraydi .
davom ettirish . oshmaydi
S saglanadi
qobiliyati
Leksik L.ug .at. Turli va anig . Cheklangan So‘z Lug‘at
- zaxirasining X Lug‘at . -
boylik etarliliai va leksik Jaxirasi lug‘at bilan | tanlashda zaxirasi
(Rangeand | Y mavzf . birliklardan o fikr giyinchilik | juda
vocabulary) mosliggi foydalanadi | bildiradi | kuzatiladi | cheklangan
Grammatik G_rammatlk . Xatolar Ko‘p Grammatik
- tuzilmalardan . Ayrim .
aniglik 0 o Xatolar deyarli watolar mulogotga | grammatik xatolar
(Grammatica g1l yo‘q . gisman xatolar mulogotni
foydalanish mavjud e . .
| accuracy) o ta’sir giladi mavjud buzadi
darajasi
Fonologik Kichik Ba’zi Talaffuz Talaffuz
Talaffuz . . . .
. nazorat va Talaffuz anig | kamchilik tovush mulogotni | tushunishga
(Pronunciatio . . . . . .
tushunarlilik va tushunarli lar xatolari giyinlashtir | to‘sqinlik
n) .. . . . L
darajasi mavjud uchraydi adi giladi
Suhbatni Hamkorli . Mulogotga
- boshlash, . Savollarga Passiv ;
Interaktivlik L Mulogotni faol kda . . deyarli
. davom ettirish . I javob bera ishtirok o
(Interaction) boshqgaradi ishtirok . . Kirisha
va yakunlash . oladi etadi .
. . etadi olmaydi
ko‘nikmasi

Tadgiqotda kommunikativ-faoliyat yondashuvi asosida konseptual-adaptiv

model ishlab chigilgan. Model nazariy-metodologik asoslar, maqgsad, beshta asosiy
komponent (magsadli, mazmuniy, jarayonli-didaktik, adaptiv, baholash), barcha
bosqgichlarni gamrab oluvchi psixolingvistik-regulyativ. komponent, amalga
oshirish mexanizmi va natijaviy komponentdan iborat. Modeldagi strelkalar
komponentlar o‘rtasidagi funksional bog‘liglikni hamda jarayonning siklik
xususiyatini ifodalaydi.

Modeldagi yo‘naltiruvchi chiziglar komponentlar ganday bog‘langanini
ko‘rsatadi. Vertikal chiziqlar asosiy ketma-ketlikni bildiradi: nazariy asoslar
magsadni, magsad komponentlarni belgilaydi, komponentlar esa natijaga olib
keladi. Komponentlar orasidagi chiziglar magsad mazmunni, mazmun jarayonni,
jarayon esa vazifalarni moslashtirishni belgilashini ko‘rsatadi. Uzlukli chiziglar
talaba o‘z nutqini rejalashtirish, nazorat gilish va baholashni barcha bosqichlarda
bajarishini ko‘rsatadi. Siklik chiziglar bu jarayonlar har bir vazifada takrorlanishini
bildiradi. Teskari aloga chizig‘i natijalar tahlili asosida yangi maqsad va vazifalar
belgilanishini ko‘rsatadi. Demak, model natijalarga qarab doimiy yangilanib
boradi(1-rasm):
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Task-based ta’lim texnologiyasi asosida og‘zaki nutq kompetensiyasini
rivojlantirishning konseptual-adaptiv modeli

.

1. NAZARIY-METODOLOGIK ASOSLAR

Metodologik: kommunikativ-faoliyat yondashuvi (A.N.Leontvev, .A.Zimnyava)
.

, Psixologik: 1..S.Vygotskiy (yaqin rivojlanish zonasi), LFlavell (metakognitsiva)

' Psixolingvistik: S.Krashen, M.Long, M.Swain, P.Skehan, W.Levelt

Lingvodidaktik: R.Ells, .Willis, P.Robinson, kemmunikativ til o*gitish (CLT)

[ —" SE— S— —

2. MAQSAD: talabalarning ingliz tilidagi og'zaki nutq kompetensiyasini TBL asosida rivojlantirish,
kommunikativ, kognitiv va refleksiv faoliyatini takomillashtirish

”

3. MODELNING ASOSIY KOMPONENTLARI

v

, Magsadli komponent: lingvistik-produksion, psixolingvistik-regulyativ, kommunikativ-pragmatik, kognitiv-
refleksiv tarkibiy gismlar

\

. v ;
Mazmuniy komponent: lingvistik, kommunikativ, kognitiv va ragamli mazmun J
- ¥ |
Jarayonli-didaktik komponent: pre-task — task cycle — language focus j»
(T - !' E
Adaptiv komponent: diagnostika, adaptiv mezonlar; nazoratli — yarim erkin — erkin vazifalar; vazifa A
darajasi bir pog‘ona yugori ‘
— . .
Baholash komponenti: diagnostik, formativ (o‘z-o0°zini, tengdosh, o*qituvchi) va summativ baholash | .

\ v lvgul'mm_iu ‘
I )
Psixolingvistik-regulyativ kemponent: metakognitiv regulyatsiya

Rejalashtirish » Monitoring O‘z-0‘zini tuzatish ‘ ‘ Refleksiya
(pre-task) (task cycle) (language focus) {post-task)
3 1
L sikd
v
4. AMALGA OSHIRISH MEXANIZMI
§ \ |
Diagnostika —0‘ T.BL 2 h.m Reﬂek‘s i —p| Moslashtirish | —» Takomnll.ashunlgan
l jarayoni teskari aloga vazifalar
) : ; ]
sikl ‘
5. NATIJAVIY KOMPONENT
| Lingvistik: ravonlik, aniglik, murakkablik, talaffuz ’ Kommunikativ: muloqotga kirishish, fikr almashish,
ma'no kelishuvi

: .
Shaxsiy: mustaqillik, motivatsiya, o‘z-0'zini nazorat, O<gituvchi roli: fasilitator, moderator, vazifa
xavotirning kamayishi dizayneri, refleksiv mentor

\

A

Natijalar tahlili - Qayta diagnostika -. Yangi maqsad va vazifalar

1-rasm. Task-based ta’lim texnologiyasi asosida og‘zaki nutq
kompetensiyasini rivojlantirishning konseptual-adaptiv modeli.

teskor aloga / yangi magsadlar
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Konseptual-adaptiv mexanizmda differensial va adaptiv yondashuvlar
birlashtirilgan: talabalar diagnostika natijasiga ko‘ra darajaviy guruhlarga
ajratiladi, har bir vazifa siklidan keyin esa natija gayta baholanib, keyingi vazifa
darajasi o‘zgartiriladi. Vazifa darajasini tanlashda to‘rt mezondan iborat adaptiv
mezonlar tizimi va P.Robinsonning kognitiv gipotezasi asos gilib olingan; talaba
nazoratli, yarim erkin yoki erkin vazifalardan biriga yo‘naltiriladi. Shu asosda
moslashuvchanlik qonuniyati ta’riflangan: vazifaning ta’limiy samaradorligi uning
murakkabligi talabaning diagnostik aniglangan tayyorgarlik darajasidan bir
pog‘ona yuqori bo‘lganda eng yuqori bo‘ladi; daraja teng bo‘lsa rivojlanish
sekinlashadi, ikki va wundan ortig pog‘ona yuqori bo‘lsa xavotir ortib,
kommunikativ tormozlanish kuchayadi.

Ikkinchi bobning uchinchi faslida og‘zaki nutq kompetensiyasini
rivojlantirishga yo‘naltirilgan vazifalar tizimi uch bosqichda ishlab chiqilgan.
Birinchi bosqgichda tayanch iboralar va namunaviy til birliklariga tayangan
nazoratli vazifalar, ikkinchi bosgichda fikrni asoslash va muloqot strategiyalarini
rivojlantiruvchi yarim nazoratli vazifalar, uchinchi bosgichda esa garor gabul gilish
va mugobil yechimlarni baholashni talab giluvchi erkin vazifalar — simulyatsiya,
rolli o‘yin, bahs-munozara va loyihalar qo‘llanilgan.

Dissertatsiyaning “Pedagogik tajriba-sinov ishlarini tashkil etish va
uning natijalari” deb nomlangan uchinchi bobida tajriba-sinov ishlarining
mazmuni va natijalari yoritilgan. Tajriba-sinov maydonlari sifatida Samargand
davlat chet tillar instituti (SamDCHTI), Navoiy davlat universiteti (NavDU) hamda
Mirzo Ulug‘bek nomidagi O‘zbekiston Milliy universiteti Jizzax filiali (O‘zMU
Jizzax filiali) tanlangan. Ingliz tilini o‘qitishda og‘zaki nutq kompetensiyasini
“Task-based” ta’lim texnologiyasi asosida rivojlantirish bo‘yicha mavjud holatni
obyektiv baholash maqgsadida o‘tkazilgan anketa so‘rovnomasida jami 482 nafar
respondent, shundan 470 nafar talabalari va 12 nafar o‘qituvchi qatnashdi (5-
jadval):

5-jadval

Tajriba-sinov maydonlaridagi tajriba va nazorat guruhlari

talabalari soni

Tajriba-sinov maydonlari Tajriba guruhi | Nazorat guruhi
Samargand davlat chet tillar instituti 80 80
Mirzo Ulug‘bek nomidagi O‘zbekiston Milliy 100 100
Universiteti Jizzax filiali
Navoiy davlat universiteti 55 55
Jami 235 235

Belgilangan talablarga ko‘ra, tajriba-sinov ishlarini tashkil etish to‘rt
bosqichdan iborat bo‘ldi.

Birinchi — tashxis va bashorat gilish (prognostik) bosgichida tajriba-sinov
maydonlari belgilandi, DTS va malaka talablari, 60230100 — Filologiya va tillarni
o‘qitish (ingliz tili) yo‘nalishi bo‘yicha o‘quv reja va dasturlari tahlil qilindi.
“Og‘zaki nutq amaliyoti” mashg‘ulotlari kuzatildi. Olingan natijalar asosida
tajriba-sinov ishlarining magsadi va vazifalari aniglashtirildi.
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Diagnostik bosqichda lingvopsixologik so‘rovnoma, og‘zaki test va
kuzatuvlar asosida talabalar kommunikativ tormozlanish darajasiga ko‘ra uch
guruhga ajratildi va har bir guruh uchun alohida pedagogik yordam belgilandi:
yugori darajadagilar juftlikda, rejalashtirish vaqti va tayanch iboralar bilan, o‘rta
darajadagilar kichik guruhlarda muammoli vazifalar bilan, past darajadagilar esa
erkin vazifalar va tagdimotlar bilan ishladi. Tormozlanish darajasi va dastlabki
og‘zaki test natijalarini solishtirish ular o‘rtasida teskari bog‘liglik mavjudligini
ko‘rsatdi.

Tajriba oldi diagnostik tahlil talabalarda kommunikativ ehtiyoj yugori
bo‘lishiga garamay, real kommunikativ kompetensiya yetarli rivojlanmaganini,
lingvistik hamda psixologik to‘siqlar o‘zaro bog‘liq holda namoyon bo‘lishini
ko‘rsatdi:

Ikkinchi — tashkiliy-tayyorgarlik bosgichida tajriba-sinov muddati, o‘quv
materiali hajmi va ishtirokchilar tarkibi belgilandi. Aniglangan muammolar asosida
Task-Based Learning texnologiyasidan foydalanish modeli, uni sinovdan o‘tkazish
metodikasi, mashqlar tizimi, vazifalar to‘plami ishlab chiqildi.

Uchinchi — amaliy bosqgichda ishtirokchilar nazorat va tajriba guruhlariga
ajratilib, 2025-2026 o‘quv yilida ishlab chigilgan metodik-didaktik ta’minot
asosida tajriba ishlari amalga oshirildi. J. Jalolov tomonidan ishlab chigilgan
mashqglar tasnifi TBL texnologiyasi bilan integratsiya qilinib, uning asosiy
bosqichlariga moslashtirildi.

To‘rtinchi — yakuniy-tahliliy bosgichda tajriba va nazorat guruhlari natijalari
giyosiy tahlil qilinib, matematik-statistik usullar yordamida gayta ishlandi.
Natijalar asosida ishlab chigilgan metodikaning samaradorligi va ilmiy farazning
tasdiglanganlik darajasi aniglandi hamda tegishli xulosa va metodik tavsiyalar
ishlab chiqildi. Tajriba-sinov jarayonida TBL texnologiyasining asosiy
bosqichlariga moslashtirilgan mashq turlari va ularning og‘zaki nutq
kompetensiyasini rivojlantirishdagi o‘rni 6-jadvalda keltirilgan (6-jadval):

6-jadval
Og‘zaki nutq kompetensiyasini shakllantirishga xizmat qiluvchi mashqlar

Mashq turi

J. Jalolov ta’rifi

TBL bosgichida

1-kurs talabalari uchun

mashq

bo‘lib, unda yangi leksik
birliklar va grammatik
strukturalar o‘zlashtiriladi.

tanishtirish va ularni
mashq gilish uchun
go‘llaniladi.

go‘llanishi namunaviy vazifa
Til materialini o‘zlashtirishga b \./a;.ga oldi i il “Ordering food”
. . o‘naltirilgan mashq turi osgichida yang mavzusida yangi so‘zlar:
Shakllantiruvchi 4 birikmalarini '

menu, waiter, bill, order.
Talaba gap tuzadi: “I’d
like to order a salad.”

Rivojlantiruvchi
mashq

O‘rganilgan til materialini
nutqda faol qo‘llashga
yordam beruvchi mashq
bo‘lib, muloqot faoliyatini
rag‘batlantiradi.

Vazifa bosgichida
talabalarning erkin
mulogotga o‘tishini
ta’minlovchi
kommunikativ
vazifalar orgali
amalga oshiriladi.

Rol oyin: “Restaurant
scene” — biri mijoz, biri
ofitsiant bo‘lib o‘zaro
suhbatga kirishadi.

Takomillashtiruv-
chi mashq

Nutq orqali fikr bayon gilish
va suhbatdosh fikrini
tushunishga garatilgan, erkin

Tilga e’tibor
bosgichida og‘zaki
bayon, muhokama,

“Favorite restaurant”
mavzusida og‘zaki
prezentatsiya qilish yoki
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mulogotni shakllantiruvchi
mashq turi.

tahlil va refleksiya
faoliyatlari orgali
go‘llaniladi.

guruhda eng yaxshi
restoran hagida fikr

almashish.

Shakllantiruvchi mashqglar vazifa oldi bosqichida yangi til birliklarini
o‘zlashtirish va ulardan foydalanishga tayyorlanishga, rivojlantiruvchi mashqlar

vazifa

bosqichida

o‘rganilgan

materialni

real

muloqotda

qo‘llashga,

takomillashtiruvchi mashgqlar esa tilga e’tibor bosqichida erkin fikr bayon qilish va
muhokama orqali nutq ko‘nikmalarini chuqurlashtirishga xizmat giladi. Vazifalar
darajaga moslik, kommunikativlik, integrativlik, ketma-ketlik va interaktivlik
tamoyillari asosida loyihalangan hamda nazoratli — yarim nazoratli — erkin
vazifalar tartibida joriy etilgan. Quyidagi mavzular bo‘yicha qo‘shimcha vazifalar
ishlab chiqildi (7-jadval):

7-jadval
Og‘zaki nutq ko‘nikmasini rivojlantirish bo‘yicha didaktik ta’minot
Ne Mavzu | Vazifa nomi Vazifa tavsifi Faoliyat turi Kutrlllgzi);gan
Growing up | Hayot tarixi Har bir talaba o‘z hayot Shaxsiv nut ng)i(SI\)//aﬂrl;Ug;m
1| andlife hikoyasi | bosgichlari hagida gisga hikoya y nutg, 19
stages yaratish | yozadi va uni sinfda aytib beradi taqdimot ifodalash
ko‘nikmasi
Adolescence | O‘zlikka oid Juftlikda ° smirlik davrida . | Rolli oyin, |Nutgni aniq ifodalay
2 and identi rol o'yini | Y2898 keladigan muammolarni dialo olish
R Y aks ettiruvchi dialog (rolli 0‘yin) g
Hayotiy Guruhlarda voyaga yetgan Muammo- Ijtimoiy muloqot
3 Adulthood maslahat insonlarga maslahat berish, holatlar va ko‘nikmasi,
milestones berish muayyan bosgichdagi yechimlar | muammoni izohlash
vazifasi muammolarni hal gilish toppish va yechish
. Kichik T’alabalar gurqhdan boshqa Savol-javob orgali
Aging and . a’zoga qarshi intervyu olib, Intervyu, . .
4 . intervyu s P . fikr almashish,
life stages o qarilik bosqichidagi o‘zgarishlar suhbat . o .
o‘tkazish : . > tinglash ko‘nikmasi
haqgida so‘rashadi
Menta_l and Grafik tahlil _Jlsmonly va ruhly r|v01Ian|_sh Visual tahlil, Anallt!k f|l_<rlash,
5 physical va taadimot jarayonlarini grafik yordamida rezentatsiva nutgni tuzish va
development d tahlil gilib, jamoaga tagdim etish P y tagdim etish
Muammolar |  Talabalar kichik guruhlarda e
. R . . . . Ochiq fikr bildirish
Emotional ni ochiq | emotsional stress va unga garshi | Diskussiya, .
6 . ; - . va izohlash
wellbeing | muhokama kurash usullari hagida ochiq muhokama Ko‘nikmasi
gilish muhokama o‘tkazadilar
. Har bir guruh sog‘lom hayot S .
Physical Fitness uchun o‘z mashgqlar dasturini .Loylhaw.y 3 amoaQa IShI.aS.h’
7 . dasturi . L , . ish, amaliy | ijodiy fikr yuritish,
fitness . tuzadi va uni video yoki tasvir .
yaratish . S tagdimot faol nutq
orqali sinfga taqdim giladi
. Guruhlarda sog‘lom va zararli .
Nutrition quatlan!sh ovgatlanish odatlari hagida bahs |Debat, tahliliy Ar gume‘nt.at3|ya.
8 odatlari . . . qilish ko‘nikmasi,
and health . o‘tkazish, ragamli ma’lumot bahs S -
hagida bahs . fikrni himoya qilish
asosida
. ... | Mashg‘ulotl . . S . .
Keeping fit. arni Talaba sohaga oid sog‘lom hayot | Liderlik va | O°‘zini boshqarish
9 Exercise . masalalarini tushuntirib mini- | nutq, amaliy | va jamoaga nutq
. boshgarish . . )
routines vazifasi dars o‘tadi mashq so‘zlash malakasi
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Sport turlari | Guruh sport turi bo‘yicha qisqa o -
Sportsand | bo‘yicha reklama videosi yoki Kreafuv 'S.h’ [\Iutqnl '.JOd'y tarzda
10 - . . multimedia | ifoda etish, guruhda
recreation reklama prezentatsiya tayyorlab, sinfga rezentatsiva | ishlash tairibasi
yaratish namoyish giladi P y J

Yugorida keltirilgan Task-based ta’lim texnologiyasiga asoslangan vazifalar
talabalarning gapirish ko‘nikmasini rivojlantirishda samarali natijalarga olib
keladi. O‘qituvchilar bergan javoblar, shuningdek, tajriba-sinov ishlari davomida
ular va talabalar bilan o‘tkazilgan suhbatlar og‘zaki nutq amaliyoti fani va og‘zaki
nutq kompetensiyasini o‘zlashtirishdagi amaldagi qiyinchiliklarni aniglashda
muhim rol o‘ynadi.

Eksperimentning dastlabki haftalarida yarim nazoratli, strukturaviy tayanchga
ega vazifalar qo‘llanildi. Bu bosqichda nutq aniqligi (accuracy) ko‘rsatkichlarida
ijobiy siljish kuzatildi. Grammatik xatolar chastotasi pasaydi va talabalarning gap
qurishga ishonchi ortdi. Bu natija vazifalarning lingvistik bargarorlikni
mustahkamlash mexanizmi bilan izohlanadi. Keyingi bosgichda ochiq natijali,
muammo Yyechimini topishga asoslangan vazifalar joriy etildi. Natijada nutq
ravonligi (fluency) va nutg hajmi (speech production volume) sezilarli darajada
oshdi.

Audio yozuvlar tahlili tajriba guruhi talabalari nutqida pauza va to‘xtalishlar
kamayganini, parafraz gilish, aniglashtirish va fikrni kengaytirish strategiyalaridan
foydalanish ortganini ko‘rsatdi. Kichik guruhli vazifalarda nutq xavotiri yugori
bo‘lgan talabalar ham faolroq ishtirok eta boshladi, yakuniy so‘rovnomada esa
omma oldida gapirishdan uyalish holatlari kamaygani gayd etildi.

Mezonlar kesimida tajriba guruhida “a’lo” baholar ulushi ravonlik bo‘yicha
11,1 dan 26,4 foizga, leksik boylik bo‘yicha 12,3 dan 26,4 foizga, grammatik
aniqlik bo‘yicha 11,1 dan 25,1 foizga, talaffuz bo‘yicha 11,5 dan 27,2 foizga,
o‘zaro muloqot bo‘yicha 11,5 dan 26,4 foizga oshdi, “qoniqarsiz” baholar ulushi
esa barcha mezonlarda 20,4 dan 8,1 foizgacha kamaydi. Nazorat guruhida esa
umumiy “a’lo” baholar ulushi atigi 1,7 foiz bandga oshdi. Barcha mezonlar
bo‘yicha integral natijalar 8-jadvalda keltirilgan:

8-jadval
Og‘zaki nutq ko‘nikmasi bo‘yicha barcha mezonlarning integral o‘zlashtirish
ko‘rsatkichlari natijalari

Kuzatuvla A’lo Yaxshi Qon!qarl

N oTT N i Qoniqgarsiz

r N| % | n| % | N| % | N]| %

TG,oldin | 80 | 8 |100| 24 | 300 |31 | 388 | 17 | 21.2

Samargand davlat TG, keyin | 80 |22 |275| 33 |412 |18 | 225 | 7 | 88

chet tillar instituti NG,oldin | 80 |10 |125| 27 [ 338 | 25| 312 | 18 | 225

NG, keyin | 80 |11 |138| 27 | 338 |30 | 375 | 12 | 15.0

Mirzo Ulug‘bek TG, oldin | 100 | 12 | 12.0 | 36 | 36.0 | 34 | 340 | 18 | 18.0

nomidagi O¢zbekiston TG, keyin 100 |24 | 24.0| 43 | 43.0| 25 | 25.0 8 8.0

Milliy Universiteti NG, oldin | 100 | 9 | 90 | 37 | 370 |37 | 370 | 17 | 17.0

Jizzax filiali NG, keyin | 100 | 10 | 100 | 39 | 39.0 | 36 | 36.0 | 15 | 15.0

TG,oldin | 55 | 7 |12.7| 18 | 32.7 |17 | 30.9 | 13 | 237

Navoiy daviat TG, keyin | 55 | 17 | 309 | 27 |491| 7 | 127 | 4 | 73

universiteti

NG,oldin | 55 | 7 |12.7| 20 | 364 | 15| 27.3 | 13 | 23.6
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NG, keyin | 55 | 9 | 164 | 21 [ 382 | 15| 273 | 10 | 18.1

TG, oldin | 235 |27 | 115 | 78 [ 332 |82 | 349 | 48 | 204

TG, keyin | 235 | 63 | 26.8 10 438|150 | 213 |19 | 81

Jami OTT bo‘yicha 3

NG, oldin | 235 |26 | 11.1 | 84 | 357 | 77 | 328 | 48 | 204

NG, keyin | 235 |30 | 128 | 87 |37.0| 81 | 345 | 37 | 157

Umuman olganda, tajriba-sinov ishlari natijalari va ularning matematik-
statistik tahlili TBL texnologiyasiga asoslangan metodikaning samaradorligini
tasdiqladi. Tajriba boshida tajriba va nazorat guruhlari o‘rtacha ko‘rsatkichlari
deyarli teng bo‘lgan bo‘lsa, tajriba yakunida tajriba guruhi natijalari sezilarli
darajada yuqori bo‘ldi. Xususan, tajriba guruhi o‘rtacha arifmetik ko‘rsatkichi 3,89
ga, nazorat guruhi ko‘rsatkichi esa 3,47 ga teng bo‘ldi. Samaradorlik
ko‘rsatkichining 1,12 ga yetgani, ya’ni 12,0 foizlik ustunlik kuzatilgani, qo‘llangan
metodikaning amaliy samaradorligini yaggol namoyon etdi.

Tajriba-sinov natijalari tayyorgarlik darajasiga moslashtirilgan va bosgichma-
bosqich  murakkablashtirilgan ~ vazifalar  talabalarning  og‘zaki  nutq
kompetensiyasini izchil rivojlantirishini ko‘rsatdi. Bu konseptual-adaptiv model va
vazifalar tizimini oliy ta’lim tashkilotlarida ingliz tilini o‘qitish amaliyotiga joriy
etish magsadga muvofigligini asoslaydi.

XULOSALAR

Talabalarning ingliz tilida og‘zaki nutq kompetensiyasini “Task-based” ta’lim
texnologiyasi asosida takomillashtirish bo‘yicha quyidagi xulosalarga kelindi:

1. Mazkur tadqiqotda talabalarning ingliz tilidagi og‘zaki nutq
kompetensiyasini rivojlantirish jarayoni an’anaviy reproduktiv-ta’lim modelidan
fargli ravishda task-based konseptual paradigma asosida gayta talgin qilindi.
Ushbu paradigma doirasida til o‘rganish jarayoni bilimlarni passiv o‘zlashtirish
emas, balki real kommunikativ vazifalarni bajarish orqali faol o‘zlashtirish sifatida
garaldi. Natijada, og‘zaki nutq kompetensiyasi funksional, kommunikativ va
kontekstual xususiyatlarga ega bo‘lgan dinamik tizim sifatida asoslab berildi
hamda ta’lim jarayonining markaziga talabaning nutqiy faoliyati va kommunikativ
ehtiyoji qo‘yildi.

2. Tadgigot natijasida Task-based learning texnologiyasining nazariy asoslari
kognitiv, psixolingvistik va kommunikativ yondashuvlar integratsiyasi asosida
chuqurlashtirildi. Xususan, og‘zaki nutq kompetensiyasining shakllanishi til
materialini gabul gilish (input), mulogot jarayoni (interaction) va nutq hosil gilish
(output) bosqichlarining o‘zaro bog‘liq tizimi sifatida izohlandi. Shuningdek,
shaklga e’tibor (focus-on-form) tamoyili asosida grammatik va leksik birliklarni
kommunikativ faoliyat jarayonida o‘zlashtirishning samaradorligi ilmiy jihatdan
asoslandi.

3. Og‘zaki nutq kompetensiyasi ko‘p komponentli tizim sifatida talgin gilinib,
uning lingvistik (til birliklari), kommunikativ (muloqot strategiyalari), kognitiv
(fikrlash va axborotni gayta ishlash) hamda strategik (kompensator strategiyalar)
komponentlari o°‘zaro integratsiyada rivojlanishi ilmiy asoslab berildi. TBL
texnologiyasi aynan ushbu komponentlarni kompleks rivojlantirishga xizmat
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giluvchi metodologik platforma sifatida e’tirof etilib, u orqali til va nutq faoliyati
o‘rtasidagi uzviy bog‘liglik ta’minlanishi ko‘rsatildi.

4. Tadgigot davomida tashkil etilgan tajriba-sinov ishlari natijalari shuni
ko‘rsatdiki, vazifaga asoslangan yondashuv asosida tashkil etilgan darslar
talabalarning nutqiy faolligini sezilarli darajada oshiradi. Talabalar o‘z fikrini erkin
iIfodalashga, muammoli vaziyatlarni hal gilishga va mulogotda faol ishtirok etishga
intiladi. Bu esa o‘quv jarayonining interaktivlik, motivatsionlik va amaliy
yo‘naltirilganlik  darajasini oshiradi, an’anaviy passiv o‘rganishdan faol
o‘rganishga o‘tishni ta’minlaydi.

5. TBL asosida ishlab chigilgan vazifalar tizimi nutgiy ravonlik (fluency),
grammatik-leksik aniglik (accuracy) hamda kommunikativ moslashuvchanlikni
kompleks rivojlantirishga xizmat giladi. Tasklar orgali talabalar spontan nutq hosil
qgilish, tezkor fikr bildirish va suhbatni davom ettirish ko‘nikmalarini samarali
egallaydi.

6. Task-based faoliyat talabalardagi nutgiy xavotir, kommunikativ
tormozlanish va til yetishmovchiligi kabi psixolingvistik to‘siglarni kamaytiradi.
Buning sababi tasklarning erkin, baholash bosimi kam, hamkorlikka asoslangan
mubhit yaratishidir. Natijada talabalarda nutgiy ishonch, faollik va mustaqillik
shakllanadi.

7. Vazifaga asoslangan ta’lim texnologiyasini samarali qo‘llash uchun
vazifalarni (tasks) magsadga muvofiq loyihalash, ularni vazifa oldi (pre-task),
vazifa sikli (task cycle) va tilga e’tibor (language focus) bosqichlari asosida tashkil
etish, autentik materiallardan (authentic materials) foydalanish hamda faoliyat
natijalariga asoslangan baholashni (performance-based assessment) joriy etish
zarurligi aniglandi.

8. Kommunikativ-faoliyat yondashuvi (communicative-activity approach)
asosida konseptual-adaptiv model (conceptual-adaptive model) ishlab chigqilib,
uning  psixolingvistik-regulyativ.  komponentida  (psycholinguistic-regulatory
component) rejalashtirish (planning), monitoring (monitoring), o‘z-o‘zini tuzatish
(self-correction) va refleksiyadan (reflection) iborat metakognitiv regulyatsiya
(metacognitive regulation) mexanizmi asoslandi.

9. TBL nazariy evolyutsiyasining komparativ-tarixiy rekonstruksiyasi uning
klassik kommunikativ yondashuvdan kognitiv-diskursiv paradigmaga o‘tish
trayektoriyasini ochib berdi va undan og‘zaki nutqni rivojlantirishga oid to‘rtta
didaktik talab kelib chiqdi.

10. Og‘zaki nutqqa to‘sqinlik qiluvchi psixolingvistik omillar differensial
diagnostika asosida aniqlanib, ularning “kommunikativ tormozlanish” mexanizmi
orqali ta’sir etishi darajaviy mezonlar, ishonch indikatorlari vositasida asoslandi.

11. TBLni joriy etishning konseptual-adaptiv mexanizmi adaptiv mezonlar
tizimi asosida takomillashtirildi: vazifa murakkabligi talabaning tayyorgarlik
darajasidan bir pog‘ona yuqori bo‘lganda eng yuqori ta’limiy samara beradi.

TAKLIF VA TAVSIYALAR

23



Talabalarning ingliz tilidagi og‘zaki nutq kompetensiyasini Task-Based
Learning (TBL) texnologiyasi asosida takomillashtirish bo‘yicha quyidagi taklif va
tavsiyalar ishlab chiqildi:

1. Vazifalarni bosgichma-bosgich murakkablashtirish tamoyiliga rioya qgilish.
Dars boshida yopiqg natijali, strukturaviy tayanchga ega vazifalardan foydalanish
(grammatik aniqlikni mustahkamlash uchun), so‘ngra ochiq natijali, muammo
yechishga asoslangan vazifalarga o‘tish tavsiya etiladi.

2. Vazifa oldi (Pre-task), vazifa (task cycle) va tilga ¢’tibor (language focus)
bosqichlarini izchil tashkil etish. Har bir dars vazifa oldi (motivatsiya, lug‘at
faollashtirish), vazifa (vazifani bajarish, natijalarni taqdim etish) va tilga e’tibor (til
birliklarini tahlil qilish, xatolarni tuzatish) bosqichlaridan iborat bo‘lishi zarur. Bu
ravonlik va aniglikni ketma-ket, integratsiyalashgan tarzda rivojlantiradi.

3. Autentik va real hayotga yagin materiallardan foydalanish. Darslik
matnlaridan tashqari, real hayotiy vaziyatlarni aks ettiruvchi audio-video
materiallar, magolalar va suhbat namunalaridan foydalanish talabalarning tilni real
kommunikativ kontekstda idrok etishini ta’minlaydi.

4. Individual feedback mexanizmini muntazam qo‘llash. To‘g‘ridan-to‘g‘ri
(explicit), bilvosita (implicit) va kechiktirilgan (delayed) feedback shakllarini
vazifa xususiyati va talaba ehtiyojiga garab tanlab qo‘llash, aniqlik va ravonlikni
muvozanatli rivojlantirishga xizmat giladi.

5. Guruh va juftlikda ishlashni faollashtirish. Kichik guruhlarda hamkorlikda
bajariladigan vazifalar orgali talabalar bir-biridan o‘rganadi, o‘zaro muzokara
(negotiation of meaning) jarayoniga kiradi va nutqgiy faollikni oshiradi.

6. Vazifalarni talabaning yaqin rivojlanish zonasi (ZPD)ga moslashtirish.
Vazifa murakkabligi talabaning mavjud kompetensiyasidan biroz yugorirog
bo‘lishi kerak. Bu kognitiv faollikni rag‘batlantiradi va til o‘zlashtirishni
chuqurlashtiradi.

7. Ragamli vositalarni jalb etish. Google Forms, Google Meet, Speaky kabi
interaktiv platformalardan foydalanish orqali talabalarning mustaqil ta’lim
faoliyatini va autentik kommunikativ tajribasini kengaytirish magsadga muvofig.
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BBEJIEHUE (anHoTanus auccepranum Aokropa ¢puiaocopuu (PhD))

AKTYaJIbHOCTh M HEO00XO0AMMOCTh TeMbl AuccepTanuu. B wmupoBoit
MPaKTHKE MOBBIIIEHNE KauyecTBa 00YICHUS MHOCTPAHHOMY SI3bIKY B OpPTaHU3AIUAX
BBICIIIET0 00pa30BaHMsI, PA3BUTHE KOMIIETEHIIUU YCTHOM peun CTYJEHTOB, a TAKKE
npubIMKEeHUE 00pa30BaTENBHOrO MpoIlecca K peaTbHOMY KH3HEHHOMY OOIIEHUIO
MPU3HAIOTCS  OJHUMHM W3 TPUOPUTETHBIX  HAMPABICHUW  IMEJAarOTHYECKUX
uccienoBannii. OJHAKO Ha TMPaKTUKE HEJOCTaTOYHAas pa3pabOTaHHOCTH
MEXaHU3MOB OTOOpa KOMMYHUKATHBHBIX 33/JlaHUN C y4€TOM YPOBHS BIaJICHUS
SI3BIKOM, KOMMYHHKATHBHBIX noTpeOHOCTEH U npo¢heCCUOHATILHOM
HANpPaBJICHHOCTU CTYAEHTOB, UX HWHTErpallid B LIETU U COJEpKAHUE 3aHSITHS,
MOCTPOEHHUSI CUCTEMbl MHTEPAKTUBHBIX YIPA)KHEHUH B COOTBETCTBUHU C 3TAlaMu
3alaHds, a TakXKe OIEeHKM HuX oOpa3oBareiabHON A(PPEKTUBHOCTH HEraTUBHO
CKa3bIBAaeTCsl Ha Pe3yJNbTATUBHOCTH OOY4YEHHUs MHOCTPAaHHOMY s3bIKYy. I[lo 3Toii
npuyuHE pa3paboTKa U BHEAPEHHE B MPAKTUKY JIMHTBOAMIAKTUYECKON MOEINH,
METOJUYECKOr0  O00eCleYeHuss ¢ JUArHOCTHKO-OICHOYHBIX  MEXaHU3MOB
COBEPIICHCTBOBAHUSI KOMIIETEHIIMM YCTHOM pEYd CTYIEHTOB Ha aHIJIMMCKOM
A3bIKE B OpraHU3allUsAX BBICILIErO0 OOpa30BaHHS HA OCHOBE 00pa3oBaTEIbHOMN
texHonoruu «Task-basedy siBnsieTcs akTyanbHOM MPAKTUUECKON 3a/1auei.

B nocnennue roabl B MUPOBOI HAy4HOH MPAaKTHUKE MPOBOJSTCS MacIITaOHbIE
Hay4yHbIE WCCJICOBAaHUS, HAampaBlIeHHbIE Ha COBEPUICHCTBOBAHME IOAXO]A,
OCHOBAHHOTO Ha 33/IaHUAX, IPH OOYYEHUU YCTHOW peuu B BBICIIEM OOpa3oBaHUH,
a TaKkKe Ha pa3BUTHE pPEUYEBOro OOy4YeHUS HA OCHOBE KOMMYHUKATHBHOM
METOIMKH, HUPPOBOM TEAArOTUKH, CPEACTB MCKYCCTBEHHOTO HHTEIJIEKTa U
WHTEPAKTUBHBIX oOOydaromux Tuiatpopm. B 3Toil oOmactu B  KadyecTBe
NPUOPUTETHBIX HAYYHBIX HANpaBICHHUI ONpeaeNeHbl pa3BUTHE PEUEBOil OEriIocTH,
TOYHOCTH, CIIO)KHOCTH U HAaBBIKOB PEYEBOI0 B3aMMOCHCTBHSI Ha OCHOBE
KOMMYHHMKATHBHBIX 3aJaHui, AuddepeHnuanus 3adaHuii o YPOBHIO CIOXKHOCTH,
NpUMEHEHHE aJalTHBHBIX O00pa30BAaTENbHBIX TEXHOJIOTHH, MPEIOCTaBICHUE
oOpaTHOW CBSI3M MO pPEUYEBOM JEATETBHOCTH C TIOMOIIBI0 HCKYCCTBEHHOTO
MHTEIJIEKTa, a TaKKe MOHUTOPUHI Y4eOHOH AeATeIbHOCTU CTYIEHTOB Ha OCHOBE
y4eOHOW aHaIUTHUKU. B TepcneKkThBe OJHMM W3 aKTyalbHBIX HAyYHBIX
HANpaBICHUI  SIBISIETCS  COBEPUICHCTBOBAHME METOJIUMKH  00pa3oBaTENbHOMN
texHonoruu «Task-based» Ha ocCHOBE HMMMEPCUBHBIX OOpa30BaTEIbHBIX CpEl,
TEXHOJOIMHA BUPTYaJbHOM W  JONOJHEHHOM pEAIbHOCTH, TE€HEPATUBHOIO
HCKYCCTBEHHOT'O MHTEIJIEKTa U MEPCOHAIM3UPOBAHHBIX aIalITUBHBIX O0YYarOIINX
CpeNCTB, pa3paboTKa CHUCTEM JAMATHOCTUYECKOW OIEHKH KOMMYHHUKATHBHOM
JesITeIbHOCTH, OCHOBAHHOM Ha 3a/laHufX, a TaKXKe HayyHOe OOOCHOBaHUE HUX
JUHTBOIUIAKTHIECKON 3 (PEKTHBHOCTH.

B  V30ekuctane 1ocieqoBaTENbHO  OCYIIECTBISAIOTCS  peopMbl 1O
MOJICPHH3AIMN CHCTEMbI BBICIIEr0 OOpa30BaHWS Ha OCHOBE MEXKIYyHApPOIHBIX
CTaH/JAapTOB, TIOBBIIIEHUIO KauecTBa MPENOJABaHUS HWHOCTPAHHBIX SI3bIKOB,
HIMPOKOMY BHEJIPEHHUIO COBPEMEHHBIX MEAArormueckuX U HU(PPOBBIX TEXHOJIOTHM
B oOpa3oBaTenbHbIi Mpouecc. «CeroiHs 4eI0BEYECTBO YBEPEHHO JeNaeT Iar B
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HOBYIO IMBHJIM3ALMOHHYIO OSMOXy — 9MOXY HCKYCCTBEHHOTO HMHTEIUICKTa» .
Hcxoass w3 3TOro, pa3paboTKa METOAUKM HCIONb30BaHUs 00pa3oBaTEIbHON
texHonorun «Task-based» c¢ yuérom nugakTUdyecKux weiael mnpu oO0ydeHHUU
AHTJIMHACKOMY SI3bIKY B OpraHM3allMsX BBICIIEr0 OOpa3OBaHMs, PA3BUTHE YCTHO-
peuyeBOi M MEXKKYJbTYpHOM  KOMIIETEHLIMM  CTYJ€HTOB  HAa  OCHOBE
KOMMYHUKATUBHBIX 3aJIaHUM, aKTUBU3AIMS UX Y4EOHOWU NEATEThbHOCTH, a TaKkKe
COBEpIICHCTBOBAHUE JTUArHOCTUYECKOW CHUCTEMBbI OLEHKH 3(P(HEKTUBHOCTH
UCIIOJb30BaHUSl JAHHOM TEXHOJIOTMH W €€ HuHTerpaius B 00pa3oBaTelbHYIO
MPAKTHUKY SIBIIIETCS AKTYaJIbHOW HAYYHO-TIPAKTUYECKOM 3a1a4eil.

Hacrosmee nucceprailMOHHOE MCCIEAOBAHUE B ONPEACIEHHOW CTENEHU
CIIY)KUT BBIMIOJHEHUIO 3a/1ad, ONpeAei€HHbIX 3akoHOM PecnyOnuku Y30ekuctan
«O06 ob6pazoBanum» ot 23 centsiops 2020 roma Ne 3PY-637, Ykazom [Ipesuaenta
Pecniy6uku Y36ekucran ot 28 sHBaps 2022 roga Ne VII-60 «O Crpareruu
pasButus HoBoro VY306ekucrana Ha 2022-2026 r10aBI», IOCTAaHOBICHHSAMU
[Ipesunenta PecnyOnuku Y30ekuctan ot 21 wmrons 2024 roma Ne TIIT-231 «O
JOTIOJIHUTENIBHBIX MEpax IO COBEPIICHCTBOBAHUIO CHUCTEMbI HENPEPBIBHOIO
po(PeCcCUOHANBHOTO pa3BUTUA PAOOTHUKOB OpPraHU3ALMKA  JOIIKOJBHOIO U
IIKOJIBLHOTO OOpa3oBanusi», oOT 27 wuioHs 2024 rtoma Ne TIIIT-239 «O
JIOTIOJTHUTENIbHBIX MepaxX MO MOBBIMIEHUIO 3(PGEKTUBHOCTH CUCTEMBI OOYYEHHS
MOJIOA&KH HMHOCTPAHHBIM Si3bIKam», oT 8 ceHTsa0ps 2025 roma Ne III1-277 «O
Mepax MO BBIBEIEHUIO CHCTEMbI BHEIIKOJIHLHOTO OOpa3oBaHMsI Ha HOBBIM 3Tam»,
noctraHoBiieHuaMH Kabunera MunuctpoB PecnyOnuku Y30ekucran ot 19 sHBaps
2022 roma Ne 34 «O nONOJHATENBHBIX MEPAxX MO COBEPLICHCTBOBAHUIO U3Y4YECHUS
MHOCTPaHHBIX S3bIKOB» M OT 27 mapra 2024 roma Ne 157 «O wmepax mno
COBEPIICHCTBOBAHUIO TMOPsiIKAa pa3pabOTKX M BHEJIPEHUs TOCYyIapCTBEHHBIX
oOpa3oBaTelIbHBIX  CTAHAAPTOB U  TOCYAAPCTBEHHBIX  00pa30BaTEIbHBIX
TpeOOBaHMIT», a TaKkKe APYTMMH HOPMAaTUBHO-TIPABOBBIMU aKTaMU B JaHHOU
cdepe.

CooTBeTcTBHE MCCICAOBAHUS NPHOPUTETHBIM HANPABJICHUAM PAa3BUTHA
HAYKM M TEXHOJOrMM pecnyOauKkd. JlUCCEpTAlMOHHOE  HCCIENOBaHUE
BBINIOJIHEHO B COOTBETCTBUM C MPUOPUTETHBIM HAIPaBICHUEM Pa3BUTHUS HAYKU U
TexHonoruii pecnyonuku |. «®opmupoBaHue CUCTEMbl MHHOBAIIMOHHBIX HJIEH U
IyTU UX pEaIu3alid B COLUAIBHOM, IPABOBOM, 3KOHOMHUYECKOM, KYJIbTYPHOM,
JTyXOBHO-TIPOCBETUTENFCKOM  Pa3BUTHUM  HHQOPMAIMOHHOTO  OOIIeCTBA U
JE€MOKPATHYECKOr0 TOCYJapCTBay.

CreneHb HM3y4YeHHOCTH mpoOjembl. B  Hameld crTpaHe Hay4dHbIE
UCCJIEIOBaHUS IO METOAMKE NPENoJaBaHMUsl WHOCTPAHHBIX S3BIKOB MPOBOAMIN
takue  yu€nele, kak KK Kamomo, JL.T.Axmenoma, JI.V.Xomwumosa,
N.M.TyxracunoB, Y.Y.Kymanazapos, IllI.3.Taitmanoa, A.D.PycramoBa,
A . Hypmypatos, H.B.IlerpocsH, JI.T.AGnynnaeBa, M.V .bypaHoga,
@.I1./{aBpoHOBa, II.III.PycTtamoga, A.b.Mycoesa, H.H.Hopmarosa,
V.Y.Carropos, JL.®.Xomkosa®.

! BuneocenekropHoe coBemanue moA mpeacenarenbctsoM [IpesunenTta Peciyomiuku V3oekuctan L. Mup3uéera mo
BOIIPOCaM  BHEJPEHHs] ~ TEXHOJNOTHMH  HCKYCCTBEHHOro  HHTemnekra, 21  oktabps 2025 r. -
https://president.uz/oz/lists/view/8582

2 Jalolov J.J., Makhkamova G.T., Ashurov Sh.S. English Language Teaching Methodology. — Tashkent: Fan va
texnologiya, 2015.; AxmenoBa JI.T. Teopust u npaktuka o0y4deHust TPOPECCHOHATBHONW PYCCKOH pedH CTYIIEHTOB-
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Bonpocel opranuzanmu  00y4deHHMs] MHOCTPAHHBIM SI3bIKAM Ha OCHOBE
texHonorun TBL wu3yuenol B guccepranuonHoit padore H.M.IOnpameBoii, a
TakK€ B HAay4HBIX CTaThixXx MonoAblx yu€Hbix H.Mupsadoesoii, A.A3umoBoH,
A.N.Xyppamosa, H./[xypaeBoir, A.['ymomosa, Hl.IOcyHOBoﬁ3, B KOTOPBIX
MIPOAHATIU3UPOBAHBI TEOPETUYECKHE OCHOBBI TEXHOJOTMM OOYYEHMsS Ha OCHOBE
3a1aHUI U BO3MOYKHOCTH €€ IPUMEHEHHUS HA 3aHATHUAX 0 aHTJIUHCKOMY SI3BIKY.

[To Bonpocam GopMupoBaHUsl U Pa3BUTUS KOMMYHUKATHUBHON KOMIETEHIIUU
npu 00y4eHUH MHOCTpaHHBIM si3bikaM B cTpaHax CHI' uccnenoBanus mpoBoauau
E.A.Py6nésa, A.C.Iumuues, B.B.I'pomosa, T.IT.ITomoea” u ap.

¢unonoros. — Tamxkent: Fan va texnologiya, 2013. — 200 c.; Xammumosa /1.Y. JINHrBOOUIAKTHYECKHE OCHOBEI
HU3Y4YCHUSA JIAKyH B KOHTEKCTE COBPEMEHHOTO (byHKHI/IOHI/IpOBaHI/Iﬂ PYCCKOTO A3bIKA HU MEXKDBA3BIKOBBIX
B3aMMO/IEHCTBHIA: JIOKT. IHCC. ... mel. Hayk (DSc). — 2007. — 209 c.; Tuxtasinov I.M. Tarjimon tayyorlashda kasbiy
kompetensiyalarni ekvivalentlik hodisasi asosida rivojlantirish: ped. fanlari doktori (DSc) diss. avtoref. — Toshkent,
2018.-83b.; XKymanazapoB V.VY. TabIuMHN pakamMJIalITHPUII MYXUTHIA OYJIaKaK UHIJIN3 THIH YKUTYBYHIAPUHUHT
JIMHI'BUCTHK KOMITICTEHIIMSCHHU PHUBOXJIAHTHpUIL: med. ¢annapu nokropu (DSc) mmce. — T., 2021. — 352 6.;
Taylanova Sh.Z. Pedagogika oliy ta'lim muassasalari talabalarida gadriyatlar tizimini rivojlantirish texnologiyasini
takomillashtirish: ped. fanlari bo‘yicha falsafa doktori (PhD) diss. avtoref. — Samargand, 2019. — 130 b.; Rustamova
A.E. Oliy ta'lim muassasalarida chet tilini pedagogik diagnostika metodikasi orqali o‘qitishni takomillashtirish
konsepsiyasi (ingliz tili misolida): ped. fanlari doktori (DSc) diss. avtoref. — Toshkent, 2025. — 75b.;Hypmyparos
A.S1. MacodaBuii TabnumIa UHIIN3 THIIMHA YKUTHIN METOMKacH: nel. dannapu 6yiinga dancada noxropu (PhD)
mucc. apropet. — Tomkent, 2024.; Petrosyan N.V. Innovatsion pedagogik texnologiyalar orqali til yo‘nalishidagi
oliy o‘quv yurtlari talabalarining tanqidiy fikrlashini rivojlantirish: ped. fanlari bo‘yicha falsafa doktori (PhD) diss.
avtoref. — Samargand, 2023. — 26 b.; A6aymnaesa JI.T. TanabanrapHUHT COIMOJMHTBHCTHK KOMIECTCHIMSICHHH
SNIEKTPOH pecypciiap acochia TaKOMIJUIAIITHPHIN (MHITIM3 THWJIM MHCONWZAA): TeA. Qannapu Oyiimua dancada
nokrtopu (PhD) mucc. aBroped. — Camapkang, 2022. — 15 6.;Buranova M.U. Tibbiyot oliy o‘quv yurtlarida
talabalarga o°qishni o‘rgatishda noan'anaviy usullarning joriy qilinishi (ingliz tili materialida): ped. fanlari bo‘yicha
falsafa doktori (PhD) diss. avtoref. — Samargand, 2023. — 17 b.; Davronova F.P. Ragamli texnologiyalar sharoitida
talabalarni ingliz tiliga tezkor o‘qitishning pedagogik asoslarini takomillashtirish: ped. fanlari bo‘yicha falsafa
doktori (PhD) diss. avtoref. — Samargand, 2023. — 14 b..; Rustamova Sh.Sh. Umumta'lim maktablari yugori (10-11)
sinf o‘quvchilarining tinglab tushunish va so‘zlashuv ko‘nikmasini kommunikativ kompetensiya asosida
rivojlantirish: ped. fanlari bo‘yicha falsafa doktori (PhD) diss. avtoref. — Samargand, 2023. — 19 b.; Musoyeva A.B.
Bo‘lajak chet tili o‘qgituvchilarining kasbiy mahoratini CEFR orqali shakllantirish va rivojlantirish (ingliz tili
misolida): ped. fanlari bo‘yicha falsafa doktori (PhD) diss. avtoref. — Samargand, 2022. — 22 b.; Hopmarosa H.H.
WHrnu3 TWIMHKM ~ YKATHOIA ~WMKTUCOAMET HYHANMINM — TanabaJlapuHUHT OF3aKM  HYTK  KYHHKMaJlapuHH
PUBOXIIaHTHPHUIL: Tief. (aniapu Oyimda dancada moxropu (PhD) mucc. aBroped. — Camapkanm, 2021. — 18 6.;
CarropoB VY.Y. Hemuc THIMHM WMKKMHYM 4YeT THIM cudaruna macodaBuil YKUTHIZA SIHTM aBJIOJ YKYB
amabuETIIapiHA TAKOMWJUTAIITHPHI: Tie]. (armapu Oyitnda dancada noxropu (PhD) mucc. aBroped. — Camapkang,
2022. — 61 6.; Xoligova L.F. Filologik ta'lim yo‘nalishi talabalarining tadqiqot qobiliyatini loyiha asosida o‘rganish
metodi orqali rivojlantirish: ped. fanlari bo‘yicha falsafa doktori (PhD) diss. avtoref. — Samargand, 2023. — 15 b.

® Yuldasheva N.M. Talabalarning yozma diskursiv kompetensiyasini takomillashtirishda TBLT texnologiyasini
go‘llashning lingvodidaktik xususiyatlari (jurnalistika yo‘nalishi misolida): ped. fanlari bo‘yicha falsafa doktori
(PhD) diss. avtoref. — Toshkent, 2024. — 19 b.; Mirvafoyeva N. Vazifaga asoslangan til o‘qitish (TBLT)ning o‘zbek
EFL va ESP talabalari tanqgidiy fikrlash va kommunikativ kompetensiyasini rivojlantirishdagi samaradorligi //
VIHHOBAaLMOHHBIE MCCIIEA0BAHUS B COBPEMEHHOM MHpE: TeOopHs M mpaktuka. — Ned(32). — B. 33-34.;Azimova A.
Yozuv darslarida TBLT (task-based language teaching) dan foydalanish // The Lingua Spectrum. — 2024. — Ne2(1). —
B. 113-115.; Khurramov A.l. Application of task-based language teaching (TBLT) in developing reading
competence of visually impaired learners // Science time international scientific journal. — VVol. 3.;Kudratillayevna
N.D. Vazifaga asoslangan til o‘qitish (TBLT): nazariy asoslari va amaliy yondashuvlar // Journal of education,
ethics and value. — Ne4(3). — P. 74-77.; G‘ulomov A. Xorijiy til o‘qitishda vazifaga asoslangan ta'lim. — Toshkent:
O‘zbekiston ta'limi, 2010.;Yusupova Sh. O‘zbekiston ta'lim tizimida TBLT metodini qo‘llashning o‘rni. — Toshkent:
Toshkent davlat pedagogika universiteti, 2015.

4 Pybnera E.A.CoBepiieHCTBOBaHHME WHOS3BIYHOW I'paMMATHYCCKOH KOMITETCHIIMH C WICIIOJNF30BAaHUEM TECTOBOM

KoMmo3unui: Ha MaTepuasie UCMTAHCKOTO sI3bIKa. aBTOped. Auc. ... KaHa. mea. Hayk. — [Isturopek, 2006. — 19 c.
[Mumuae A.C.DopMupoBaHHE TPaMMATHYECKOW KOMIIETEHIIMH CTYICHTOB OakKajxaBpHaTra IO HaIpPaBICHUIO
MOJArOTOBKH “NUHrBUCTUKA” (MeXKynbTypHbIH monaxon). [uc.. .kana.nen.Hayk. — Hwmwxuuii Hosropon, 2016.

I'pomora B.B. ®opmupaBanne MeXKYIbTypHOH KOMMYHHKAaTHBHOW Ha OCHOBE MHTEPAMCIMIIMHAPHOTO 00ydeHne
(mwkona ¢ yriryONICHHBIM W3yYe€HHEM WHOCTPAHHOTO S3bIKa0 aHTIUHCKUI s3bIK): ABTOpedrokaHa.Ien.HayK.-M.,
2011.-25c. Tomnosa T.I1. ®opmMupaBaHUK WHOSA3BIYHOW KOMMYHHKATHBHOW KOMIIETEHIMH y CTYJEHTOB 3a0YHOTO
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B 3apybOexnbpix crpaHax Borpochl TexHonoruu TBL paccmarpuBanuce B
HayuHbix Tpymax M.X.Jlonra, P.Onmuca, J{.Hynana, H.[Ipabxy, II.Ckexana,
JUx. Ve, P.®pocra’ u JOPYTUX UCCIEN0BATEIIEH.

YuuThIBas TEOPETUYECKYI0 M MNPAKTUYECKYI0 3HAYMMOCTb MCCIEIOBAHUN
BBILICIIEPEYUCIIEHHBIX ABTOPOB, CIIEAYET IOJYEPKHYTh, YTO CIELUUAJIbHbBIE
Hay4YHbI€ HMCCJIEAOBAHUs, HANPABICHHBIC HAa COBEPIICHCTBOBAHHE KOMIIETEHUWU
YCTHOM peuu npu OOYYEeHUM AaHTJIUHUCKOMY S3bIKY B OpraHU3alUsX BBICIIETO
oOpa3oBaHUsS HMEHHO Ha OCHOBE TexHonorun TBL, mpoBeneHBl B HETOCTATOYHOM
CTENEHU. DTO ONPENENAET aKTYalbHOCTh TaHHOTIO UCCIIEIOBAHMS.

CBsi3b  IMCCEPTALMOHHOIO HCCJICAOBAHMA C IUIAHAMH HAY4HO-
HCCJIE0BATEIBCKUX PadoOT BhICIIEr0 00pa30BaTEJbHOr0 Y4YpeKJAeHHs, B
KOTOPOM  BBINOJIHEHA Jauccepranusi. JluccepTalMOHHOE — HCCIIEIOBAHUE
BBITIOJJTHEHO B COOTBETCTBUM C TIUIAHOM HAy4YHO-UCCIIENOBATEIbCKUX pPAadOT
CamapkaHickoro rocynapcTBeHHoro ynusepcurera umenu lllapoda Pammnosa B
pamkax npukiaagHoi TeMbl Ne SRFil-01 «Bormpockl cOBpeMeHHOT0 SI3bIKO3HAHUS U
METOJIMKA NMPENOAABAHUS HHOCTPAHHBIX S3BIKOBY.

eab uccieI0BaHUs 3aKIIOYAETCd B COBEPIICHCTBOBAHWM KOMIIETEHIUU
YCTHOM peud Ha aHIJIMMCKOM fI3bIKE Y CTYAEHTOB 1-TO Kypca, 0Oydaromuxcs Mo
HampaBieHuo oOpazoBaHus «Duionoruss u oOydeHUE S3bIKaM», Ha OCHOBE
oOpa3zoBaTenbHOM TexHonorun «Task-based».

3agauu uccae 0BaHUs 3aKIIFOYAOTCS B CIEAYIOLEM:

ONPEAECTUTh CTPYKTYPHBIE KOMIIOHEHTBl KOMIIETEHIMM YCTHOW pEUYH
CTYJ€HTOB Ha AaHIJIMHCKOM $3bIKE, HAyYHO-TEOPETUYECKH OOOCHOBATh HX
JIUHTBOIICUXOJIOTUYECKUE, KOMMYHUKATUBHBIE 1 KOTHUTUBHBIE OCOOCHHOCTH;

CHUCTEMHO IPOAHAIU3UPOBATh TEOPETUUYECKYIO DBOJIIOLUIO TexHonoruu TBL,
a TaKXe OoNpeAenuTh €€ poib U 3P(HEKTUBHOCTH B PA3BUTUM HABbIKA YCTHOU peyH;

Ha OCHOBE JODKCIEPUMEHTAIBHON JUArHOCTUKU BBISIBUTH BCTPEUANOLIUECS Y
CTYyJICHTOB  TICHXOJIMHTBHCTHYECKHE  Oaphepbl  (pedyeBas  TPEBOXKHOCTH,
KOMMYHUKATHBHAasi HEYBEPEHHOCTb, JIMHIBUCTUYECKAas HEJOCTATOYHOCTb) U
OLICHUTH CTEIICHb UX BIIUSIHUS;

pa3paboTarh KOHILIENTYalbHO-aJJaITUBHYIO MOJEIb g 3(PPEKTUBHOrO
BHeApeHus: TexHosornn TBL B ycnoBusix opraHuzanuid BbICIIEr0 0Opa30BaHUS
VY30ekucTana, a TakKe CO3/1aTh MOATAITHBIN METOAUYECKUN MEXaHHU3M BHEIPCHHS
JaHHOM MOJIEIN B TPAKTHUKY;

NpOoaHAM3UPOBATh PE3YIbTAThl OMBITHO-IKCIIEPUMEHTAIbHOW paboThl Ha
OCHOBE MAaTE€MATHUKO-CTaTUCTHYECKUX METONOB, HAYYHO HHTEPIPETUPOBATH
MOJIy4EHHbIE PE3YJIbTaThl U 000CHOBATH A (PEKTUBHOCTH pa3pabOTaHHON MOJIEIIH.

oTaeneHus si3p1koBoro By3a: MoHorpadus. T.I1.ITomoa. Hmkeropon.roc.yn-t um H.M.Jlo6ayeBckoro-H.Hosropon:
2013. — 186c.

®> Long M. In defense of Tasks and TBLT: Nonissues and Real Issues // Annual Review of Applied Linguistics. —
2016. — Volume 36. — P. 5-33.; Ellis R. Moving task based language teaching forward // Language Teaching. —
2017. — Volume 50, Ne 4. — P. 507-526.; Nunan D. Task-based Language Teaching. — Cambridge: Cambridge
University Press, 2004. — 222 p.; Willis J. A framework for task-based learning. — Harlow: Longman, 1996. — 192 p.
Prabhu N.S. Second Language Pedagogy. — Oxford: Oxford University Press, 1987. — 153 p.; Skehan P., Foster P.
The influence of task structure and processing conditions on narrative retellings / Language Learning. — 1999. —
Volume 49, Ne 1. — P. 93-120.; Frost R. A Task-based Approach [Electronic resource] // British Council — Teaching
English. - URL: https://www.teachingenglish.org.uk/professional-development/teachers/knowing-
subject/articles/task-based-approach
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OObEeKTOM  HUCCleIOBaHUS  SIBJSIETCS  MPOLECC  COBEPIICHCTBOBAHHUSA
KOMIIETCHIIUM YCTHOM PEYM CTYACHTOB-(PWIONOroB 1-ro Kypca Ha aHTIUHCKOM
sI3bIKE HAa OCHOBE oOpa3oBarebHOM TexHomoruu «Task-based» (TBL).

Ilpeamer wuccjieq0BaHUSI COCTABISIIOT COJAEpPXKAHUE, NPUEMBI M METOMAbI
texHonorun Task-Based Learning (TBL), HampaBneHHOWl Ha pa3BUTHE
KOMIIETEHIIUH YCTHOU PEUH CTYJAEHTOB MpU 00YUYEHUHU aHTJIMHCKOMY SI3BIKY.

Metoabl ucciaeaoBanus. B uccienoBaHMM HMCHOIB30BAHBI TEOPETUUYECKUE
(aHANMUTUKO-CUHTETUYECKUU, CPaBHUTEIIBHO-COMOCTABUTENIbHBIN),
JIAAarHOCTHYECKUE (aHKETHpOBAHMUE, TECTUPOBAHHUE, HaOIOICHHE),
MPOrHOCTHUYECKHE (DKCIEpTHAsl OIeHKa, O00OOIICHHE OIICHOK), MEeAarorn4ecKuil
AKCIIEPUMEHT, a TaKXK€ MaTeMaTUKO-CTaTUCTUYECKHME METOJbl (CTaTUCTHUYECKas
00paboTKa JJaHHBIX, TpaduuecKoe MpeACTaBICHUE PE3YJIbTaTOB U APYTHE).

Hayuynasi HOBU3HA UCCIIeIOBAHUS 3aKIIOYAETCS B CIEAYIOIIEM:

pa3paboTaHa KOHIENTYaJlbHO-aJaNTUBHAS MOJEIb Pa3BUTHS KOMIIETCHIIMH
YCTHOM pEYH CTYICHTOB OPTaHM3AIlMi BBICIIErO0 OOpa30BaHUS HA AHTIMICKOM
A3bIKE  HAa  OCHOBE  KOMMYHUKATHBHO-IEATEIBHOCTHOIO  IOAXOAA, B
MICUXOJMHIBUCTUKO-PETYJIITUBHOM KOMIIOHEHTE KOTOpPOM B JAMHAMUYECKON
B3aUMOCBSI3M 00OCHOBaH MEXaHU3M METAKOIHUTUBHOMN PEryIsiuu, YIPABIISIONINMA
MIPOLIECCOM PEUETIOPOKAEHUS CTYJIEHTa MOCPECTBOM CaMOKOHTPOJIS;

HA  OCHOBE  CPaBHHUTEIbHO-UCTOPUYECKOM  PEKOHCTPYKLUMHU  3aHOBO
NpoaHaM3UpOBaHa TeopeTHdeckas 3Bojroius TexHomoruu Task-Based Learning
(TBL), B pe3ynbrare 4ero B CTPYKTYpHO-IMHAMHYECKOM AaCIEKTE TEOPETHYECKHU
000OCHOBaHa TpaeKTOpus €€ mepexoAa OT KJIACCUYECKOr0 KOMMYHUKATHUBHOI'O
MOJIX0/1a K OPUEHTUPOBAHHOW Ha 3aJlaHusl KOTHUTUBHO-IUCKYPCUBHOW Napaaurme
KaK (akTop, YTOYHSIOIUN JUJIAKTUYECKHUE BO3MOXKHOCTU JIAHHOW TEXHOJIOTHU B
Pa3BUTHH YCTHOM peyu CTYJEHTOB;

Ha OCHOBE JIMarHOCTMYECKOr0 aHajau3a C IMPUMEHEHHEM IICUXOMETPUYECKOMN
muddepeHmanuu BBISIBJICHBI MICUXOJIMHT BUCTUYECKUE (bakTopwI,
NPEnsITCTBYIOUME (POPMUPOBAHUIO KOMIIETEHIIMM YCTHOM pEeYM CTYAEHTOB, U C
MOMOILBIO CUCTEMBI YPOBHEBBIX KPUTEPUEB M HWHAMKATOPOB YBEPEHHOCTH Ha
OCHOBE  KOPPEISLMOHHO-IUarHOCTUYECKOTO  aHalu3a Hay4HOo 0OOCHOBaHa
3aKOHOMEPHOCTh MX BIIMSHHUS Ha PEUYEBYIO JICSATEIbHOCTh 4Yepe3 MEXaHU3M
«KOMMYHUKATUBHOTO TOPMOKEHHUSIY;

Ha nud epeHpoBaHHO-aTAIITUBHON OCHOBE YCOBEPIIIEHCTBOBAH
KOHIIENTYaJIbHO-a/IalITUBHBIA MEXaHU3M BHEJPEHUS TEXHOJIOTUU OO0YUYCHHUS SI3bIKY
Ha OCHOBE 3a/JlaHWil B BbICHIEM OOpa30BaHHMM, HMCXOAS U3 JAMArHOCTUYECKOTO
OINpEACIICHUs] YpPOBHSA TMOJATOTOBJIEHHOCTH W WHIUBUIYAIbHBIX MNOTPEOHOCTEM
oOy4Jarmuxcs, MpU 3TOM HAa OCHOBE CHCTEMbl aIallTUBHBIX KPUTEPUEB HAYUYHO
000CHOBaHa 3aKOHOMEPHOCTh QJIANTUBHOCTH YYEOHBIX 3aJJaHUN K BO3MOXKHOCTSAM
00ydJarommxcs.

IIpakTH4yeckue pe3ybTaThbl HCCJIEI0OBAHUSA 3aKIIFOYAIOTCS B CIEIYIOLIEM:

uznan yueOHuk «Contemporary Approaches to Pedagogical Mastery», B
KOTOPOM OCBEIIEHBl TEOPETHUYECKME W MPAKTUUYECKUE OCHOBBI moaxoma TBL,
IU3aiH 3aJaHuM, HANpPABJICHHBIX HA pAa3BUTHE KOMIIETEHLIIMM YCTHOM peuH,
BONPOCHl KOMMYHUKATHUBHOTO OIEHWBAHMS U Ppa3paOOTKU TECTOBBIX 3aJaHHi, a
TaK)K€ MCIOJb30BAHMS CPEACTB MCKYCCTBEHHOIO MHTEIUIEKTa (peleHrue YU4EHOro
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copera CamapkaHJCKOTO TOCyJdapCcTBEHHOro yHUBepcuTera umenu Illapoda
PammmgoBa ot 4 utons 2026 roga Nel 1, cBuaerensctBo Ne677);

uznano yueonoe nocooue «Oral and Written Speech Practice», B koropoM Ha
ocHoBe TexHojoruun TBL pazpaboransl cucrema 3ajaHuil, KOMMYHHKAaTHUBHBIE
VOPAKHEHUSI U KPUTEPUU OICHUBAHMS, HAITPABJICHHBIC HA PA3BUTHE KOMIIETEHITUU
YCTHOM ¥ TIMCBMEHHOW pe€Yd, pa3BUTHUE KOMMYHMKATUBHOW KOMIIETEHLIMU
CTYJICHTOB W COBEPIICHCTBOBAHWE HABBHIKOB OOIIEHUS HA WHOCTPAHHOM S3BIKE
(pemienue Yuénoro coBera CaMapKaHJICKOTO TOCYAApCTBEHHOIO WHCTUTYTA
MHOCTpaHHBIX s13bIKOB OT 1 utoinisg 2026 roma Nel84, ceunerensctBo Nel84/13).

JlocTOBEepHOCTh Pe3yJIbTATOB MCCJIEJOBAHUSL OMPEIEISIETCS TEM, UTO
HCIIOJIb30BAaHHBIC B PabOTE TECOPETUYCCKHUE CBEACHHS W METOIBI TOJYYCHBI W3
JIOCTOBEPHBIX HCTOYHHUKOB, TMPUBEACHHBIC AHAIN3 W CYXKICHHUS OOOCHOBAHBI,
3 (HEKTUBHOCTh ONMBITHO-IKCIIEPUMEHTAIBHBIX pa0OT MOATBEPXkACHA C IMOMOIIbIO
MaTEMaTHKO-CTATUCTUICCKUX METOJOB, BBIBOALI M PEKOMEHIAIIMA BHEAPCHHI B
MPAKTUKY, a TOJyYEeHHBbIE PE3yJbTAaThl MOATBEPKICHBI YIMOTHOMOYEHHBIMHU
OpraHu3aIHsIMH.

Hayuynas u npakTuyeckasi 3HAYUMOCTb Pe3yJbTATOB HCCJIeI0BAHMS.
HaydHast 3Ha4MMOCTh pe3ysIbTaTOB UCCIIEIOBAHUS 3aKIIOYAETCS B TOM, YTO OBLIU
CHUCTEMHO pa3paboTaHbl U HAyYHO OOOCHOBAHBI TCOPETHUUYCCKUE M METOIAMYCCKHUE
OCHOBBI 0Opa3oBarenbHON TexHonorun «Task-basedy», HanpaBiieHHON Ha pa3BUTHE
KOMITETCHIIUH YCTHOU PEYM CTYJACHTOB Ha aHTJIMHCKOM SI3BIKE.

IIpakTnyeckas 3HAYUMOCTH WCCJIEIOBAHUSL ONPEIACISIETCS TEM, UTO
pa3paboTaHHbIE METOJIMYECKHE PEKOMEH/IAIMK U CUCTEMA 3aJIaHui M0 00YyYEHHIO
AHTIIMHACKOMY SI3BIKY B BBICIIIEM OOPa30BaHUU CIY)KAaT PA3BUTHIO HABBIKOB YCTHOM
peuH CTYJIEHTOB, AKTHBHU3AIMM WX CaMOCTOATEIHHOTO MBIIUICHHS, a TaKXKe
ob0ecrieueHU0 3(PGHEKTUBHOTO HUCIOJIH30BAHUSI AHTJIMHCKOTO SI3bIKAa B pPeajbHBIX
KOMMYHUKATHBHBIX CUTYaIIHSIX.

Bueapenne pe3yabTaToB HcciaenoBanus. Ha ocHOBe HayYHBIX pe3yJibTaToOB,
MOJTYYCHHBIX 10 COBEPIICHCTBOBAHUIO KOMIETEHIIMN YCTHOW pedud CTYASHTOB Ha
aHTJIMHACKOM sI3BIKE Ha OCHOBE 0Opa3zoBarenbHOM TexHoioruu «Task-based»:

BBIBOJIBI O TOM, UYTO KOHIICNITyaJdbHO-aIaliTUBHAsI MOJIEIb Pa3BUTHSL
KOMITETCHIIUA YCTHOM PEYM CTYJEHTOB OpPraHW3aIMil BHICIIETO OOpa3oBaHMs Ha
aHTJIMHACKOM sI3bIKE pa3paboTaHa Ha OCHOBE KOMMYHUKATHUBHO-IESITEIbHOCTHOTO
MOJIX0/1a U B €€ MCUXOJMHTBUCTUKO-PETYISITUBHOM KOMITOHEHTE B TUHAMHUYECKOU
B3aMMOCBSI3M 00OCHOBAH MEXaHW3M METAKOTHUTHUBHOM PETYISIUU, YIPABISIIOIIIIMA
MIPOIIECCOM PEUETIOPOXKICHHSI CTYICHTA TTOCPEICTBOM CAMOKOHTPOJIS, BHEJAPCHBI B
comepkanne ydeOHmka «Contemporary Approaches to Pedagogical Mastery»
(pemienue Yuénoro coera CamapKaHACKOTO T'OCYJapCTBEHHOTO YHHBEpPCUTETA
umenu [lapoda Pammaosa ot 4 urons 2026 roxa Nell, cBunerensctso Ne677). B
pe3yibTaTe ONpeNeieHbl JMHTBUCTUKO-TIPOAYKTUBHBIN, TCHUXOJIMHTBUCTHKO-
PETYISATUBHBIMH, KOMMYHHUKATHBHO-TIParMaTUICCKUN u KOTHUTHUBHO-
pedIeKCUBHBIA KOMITIOHEHTHI KOMIIETCHIIMM YCTHOW PEYHM Ha AHTJIMICKOM SI3BIKE
CTYJIEHTOB OpraHU3alllii BHICIIETO 00pa30BaHMS;

BBIBOJBI O TOM, YTO TeOpeTHYeckas sBoiionus TexHonoruwm Task-Based
Learning (TBL) 3aHoBO mpoaHanu3upoBaHa Ha OCHOBE CpPaBHHUTEIBHO-
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HUCTOPUYECKON PEKOHCTPYKIIMH, B PE3YJITATE YEro B CTPYKTYPHO-IUHAMUYECKOM
aCIEeKTe TEOPETUYECKH OOOCHOBAaHA TPAEKTOPHs €€ Mepexoja OT KJIACCHYECKOIro
KOMMYHUKATHUBHOTO TOJXO0Jla K OPUEHTUPOBAHHOW HA 3a/laHUsl KOTHUTHUBHO-
OUCKYpPCHUBHOM  mapajaurMe Kak (akrtop, YTOUYHSIOIIUMNA  JIHJIAKTUYECKUE
BO3MOXKHOCTH JIaHHOW TEXHOJIOTUM B PAa3BUTHM YCTHOW pEYU CTYAECHTOB,
ucrnoyib3oBaHbl B paMmkax npoekrta «English Access Microscholarship Programy,
peasinzoBanHoro B 2022-2024 romax B (CaMapkaHICKOM TI'OCYJapCTBEHHOM
MHCTUTYTE€ HMHOCTPAHHBIX fA3BIKOB B coTpynHuuyectBe ¢ IloconbctBoM CIIA B
TamkenTe 1 AMEpPUKAaHCKUMH COBETaMU MO MEXIYHApOAHOMY OOpa30BaHMUIO,
¢unancupyemoro  l'ocymapctBennbiM  aenapramentom  CHIA  (cmpaBka
CamapkaHJCKOTO TOCYJAapCTBEHHOIO HWHCTUTYTa HHOCTPAHHBIX S3BIKOB OT 19
utoHs 2026 roma Ne2297/02). B pesynprare 3TO CIOCOOCTBOBAJIO ITOBBIIICHHUIO
aKTUBHOCTU CTYACHTOB, Pa3BUTHUIO UX TBOPUYECKOIO U KPUTHUUECKOTO MBIILJICHUS,
COBEpPLICHCTBOBAHUIO HABBIKOB pEIICHHUS MpoOJieM M KOMaHAHOW padoThI,
Pa3BUTHIO JIMJIEPCKUX KayecTB, PACIIMPEHHUIO KPYyro3opa CTYJIEHTOB, a TaK¥kKe
MOBBIIIIEHUIO UX KOMMYHUKATUBHOW KOMIIETEHIINH;

BBIBOJIBI O TOM, YTO Ha OCHOBE AMArHOCTUYECKOrO aHajau3a ¢ NPUMEHEHUEM
ncuxoMerpudyecko  auddepeHuranu  BBISBIEHBI  ICUXOJIMHTBUCTHYECKUE
(bakTopbl, NPENATCTBYIOIIHE (HOPMUPOBAHUIO KOMIIETEHIMM YCTHOM peuu
CTYJIGHTOB, U C TIOMOIIBIO CHUCTEMBbl YPOBHEBBIX KPHUTEPHUEB M HWHIMUKATOPOB
YBEPEHHOCTH Ha OCHOBE KOPPEISLMOHHO-TUArHOCTHUECKOr0 aHaju3a Hay4dHO
000CHOBaHa 3aKOHOMEPHOCTh MX BIIMSHUS HAa PEUEBYIO JIEATEIBHOCTh Yepe3
MEXaHU3M «KOMMYHUKATHUBHOTO TOPMOXKE€HHS», MCIOIB30BaHbl B paMKax
MEXAYHapOIHOro rpantoBoro mnpoekra «Erasmus+ International KA107 Credit
Mobility, Key Action 1: Mobility for Learners and Staff — Higher Education
Student and Staff Mobility», peanuzoBannoro B 2022-2025 romax B TamkeHTCKOM
rOCY/IapCTBEHHOM YHHMBEPCHUTETE Y30CKCKOT0 S3bIKa W JIATEPATypbl HMMCHHU
Anmumiepa HaBoum B coTpynHuuecTBEe ¢ YHHUBEpCUTETOM HMeHH ['ymOonbara
(I'epmanus)  (cnpaBka  TalIKeHTCKOro  rOCYIapCTBEHHOTO  YHUBEPCHUTETA
y30€KCKOro sA3bIKa U JIUTepaTypbl uMeHn Anumiepa HaBou ot 6 ampens 2026 roga
Ne(04/1-1842). B pesynbrare B paMKax MpPOEKTa H3TO CIOCOOCTBOBAJIO
MICUXOJTMHTBUCTUYCCKON ONTUMU3AINNKA Y4YEOHBIX 3aHSATHUH, HAMpPaBICHHBIX Ha
pa3BUTHE KOMIIETEHIIMH YCTHOM pEeYM CTYJIEHTOB, MOBBIMICHUIO 3()PEKTUBHOCTU
00pa30BaTENBHOrO MpOIECCa, a TAKXKE YJIYYIIEHUIO KaueCTBA KOMMYHUKATHBHOM
NS TENbHOCTH;

HAy4YHbIC BBIBOJBI O TOM, 4YTO KOHIENTYaJlbHO-aJaNTUBHBIM MeEXaHU3M
BHEJIPEHUS] TEXHOJOTMUW OOy4YeHUs A3bIKY HAa OCHOBE 3aJaHUl B BBICHIEM
o0pa30oBaHMU YCOBEPIIEHCTBOBaH Ha AU epeHInpOBaHHO-aIalITUBHOW OCHOBE
UCXOJs U3 JMAarHOCTUYECKOrO ONpPENEJCHUs YpPOBHA MOATOTOBIEHHOCTH U
WHAUBUIYATbHBIX MOTPEOHOCTENW O0Yy4YarolIUXCsl, TP 3TOM HAa OCHOBE CHUCTEMBI
aJanTUBHBIX KPUTEPUEB HAyYHO OOOCHOBAHA 3aKOHOMEPHOCTh aJaNTHUBHOCTH
y4eOHBIX 3aJaHUK K BO3MOXHOCTSIM OOYYarolIuXcsi, MCIOJIb30BaHbI TPU
NOJITOTOBKE clieHapus nepenaun «PaguonHtepBbio» CaMapkaHACKOro 00JacTHOTO
Tenepaanokanana (cnpaBka CamapkaHJICKOTO 00JIaCTHOTO Telepaguokanaia ot 14
anpenss 2026 roma Ne01-07/127). B pesynbrate 3TO OKa3alio MPAKTHYECKYIO
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MOMOIIb HE TOJBKO B Pa3BUTHUM Y CTYACHTOB HAaBBIKOB YCTHOW peud Ha
MHOCTPAaHHOM f3bIKE, HO U B ()OPMHUPOBAHMU TAKHX >KU3HEHHBIX HABBIKOB, Kak
BBISIBJIEHUE TIPOOJIEMBI, IMOUCK IMyTel €€ pelIeHUs] U MPUHSATHE CAMOCTOSITEIbHBIX
pELICHUN.

Anpofanus pe3yJabTaTOB HccJeq0oBaHUsl. OCHOBHbIE TMIOJOXKEHUS U
pe3ysbTaThl MCCIENOBAHMS MPOLUIA OOCYyX AeHHUE Ha 4 MEeXIAYyHApOAHbIX U 4
pecmyOIMKaHCKUX HAyYHO-TIPAKTHIECKUX KOH(PEPECHIIUAX.

OnyOnuKOBaHHOCTh peE3yibTaTOB uccienoBanus. [lo Teme nuccepranuu
oIy0JIMKOBaHO 23 Hay4yHbIe pabOThl, B TOM uKciie 1 yueOHuk, 1 yuebHOe mocobue
1 1 cioBaph; B HAYYHBIX U3JIaHUSAX, PEKOMEHI0BAaHHBIX BhIcIIel aTTecTalioHHOM
komuccue PecnyOnuku VY30ekucTtan sl NyOJMKallMMd OCHOBHBIX HAyYHBIX
pE3yNbTAaTOB JHOKTOPCKUX TUCCEPTAIlUii, OMyOJIMKOBAHO 7 CTaTel, B 3apyOeKHBIX
KypHanax — 4, B )KypHaje, HHJIEKCUpyeMoM B 0a3e Scopus, — 1 crarbs.

Crpykrypa m 00beM auccepranmmu. J[uccepranusi COCTOUT W3 BBEJCHUS,
TPEX IJaB, 3aKIIOYEHUS, CIIMUCKA HCIIONB30BAHHOM JIUTEPATYPbl M NPUIOKEHUI;
00BEM OCHOBHOI'O T€KCTa cocTaisieT 148 cTpaHuil.

OCHOBHOE COJIEPKAHUE JUCCEPTALIUUA

Bo BBemeHnn OOOCHOBaHBbI AaKTyalbHOCTb U HEOOXOAMUMOCTb TEMBI
JUccepTallii,  MOKa3aHO  COOTBETCTBUE  MCCJIENOBAaHUS  MPUOPUTETHHIM
HAMpaBJICHUSIM Pa3BUTHS HayKu | TexHonorud PecmyOnumku VY30ekucraH,
MPOAHATU3UPOBAHA CTEMEHb M3Y4YeHHOCTH mpobsieMbl. (OcBellleHa CBS3b
JMCCEPTAMOHHOTO MCCIIEAOBAHUS C IUIAaHAMU HAYYHO-HCCIIEIOBATEIHCKUX PaboT
BBICIIE 00pa30BaTENbHOW OpraHu3alii, B KOTOPON BBHIMOJIIHEHA TUCCEPTAIlUs.
Onpenenensl 1eb U 3a7a4l, OOBEKT W MPEIMET HCCIENOBAHUsS, PACKPBITHI €ro
Hay4yHasi HOBM3HA, Hay4yHasi W TMpaKTUYeCcKass 3HauYuMocTh. Kpome ToOrO,
MPEACTABIICHbl CBEICHUS O JOCTOBEPHOCTH pE3YyJbTAaTOB MCCIEAOBAHUSA, HUX
BHEJIPEHUH B MPAKTUKY U anpoOalnu, OmyOIMKOBAHHOCTH PE3YIbTATOB, a TAKKE O
CTPYKTYpE U 00bEME TUCCEepPTAIUU.

B mepBoii rnaBe aucceprauuun «Teopernueckre OCHOBBI (HOPMUPOBAHUS
KOMIIETEHIIUA YCTHOM pEYd CTYAEHTOB Ha AHIJIMMCKOM S3BIKE» KOMIIETCHIIUS
YCTHOM  pedyd  NpOoaHAIM3UPOBAHA KaK  MHOTOKOMIIOHEHTHAas  CHUCTeMa,
dbopmupyromasics Ha  OCHOBE  HWHTErpallid  JIMHTBUCTHYECKUX  3HAHHM,
NICUXOJIOTUYECKUX TMPOLECCOB W JIUAAKTUUYECKUX MEXAHHW3MOB OpTraHU3alHU
oOyueHus. PackpbiTa B3aUMOCBSI3b MPOIECcCOB opoxaeHus (speech production) u
BOCTIpHSTHS peun (speech perception) ¢ BHHUMaHHEM, MaMATHIO, MBIIUICHUEM H
MOTHUBAIMEH; B CTPYKTYPY KOMIIETEHIIMM BKJIIOYEHbI YMEHHUS YINPaBISTh
JUCKYpCOM, MPHUMEHSATh KOMMYHUKATUBHBIE M KOMIIEHCATOPHBIE CTpPATETUH,
OCYILIECTBJISITh ~ COLIMOJMHTBUCTUYECKYIO  aJalTalMl0 W  METaKOTHUTHBHBIN
KOHTPOJIb PEUEBOM JeATeNbHOCTH. B CBsI3M ¢ 3TUM 00OCHOBaHAa HEOOXOIUMOCTh
oOecriedeHus: HE TOJBKO JIMHTBUCTHYECKOW, HO M TICUXOJOTUYECKONW TOTOBHOCTH
CTYyJICHTA.

VYcTHas peub SBIAETCS NPAKTUYECKUM BBIPAKEHUEM JTAHHOW KOMIETEHIIUU U
dbopmupyeTcs uepes cleAyrollre B3auMOCBI3aHHbIE KOMIIOHEHTHI (Tabnuna 1):
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Taoauma 1

BakHeine KOMIIOHEHTbl KOMIIETEHIIUN YCTHOM peyn

JIu"arBUCTUKO-
MPOAYKTUBHBIA KOMIIOHEHT

CIIOCOOHOCTH MCITOJIB30BaTh A3LIKOBEIC CAVHUIIBI,

HEOOXOAUMBIE JISl TIOPOKICHHUS YCTHOW PeY Ha aHTITHHCKOM

SA3BIKC.

TlcuXOIMHTBUCTHKO-
PEryJIATUBHBIA KOMIIOHEHT

peryamupoBaTh peueBYIO JEATEIbHOCTD.

XapaKTepU3yeT CIIOCOOHOCTh MCUXOJIOTHYECKU YIPABIISATH U

pehICKCUBHBII KOMITOHCHT

KoMmmyHukaTuBHO- OTpakaeT CIOCOOHOCTH YP(HEKTUBHO M II€JIeCO00pa3HO
MparMaTH4eCKUi WCMOJIb30BaTh AHTJIMMUCKUM SI3bIK B PA3JIMYHBIX
KOMIIOHEHT KOMMYHUKATHUBHBIX CUTYyaIUsIX.
KorautusHo- OTpakaeT KOTHUTUBHBIE MTPOIIECCHI, CBSI3AHHBIE C

OCMBICJICHUCM, aHAJIN30M 1 COBCPIICHCTBOBAHHUEM pequoﬁ

JACATCIIBHOCTH.

Cpeny ncuxXOoNMHTBUCTHYECKUX (DAKTOPOB 0CO00E MECTO 3aHMMAET TUIIOTe3a
adpdextuBHoro ¢unprtpa C.Kpamena: ans ycBOEHHUS S3bIKOBOI'O Marepuaia
HEe0OXOIMMBI TOHITHBIN S3bIKOBOM BX0H (comprehensible input, «i+1») n HU3KHI
addekTUBHBIN GUIBTP, TO €CTh MUHUMAJIbHBIA YPOBEHb CTpaxa, TPEBOKHOCTU U
IICHXONOrHdeckoro nasinenus’. Ha samstusx TBL armocdepa cBOGOIHOTO
OOIIIeHus, TOJIEPAHTHOE OTHOIIEHWE K OImMOKaM W (OPMATUBHOE OIEHHWBAHHE
CHIKAIOT a(@eKTUBHbIA (UIBTP, a peajbHble KOMMYHUKATUBHBIC 3aJaHMS
MIPEBPAIIAIOT TMOCTYNAONINN S3BIKOBOM MaTepHall B aKTUBHO TepepadaThiBaeMbIit
pecypc. OcHOBHBIE (DaKTOPHI, BIUSIONINE HA KOMIIETCHIIMIO YCTHOM peud, M X

poiib B mipotiecce TBL npencrapiensl B Tabiuie 2:

Tabimuna 2
IlcuxoIMHrBHCTHYECKHE (l)aKTOpl)I, BJIHAKIINAEC HA PEYCBYI0 KOMIICTCHITUIO
Biusinue Ha
Poab B npouecce | Ilenarormyeckue
Ne|  dakrop Omnpenenenue peyeBylo
TBL peKoMeH AU
KOMIIETeHHI0
1| IDTamars Crioco6HOCTB ObecmnieunBaer AKTHBHU3HpPYET [ToBTOpCHME,
COXPaHsTh MIpUMEHEHHE SI3BIKOBBIC €MHULIBI METOA
SI3BIKOBBIC €IIMHUIIBI | CIIOBAPHOTO 3araca u B TIpo1Iecce TPYNITUPOBKU
Y U3BJIEKATh WX B rpaMMaTHIECKUX BEITIOTHEHUS (chunking),
HYKHBI{ MOMEHT CTPYKTYp peYeBoro 3aaaHus U3y4YCHNUE B
(task) KOHTEKCTE
2| Pa6ouasn Cucrema ObecneunBaeTr Urpaet xmoueByro | Kparkue 3ananns,
(omepaTuBH BPEMEHHOTO KOHCTPYHPOBAaHUE | pOJIb B IOPOKACHUU MOATANHOE
asl) naMsTh XpaHeHUus U NPEAJIOKEHUHN U peuu B TeUEHHE YCIOXKHEHUE
nepepadboTKH MOPOK/ICHHE PEUH B BCETO0 [UKJIa Marepuana
uHopMaIn peasbHOM BpeMeHu | 3amanus (task cycle)
3| Buumanue | Ilponecc otoopa | [lomoraer npaBunsHo | MMmeer pemaromiee HuTepecHbie
nHQOpMAIIH U BOCIIPHHUMATH H 3HAYEHHE Ha dTare 3aJjaHus,
KOHILIEHTPAallUu Ha | YCBAaWBaTbh S3bIKOBOMN MOJTOTOBKH K MYJIbTUMOJATIbHBI
He MaTepuan 3amanuio (pre-task) € METOJTBI
4 | BuyTpennss Oobyuenue, ObecneunBaeT Ctumynupyer Ucnons3oBanue
MOTHBAIUS OCHOBaHHOE Ha yCTOWYHMBOE U CaMOCTOSITEIbHOE AyTCHTUYHBIX
BHYTPEHHEM JOJATOCPOYHOE BBITIOJTHEHUE MaTepHaioB
MHTEpece JTMYHOCTH | Pa3BUTHE PEUEBBIX PEUEBBIX 3aJaHUM
HaBBIKOB

® Krashen S.D. Principles and Practice in Second Language Acquisition. — Oxford: Pergamon Press, 1982. — 209 p.
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No|  ®axrop Onpenenenne Bausinue Ha pedeBylo Posb B nmpouecce Henarornueckue
KOMIIETEHIMIO TBL PeKOMeHAAl UK
5| BHewHss OO0yueHue, Haet kpatrocpounsiii | OcoOeHHO 3HaYNMa Cucrema
MOTHBALHS OCHOBaHHOE Ha pe3yabpTar B 331aHUSAX, OIICHUBaHUS U
BHCIIHUX CTUMYJIax OPUECHTUPOBAHHBIX MMOOHIPCHUA
Ha pe3ysbTar
6 | YBepeHHoc- YpoBeHb Bepbl [NoBbrmaer cBoboOy Yceunusaer Coznanue
Th B ce0e CTyIEeHTa B TOBOPEHUS U MHTEPAKTUBHBIA | IOJIEP/KUBAOILE
COOCTBEHHEBIC MHTEHCHBHOCTD KOMIIOHEHT i cpensl
pedeBBIC pedeBoro oO1IeHMs
COCOOHOCTH B3aMMOJICHCTBUS (interaction)
7 | TpeBoxkHoc- | Ilcuxonornueckoe | [Ipu BeICOKOM ypoBHE Tpebyer Coznanue
Th HaTpsOKeHHUE BO TOPMO3UT PEYEBYIO | IIETICHANPABICHHOTO | CBOOOIHOM OT
BpeMs TOBOPEHUS JESITeIbHOCTh CHIDKEHUS B cTpecca
mporecce aTMocQepbl
BEITIOTHEHUS
3aJlaHui
8| Couunainb- OO6yuenue u Pa3BuBarot CocrasnsioT ocHoBY | KoomeparusHoe
HbIE oO11eHue B TpyNne | KOMMYHHKATUBHYIO MapHOW 1 obOydeHune
¢dakTopbI KOMITCTCHITUIO B IPYIIOBO#T paboThI (cooperative
LEIIOM (pair/group work) learning)

Bo BropoMm maparpade mepBOil TIJIaBbl OCYIIECTBICHA CPaBHUTEIbHO-
HWCTOPUYECKAsT PEKOHCTPYKIHUS Teoperudyecko spomtonuu TBL. B HaydHOU
murepatype ucropuss TBL, kak npaBwino, u3naraercsi Kak XpPOHOJOrMYecKas
MIOCJIEN0BATENBHOCT ABTOPOB M TPYAOB; B MCCIENOBAHUU XKE KaXIbIM IEPUOL
COMNOCTABJIEH II0 YETBIPEM KPUTEPUSIM — OCHOBHOW TEOPETUYECKOW OMope,
TPAaKTOBKE TIOHSTUS  «3aJaHHe», OTHOIICHUI0 K S3bIKOBOM ¢dopMe U
JUJTAKTUYECKOMY MOTEHIMANY I Pa3BUTHUSL YCTHOM peuu. B pe3ynbrare aHanusa
BBIJICJICHBI IIATh NEPUOAO0B. [1epBhIil — KIACCUYECKN KOMMYHUKATUBHBIN MEPUO,
oxBaTeiBatonii 1970-e¢ ronmpl. BTOpoli — mepuopi CTaHOBIJIECHUS, CBSI3aHHBIA C
banranopckum npoexktom H.IIpabxy u rumnore3oit B3aumopeiictBus M.Jlonra.
Tperuil mepuon sBASETCA ATAOM METOJUYECKOM CUCTEMATH3alMHM, B KOTOPOM
BAXHOE MecTO 3aHuMaror Tpyasl Jl.Hynana wu wMoxenb, mnpemioxeHHas
Jix. Ywimue. YeTBEpThI NEPUOJA  XApPAKTEPU3YETCS KOTHUTUBHBIM ITOAXO0JI0M
(I1.Ckexan, I1.Po6urcon, P.9muc)’. TIaThlil IepHO ONMpeaenéH KaK KOrHHTHBHO-
JUCKYpCUBHBIN. [l01 KOrHUTHMBHO-IMCKYPCHBHOM NapaJurMOW B HMCCJENOBaHUU
IIOHUMAETCS JTall, Ha KOTOPOM 3aJaHuE MPOEKTUPYETCS OAHOBPEMEHHO B
KOTHUTUBHOM M JIUCKYpPCHBHOM acleKTax. TpaekTopusi 3BOJIOLUUUA HOCHUT
CTPYKTYpHBIA, TO €CTh KaXIblii 3Talml HE OTPULAET MNPEIbIAYLIET0, U
IUHAMUYECKUUA  Xxapaktep. M3 He€ BBITEKAIOT 4YeThipe TpeOOoBaHUS K
METOJUYECKOMY 00ECIIEUCHUIO: 3aJaHHE TOJKHO ObITh OPUEHTUPOBAHO HA CMBICI,
a 3aHITUE — COCTOSITh W3 TAIOB MOATOTOBKHU K 3ajaHuio (pre-task), BBIOTHEHUS
3aganus (task cycle) u dokyca Ha s3pike (language focus); 3amaHust JOJKHBI
pacronararbCs N0 KOTHUTHUBHOM CIIOKHOCTH OT IPOCTOrO K CI0XKHOMY; 3aJaHus
BBICOKOT'O YPOBHS JIOJDKHBI TPEOOBATh CBSI3HOM PEeUM U yNpaBlieHUs Oeceoi.

CormacHo Mojgenu  orpanudeHHoro o0béma BHuMaHus [I.CkexaHa,
oOyvarouiuiics He MOXET OJHOBPEMEHHO B  MAaKCHMaJbHOW  CTENEHU
KOHTPOJIMPOBATH CIIOKHOCTH, OETJIOCTh M TOYHOCTH PEUH, BCIAEACTBHE YETO MEXKIY

" Ellis R. Task-Based Language Learning and Teaching. — Oxford: Oxford University Press, 2003. — 387 p
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HUMH BO3HHKAeT KOMIpOMHCCHoe paBHoBecue (trade-off)®. TBL yuwursiBaer
JaHHBIA MEXaHW3M: Ha JTane MOATOTOBKU K 3amaHuio (pre-task) cozmaércs
JUHTBUCTUYECKAss OMoOpa, Ha OJTame BbIMONHEeHHUs 3amanus (task cycle)
dbopmupyercsi peub, OPUEHTUPOBAHHAsI HA CMBICI, a Ha JTame paboThl Haj
s3bikoBOM (hopmoit (language focus) oOecrieunBaeTcss OCO3HAHHOE BHUMAaHUE K
SA3BIKOBBIM (POpMaM.

B cBsf3uM ¢ 3TUM B KauecTBe KA4YECTBEHHBIX IOKa3aTelel yCTHOW peyu
OPUHATBI TOYHOCTh (YacTOTa TpaMMAaTHYECKUX ¢ JIEKCHUYECKHX OIHOOK),
CJIOHOCTh (CHMHTaKCHMUECKOE W JIGKCMYECKOe pa3HooOpasme) M OeryocTh (Temm
peun u  may3el). B uccienoBaHMM < OHM  pacCMaTPUBAIOTCA  Kak

B3aMMOTOTIOJTHSFOTIIASI JTUHAMAYECKAs cUCTEMa, U 000CHOBBIBACTCS
HEOOXOIMMOCTh X COATAHCHPOBAHHOTO PAa3BUTHS MPH MPOSKTUPOBAHUY 3aaHUMN
B pamkax TBL.

B TPEThEM naparpade nepBou TJIaBBI 000CHOBAHO, 4TO
MICUXOJTUHTBUCTUYCCKAE Oaphephl BO3JIECUCTBYIOT HA PEYEBYIO JCSITEIBHOCTH
MOCPEJICTBOM  €IWHOTO  MEXaHW3Ma,  HA3BaHHOTO  «KOMMYHHKATHBHBIM

TopMOXKeHueM». KOMMyHHUKaTUBHOE TOPMOMKEHHE — 3TO BPEMEHHOE 3aMEIJICHUE
WIM OCTAaHOBKAa IIpollecca MOPOXKIEHUS peyd MojA BIUsSHUEM a(PEeKTUBHBIX
(dakTopoB (peueBas TPEBOXKHOCTb, HEYBEPEHHOCTb B ce0€) M JIMHIBUCTUYECKOM
HEJIOCTATOYHOCTH, KOTOPOE MOKET BO3HHMKATh )K€ IMPU JOCTATOYHOM YPOBHE
A3BIKOBBIX 3HAHUM CTyAEHTA. TEOpeTMYECKYI0 OCHOBY IIOHSTHS COCTaBJISIOT
MOJENb S3BIKOBOM TPEBOXKHOCTH H.MaKHHTaﬁpag. MexaHn3M BKIIOYAET TpHU
3BEHA: MyCKOBOM (PakTop (TPEBOKHOCTh, HEYBEPEHHOCTb, HEBO3MOXHOCTh HAWTHU
HY’)KHO€ CJIOBO) —> KOTHHUTHBHOE BO3JeicTBUE (pecypc paboueil mnamsTu
pacxoAyercsi Ha TPEBOTY M M30BITOYHBIA CAMOKOHTPOJb) — PEUYEBOE MPOSBICHUE
(nmuTenbHbBIC TIAay3bl, HE3aBEPIIEHHBIC TPEATIOKEHHSI, YXOJ OT OTBETA).

B kauectBe HaOdIOAaeMbIX IOKa3zaTelel TOPMOXKEHHS ONpPEAESIEHbl May3bl
JUINTETIBHOCTBIO OoJiee 2 CEKyHJl, HE3aBEpLIEHHbBIEC MPEMIOKEHUS, CIydau
nepexoza Ha pOIHOM SI3bIK M TEMII PEYH, a B KAYECTBE MHJIUKATOPOB YBEPEHHOCTH
— CaMOOIIEHKa CIIOCOOHOCTH TOBOPUTH, TOTOBHOCTH BBICTYNATh MEPE] TPYIION U
CIOCOOHOCTh MPOJOJIKATh O0IeHHe mociie omuoku. Ha 3Tol ocHOBE BBIIBUHYTA
CIENYIOIIasl 3aKOHOMEPHOCTh: 4YEM BBIIIE peueBas TPEBOKHOCTh U HUKE
WHIMKATOPbl YBEPEHHOCTH, TeM OOJIbIlle TIOKa3aTeleld TOPMOXKEHUSI U TEM HUXKE
pe3yJIbTaT YCTHOU PEUMU.

Bo BTOpOI#i rnaBe nqucceprannu «/MarHoCTUYECKUE U METOINYECKUE OCHOBBI
BHeapeHuss TBL B ycnoBusix BeiclIero 0Opa3OBaHMS» MPOAHAIU3UPOBAHBI
cwadbycel  aucuumuinHbl - «lIpakTuka  yctHOM  peun» — CaMapKaHIICKOTro
rOCy/IapCTBEHHOI'0 HMHCTUTYTa WHOCTPAHHBIX $3BIKOB, Jlu3akckoro dunuana
HY'VY3 u HaBouiickoro rocy1apCTBEHHOI0 YHUBEPCUTETA.

B Ttexnomorum TBL anmantuBHOe onenuBanme (adaptive assessment) u
WHANBUAyallbHass oOpatHas cBs3b (individual feedback) sBnsroTcs BaKHBIM
TUIAKTUYECKUM KOMIIOHEHTOM, TMOBBIIIAIOMUM 3(P(EKTUBHOCTh OOyUYEHUSI.
JlaHHBIA TOJIXOJT HANPABJIEH HA ONTHUMM3ALUI0 OOYYEHHS Ha OCHOBE MPUHIUIIOB
JUYHOCTHO-OpUEHTUpPOBaHHOTO 00yueHus (learner-centered instruction) ¢ yuérom

8 Skehan P. A Cognitive Approach to Language Learning. — Oxford: Oxford University Press, 1998. — 324 p
% Maclntyre P.D., Gardner R.C. The Subtle Effects of Language Anxiety on Cognitive Processing in the Second
Language // Language Learning. — 1994. — Vol. 44, Ne 2. — P. 283-305.
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WHINBUIYAIbHBIX  KOTHUTUBHO-TMHTBUCTUYECKUX OCOOEHHOCTEH  CTYJIEHTOB.
AJanTUBHOE OILICHUBAHME COOTHOCHUT CJIOKHOCTh 3aJaHusl C HMEoIIeics
KOMITETCHIIUEH CTYACHTa M ero 30HOW Ommkaiimiero pasButus (Zone of Proximal
Development — ZPD)'. Ilpu 5ToM OlLeHHBAaHHE WHTEPIPETUPYETCS HE KAk
CTaTUYECKUN pE3yNbTaT, a KaK MEXaHW3M, IO ACPKUBAIOIINA JHHAMHYIECCKOES
pa3BUTHE, YTO YIIyOJIsIeT KOrHUTHBHYIO aKTUBHOCTH (cognitive engagement) u
YCBOCHHUE SI3BIKA.

NunuBunyanbaas obpatHas cBs3b (individual feedback), B cBoro odepens,
CIIY)KUT BBISBIICHUIO, aHAJIN3y W HCIPABICHUIO peueBbIX omuOoK. E& mpsmas
(explicit), kocBennas (implicit) u orcpouennas (delayed) ¢popmbl mpuMeHSIOTCS B
COOTBETCTBHH C TOTPEOHOCTSAMHU CTYJCHTa W Pa3BUBAIOT HE TOJBKO TOYHOCTH
(accuracy), Ho u 6eriocTts (fluency) peun.

WNurterpanus aumarHoctudeckoro oreHuBanus (diagnostic assessment) u
dbopmaruBHOoro onenuBanus (formative assessment) Qopmupyer cucremy
HEMPEPHIBHOTO MOHHMTOPHWHTa (continuous monitoring system) u, Omaromaps
OTIPEICIICHUIO HMCXOJHOTO YPOBHS U OTCICKWBAHWIO JWHAMUKA Pa3BUTHS,
MO3BOJIICT  MpernojiaBaTeN0  oOecrneurMBaTh HWHIUBUAYAIbHBIM moaxoa. B
pe3ynbpTaTe TapMOHWYHOE MPUMEHEHHE JTHUX IBYX MEXaHU3MOB (HOPMHUPYET Y
CTYJCHTOB HE TONBKO BJIQJICHWE SI3BIKOBOM CHCTEMOH, HO W KOMIICTEHIHIO €&
MCIOJIb30BAaHUSI B PEaJbHOM OOIIEHUH. DTO TOJHOCTHIO COOTBETCTBYET IIENISIM
COBPEMEHHOT'0 KOMMYHUKATHBHOTO 00y4ueHus (communicative language teaching)
(Tabmuna 3):

Taduauuna 3

KomMnoHeHTbl aianTUBHOTO OLEeHNBaHMA B TexHonormm Task-Based Learning

KommnoneHnr Onucanne 3nauenue B TBL

O0ecIieynBaeT OTCIEKUBAHUE
CucTeMaTHYECKOE OLICHUBAHUE U

dopMaTuBHOE mporpecca CTyJeHTa 1 IPeA0CTaBICHNE
MOHHMTOPUHT TUHAMUKHA Pa3BUTHSI

OLICHMBAHUE CTYNIeHTa B IpoTIecee 0GyeHHs WH/IUBHTy aJIbHOW 00paTHOM CBS3U
(feedback)
Co3maét OCHOBY TS amanTariiu
I[I/IaFHOCTI/I‘{eCKOC OHpe,[[eJIeHI/Ie HUMCHOIIIHUXCA 3HaHHI>i, COACPIKAaHUA U YPOBHA CJIOKHOCTH
OLICHUBAHNE HaBBIKOB U TPYIHOCTEN CTYJIEHTa 3a7aHui K UHIUBUY AJIbHBIM

BO3MOJXXHOCTAM CTYACHTA

[Mon6op 3amanuii pa3TMYHOTO

HuddepenmpoBad | ypOBHA B COOTBETCTBHHU C YPOBHEM
HBIA OJXOJ MOATOTOBKY M UHAWBHUIYATbHBIMU

0COOCHHOCTSIMHU CTYACHTOB

Ob6ecrieunBaeT paboTy KaKJ0TO
CTyZIEHTa B TIpeJiesiaX ero 30HbI
ommmxatimrero pa3sutus (36P)

JIaHHBIN ITpOLIECC OTPAXKAET UHTETPUPOBAHHOE B3aUMOICHCTBUE MEXaHU3MOB
aIanTHBHOTO OIICHWBAHWS M WHIWBHIyalbHOW oOpaTHOU cBs3u (feedback) nHa
ocHoBe TexHonorun TBL. B 1meHrpe mnporecca HaxoauTcs 3anaHue (task),
BBICTYNAIOIIEE B KA4eCTBE OCHOBHOW eAuHUIIBI ydyeOHoro mpoiecca. Kaxmoe
3aJJaHAE€  BOBJIEKAET  CTYAEHTA B  KOMMYHUKAaTUBHYKO  JE€ATEIbHOCTb,
OPUEHTUPOBAHHYIO Ha CMBICI, M AaKTUBU3UPYET €ro JMUHIBUCTUYECKUE U
KOMMYHHKAaTUBHBIE PECYPCHI.

1% Kozulin A. Vygotsky’s Theory in the Classroom: Introduction // European Journal of Psychology of Education. —
2004. —Vol. 19, Ne 1. — P. 3-7.
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Ha srane BbINONHEHUS CTYJIEHT UCIIOJB3YET S3bIKOBBIC €AMHUIIBI B PEAIBHOM
WIM TPUOIMIKEHHON K pealbHOW CUTyallud B TpeAeliax 30HBI OJMKAUIIETo
pa3BUTHA; Ha JTale OLECHMWBAHUS JIMATHOCTUYECKOE OLIEHUBAHUE OIpPEHEsIeT
MMEIOIIUICA ypOBEHb, (POPMATUBHOE OTCICKHUBAET JAUHAMUKY pa3BUTHUSA, a
aJanTUBHOE TPHUBOJUT CJIOKHOCTh 33JJaHHS B COOTBETCTBUE C BO3MOXHOCTSMH
CTYyJICHTa; Ha 3Tane oOpaTHOM CBSI3U OIIMOKHU MCHpABISIOTCS B mpsiMon (explicit),
kocBeHHOU (implicit) unu orcpouenHoii (delayed) dpopme.

B TBL nukn «3aganue — BBINOJIHEHUE — OIICHUBaHUE — 0OpaTHas CBSI3b —
aganTtanus» (QopMUpPYET AMHAMUYHYIO M THOKYH0 MOJEIb 00pa3oBaTeIbHOTO
nporecca. /laHHas Mozenb, CTaBs B LIEHTP MHIUBUAYAJIBHOE Pa3BUTHE CTY/EHTA,
crioco0cTByeT (hopMupoBanuio 3¢(PEKTUBHON KOMMYHUKATUBHOM KOMIIETEHIIUU.
JInsi oueHMBaHUSA YpPOBHS BBINOJHEHHUS 3aJaHUN CTyAEHTaMU NpeaiararoTcs

crienyrolme Kpurepuu (tadnuma 4):

Tab6auna 4
KpuTepuu oneHMBaHUsI KOMIIETEHIIMH YCTHOI peYH CTY/IeHTOB, ajanTHpoBanHble K TpeGoBannsim CEFR
KpuTtepuii Onucanue 5 6an10B 4 6ania 3 danaa 2 ana 1 6aaa
[EcTecTBeHHOCTH 1
HETIPEPHIBHOCTD Berpesaiores
pep Peun Oernas, | oTaenbHEIS [Tay3s OO1weHus
Bernocts peun, Peun
ray3sl Tay3sbl, BO3HHKAIOT MpPaKTHYECKU
(Fluency) CIIOCOOHOCTD TIpephIBaeTCs
MUHHMMAIIBHBI | oOIIeHune 4acTo HET
IOJIEPKHUBATH
COXpaHsieTcs
oOmeHne
Hocrarounocts | HMcnonb3yer Bripaxaer
Jlexcnueckuit cloBapHOro |pa3HooOpas3Hbl| CroBapHblif | Mbicnu npu | WcnbiteiBaer | CroBapHBIN
nmuanas3oH (Range| 3amaca u ero € M TOYHBIE 3arac OTPaHMYEHHOM| TPYAHOCTH B | 3arac KpaiiHe
and vocabulary) | cooTBeTcTBHE | JICKCHUECKHE | MOCTATOYEH | CIOBAapHOM | BBIOOpE CIIOB | OTrpaHMYCH
TeMe €IMHHULIBI 3amace
CreneHp
I'pammatngeckast OmmbKku
MIPaBUIHHOCTH OmmbKxu Berpeuarores Ommbxu
TOYHOCTB JaCTHYHO Msoro
. UCTIOJIB30BAHUS | MPAKTHYECKH | OTJCIbHBIC HapymaoT
(Grammatical BJIMSIIOT Ha omuboK
rPaMMaTHYECKHX | OTCYTCTBYIOT OIIMOKH obmienne
accuracy) obienue
CTPYKTYp
N Bcerpeuarores
DoHONOrUYeCKun
[Ipousnomenu| HWmerorcs otaenbHble | [Ipousnomenu|[IponsHonienue
IIpousnomenue KOHTPOJb U ..
. e yéTKoe U | He3HAYMTENbH | OMIMOKM B | € 3aTPYAHSET | MPEIsTCTBYET
(Pronunciation) CTEIICHb .
MOHATHOE | ble HEJOYETHl [IPOM3HOLICHUY|  OOIIeHue TTOHUMAaHUIO
MTOHSATHOCTH PEUH
3BYKOB
VYwmenne
. AKTHBHO Criocoben [IpaxkTrueckn
Bsaumopnelictue Ha4YUHATh, VYyactByer B VYyactByer
. yIpaBJsieT OTBEYaTh Ha HE BCTYIaeT B
(Interaction) | mogmep>KuBaTh U oOieHnn MIaCCUBHO
o01eHnemM BOIIPOCHI oO1eHue
BaBepiaTh 6eceny|

B HCCIICJOBAHNN Ha OCHOBC KOMMYHUKATUBHO-ACATCIIBHOCTHOI'O IMOAXOAA

pa3paboTaHa
TEOPETUKO-METOAOJIOTUYECKIX OCHOB,

KOHICIITYAJIbHO-aAAIITHUBHAS

MOJIEIb.

Monaens
[IEeJIM, IIITU OCHOBHBIX KOMIIOHCHTOB

COCTOUT

H3

(IenmeBoro, CoAEPKATEIBHOTO, MPOIECCYaTbHO-IUIAKTHUECKOTO, adalTHBHOTO,
OILICHOYHOT0), TCUXOJIMHTBUCTUKO-PETYISATUBHOTO KOMITOHEHTA, OXBATHIBAIOIIIETO
BCE€ JTallbl, MEXaHU3Ma PEaH3allid U Pe3yJIbTaTUBHOTO KoMroHeHTa. CTpenku B
MOJICT  OTpakaloT (YHKIMOHAJIbHBIE CBS3M MEXKAY KOMIIOHCHTaMH W
HUKJIMYECKUM XapakTep npoiecca (puc. 1):
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KoHuenTtyanbHo-alanTHBHAsA MO/e/Ib Pa3BUTHs KOMIIETeHIIHH YCTHOH peuu
Ha ocHoBe oOpa3oBarenbHOM TexHonoruu Task-based

v
1. TEOPETUKO-METO/JO/IO'MYECKUE OCHOBbI

[ MeTopo/ioruueckue: KOMMYHUKATUBHO-/lesiTeIbHOCTHBIH noaxoy (A.H.JTeontsbes, Y. A.3umMHsst)

(l‘lcuxonomqecxue: JI.C.Bbirotckui (30Ha Gvokaiiero passutus), [pk.reiiBesut (MeTakorH1is)

[ Icuxomuureucruueckue: C.Kpawen, M.JIour, M.Cgeiin, [1.CkexaHn, B.Jlegent J

[ JIunrBoaugaxkTHueckue: P.Onmic, [pk. Yunmuc, [1.PobuHcoH, kommyHiKaTueHoe obyuenue s3biky (CLT)

v

2. HEJIb: pa3BuTHe KOMIETeHL{MH YCTHOW peun CTY/|eHTOB Ha aHIJIMHCKOM si3biKe Ha ocHoe TBL, e
COBEpUIEHCTBOBaHUE WX KOMMYHHKaTUBHOMH, KOTHUTHBHOW U pedpIeKCHBHON J1eATeIbHOCTH
v
3. OCHOBHBIE KOMIIOHEHTbHI MOJEJIN
i v
IleneBoii KOMIOHEHT: JIMHIBUCTUKO-ITPO/YKTHBHAsl, ICHXO/IMHT BUCTHKO-PEry/IaTHBHAsA, KOMMYHHUKaTHBHO-
nparmMaruyeckasi, KOrHUTUBHO-pedieKCUBHaAsE COCTaB/sIoILMe
v
[ CojiepxaTe/IbHbII KOMIIOHEHT: JIMHTBUCTHYECKOe, KOMMYHHMKaTMBHOE, KOTHUTHBHOE M LIM(POBOE cojepkaHue ]
v
[ ITponeccyanbHO-AHAAKTHYECKHH KOMIIOHEHT: pre-task — task cycle — language focus }—:
v i
AJlanTHBHbIH KOMIOHEHT: /IMarHOCTHKA, a/laliTHBHbIE KPUTEPHH; KOHTPOIUPYeMble — MosycBODO/HbIE — E
cBoDO/IHbIE 3a/]aHKA; YPOBEHb 3a/laHKst Ha O/IHY CTYTeHb BbIlle ‘”E
~ 5 a
OueHOUHBIH KOMNOHEHT: /JMarHoCTHYeCcKoe, (JOpMaTUBHOE (CAMOOLIEHKA, B3aUMOOL{eHKa, OLIeHKa '
nperiojiaBaresis) ¥ CyMMaTHBHOE OLleHHBaHHe E g
: v pe2yaayua ;w é
IICHXO/THHIBHCTHKO-PEry/ISTHBHbIN KOMIIOHEHT: MEeTaKOTHHTHBHAA PeryJ/isiuus §
IranupoBanue ] MoOHHTOPHHT 1 Camokoppexius ' Pedexcus é
(pre-task) (task cycle) ‘ (language focus) [ (post-task) §
L yuka J \:::"
v
4. MEXAHU3M PEAJIU3ATIUA
Ob6yuenue Pedexcus u YcoepieHCTBo-
Duaraocrng: = Ha ocZoae TBL oﬁpg’rnau CBSI3b AfamTaRd = BaHHbl;)e 3a/aHus
YUK *

5. PE3Y/ITATUBHBI KOMIIOHEHT

JIMHrBHCTHUYECKHH: 0er/ioCThb, TOUHOCTD, C/IOKHOCTD,
NPOU3HOLLIEHHE

KomMMyHHKaTHBHBIH: BCTyN/IeHHe B 001jeHue, o6meH
MHEHUWSIMH, COITIaCOBaHHE 3HAUeHUs!

JINYHOCTHBIH: CaMOCTOATE/ILHOCTH, MOTHBALM4,
CaAMOKOHTPOJIb, CHW)KeHHe TPeBOKHOCTH

Ponb npenopaBarens: gacuimratop, Mojeparop,
JM3aiiHep 3a/jaHuii, pedIeKCUBHBIA HACTaBHUK

v

Anasiu3 pe3yibTaToB — IloBTOpHas AuarHocTuka — HoBble neiu H 3ajjaHus

Puc. 1. KoHuenryajbHo-aganTHBHasi MOJe/Ib Pa3BUTHS KOMIIETEHIIUN YCTHOM
peuYH Ha OCHOBe oOpa3oBaTebHOI TexHoorum Task-based.
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Hampapnsromue JWHAM B MOJEIM TOKa3bIBAIOT, KaK CBSA3aHBI €&
KOMITOHEHTHI. BepTukanbubie JMHAN 0003HAYaAOT OCHOBHYIO
MOCTIEIOBATENbHOCTh: TEOPETUYECKUE OCHOBBI OMNPEACNAIOT IeNb, Ielb —
KOMITOHEHTHI, & KOMIIOHEHTHI BEIYT K pe3yabTaTy. JIMHUU MEXITy KOMIIOHEHTaMHU
MOKa3bIBAIOT, YTO LIeJb OIpENeNsieT COACpX)aHUe, COAEpKaHHEe — Mpolecc, a
MPOIIeCC — afanTanuio 3aaanuid. [[yHKTUpHBIC JIMHUH TTOKA3bIBAIOT, YTO CTYACHT
TUTAHUPYET, KOHTPOJIUPYET W OILICHUBAeT COOCTBEHHYIO pE€Yh Ha BCEX DTarax.
[{uknnyeckne JUHUU O3HAYAIOT, YTO ATH MPOIECCHI TMOBTOPSIIOTCA B KaKIOM
3amanud. JluHMs o0OpaTHOM CBSI3M TIOKa3bIBae€T, 4YTO HA OCHOBE aHaJIM3a
pPE3YNIbTATOB OMPENETSIOTCS HOBBIE IENM M 3aiaHus. Takum oOpa3oM, MOJIETh
MOCTOSIHHO OOHOBJISIETCS] B 3aBUCUMOCTH OT MOJIYYEHHBIX PE3yIbTaTOB.

B KOHIIENITyaJIbHO-aIalITUBHOM MEXaHU3Me 00BETMHEHBI
muddepeHITMPOBaHHBIA U aallTUBHBINA MOAXOMBI: MO0 pe3yjabTaTaM TUATHOCTHUKH
CTYJEHTBHI PaCIpENeNsIIoTCs MO YPOBHEBBIM TpyIIaM, a MOCIE KaXAOoro IHKIIA
3aJlaHUuil  pe3yNabTaT TMEPEOlEHUBACTCS W YyPOBEHb CIEAYIOIIETO 3aJaHus
u3Mensiercsi. Ilpu BbIOOpe ypOBHA 3alaHusi 32 OCHOBY TIPUHSATHI CHCTEMa
aJaNTHBHBIX KPUTEPHEB W3 YETHIPEX TIOKazaTelied W KOTHUTHBHAS THIIOTE3a
[1.PoOuHCOHA; CTYIEHT HANpPaBIsAETCA K KOHTPOIUPYEMBIM, TOTYCBOOOIHBIM HITU
cBOOONHBIM 3amaHusiM. Ha 310l ocHOBe cdopmynupoBaHa 3aKOHOMEPHOCTb
amanTUBHOCTH: oOpasoBarenbHas AS(G(EKTUBHOCTh 3aJaHHs HauOOJIee BBICOKA,
KOrJla €ro CJIOXHOCTh Ha OJIHY CTYNEHb TMPEBHIAET JIHATHOCTUYCCKU
YCTAaHOBIICHHBI YPOBEHb TOTOBHOCTH CTYJEHTA; MPU PaBEHCTBE YypPOBHEH
pa3BUTHE 3aMEIUISIETCS, a MPU MPEBHIIIICHUH Ha JIBE U 00Jiee CTYIEHU BO3pACTaeT
TPEBOXKHOCTh U YCHIIUBACTCSI KOMMYHUKATUBHOE TOPMOKEHHE.

B tperbem maparpade BTOpo#l TnaBel B TpW 3Tama pa3paboTaHa cucTema
3a/laHdi, HANpaBJICHHBIX HAa Pa3BUTUE KOMIIETEHIIMM yCTHOW peuu. Ha mepBom
JTane NPUMEHSUINCh KOHTPOJIMpYEMble 3aJaHusl C ONOpOM Ha KIIOYEBbIC
BBIPAKEHUSA U 00pa3lbl SI3bIKOBBIX €IUHUIl, HA BTOPOM — MOJYKOHTPOIUPYEMBbIE
3aJIaHds, Pa3BHBAIONIUME APTYMEHTAIIMI0O W KOMMYHHUKATHBHBIC CTpaTeTHH, Ha
TPEThEM — CBOOOJHBIC 3aJaHWsl, TPEOYIONME NPUHATHS PEIICHUA W OICHKU
aNbTEPHATUBHBIX PEIICHUI: CUMYIISIITUS, pOJIeBas UTpa, A1e0aThl U TIPOSKTHI.

B Tpetbeii rmaBe auccepraunu «OpraHu3anys ONbITHO-3KCIIEPUMEHTAIbHOM
paboTel M €€ pe3ynbTaTbl» OCBEIICHBI COJEPKAaHHE M PE3YNbTaThl OIMBITHO-
OKCIIEPUMEHTATBLHOM paboThl. B  KadecTBE HSKCHEPUMEHTAIBHBIX —IUIOMIAI0K
BbIOpanbl (CaMapKaHACKUN TOCYIapCTBEHHBIH WHCTUTYT HWHOCTPAHHBIX SI3BIKOB
(CamI'M ), Hasowmiickuii rocyaapctBeHHblii  yHuBepcurer (HaBl'Y) wu
Jxuzakckuit Gpunan HamronansHOTO yHUBEpcUTeTa Y30eKrucTaHa uMeHn Mup3o
VYayroeka (Jxuzakckuit ¢umuan HVYVY3). C nenbio 0OOBEKTUBHOM OIEHKH
TEKYIIErO0 COCTOSIHMSI Pa3BUTHS KOMIIETEHIIMM YCTHOM peuyd Ha OCHOBE
oOpasoBatenbHON TexHonoruu «Task-based» mpu 0OydyeHHM aHTJIMICKOMY SI3BIKY
OB MPOBEAEH aHKETHBIN OMPOC, B KOTOPOM NPHUHsUIH ydacTue 482 pecroH/IeHTa,
u3 Hux 470 ctynentoB 1-ro kypca u 12 npenonaBateneit (Tabiuma 5):

41



Taoauna 5

O6LU,ee KOZIN4YEeCTBO PECNOHAEHTOB Ha 3KCNEPUMEHTA/IbHbIX NOWaAKax

JkcnepumenTagbHas | KoHTpoabHas
Boicne o0pa3oBaTe/ibHbIC YUpPeKIACHUS
rpynna () rpynna (KT')
CamapkaHJACKHUIl rocy1apcTBeHHbIH
HHCTUTYT HHOCTPAHHBIX A3bIKOB 80 80
(CamI'NUA)
Jsxm3zakckuii puanan HanmonaabHOro
yHHBepcHuTeTa Y30exknucrana umeHu Mup3so 100 100
Yayroeka (Jxuzaxckuii puanan HYY3)
HaBomniickuii rocy1apcTBeHHbI YHUBEPCUTET
55 55
(HasI'Y)
Hroro 235 235
CornacHo YCTaHOBJICHHBIM Hay4YHO-METOJUYECKUM TpeOOBaHUSM,

OpraHu3aIus OIBITHO-IKCIIEPUMEHTAIbHON paldoThl BKIIOYaJa B ce0sl 4YeThIpe
MOCJIEI0BATENbHBIX ATaIa.

Ha nepBoM — JIMarHOCTUKO-NIPOTHOCTUYECKOM JTane ObUIM ONpeeieHb
AKCIEPUMEHTAIbHbIC  IUIOMAJKH,  MPOAHAIM3UPOBAHBI  TOCYAAPCTBEHHBIC
oOpa3oBaTelbHbIE CTAHIAPTHI U KBATH(PUKAIIMOHHBIE TPEOOBaHUS, yUEOHBIC IJIAHBI
u nporpamMmbl 1o HampasieHuto 60230100 — ®unonorus u oOydyeHHE S3bIKaM
(anrmuiickui A3bIK). [IpoBOAMIIOCH HAOIIONCHHE 3a 3aHATHSAMH 110 JUCIHMIUIHHE
«[IpakTuka ycTHOM peun». Ha ocCHOBE MOTydYeHHBIX PE3yIbTAaTOB YTOYHEHBI IIEJIb
Y 3a/1a44 OIBITHO-3KCIIEPUMEHTATBHON pabOTHI.

Ha nuarHocTrueckoMm 3Tame Ha OCHOBE JIMHIBOIICHMXOJOTMYECKOW AHKETHI,
YCTHOTO TeCTa W HAOIIOJCHUM CTYAEHTHI ObLIN pachpeiesieHbl Ha TPU TPYIIbI MO
YPOBHIO KOMMYHUKATHBHOI'O TOPMOKEHHMS, W JUISl Ka)XJOW TPYIIbI ONpeeIcHa
OTJIeJIbHAS TeIaroruyeckas mojjiepKKa: CTYJEHTHI ¢ BHICOKUM ypOBHEM paboTranu
B MMapax ¢ BpPEMEHEM Ha IUIAHUPOBAHUE U OMOPHBIMU BBIPAKEHUSIMHU, CO CPEIHUM —
B MajbIX Tpynmax ¢ MpoOJIEMHBIMU 3aJIaHUSIMU, C HU3KHUM — CO CBOOOJHBIMU
3aaHUsIMU = U Tpe3eHTarusiMu.  CoMoCTaBiI€HUE YPOBHS TOPMOXKEHUS C
pe3yabTaTaMy HA4yaJbHOI'O YCTHOTO TECTa MOKAa3aJl0 HAJIWYHME MEXKIY HUMHU
0oOpaTHOM 3aBUCUMOCTH.

JlooKkciepuMEHTaNbHbIM JUArHOCTUYECKUN aHAIU3 IOKa3all, 4TO, HECMOTPS
Ha BBICOKYI0O KOMMYHHMKATHUBHYIO TIOTPEOHOCTh CTYJEHTOB, UX peajibHas
KOMMYHUKATHBHAs KOMIIETEHIUSI pa3BUTA HEAOCTATOYHO, a JIMHTBUCTUYECKHUE U
TICUXOJIOTUYECKHUE Oaphephl MIPOSBIISIIOTCS BO B3aMMOCBSI3H.

Ha BTOpOM — OpraHu3aimoOHHO-TIOATOTOBUTENLHOM 3Tare ObUIA ONpeeieHb
CPOKH TIPOBEACHUS OIBITHO-IKCTIEPUMEHTAILHOH palboThl, O0BEM y4eOHOTO
MaTepualia ¥ COCTaB y4acTHUKOB. Ha OCHOBE BBISBICHHBIX MTPOOIEM pa3paboTaHbI
Mozenb npuMeHenus TexHonorun Task-Based Learning, meroauka e€ anpobanuu,
CHUCTEMA YIIPAKHEHUHN U KOMIUIEKC 3aJJaHU M.

Ha TperpeM — mpakTH4ecKOM 3Tane Yy4YaCTHHKU OBUIM pacmlpelesieHbl Ha
AKCIEPUMEHTAIbHBIE M KOHTPOJIbHBIE TPYMIbl, a OMNBITHO-3KCIEPUMEHTATbHAS
pabora mpooawinach B 2025-2026 y4eOHOM T'OJy Ha OCHOBE pa3pabOTaHHOTO
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METOJUKO-TUJaKTHYecKoro ooOecreuenus. Paspaborannas K.JK.)KanomoBeim
Kinaccuukanus ynpaKHeHHH Obplla uHTerpupoBaHa ¢ TexHomoruei TBL wu
aZlanTUPOBaHa K €€ OCHOBHBIM 3TallaM.

Ha  yerBéproM  —  WUTOrOBO-aHAJTUTHUYECKOM  JTafe  Pe3yJbTaThl
AKCIIEPUMEHTATILHBIX U KOHTPOJIbHBIX TPYMI ObUTH MOJBEPTHYTHI CPABHUTEIHHOMY
U MaTeMaTUKO-CTATUCTUYECKOMY aHaiu3y. Ha OCHOBE MOJMYy4YEHHBIX JTaHHBIX
ompenenena  d(pPexTUBHOCTH  pa3padOTaHHONW  METOMWKHM W CTCICHb
NOJTBEPKACHUS HAYYHOM TUNOTE3bl, CHOPMYIUPOBaHBI COOTBETCTBYIOIIHE
BBIBOJIbI U METOJIMYECKUE peKOMeHAaMU. Buabl ynpaxHeHUH, aJaliTUPOBAHHbBIE K
OCHOBHBIM JTanaM TexHojsorun TBL, m ux poap B COBEPIICHCTBOBAHUU

KOMIIETEHIIUN YCTHON peur Mpe/ICTaBICHBI B TAOIHIIE 6:

Tadamnuna 6
YnpaxHeHna, HanpaBneHHble Ha GOPMUPOBaHNE KOMMNETEHLUN YCTHOW peyun
Tun Onpenesienne IIpumenenue Ha dTanax | Tunosoe 3axanue 1
YHOpasKHEeHUs KK xanonoBa TBL cTyaeHToB 1-r0 Kypca
B pamkax Tembl
Tun ynpaxsHenus, IIpumensiercs Ha .
. «Ordering foody
HaNpaBJICHHBIN HA YCBOSHHUE | MOATOTOBUTEIHHOM 3Tarle
BBOJISITCA HOBBIE
SI3bIKOBOTO MaTepuasia, B (Pre-task) ms .
dopmupywoiee cioBa: menu, waiter,
X0Jie KOTOPOT'0 OCBaUBAIOTCS | O3HAKOMJICHHUS C HOBBIMHU .
ynpaskHeHue bill, order. Crymenr
HOBBIE JIGKCUYECKHUE SI3BIKOBBIMH €AMHULIAMH 1
o COCTaBIISIET
€IMHUIIBI ¥ TPAMMAaTHIEeCKUe WX TIEPBUYHOM ,
CTPYKTYpHI oTpaGoTK npemioxenue: «I’d
PYKTYPHL. " like to order a salady.
Peanusyercs Ha sTane
VYnpaxHenue, BBITIOJTHCHUS 32JIaHUS
CrocoOCTByOIIIEE (Task) mocpencTBoM Posnesas urpa
AKTHBHOMY HCITOJIb30BaHHIO KOMMYHHKaTHBHBIX «Restaurant sceney:
PaszBuBaromiee W3y4YEHHOTO SI3bIKOBOTO 3aJjaHui, CTYZACHTHI BCTYTAIOT B
ynpa:kHeHuUe Marepuaia B peud 1 o0ecIeunBaroInX JIMAJIOT, PacTpe/ieiB
CTUMYJIHPYIOIIee MePeXo/l CTYIGHTOB K POJIH TIOCETUTENS U
KOMMYHHKaTHBHYIO CBOOOJHOMY H odunmranTa.
JeSITEbHOCTb. €CTECTBEHHOMY PEUCBOMY
B3aUMOJICHCTBHIO.
IIpumensiercs Ha 3Tane
Tun ynpaxsaenus, o
N paboTHI HaXT S3BIKOBOM
HaIpaBJICHHBIN Ha . YcTHas npe3eHTanus
. | dopmoii (Language focus) .
BBIpQ)KEHHE MBICIIU B YCTHOU no Teme «Favorite
CoBepuieH— B IIpOLIECCE
(dhopMe U MOHUMaHUE restauranty NN
CTBYyIOIIIEE N MOHOJIOTHYECKOTO
CYXJIeHU coOeceTHIKa, TPYIIOBast AUCKYCCHUS
ynpa:kHeHue . BBICKA3bIBAHHUA,
obecrieunBarONIAn C [IEJIBIO BBIOOpA
IMCKYCCHH, aHAIIN3a 1
(hopMHpOBaHUE HABBIKOB . Jy4IIEero pecTopaHa.
pedaekcuBHOM
CBOOOJHOTO OOIIECHUS.
JIeSITeIbHOCTH.

dopMupyOIINE yIPaXHEHUS HA TIOJITOTOBUTEIHLHOM dTane (pre-task) coyxkar

OCBOCHHIO HOBBIX S3bIKOBBIX EIMHHUI] M TOJATOTOBKE K WX HCIIOJIb30BAHHUIO,
pa3BUBAIOIIME YOPAXKHEHHMs] Ha JTale BbINOJHEHMsS 3ananHus (task cycle) —
NPUMEHCHHIO M3YYCHHOTO MaTepHajia B peajbHOM OOIICHNH, COBEPIICHCTBYIOIIHE
yrnpaxHeHHsl Ha 3tare pokyca Ha s3bike (language focus) — yriyOseHu0 peueBbiX
HAaBBIKOB TIOCPEJCTBOM CBOOOJHOTO BBICKA3bIBAHUS W OOCYKICHUS. 3aJaHus
CIIPOCKTUPOBAaHbl ~ HAa  OCHOBE  MPHHIIUIIOB  COOTBETCTBHSI  YPOBHIO,
KOMMYHUKATHBHOCTH, MHTETPATUBHOCTH, MOCJIEI0BATEIBHOCTH u
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HHTCPAKTUBHOCTH

151

BHCAPAINUCH

B

MOPSIAKE

«KOHTPOJIUPYEMbIE

—

MOJIYKOHTPOJUpPYeMble — CcBOOOAHBIEY. [lo ciemyrommm Temam pa3paboTaHbI
JIOTIOJTHUTEIIbHBIC 3aaHus: (Tadauna 7):

Tadoauua 7
[vpaktnyeckoe obecneyeHne No pasBUTUIO HABbIKOB YCTHOW peun
Haszpanmue Bup Oxupaemblii
Ne Tema Onucanue 3a1aHus
3a/laHus NeATeJLHOCTH pe3yJibTaT
Kaxxnprit crymnent
Co3snanue . Hagbiku TouHOTO,
COCTaBIISICT KPaTKUH
aBToOMorpadu . JIOTUYHOTO U
. aBToOMoTrpaduyeckuii | MoHoMOTHUECKAs
1 Growing up 4EeCKOTO ACCKA3 0 KITIOUCBIX - 0eryioro BeIpaKeHUs
and life stages| HapparuBa P N perb, JIMYHBIX CYXKICHUHN U
JTanax CBOCH KHU3HU U | TPE3CHTAIUS
(«HUcmopusa u3z aBTOOMOTpaduueckn
NPE/ICTABIISIET €r0 B
HCUZHUY) X JIAHHBIX.
rpynmre.
Pa3Butue ymennit
[TapHOE MHTEPAKTHBHOE
. TOYHO,
B3aUMO/ICHCTBUEC .
apryMEHTHPOBAHHO
p (poneBas urpa) B hopme pry P
oJieBas Urpa Posnesast urpa, U CUTYaTHBHO
Adolescence JMajora, OTpaXkarolero
2 . . Ha TEMY aoTrnaecKast aJICKBaTHO
and identity MICUXOJIOTHIECKUE U
HUACHTHYHOCTU peub BBIPAXATh MBICJIH B
COITHATIBHBIC TTPOOIEMBI
nporiecce
MOJIPOCTKOBOTO
CTMIOHTAHHOTO
BO3pAcTa.
0OIICHHUS.
I'pynnosoe DopMHUpOBaHUE
00CYXJICHHE KEHCOB, HABBIKOB
HANpaBJICHHOE Ha [MpoGnemuo- COLIMAJILHOTO
3axanie Ha BBIPA0OTKY OpPHEHTHUPOBAHHO | B3aUMOJICHCTBUS,
MPAaKTUYECKUX COBETOB | € 00CYXKIcHHE YMEHUIA
Adulthood |mMonenuposanu N
3 milestones | e )KmHI;HHHX JUTSL B3POCIIBIX JIFOJICH U (Problem- apryMEHTHUPOBAHHO
. pereHme solving), U3J1araTh CyTh
CKOMEH a1
P CTeIU(PUUECKUX rpymmnoBas npo0IeMbl U
npobieM Ha JTUCKYCCHS HaXOJUTh &
OTIPEICIICHHBIX JTanax aITbTepHATUBHBIC
JKH3HU. peLIeHHs.
PasButue ymeHunii
CTyIeHTBI OPTaHU3YIOT JUATIOTHYECKOTO
MEPEKPECTHOE 00MeHa MHEHUSIMU
I WHTEPBBIOMPOBaHNe B | MHTepakTHBHOE Ha OCHOBE
. oBe/ieHHe
4 Aging and P rpymnmnax, OnparimBas HWHTEPBBIO, CTpaTeruu «BOMpPOC-
. MHHH-
life stages uHTenBLIo | APYTUX YHaCTHUKOB 00 | nuanormyeckoe OTBETY, & TAKKE
P U3MCHEHUSIX U B3aUMO/JICHCTBHE | COBEPIICHCTBOBAHKE
TPYAHOCTSX, CBSI3aHHBIX HABBIKOB aKTHBHOTO
C TIEPHOIOM CTAPOCTH. cnynranus (active
listening).
AHanu3 mpoLeccoB
I'pag . (hU3UIECKOTO U AHaTUTHIECKOe
apuyeckuii .
Mental and pa . TICUXHYECKOT0 BusyanbHblit MBIILICHUE,
. HAJIN3 U
5 physical avemunag | PASBHTHA € IOMOIIBIO aHaJM3, COCTaBIICHUE U
development iae 2 rpadukoB u Mpe3eHTaIUs Npe/ICTaBJICHHE
n HTAIHSA
p HpeNICTaBICHHE peun.
pe3yIbTaTOB TPYIIIIE.
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Hassanmue Bup OxupaemMbIi
Ne Tema Onucanne 3agaHus
3a/laHus AesITeJIbHOCTH pe3yJbTaT
CTyneHTsl B MaJIbIX
HaBbIk OTKpBITOTO
rpymnmnax IpoBOAST
. OTtkpsiTOE BBIPAKEHUS U
Emotional OTKPBITOE O0CYKICHUE Huckyccns,
6 . obcyxmeHne 000CHOBaHUS
wellbeing SMOLMOHAILHOTO o0CyKIeHre
pooieM COOCTBEHHOTO
cTpecca ¥ METO/I0B
MHEHUSI.
0OpBOBI ¢ HUM.
Kaxnas rpynmna
COCTAaBIISIET CBOIO
porpaMm
porp Uy IIpoekTHas PaGota B xoManze,
. Co3nanue yOpaKHEHUH 15
Physical N pabora, TBOpYECKOE
7 . ¢utHec- 3[I0POBOI KHU3HU U
fitness . MpaKTHYECKast MBIIIJICHUE,
POTPaMMBbI IpeacTaBisieT eé
Mpe3eHTaLus aKTHBHAS PEYb.
TpyIIe B BUjie
BUICOPOITUKA HITH
n300paxeHui.
[IpoBenenue B rpymnmax
ne6aToB 0 3JOPOBBIX U Haprik
. Jlebatbl 0 Jebarsl,
Nutrition and BPEIHBIX MHIIEBBIX apryMeHTaIWH,
8 MHUIEBBIX . | aHanMTHYecKas
health MPUBBIYKAX C OTIOPOit 3alIKTa CBOETO
MIPUBBIYKAX JIICKYCCHS
Ha CTaTUCTHYECKHE MHEHHSI.
JaHHBIE.
Hagbiku
. CryneHT npoBOIUT JlunepctBo u
Keeping fit. 3ananne caMoOpraHu—3aIuu
- MHUHHU-YPOK, Pa3bSICHASA peub,
9 Exercise «IIpoBenn U yOJIMIHOTO
. BOIIPOCHI 3I0POBOTO MPaKTUIECKOe
routines 3aHATUCY BBICTYILUICHHUS TI€pe],
o0pasa XH3HH. yrIpakHEeHNE .
TPYMIION.
I'pynna rotoBut
KOPOTKOE peKIaMHOe
KpeatuBnas TBopueckoe peueBoe
Coznanne BUJIEO WIIH
Sports and pabora, CaMOBEIpaXXeHNE,
10 . peKyIaMbl BUJa | TPE3EHTALHIO O BHIE .
recreation MYJIbTUMEAUMHAA OTIBIT Pa0OTHI B
criopra criopra u
N MPEe3eHTaLus rpyIme.
JEMOHCTPHUPYET eé
rpymIe.

[TpuBenéHHbIC BBINIE 3aJaHUS, OCHOBaHHbIC Ha TexHojoruu Task-based,
obecrieunBaOT 3PPEKTHBHBIC PE3yIbTaThl B PA3BUTHH HABBIKOB TOBOPCHHUS
cryaeHtoB. OTBETHl MpenojgaBaTelieii, a Takke Oecelpbl, MPOBEAEHHBIE C HUMU H
CTYACHTaMH B XOJI€ OIBITHO-3KCICPHMMEHTAIBHON PabOTHI, ChIrPaId BaKHYIO POJIb
B BBISBICHHH CYIICCTBYIONIUX TPYAHOCTEH B OCBOSHHUHU AUCHMILINHBI «lIpakTHka
YCTHOM peyun» U KOMITETEHIINH YCTHON PEYH.

B mepBele HemeaM OSKCIEPHMMEHTA MPHMEHSUIMCh 3aJaHMs C 3aKPBITBIM
pe3yabTaToOM, HUMEIOIINE CTPYKTYpHYIO omopy. Ha maHHOM sTame HaOmromancs
IOJIOXKHUTEIBHBIN COBUT B IOKAa3aTeIsAX TOYHOCTH peur (accuracy): dYacrora
IrpaMMaTHYECKMX OIIMOOK CHHU3WIIACh, YBEPEHHOCTh CTYAEHTOB B IOCTPOCHHH
npeIOKEHU Bo3pocia. JlaHHBINA pe3ynbTaT OOBACHSAETCS TEM, YTO 3aKPHIThIC
3aJaHKs CITOCOOCTBYIOT 3aKPEILICHHMIO SI3BIKOBOM ycTouuBOoCTH. Ha ciemyromem
sTare OBUIM BHEAPEHBI 3aJaHHMsS C OTKPBITHIM PpEe3yJbTaTOM, OCHOBAaHHBIE Ha
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perieHuy npobiemM, BeiencTeue yero oersocts peun (fluency) m 06bEM peueBoit
npoaykuuu (speech production volume) 3HaunTENIEHO BO3POCIIH.

AHaM3 ayuo3anucen MmoKas3aj, 4To B PEYM CTYJIEHTOB JKCIIEPUMEHTAIBHOU
IPYIIbl YMEHBIIWIUCH TAy3bl U OCTAHOBKH, BO3POCIIO UCIIOIb30BaHUE CTPATETUN
nepedpa3upoBaHusl, YTOUHEHHUS U pa3BEPTHIBAHUS MBICIH. B 3a1aHusIX 715 MajIbIx
IpYIN aKTUBHEE CTajd y4YacTBOBAaTbh M CTYAEHTHI C BBICOKOW pedYeBOM
TPEBOXKHOCTHIO, @ WTOTOBBIA OMpoc 3aUKCUPOBAl YMEHBIICHHE CIIy4acB
CTECHEHUS TIPH ITYOJIMYHBIX BHICTYIUICHHSIX.

B paspe3e kpuTepueB B OSKCIHEPUMEHTAIBHOW TIpynmne J0jds OLIEHOK
«OTINYHO» BBIpocia 1o Oermoctu ¢ 11,1 mo 26,4 mporeHTa, MO JEKCHIECKOMY
nuana3zony — ¢ 12,3 no 26,4, no rpammatuyeckoi Tounoctd — ¢ 11,1 go 25,1, no
npousHouieHuto — ¢ 11,5 no 27,2, no B3aumoaeiicteuto — ¢ 11,5 no 26,4 npoiieHra,
a JI0JIsl «HEYAOBJIECTBOPUTENBHBIX)» OIIEHOK MO BCEM KpUTEpHUsAM cHU3miIach ¢ 20,4
no 8,1 mpoueHra. B KoHTpoibHON Trpynmne oOmias 10yl OLEHOK «OTIUYHOY
yBEIUYWIACh JIUIIb Ha 1,7 MPOIEHTHOrO MyHKTa. VHTerpanbHble pe3yiabTaThl MO
BCEM KPUTEPHUSM MPEJICTABICHBI B TAOIHIIE 8:

Tadaununa 8
MHTerpanbHble NOKa3aTeNn 0CBOEHMA HaBblKa YCTHOM peyn No BCeEM KpUTEPUAM
Ynosiaer— Heynosiaer—
OT1iu4HO Xopoio
Ne BY3 Haoaronenus | N BOPUTEIbHO BOPUTEIbHO
n % N % N % N %

3T, no 80| 8 |100| 24 |300| 31 38.8 17 21.2

OI',mocne | 80| 22 | 275 | 33 | 412 | 18 225 7 8.8

1| CamI'MUsA
KT, no 80| 10 | 125 | 27 | 338 25 31.2 18 22.5

KI',mocnre |80 | 11 | 138 | 27 |338 | 30 37.5 12 15.0

oI, no 100| 12 | 120 | 36 |36.0| 34 34.0 18 18.0

Jlxuzakckui

O, mocne [100| 24 | 240 | 43 | 43.0 25 25.0 8 8.0

2 puanan
KT, no 100| 9 9.0 37 | 37.0 37 37.0 17 17.0

HYY3

KT, mocne |100| 10 | 10.0| 39 | 39.0 36 36.0 15 15.0
oI, no 55 7 127 | 18 | 32.7 17 30.9 13 23.7
O, mocne | 55| 17 | 309 | 27 | 49.1 7 12.7 4 7.3

3 HasI'Y

KT, no 5| 7 | 127 ] 20 | 364 | 15 27.3 13 23.6

KI'bmocne | 55| 9 164 | 21 | 38.2 15 27.3 10 18.1

oI, no 235 27 |115| 78 |332| 82 34.9 48 204

I1o Bcem OI', mocite |235] 63 | 26.8 | 103 | 43.8 50 21.3 19 8.1

BY3am KT, no 235| 26 | 111 | 84 | 357 | 77 32.8 48 204

KT, mocne |235| 30 | 128 | 87 | 37.0 81 345 37 15.7

B memom pe3ymbraThl  ONBITHO-DKCIIEPUMEHTAIBLHOM pabOThl M HX
MaTEMaTHKO-CTaTUCTUUECKUN aHaInu3 MOATBEpAUIN 3(PGEKTUBHOCTh METOJIUKH,
OCHOBaHHOM Ha TexHonorun TBL. Eciu B Havane skcnepuMeHTa CpEIHUE
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MOKa3aTeIu HSKCIEPUMEHTAIIbHOM M KOHTPOJIBHOM TpyIn ObUIM TPaKTHUYECKU
paBHBI, TO TIO €r0 3aBEPUICHUM PE3YJIbTATHl HSKCIEPUMEHTAIHHON T'PYMIIbI
OKa3aJINCh 3HAYUTENBHO BbIle. B yacTHOCTH, cpeHee apudMeTuueckoe 3HaUeHUE
B DKCIIEPUMEHTAIbHOU Tpynme cocTaBmwio 3,89, a B KOHTponbHOU Tpymme — 3,47.
Kosppunmenr »sddektuBHOCTH goctur 1,12, TO ecTh MPEBOCXOACTBO
AKCHEPUMEHTAIBbHOM TIpynmnbl  coctaBuio 12,0 mpoileHTa, 4YTO HArJISIAHO
MIPOJIEMOHCTPUPOBAIO MPAKTUUYECKYIO 3PPEKTUBHOCTD MPUMEHEHHON METOTUKH.

Pe3ynbTaThl ONMBITHO-IKCIIEPUMEHTATBLHON PabOTHI MOKa3aldM, YTO 3aJIaHuf,
aJanTUPOBAaHHBIE K YPOBHIO IOJATOTOBIEHHOCTH CTYJEHTOB U IO3TAllHO
YCIOKHSIEMBIE, MTOCIEA0BATENBHO PA3BUBAIOT UX KOMIIETEHIIUIO YCTHOU peyu. ITO
00OCHOBBIBACT  I11€J1IECOOOPA3HOCTh  BHEJAPEHUS  KOHIIENTYaJbHO-aIallTUBHON
MOJICIM W CHUCTEMbl 3aJlaHUi B TPAKTUKY OOYUYCHHS AaHTJIUUCKOMY S3BIKY B
OpraHU3aIMsX BBICIIETO O0Opa30BaHUsI.

3AK/IIOYEHHUE

[To pesynapTaTaM WHCCIEIOBAHUSA, TIOCBSIIEHHOTO COBEPIICHCTBOBAHUIO
KOMITCTCHIIMM YCTHOW peYM CTYJASHTOB HAa aHTJIMHCKOM S3BIKE HAa OCHOBE
oOpa3zoBaTenbHOM TexHonoruu «Task-based», caenansl cienyronye BbIBOIBIL:

1. B nanHOM HCCenOBaHUM TIPOIIECC PA3BUTHUS KOMITETCHIIMA YCTHOW peUu
CTYJICHTOB Ha aHTJIMACKOM SI3BIKE, B OTJIMYUE OT TPATUITMOHHON PEMPOTYKTHBHOMN
MOJIeNT O0ydeHHs, OBLIT MEPEOCMBICIIEH Ha OCHOBE KOHIIEITYAJIbHOW TMapaaurMbl
Task-Based. B pamkax [gaHHOW TlapagurMbl TMPOIECC W3YYCHUS sI3bIKa
paccMaTpHUBAETCs HE KaK MaCCUBHOE YCBOCHUE 3HAHMM, a KAK AaKTUBHOE OBJIAJICHUE
S3BIKOM TIOCPEJICTBOM BBITIOTHEHUSI pPEaTbHBIX KOMMYHHMKATHUBHBIX 3aJaHuil. B
pe3ysbTaTe KOMIIETEHIIUS YCTHOW peyu Obula 00OCHOBaHA KaK JMHAMHYECKas
cuctema,  obOmanammas  (QYHKIMOHAIbHBIMH,  KOMMYHUKATHUBHBIMH |
KOHTEKCTYaJIbHBIMH XapaKTEPUCTUKAMH, a B LIEHTP 00pa3oBaTEIbHOrO MpoIecca
MOCTaBJICHBI peueBasi AeSITeIbHOCTh U KOMMYHUKATHUBHBIE MOTPEOHOCTH CTYJICHTA.

2. B pe3ynbrare uccieqoBaHUs TEOPETUYECKHE OCHOBBI TeXHOIOruu Task-
Based Learning Oputn yriayOjgeHbl Ha OCHOBE MHTETpallMi KOTHUTHUBHOTO,
MICUXOJMHTBUCTUICCKOTO ¥ KOMMYHHUKATHBHOTO TIOAXOAOB. B  4YacTHOCTH,
(dbopMHUpOBaHNE KOMIIETEHITMN YCTHOW PEUYHW MPEACTABICHO KaK B3aMMOCBSI3aHHAS
CUCTEMa DJTaloB: BOCIHPUSATHE S3BIKOBOro Marepuana (input), pedeBoe
B3auMoJielicTBue (interaction) m mopoxzaeHnue peun (output). Kpome Ttoro, Ha
ocHoBe mpuHIMNA (okyca Ha s3bikoBOM Qopme (focus on form) nHaydHO
o0ocHoBaHa ((PEKTUBHOCTH YCBOCHHUS TPAMMATHUYECKUX U JIEKCUUECKUX CIMHHMII
HEMOCPEJICTBEHHO B MIPOIIECCE KOMMYHHUKATUBHOM JIESITEILHOCTH.

3. KoMmereHnust yCTHOM pedn MHTEPIPETUPOBAHA KAaK MHOT'OKOMIIOHEHTHAS
cucTema, BKJIFOYATOIIIAst JMHTBUCTUYECKUHN (SI3BIKOBBIE €IMHUIIBI),
KOMMYHUKATHBHBIM  (CTpaTeruu OOIIEHUS), KOTHUTUBHBIA (MBIIIUICHUE U
nepepaboTka WHGOPMAIIMU) U CTpPATErMUeCKUid (KOMIICHCATOPHBIE CTPATETHH)
KOMITOHEHTBI, Pa3BUTHE KOTOPBIX OCYIIECTBIISETCS BO B3aUMHON HWHTErpaluu.
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Texnomoruss TBL  ompenmenena  kak — meTojmojoruueckas — Iatdopma,
o0OecreunBaroias KOMIJIEKCHOE Pa3BUTUE JAHHBIX KOMIIOHEHTOB U HEPa3PHIBHYIO
B3aMMOCBSI3b SI3bIKOBOM U PEUEBOM AEATEIBHOCTH.

4. Pe3ynbrarbl TNPOBEAEHHOW  ONBITHO-IKCIIEPUMEHTAJIBHON  palbOoThI
MOKa3ajd, 4YTO 3aHATHSA, OpraHW3oBaHHbIe Ha ocHOBe Task-Based moaxona,
CIIOCOOCTBYIOT CYILECTBEHHOMY TIOBBIIICHHIO PEUYEBOl AKTUBHOCTH CTYAEHTOB.
CtymeHTsl CTpeMsTcsi CBOOOAHO BBIpaKaTh CBOM MBICIH, PEIIaTh MPOOJIEMHBIC
CUTYyaIllUl U aKTUBHO YYacCTBOBATh B MPOIECCE OOIICHMSI. DTO MOBBIIIAET YPOBECHb
WHTEPAKTUBHOCTH,  MOTHUBAllMOHHOM W  MPAKTUYECKOW  HANPaBIECHHOCTHU
o0pa3oBaTeIbHOTO Tpolecca W O0ECIeYMBaeT IMepexoj]] OT MAaCCUBHOIO K
aKTUBHOMY OOYYEHHIO.

5. Paspaborannas Ha ocHoBe TBL cucrema 3agaHuii cmocoOCTByeT
KOMIUIEKCHOMY pa3ButHio Oersioctu peun (fluency), rpammaTHKO-IE€KCHYECKON
TOYHOCTH (accuracy) ¥ KOMMYHHKAaTUBHOM TMOKkocTH. [locpencTBOM BBIMOIHEHUS
3a1aHu# CTYIeHTHI Y(PPEKTUBHO OBJIAEBAIOT HABBIKAMU MOPOKICHHS CIOHTAaHHOMN
pedH, ONEepaTUBHOTO BHIPAYKEHUSI COOCTBEHHOTO MHEHUS U TIO//ICp>KaHUs OeCeIbl.

6. JestenbHocTh Ha ocHoBe Task-Based cmocoOCTByeT CHMIKEHUIO TaKHUX
MICUXOJIMHTBUCTUYECKUX OaphepoB, KaK peueBasi TPEBOXKHOCTh, KOMMYHUKATUBHOE
TOPMOXEHUE U S3BIKOBOU NePUITUT. DTO 00YCIOBIECHO TEM, YTO 33JIaHUS CO3JAI0T
CBOOOJHYI0O, OCHOBAaHHYIO Ha COTPYIHHUYECTBE YYEOHYIO CpeAy C MEHbBIINM
OLICHOYHBIM JaBJcHUEM. B pe3ynbrate y CTyIEHTOB (OPMHUPYIOTCS peueBas
YBEPEHHOCTb, AKTUBHOCTh U CAMOCTOSITEIbHOCTb.

7. YcranoBieHo, 4yTo 1715t 3 (HEKTUBHOTO MPUMEHEHHUS TEXHOJIOTHH 00 y4YEeHUS
Ha ocHoBe 3a1a4 (TBL) HeoOXxoaumo 1eneHanpaBieHHO MPOSKTUPOBATh 3aaHus,
OpPraHU30BBIBATh UX B COOTBETCTBUH C 3TAallaMM IMOJATOTOBKH K 3a1aHuio (pre-task),
BHITIOJTHEHUS 3ananus (task cycle) m pabotel Hax s3pIKOBOM (popmoii (language
focus), ucmonb30BaTh AyTEHTUYHBIE MaTepUalbl, a TAKKe BHEAPATH OLICHUBAHUE,
OCHOBAaHHOE Ha pe3yJsibTaTax JaesaTenbHocTH (performance-based assessment).

8. Ha ocHOBe KOMMYHMKAaTHBHO-IEATEILHOCTHOIO MOJXO0Ja pa3paboTaHa
KOHIICNTYaJIbHO-aJIallTUBHAS. ~ MOJIeJIb, B  IICUXOJHUHIBUCTUKO-PEryJIITUBHOM
KOMIIOHEHTE KOTOpOM OOOCHOBAaH MEXaHU3M METAKOIHUTHUBHOM peryJisiuu,
BKJTFOYAFOIIHH TNIAHUPOBAHNE, MOHUTOPHUHT, CAMOKOPPEKITHIO U PEQIICKCHIO.

9. CpaBHUTENBHO-UCTOPUYECKAS PEKOHCTPYKIUSA TEOPETUUECKON IBOJIOLUU
TBL packpbUla TpaeKTOpHIO €€ Mepexoaa OT KIACCHYECKOr0 KOMMYHUKATUBHOTO
MOAX0/]a K KOTHUTUBHO-IUCKYPCUBHOU MapaiuirMe, U3 KOTOPOM BBITEKAIOT YEThIPE
JTUIAKTUYECKUX TPeOOBaHUS K PA3BUTHIO YCTHOW PEUH.

10. TlcuxonuHrBUCTHYECKUE (AKTOPHI, MPEMATCTBYIONINE YCTHOW pEYH,
BBISIBJIEHBI Ha OCHOBE AM(dEepeHIIUpOBAaHHON TUArHOCTUKH; MX BIIUSHUE 4Yepes
MEXaHU3M «KOMMYHUKATHUBHOTO TOPMOXKEHHUs» OOOCHOBAHO C  IOMOIIBIO
YPOBHEBBIX KPUTEPUEB U UHIUKATOPOB YBEPEHHOCTH.

11. KonnenryanbHo-aganTUBHbBIN MEXaHU3M BHEPCHUS TBL
YCOBEPIIIEHCTBOBAH Ha OCHOBE CHCTEMBI aJalTUBHBIX KPUTEPHUEB: HAUOOIBIIUM
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oOpasoBaTelbHbIH A(PPEKT JOoCTUTAETCS, KOrja CJIOXKHOCTh 3aJlaHusl Ha OJIHY
CTYIICHb MPEBHIIIACT YPOBEHD MOATOTOBICHHOCTH CTYACHTA.

INPEAJIOKEHUA U PEKOMEHIALIMHU

[To coBepIIeHCTBOBAHWIO KOMIIETCHIIMM YCTHOM peYM CTYACHTOB Ha
aHTJIMICKOM s3bIKe Ha oOcHOBe TexHomornn Task-Based Learning (TBL)
pa3palboTaHbl CIEAYIONIUE MPEAJIOKEHUS U PEKOMEHIAINH:

1. CoOmroaTh MPUHIUIT TOATATHOTO YCIOKHEHHs 3amaHuil. B Haudame
3aHIATHS PEKOMEHIYETCS HCIONh30BaTh 3aJaHHS C 3aKPBITHIM PE3yJbTaTOM |
CTPYKTYPHOU ONOPOU JJISI 3aKPEIUICHUS] TPAaMMaTUYECKOM TOYHOCTH, IMOCTENIEHHO
nepexoAs K 3aJaHusM C OTKPBITBIM Pe3yJbTAaTOM, OCHOBAaHHBIM Ha PEHICHUU
npoOJIEeMHBIX CUTYallUid U HAIIPABJIECHHBIM HA Pa3BUTHE OETJIOCTH PEUH.

2. IlocnenoBareabHO OPraHU30BBIBATH ATANbl MOATOTOBKU K 3aJaHHIO (pre-
task), BemmonmHeHust 3amanus (task cycle) m pabGoTel Haj sI3pIKOBOM (hopMoit
(language focus). Kaxpnoe 3aHsTHe MOMKHO BKJIIOYATh MOATOTOBUTENBHBIA ATall,
HAINpPaBJICHHBIA HAa MOTHUBAIMIO CTYJACHTOB M AaKTHUBH3AIIUIO JICKCHKH; JTall
BBITIOJTHCHUS 3aJJaHus, TPETYCMAaTPUBAOIINNA pellieHue KOMMYHUKATHBHOM 3a/1auu
U TIPEJICTAaBIICHUE €r0 Pe3yJbTaTOB; a Tak)Ke dTan padOThl HaJ A3BIKOBOM (HOPMOIA,
BKJTFOYAIOIIMIM aHAIW3 S3BIKOBBIX CIUHUIl W KOPPEKIUIO OmuOoK. Takas
MOCTIEIOBATENbHOCTh  O0ECIICUNBAET HWHTETPUPOBAHHOE pa3BUTHE OErjIocTu
(fluency) u TouHocTu (accuracy) peumu.

3. Vcnonwp30BaTh ayTEHTHYHBIE MaTEpHAIbl, MPHUOIMKEHHBIE K pPeabHBIM
KU3HCHHBIM cUTyanusMm. Hapsay ¢ y4eOHBIMM TEKCTaMH  IEJIeCO00pa3HO
MPUMEHSTH ayJIN0- U BUJEOMATEPUAIIbI, CTAThbH U 0Opa3Ilbl TUATOTHYECKON peuH,
OTpaXkarolue peaabHbIe )KU3HEHHBIE CUTYAIlMH, YTO 00ECIIE€YMBAET BOCIIPHUAITHE U
UCIIOJIb30BAaHUE  S3bIKA CTYJCHTaMHM B AayTEHTUYHOM KOMMYHUKATHBHOM
KOHTEKCTE.

4. CucremMaTH4eCKd NPUMEHSATh MEXaHWU3M WHIUWBHIYyalIbHOU 0OpaTHOM
cBs3u. [lenecooOpa3Ho BRIOMpaATh U UCIOJIB30BATh NMpsAMYIO (explicit), KOCBEHHYIO
(implicit) u orcpouennyto (delayed) dhopmbl oOpaTHOM CBSA3M ¢ YUETOM XapakTepa
3alaHdsd W WHANBUAYATbHBIX TOTPEOHOCTEH CTyAEHTa, YTO CIOCOOCTBYET
cOamaHCHPOBAaHHOMY Pa3BUTHUIO TOYHOCTH U OETIOCTH PEUH.

5. AKTHBHM3MpOBaTh padOTy B IpyNmax M napax. BeIOIHEHHE COBMECTHBIX
3aJIaHAN B MAJIBIX TPYIIIAX U Mapax MO3BOJISIET CTYICHTaM YUHUThCS IPYT Y APYyTa,
BCTynaTh B TIPOIIECC COTJIACOBAaHWSA 3HadeHWs (negotiation of meaning) u
MOBBINIATH YPOBEHb PEYEBON aKTUBHOCTH.

6. AIanTupoBaTh 3aJaHUs K 30HE OJIMDKaIIero pa3BuTHs cTyneHta (ZPD).
YpoBeHb CIOXKHOCTH 3aJaHUsl JOKEH HECKOJIBKO TMPEBBINIATh AaKTYyalbHBIH
YpPOBEHb KOMIIETEHIIMM CTyAEHTa. OJTO CIIOCOOCTBYET CTUMYJIUPOBAHUIO
KOTHUTUBHOM aKTMBHOCTH U 0oJjiee rIIy0OKOMY YCBOSHHUIO S3bIKA.

7. WurerpupoBaTh LM(pPOBBIE CcpelncTBa B 00pa30BaTEIbHBIN MpoIecc.
[lenecooOpa3Ho HKCIONB30BAaTh MHTEPAKTUBHBIE MaTdopmbl, Takue kak (Google
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Forms, Google Meet u Speaky, mns pacmmpeHus: CamMOCTOSTEIbHOW ydeOHOU
JeSATENHHOCTH CTYJICHTOB u IPHOOPETCHHS MU ayTCHTHYHOTO
KOMMYHUKATHBHOTO OITBITA.
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INTRODUCTION (Abstract of the PhD dissertation)

The aim of the research is to improve the English oral speech competence of
first-year students studying in the field of Philology and Language Teaching on the
basis of “Task-based” educational technology.

The object of the research is the process of improving the English oral speech
competence of first-year philology students on the basis of “Task-based” learning
(TBL) technology.

The subject of the research is constituted by the content, techniques, and
methods of Task-Based Learning (TBL) technology aimed at developing students'
oral speech competence in teaching English.

Scientific novelty of the research is as follows:

a conceptual-adaptive model aimed at developing the English oral
communicative competence of students in higher education institutions has been
developed on the basis of the communicative-activity approach; within its
psycholinguistic-regulatory component, the mechanism of metacognitive
regulation governing the process of speech production through students’ self-
monitoring has been dynamically and systematically substantiated;

the theoretical evolution of Task-Based Learning (TBL) technology has been
re-examined through comparative-historical reconstruction, and the trajectory of its
transition from the classical communicative approach to a task-oriented cognitive-
discursive paradigm has been theoretically substantiated in structural and dynamic
terms as a factor clarifying its didactic potential for developing students’ oral
communication skills;

the psycholinguistic factors hindering the development of students’ oral
communicative competence have been identified through diagnostic analysis in a
psychometrically differentiated manner, and the regularity of their influence on
speech activity through the mechanism of “communicative inhibition” has been
scientifically substantiated through correlation-based diagnostic analysis using a
system of level-based criteria and reliability indicators;

the conceptual-adaptive mechanism for implementing task-based language
teaching technology in higher education has been improved in a differential-
adaptive manner on the basis of diagnostic identification of learners’ proficiency
levels and individual needs; the principle of adaptive alignment of learning tasks
with learners’ capabilities, based on a system of adaptive criteria, has been
scientifically substantiated.

Implementation of the research results. Based on the scientific results
obtained from the study on improving students’ English oral communication
competence through Task-Based Learning (TBL) technology:

the conclusions concerning the development of a conceptual-adaptive model
aimed at improving the English oral communicative competence of students in
higher education institutions on the basis of the communicative-activity approach,
as well as the dynamic and systemic substantiation, within its psycholinguistic-
regulatory component, of the mechanism of metacognitive regulation that governs
students’ speech production through self-monitoring, were incorporated into the
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content of the textbook entitled “Contemporary Approaches to Pedagogical
Mastery” (Resolution No. 11 of the Council of Samarkand State University named
after Sharof Rashidov dated June 4, 2026, Certificate No. 677). As a result, the
linguistic-productive, psycholinguistic-regulatory, communicative-pragmatic, and
cognitive-reflective components of English oral communicative competence of
students in higher education institutions were identified;

the conclusions concerning the reanalysis of the theoretical evolution of Task-
Based Learning (TBL) technology through comparative-historical reconstruction
and the structural-dynamic theoretical substantiation of its transition from the
classical communicative approach to a task-oriented cognitive-discursive paradigm
as a factor clarifying its didactic potential for developing students’ oral
communication skills were used within the “English Access Microscholarship
Program” project implemented at the Samarkand State Institute of Foreign
Languages in 2022-2024 in cooperation with the U.S. Embassy in Tashkent and
the American Councils for International Education, with funding from the U.S.
Department of State (Reference No. 2297/02 of the Samarkand State Institute of
Foreign Languages dated June 19, 2026). As a result, the findings contributed to
increasing students’ active participation, developing their creative and critical
thinking, improving their problem-solving and teamwork skills, fostering
leadership abilities, broadening their outlook, and enhancing their communicative
competence;

the conclusions concerning the psychometrically differentiated identification,
through diagnostic analysis, of psycholinguistic factors hindering the development
of students’ oral communicative competence, as well as the correlation-diagnostic
scientific substantiation of the regularity of their influence on speech activity
through the mechanism of “communicative inhibition”, using a system of level-
based criteria and reliability indicators, were applied within the international grant
project “Erasmus+ International KA107 Credit Mobility, Key Action 1: Mobility
for Learners and Staff — Higher Education Student and Staff Mobility”,
implemented at Tashkent State University of Uzbek Language and Literature
named after Alisher Navoi in cooperation with Humboldt University, Germany, in
2022-2025 (Reference No. 04/1-1842 of Tashkent State University of Uzbek
Language and Literature named after Alisher Navoi dated April 6, 2026). As a
result, the findings contributed to the psycholinguistic optimization of instructional
activities aimed at developing students’ oral communicative competence,
increasing the effectiveness of the educational process, and improving the quality
of communicative performance within the project;

the scientific conclusions concerning the improvement, in a differential-
adaptive manner, of the conceptual-adaptive mechanism for implementing task-
based language teaching technology in higher education on the basis of diagnostic
identification of learners’ proficiency levels and individual needs, as well as the
scientific substantiation of the principle of adaptive alignment of learning tasks
with learners’ capabilities on the basis of a system of adaptive criteria, were used
In preparing the script for the “Radio Interview” programme of the Samarkand
Regional Television and Radio Company (Reference No. 01-07/127 of the
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Samarkand Regional Television and Radio Company dated April 14, 2026). As a
result, the findings provided practical support not only for developing students’
foreign-language oral communication skills, but also for fostering essential life
skills such as identifying problems, finding solutions, and making independent
decisions.

The structure and volume of the dissertation. The dissertation consists of an
introduction, three chapters, a conclusion, a list of references and appendices. The
main text comprises 148 pages.
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